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RESUMO

0 obietive do presente trabalhce & examinar- a inflﬁéncia
da ensino .de craanizac¢ic  taxtual de textics expositivas, ra
compreensic e evocagac de leitores brasileires estudando
-Inglés coma lingua estrangeirz. 0O trabalho envcluven 18 aluncs
doa 22 graw du rede estadual de ensinc, 3 aluncs universitdrics
e um profeszor de Ciédncias Sociais atuande no 22 graw.  Os
sewjeitos  foram divididos em dois arupcs, experimental e de

contrale, & foram submetidos = idénticos pre-testes e

pos—testes. A compresnsico & a  evocacio dos textos lidos pelas

wiei tos, Ffaram analisadas canforme duas ' condicdes  de
tez tagem: antes e depoi=s da  inztrucic sobre organizacic
tewxtual. A instrucico de leitura Cwariavel independente) foi

propostas conforme umas sbordagem interativa. Oz modelos de

arganiza¢ic comparagioscontraste e proablema-solucio Foram
facalizadas codn @ chietive de MaximiTar macroproacesscs
relacicomadcs  Coum w  interpretzcan alabal, o signi ficado

textual, oz guais  formm desermoalvideos conforme a2 ativacio de

i

eSQUEnRES formais. Trés wariiavais dependantes ~  faram
imvesztigadas & guatre resultados  foram obtidos: 1 Teste
de compreensic - compreensic Seral do testor 2 Ewocacao

imediata -~ presenga de wnidades de idéia gue  represzentam a
macro-estrutura da  testte, bem  comc.  a presenga de  relagdes
textuais conforme of modelos de crganizacic focalizadeos: 30
Resume - presenca das estruturas  de nivel supericr. g

cilenles aestatizticos remlizadag <Teste “"T"> para obhservar

Y

probabilidade de sianificancia da diferenga entre médias, £
condi ¢l apds instrucic de leitura, indicaram que o
resultados obtidos peloa grupc experimental foram sSupericres

& compara (:Egas: COsf ] grupPc de cantirale =] er COmpPrara «,:E«es
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individuais, Os resul tados cbhtidos canforme diferente
. madelos textuais confirmam o melhor desempenhca do  grupo
experimental Quando campatadda A Irupoc centrale. (473
resul tades cbhtidaos = partir de compara¢oes individumis

ralaciconadas ac models de org@anizacic comparagac < contraste
indiearam que: =) nac kA =zianificincia estatistica para o uso
da estrutura de nivel superiocr noE resumos apresentados pelo
arupa  experimental quando pré-testes sic  comparados  mos

a em relagio  as

0

piz—testes; b> nic hd significincia estatisti
éueztées de compreensic realizadas pelc grupo de controle,
quando pré—-testes sheo comparados aos pos—testes. Us  resul tados
globaiz entre oz dois garupos, & condic¢io pdes—teszte. indicam
que z  ativagac de asquemas formals exXerce  uma influéncia
positiva em atividade de leitura que versa sobre organizacic
textunl, e vem de encontro a muitas pesauisas, cuios resuliades
gugeraem 4que a interacio de esquemas formais com habilidades de

leitura € um dos fatores Que propicia uwma melhor compreensac e

evccagac na leitura de textos expositivoes.



wii

HBSTRACT
The purpose of this study was to investigate the effect of
text structure instruction on Brazilian EFL readers as a factor

of improvement in understanding and recall. Ten high-schaol

students, nine college students and = high-schoal  teacher

Participated in the =tudy. A Pretest~s posttest contral group

desigan waz uzed with ingstruction on texnt structure as
independernt wariakle. Text structure included models of
Comparison -~ Contrast and Problem » Solution 10 axpogitory

Eralizh texts. Reading instructicn was proposed accordina to an
interactive approach to reading aiming at developing text.
structure schemats in order to facilitate macrostructure
fermation. Three dependent .uariablas were investigated: the
gCores oan comprehénsion queétians, Lhe scores on immediaté'
wird tten recall and the sgcores on summaries. Students”
comprehension and reczll were assessed after reading four
Passages according to each specific testing condition:  before
and after treatment. Four sets of data were abtained: 1) scores
an z Comprehension Questicons Test; 27 scores for the presence
of T~units that represented text macrostructure: 3) the scores
for the presence of matching relations in comparisons contrast
texts and problem sclution metastructure in problemssoluticn
texts: 4> scores for the epresence of the top~level structures
of Comparisan in a Compariscons Contrast formatl and Response
in a Problems Sclution format. The calculaticns for diffgrence
of the means were analyszed wusing s "T" test indicate that
text structure training had a =tatistically zignificant
effect on comprehension and recall for both inter-groue and
intra—group comparisons. Results of the subjects’ performance

on text types indicated that the experimental subjecte
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auntperformed contral  subiects in all inter-group comparisons.
However. intra-group resultsz showed twa unexpected reswults that
seemaed to be related to the effect of the Cowmparison—Contrast
structure: a? There was no statistical difference for the
exzperimantal group results concerning the use of the top-lewvel
shructure  in =ummary protocoals when pretést was compared with
Fposttesty bd There was a =statistical difference in  coantrol
arcup resuwlts on the comprehension questions test when pretest
waz compared with the posttest., The global resuliz seem 1o show
the beneficial effectz of activating formal s=chemata in readinog
tasks and they are in  harmorg  with recent  literature that
poeztulates that text structure interacticn with comprahensicon

skills is an improvement factor in understanding and recall.
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I W T R O D WG C T I O M

M. THE PROEBLEM

Brazilian foreign langusge teacherszs have been confronted
with the responsibility  of assigiing students tﬁ develor an
sceceptable degree of (reading proficiency " in  the foreian
lapguade. The pedagogical activity should satisfy immediate and
relevant goals on the bases of relewance %nd significance in
relation to the studentsneads. When Brazilian students, for
exampel e, haué toe lgarn to read texts in English they need to
éamprahend and remember the essential information of the
written passage as efficiently a=s possible. However, the
lezrning process seems to be affected by difficulties that
appear to impair or at least =significantly delay effective EFL

reading comprehensican.

fAvailable rezesreh has not provided encuah evidence whether
reading difficullies in reading a foreian language are due to
poacr reading strateajes in L1 dreading problems) or if they are
due to  lack of Knowledae in the foreian larnguage CJlanguage
‘problemsd. In an attempt to discuss this issue. Rlderson (15840
suagests Lhe exiztence of several wariables that mzy affect the

foreign reader’s performance and he Mmpothesizes that these



variables are clasely related to a certain "threshold level of
competance” in the FL. He arguwes that foreign readers who are
at = threshold level of competence in L2 and are zood rezxders
in L1 have ihe tendency to trangfer the readina strategies
employed in L1 when reading in L2, However, if thesze readers
are pecr resders  in L1 their reading gtrategies need to be
improved. fldersan doss not esxplain within the =cope of his
hipcothasis what the nature of this “threshold lewel" is. For
example, to what extent iz it suntactic, semantic, conceptuval or
discourzal? He suggezts that the threshold level may wvary
according to the stage of cognitive development. language
competence and availakle backaround knowledge of the foreian
reader. In thiz manner, the awthor establishes a relation

between reading ability and knowledge of the fareign language.

Sldersen further refers to backaround knowledge. ® reader
mas not possess available backaround knowledge to comprehend a
passage, or a reader may Possess available background knowledge

it ot Know how te bring it to the passage. Quite cbviously,

H

!

/

even native readers with Presumed proficiency in the language '

bt lacking knowledge of 3 Subkidect matter have difficulilies in

\/_/

rexding in their first lanfuasge,

There is = good araournd to  conclude that thare is an

interplay of reading difficuliies and language difficulties

when students learn to read in a foreign language. The former

@merge fram incoansigtent readinpg ztrategies and the latter

ralate  te lack af =ubstantiated knowledge in the foreign

larmguage in addition to 3 lack apdsor inadeguate activation of

pertinent and awvailable backoarcund knowledge. Thuz, based on



this raticonale tuce problematic circumstances that have
influenced the development of this investigation will be

cansidered in the next pages.

. 1. READING DIFFICULTIES IN L1 RHD LZ

The firzt problematic circum=stance ta be  underlined i=
related to the cccocurrence of reading difficulties in L1, =3~ T

Portugusse and L2, €.9.., Englizsh azs a foreigan languaaqas.

Feading difficulties in L1 are illustrated by Marquesi
n198&Y and Grimm—Cabral {19823, Hccoarding to Marquesis'z wview,
a reader iz 3 contineows agent of an interactive reading
proces=s. She =suggests that the complexities inwoclued in
developing =a critical reading approach in Brazilian classrocoms
makes room for reading difficulties., For example, the reaxder’s
difficulty in reaching an acceptable interpretaticral level of
reading gensrates a tupe of reader that iz identified tw  the
avthor as a "reader of words" (the one that reads s paszage in
a fragmented way without considering it as a unified piece of

informations.

Fe well as Marquesi. Grimm—Cabral refers to L3 reading
difficulties which have been analysed during the development of

a reading praject. This readina project iz concerned with

exparimeantal wark specially designed tor deal with the
complexities of the reading praoceszs  with the aim af
invesztigating reading difficulties o F Brazilian

univers=ity students <mainluy the onms  whoe were attending the
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Language Counrses, iee. English-Partuguese, ey the
ﬁime of the Project, whern reading in their mother
torgue. Resultz indicated that: =a>» Reading difficulties
in L1 are noi arla related teo  one's inherent
factors dcoangenital ar ~ and acquired reading problems? but the
difficulties are alsc related to inadequate reading instruction

and development of reading, e€.9. reading difficulties maw ococur
when a reader iz just encouraged +o fallow linguistic clues,
for instance, word—-class recoanition.  grammatical function and
i= not challenged to eztablish a relaticn betwesn the
information of the text and the information =tored as
background knowledge. b There is an interrelation oé ceanitive
factors that =zeem Lo he asscociated to fluent reading., =.49.
ability of decading features of the language, szlective
attention, lexical kneowledge, activation of pertinent zand
available backarcund knowledage, ability of inferring, ability

ef retaining information and others.

With respect to reading difficulties in L2, #Alderson
19840 and Taglieber 71988 shed light to controwverzial  but
significant_ positions toward L2 such az ay» reading prablams
in & foreigan language are not  only duse to lack of kﬁawledge
af the languzge buwt  they are alsce dﬁe ta the interference of
the native language in the reading proceszg (Yorico 1971 cited
in Alderson 132840, b reading problems in a foreign language
are due to an unsuccassful transference of L1 abilities
CJelly 1972 and Ceoady 1979 cited in Alderson 19840, )
reading prablems in = foreian  language are similar ta

reading eroblems in a native language fTaglieber, 19832,
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The first position starts from the assumption that reading
strategies are language specific. So, it is presupposed that to
the extant that languages are dissimilar in their sitiructures.

e= 1in the

Y]

g« will be the strategies required to read pazsa
respective language; Whern & reader's ability Ce.g., of
predicting or guessing the carrect clues? i based on ithe
gtrategies as=gciated with  hisz first languaage, reading

difficulties in the foreian language may occur derived from the

influence of the native language.

The second position stems  From "z reading wriersal
hypothaezis" o Boodman, 1976 cited in Aldersorn 19849, that is.

the reading process is  the gamse or wery  Similar in all
larnavages. Therefore, one mad expsct that readiﬁg abilitiea’—-_-__~
may ke trans=ferved acrossz  languages: conzequently, bazead on
this assuwartion  foreian language successe depends upon @
rezder’'s first language abilitu. When a native reader is a2

pocr reader in his mother tangue his reading strategies need to

be improwved as soon as he has 2 lamnavage ceilina in L2.

The third position suagests that there are similarities
amona languages concerned with the reading process. fAccording
to thig wiew EFL reading difficulties are similar to the
reading difficulties a reader encounters when readirng in his
native lanpguage. Tzalieber C1988) suggests the existence of
reading difficulties that may interfere in reading and
uwnderstanding of the foreian language as thew may interfere in
reading and understanding of the native language &,4a..
wacabulary constraints, the ability of following cluézr to

remind and to predict and to asscociate meanings in an avtomatic



1)
and zimeltanecus way, the absence of pertinent schemata Lwhen
the author’s schemata and the reader s schemata are not shared
because either cultuwral aspects, beliefs or presuprpositicons are

ot sharedd.

Therefore, there seems 1o be a close relaticopship betusen
reading difficulties in L1 and L2. Ml thowah the
psgcholinguistic assumptionsz of reading unitwversals mag Lo

Justified one’=s= fFfirst-languaae ability does not determine

one’s reading pProficiency in L2 dcf. Riaggs 1977V cited in

15

Hudson 19820, bkt  this ability wmay influence one's Lz
reading performance. In the same manner, it iz conzidered
that the difficulties that a reader encounters when reading in
Ll dis to szome extent similar to the difficulties he may
encounter in L2 by the time he hazs a language ceiling in  this
language. The understanding of 3 passage is dependent wpon
the readers background knowledge and readers atributions  that
interact with linguistic, semantic and discoursal
charactaeristices of the passage. Canstraints in backaround
knowledas, inadequate readina skills and strategies. lachk of
knowledge of principles>of texmtual organization are factors
that in 2z Similar way mag impair a zuccessful reading when the

focus iz concerned with =imilarities among languages in  terms

i1

f  amn  interactive reading process. Thig last assuamplion is

N

lozely related to the secoand problematic oocurrence  that

proampted thizg irwestigation.

H. 2. EFL CLASEROOM IMSTRUCTION

The second prablematic circumstance to be proposed in this

study ig concerned with the lack of classroch ingtruction to
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develop reading skills and strategies as well as the lack of
relevant background knowledae againgtl which to process tesxtual

organizaticon.

Reading processing irmwolves a wvariety of skills f©the
individual’'s tocls needed to contend with thae writer's
message’, a wariety of reading strateaiez (plzyns readers uwse
flexibly and adaptively, depending on the situation theu
encounter in a passage, in order to satizfy a particular
rezding tasklp however, the develdtkment of resding skills
and strategies in an  interactive @nviromment, in asneral.

has not heen proposed in EFL classrooms,

.In general, EFL Brazilian s=tudents receive formal
instruction in the EFL clagsrcom, but they are neither tauwaht
ﬁgw to develop reading Strateagies nor stimulated to improve
their reading skills when reading in the foreign language.
when their reading proeficiency is measured, the resultis show
that they do not read .as efficiently as it weould be
desirable “Meurer, 19852. Frequently, reading instruction is
promoted in a  traditiconal ervirerment and the materials used
Care divided according te  lanauwage structural criteria.
rReading exercises are designed with the aim of develoring
the student’ s controel @f language structure, e.g9., orammatical
tepics, rather than o aliow the development of reading
skills, e.9., to distinduiskh the main idew from supporting
information, or-apd the development of 3 strategic behavicur
in reading. It ig worth saying that in the last decade,
Brazilian EFL pedage@ical activity has been influenced by
theoretical orieptaticn® concerned with an interactive and

critical approach of EFL readina; however, thiz influence



has been constrained to selected Foreian Language Teaching

Instituticons.

Recent research has suggested tha£ proficient readers use
text structure when reading <Meder & Brandt & Rluth. 1988,
that is., readers uwse the stored knowledge of how writers
structure their ideas when they are ergaged in a reading
tasz k. The use of 4this tupe of knowledge may influence
reading processing CTaylor and Beach, 19842 Meuyer, 1934;

Ohlhavsan and Foller, 19882, Whan a  reader lacks krnowledgs

e, 4 Erinciples o f testual organizaticn, . strategic
reading posgibilities s - last. - StpPuetura
Strategy <Mewer, 19845, Thisz Sirategy iz seen as 3 reading

dewice +that iz hazaed on the uze of kpowledos related Lo Ltest
g#tructure, This reading device may  help 2 reader o build
expectations, to accept or reject possibilities, to establish
interrelations along a passage at the time he interacts
with the passage by considering 1t a3 uwnified piece of
information. The use of this tupe of knowledge has been
revealed as ‘a factor that affects the reader's zbility of

capturing and remembering crucial information Ccef.Carrell,

19872,

In shart, the prablem +to be conszidered in this study
comes with interralatad eroblematic CECUFrENces toward

Brarzilian EFL readirng. context.

First. there is the implication between native lananage
difficulties (L1 and EFL reading difficulties L2 in the-
reazding process domain., Difficalties in reading {e.a., lexical,

"swntactic, non—linguistic diffiewlties. cultural differences



)
and other scurces of misunderstanding? may imPair a succeszful

reading egither in L1 as well as in LZ because these

difficulties stem from factors that influence the reading,

processing., for inztance, absence of an adequate threshold
level of language competence, unsgkilled reading. absence of
Fertinent backaround knowledge, lack of activstion of availzable

kackaround knowledas.

Hext, EFL reading difficulties may he due to the

abzence of instructiconal reading actiwvities that contemplate

3 strategic behawviowur in reading with the aqoal of providins
interactive resdlng. The deuvelopmant of adequate reading
=trategies are expaected to play aw relevant role  in text

processing., &.9., the reader’s use of reading strategiez has
been seen ag au  factor that allows one te distinguish good
resdaers  (as models of the aimed fluency in reading? From
pocr readers JC(the ones that are not considered fluent
readers)? with the goal of .prouiding empirical evidence.
Similarls, the lack of strategic reading devices that may
help a reader to cope with intrinsic complexitiss that are

inherent to a3 text is related to the lack of knowledge of

g

principles of textual organization that is sesn as one of

the fTactore that may zadd difficulty te the reading task as

well. Thi=s study come= with | explicit instruction of
principles of tesxtual organization within an interactive
approach of readina which was deszianed according to

abiectives and hwypotheses that will be descrited in the next

secticon.



B. OBJECTIVES AND HVYPOTHESES

The main purpose of this study is - to investizgate whether
Brazilian EFL students understand and reczll Enalish exposzitory
texts better when Lhey are tauwaht to select the important
information of .  given text bazed on itz eouverall textunl
crganization than when they simply read the tesxt without

developing avarenzsses of textual organization.

The experimental subjects were instructed to employ a
Structure Strateoy, the use of knowledge related +to testt
gtructure, as a reading strategy, with the goal of improving
their ability of Searching Ffar the essential information. This
study  is  limited te expository texis  that follow  the
aorganizaticnal patterns of Comparison ~ Contrast and Froblem ~

Scluticon,

The experiment reported here was designed to pursue the
.answer to the following research questicon: TO WHAT EXTENT WILL

EXFLICIT INSTRUCTION ABOUT TEXTUAL ORGANIZATION INFLUENCE EFL

0

STUDENTS" PERFORMANCE . OGN READIMNG EXPOSITORY PRASSAGES  THAT
CONTAIN THE OUERALL  PATTERNS OF COMPARISON-CONTRAST  ANG
PROBLEM-SOLUTION  AS MEASURED BY HMEANS OF COMPREHENSION
QUESTIONS  BND  RECALL?  The  following  hypotheses  were

irvestigateds
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fay FFL students hawe better understarnding of  expository

tewts  when they are tauvght about text structure organizationzl

il

princirples of exposzitory sitroctures, than when  they read the

passages without armg explicit text =tructure instruction.

B EFL studentis recall betier the macro-informaticon of

ewpozitary texts whern they are instructed Lo use test structure

Y

kriowledoe =3z z reading strategs than when they =impely read Lh

Firnallu, an cowverwiew of the development of thiz stoudy will
be prowided. The theoretical backoground  that infloenced this
irpsestigation will be dezcribed along Chapler 1. Subdects.
materials, pProcedures, dalta collection and data analysis will
e reporied in Chaﬁter IT., Resuliz will he prezented and
commentad  on the liaht of Lthe hupctheses investigated in
Chapter II1I1. Chapter IV will include tha concluzion and furthsr

comments o pedagoagical imelications partinent to th

i

impvestigaticon.



CHAPTER I

1]

THEOQORETICHAL aPPROI/KCH

1. 1, SCHEMAs THEGRY

The schema—theoreti cal parspective in 1arguages
comprehension iz based an the concept of backarouand knowledge
technically referred to in the literature as SCHEMATA (Bartlett
1932 eited ip Rumaelhart 1981, Pearson and Johnson 1977, RAdams
and Collins 19799 and derives from basic research and combined
efforts of coanitiwe psucholeogy, linguistice and artificial
intelliganca; A schema—thecsry iz = theory about how kpnowlaedae
is represented in memory and how that knowledge is used in
specific ways. BACKGROUND KNOWLEDGE. previcus acauired
knowledge, refers 1to the set of ageneric concepts that each
individual stores in mind. that is, all the knowledge an
individual possesses. These ogeneral concepts are dinamically
related to more spacific concepts. Those aenerzl and specific
concepts  are represented by  clusters of wnits, previcusly
acquired knowledae structures. referred to as SCHEMSTS.

There are Echemata representing an individual s

knowledge about 11  concepts: situations, events, scenes,

actions and obiectes Rumzl hart 19840, The term SCHEME
Csingular af EChems ta iz sean as a structured.
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arganized mental representation of aq@eneric concept=s that
coantalns a duramic network of interrelations among the
constituints of a q@eneric concept.Thiz mental representation
ig intrinsically related to an individual's past experience.
For example, an  individual whoe knows exactly how to act

after deciding to 9o te the mowiezx iz the one who has

already stared a routinized "Qcing Xl the mcesies"

= C P . This i= ta gay that this individual relies on @

well-bknown seavence of acts which =are baszed on implicit
knowledage. Thuszs, the individual behaves according to his dearee
af Familiarity to parts of a " agoing to the the wmovies
schema, ©.9., o arrive at the selected cinpema on time, to wait
in line to buwy  tickets, to select arny seat becauses zll seats
B le avallable <Tthes are not rumbered, nact to disturhb
neighbours avaidinag to falk loudly while the projection is

carried an. and SQ Q.

Ared indiwvidual stores a multitude of schematic mental
representaticons along hi=  life. His reacticons tao input
informaticn tlimguistic ar non—linguistic? are closely
related to awailable schemata to be activated. For example.

if we are taking into =zmccount the schemata for problems  with

a computer sustem, we can notice that an indiwvidual’s
reacticon Lo this type of wproblem iz related g 2] an
interpretation that is confiaurated accordinag te the

available schemata to be activated, e.4., the owner of a
camputer sustem that iz a lay person in regard to computers
and 3 specialirzed technician of computer sustems. For the

cwner the prablems meant to be "unable to fulfil a regquired

fi

i and sometimes extremely npecessarur  tazsk", or "o e nid
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money to  have the computer. fixed". For the technician the
problems meant "to receive money", "ito develop w kind of work
and Fix 1t". S, the technician is familizr to parts  of
"defficiencies that mad occur in campgter syztems=" schema

whereas the owner is not., Consequently, the cwner and the

different schematz and thewy reamct o th

technician actiwval

same =ituation differently.

The. effects of background kncowledge, schematic
interpretation and conceptualizations of reading processing are
claimed Lo be important aspects of schama-thecretic acocomants of
reading caﬁprehenaion and these factors have influenced reading

reseatch.

Schema—thecry research has sghown the effects of L
damains of schemata “Carrell 19875, that i=, tupes of schema a
reader may bring to oa tesxt., One tupe is CONTEHT SCHEMATA. It
refers to the reader’s backaround knowledoe relatiue to the
content domain of the text, The other tupe is FORMAL SCHEMATA.

It refers Lo the reader’s knowledas related to Lthe distribution

and formal organizational structures in different text types

(Meurer 1985, Carrell 1987, Ohlhzuszen =and Roller 198&),
Schematas =are claimed to aguide readers to comprehend  the
linguistic representations of concepts in a COWTENT SCHEMATA
daomain, €.9., those contained in oral and writien texts. and
the hierarchical rhetorical organization of these tesxts in a
FORMAL or TEXTUSL schemats domain.

M schema theoretical ocrientaticon in comprehension =tarts

from the principle that a text doesn’t carvry meaning bty itself



ciadams and Bruce 1982, Meder and FEice 19324, Mauwrer 198V, (&)

whid ch iz

a
i~
hig
-

reader conztructs the meaning o f
intrinsically related to the mature of  the text itzelf.in  an
interactive wad, according 1o hiz indiwvidual purpose of readina

ctivates  and intearates

it
~

arnd to the exlent he possesfses,
pertipent and  awaillable bzckaround krcwwledge of Lhe corntant
domain.gf the text and itz formal organizzational Etructuré.

The influoence of s=chemats in the Frocess of interpreting =
text iz ouided b the_principle that "eauwere inpul 18 mapped
againsi =ogee exiszting schems and that =all aspects of that
sohema musEt be compatible with  the input information” “Carrel
THRTA35FVr, A text activiates arnd boilds on exizting s=chema, that
is, i the reading aclt readers make predicticons abouwt the

information corvewed that rneed o be compatible to an existing

%

Chema ta in order too met om conEistant interpraetation. (S
schematic interpretation can be illustrated by conzidering Lhe

following mini-text introduced in Fomelhart s 198431,

MARY  HEARD THE ICE-CREAM TRUCE COMING
DOWH THE STREET. SHE REMEMEERED HER

EIRTHDAY MOMEY AHD RUSHEDR TO THE HOWSE.

In the process of truing to understand the pazsage  above.

there iz the need to try to relate it to something familiar, =

gchema which will account for the event described. S0, what
kind of schema we readers mawy activate agxinst which we may

Qive a consiztent interpretaticn to the mini-te=xt? There are

TR T schematas awvailable.  amgwag,. the =mctiwvation of the
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"ice ~cream truck schema" mad be considered and dewised
hased on assumpticons such =s &) Ice-cream can  be ohtznined
from ice-cream trucks that circulate  around neighbouwrhoods:
k?» There iz =3 driwver in the ice-cream truck who sells
ice—cream? c? The driuer callsz attentian to possibkle
ice-cream buders by blowing the truck’s horny  d) Children

are considered potentiazl bugwers because theyw agenerallu  lowe

ica—cream: =) Pozsible  buders need to wawe  to the truck

driver ftc make him =top  the Lrock:? o PManey iz required

fastl as

iIz

i

to aobtain ice-cream and it shouwld  be available a
pogsible oltherwise +ths truck will not =stopr g3 Children
receinvs morey R 3 hkirthdad aift and they gensrally

zave this monsey Lo by sweets, camdies, ice—~cream, etc,.

Theréfore, Vi ca~cream” and "birthdag monew"  mEy functicn
as scurces of infarmation which are mapped =zagainst an
Ui ca-craam truck schema" and =all aspects of that schema
shonld be cémpatible with those souwrces that provided

the input information according to an existing "ice-cream
truck =chemz"

In addition., what kind of interpretation way we give to
Fumelhart = mini—text against the previcus schematic
representaticon? We may interpret that Mary is a little
girl wha reccanized +the sound of the horn of  the ice-

cream truck and iz compelled to buy  ice-cream. So, she

decided tc spend her birthday moned on its The ice—cream

truck i=  coming down  the street in a reawlar speed,
howewer . if Maray takes = long time to aget  the money

inside her house sprobably  the monew iz kept in her oo

she would be upable ta stop the truck on available time.
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1+t is +the reascon why ghe need=s to rugh in the house,

i

te pick up the money, azx fast azx posgible, in order to

i

have encuwah time +to make the idice—~cream truck driver stop

and te sell  her an ice—cream. Whan the mini-text is
interpreted against the devised schema, related concapts

which were not explicitly stated were taken into account
haced an previcusly acquired background knowledge which was
structured by the activation of pertinent and azwvailable
schemata. This weans that the information which was not
eveplicit in the taxt, waz criginated from cne’s schemats by the
e of  knowledogs  that  goes beyond the  text  dtzelf in o oan
IMFEREMCING process, Lthat is, the apprehension of infaormation
that was not explicit in the text. Thus, an acceptable
interpretation of the passage wis provided because a certain
schemata was activated and configurated offering a cocherent

account Ffor the wariocus zspects of Rumelhart’™s mini-—-text.

(275 well as backaround knowledge and schematiﬁ
interpretaticon, ancther factor that has been considered in a
schema—thecretical orientaticn is the influence df
conceptualizaticons of reading processing o which I Turn

nest.

1. 2. MODELS OF READING PROCESSING

The develcpmant of Psucholinguistice in the field of
reading has brought theoretical acconnts o F reading
conceptualizations abocut the reading process in the form of

explicit models.
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o

HAccarding to Eumselhart (198105, Schemzts are hierarchicalluy
craanized, that iz, from the most general +to the top ftat =
top—lawvel schemata? to the most gpecific at the bhottom {at =
battom—level =chematzar. There are twe basic modas.of reading
processing that are seen ag sources of activation of those
different levels of schemata, namely, BOTTOM-UFP and TOP-DOWH.
The foarmer is identified asz "data driueﬁ processing” © Gouwah
1972 cited in Samuels and Kamil 19840 and it ztarts with =
parception of printed sambols and Ideriuea meE Tl ng frcm

individual words, phrazses, clawzses. sentences, paragrachs and

8
1

thern to a ceneral percepticon of entire tests. Book Loum—up
pracessing is evoked by the features of the data that enter in
the swetem throwgh bottom~level schemala. Comversaly, the

latter 18 referred to in the literature as "canceptualla

driven" and it startz in the reader’'s mind and 9ces to  the

percepticon of letiters inm the text, There iz an interaction
between language and thought., The textual information is
zampled bty 3 reader as an attempt to confirm hypotheses and
predictioné az he proceeds through the text. #RAccordingly,
top—down processing occurs in the system through top—level

schematz.

Theze early reading models present "deficiencies" whan
they =are seen as ISOLATEDR explanaticons of fluent reading.

They have been referred to in the literature as LINERAR MODELZ

rSamuels and  Kamil. 194, Each procoesslng level works
independently i Frasses itz producticon L rE L
higher lewal. Conseguently, the information contzined in

1t

a higher leval ig not considered az a  factor  that  maug

influence the processing in = lower lewel. Therefars,

\ .
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a possible interaction between higher and lower levels of

processing information is not  considered. Readina research

literature (Stanowich, 19868, Samuels and Kamil, 19343 postulzntes

that Botitom—up "zarial stage" models ‘la Beras and
Samiels. 19842 not offer consistent empirical resultis and
Top-down “hupcthesiz-ftesting" models (Stancowich. 19€8) have

baeen guaesticoned in their account of the reader's individoual

differences in the explanaticon of zkilled reading hehavicuwr.
Mowaday=, reading pror szes  are seen  as  interzctive

RErooessas @ interactive nocbdoons [ ETRL influenced

conceptualizations o f reading proceszing within &

schema—thecoretical orientaticon. When =z resdaer aims to get
mezninag  from a written pazsage he relies an knowledge abstract
representations of organized concepts © =chemata ». Thus, these
gchematy @re activated in the reader’s mind wvia top-down
proceszsing {e.qa., when the message is predictable and can be
assimilated becauvze there iz an existing structure? or-and wia
ot tom—upe prqcessing te.g., when the messzage iz not predictable
and to get meaning depend=s on lower—lewel stagez that allow =a

reader ta contend text informaticonl.

Fumelhart'=s "Interactive model” 19310 of resding
reprezeants a recent position in the attemet af

conceptualizing reading comprehension as the result of  an

interactive process  between =z reader and a texi. Thi=
interactive noticon was further developed. Stanovich's
"Interactive Compensatoryg” model 19360 represaents &

refinemaent of thiz development.
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Rumelhart’'s moael suppCarig the wiaw that reading
comprehension is the result of simultanecus interacticons among
several knowledge sourcez awvailable to a reader such as
FEATURML, CORTOGRAPHIC, LEKICAL, SVHTARCTIC and SEMARNTIC. The
infarmaticon originated from these sources canuerge} upoan &
"pattern synthesizer" {Bamuels and Kamil, 19845, in an
interactive way, by means of a mechanism {a message center?
which accomplishes the task of accepting, rejecting and
redirecting the information as needed ta the wmost probable
interpretaticon. The processed information ig tempcorarily s=tored
in the message center and each of those knowledae zources mad
use the informaticon provided by cone or more than cne available
knowledge sources previcusly mentioned. Accardinaly, by means
af indiwidual sources and the activation of a messagse center
which permits the interacticon of several knowledge sources,
higher'leuel stages (e.g9., semantic and syntactic analysisd) may
influence lower—lewvel stages C@.9., cortographic and phonemic

analusisd.

Stanoﬁich’z model presentse a conceptualized interaction
among the knowledge sources pastulated in Rumelhart's moadal in
z  COMPENSATORY way, based on tor-down processing and bottom-up
processing. The author's model  ig claimad to be INTERACTIVE

becavse “"top—down and battom—up procegsing take place at the

same time at all levels of | infarmation processing"
Meuwrer, 1985 33>, Stancwich's model is pastunladed to  he

COMFENSATORY because " ang reader may realy on better developed
kricwledge sourcas when patticllar, and usually more commonly
used, knowledge sources are temporarily weak" J<Samuels and

Famil, 1984: 2120, Far instance, when a reader does not



have stored much knowledae about a cartain given topic he may
rely on bottom—up strategies {=2.g9.., word recogniticon? to
compensate for his incapability to make predicltions about  tewt
cantent. On the cther hand, if a reader is unskilled at word

recoaniticon he may rely on top—down strateqies Ce.g.. ta use

the context? to compencsate for the difficulty.

Accardinaly, this study starts from & schema—thecretical
arientation that reading comprehension derives from an
interaction between content nd tesxtual informaticon by means of

the sctivaticon of available and pertinent schemata wviz  the

i

interplay of  top-down  and bottom-up processing. Fosgible
deficiencies that may occouwr in reading procegsing are expecled
te  be campensated by the readers’ reliance of armg available
kricwledase scuirce. Becavse readaers mad use knowledge from =z
wariety of scurces they may predict meaning embedded in a
text, adjusting these predictions as they proceed in  the
text, =30~ g the uze of kncwledae of principles of
textueal organizaticnal to compensate "deficiencias" in

language contraol.

Thus, comprehension is seen as "rilding bridgaes betuweaen
the new and the kKrnown" FPearzcn and Johnson 1977:240.

Comprehensican iz seean az the reswlt . of an interscticon betwesn

the text and reader's knowledge. The only  way a3  reader can

fiagure oﬁt an unknown subject is seeing  this zﬁbject in

relation to what he already knows by  the activation of

hertinent schemata, reliance on available knowledae sources

whithin @he scope of psycholinauistic processes, €.9., the use
p

“of readihg =killz, and the use of a strategic reading —~ which

will be explored nesxi.



1. 2. READINMG SKILLE AND STRATEGIES

FReading arnd anderstanding a text requires the interaction
af a reader with the text using backarcund krnowledae and skills

in a3 =trategic wad.

RE zaid before, reading skills are idindiwidoal tools
readers need Lo aszess the information cornwveved in s passzge
=~ to ddentify a main idesn, 1o Jdistinguizb the main ides

From supporting details, Lo figure out implicit informaticon?,
The wusse of reading =kills are related too the ooccurrence of

different levels of comprehanzicon. Smith (197382 identi fies four

different lavaels=s af comprehEnslon, rEgee g, ot teral.
: - . . - . \(
Interpretationzl, Criticzal zand Creastive, . ¢

The LITERAL lavel iz related Lo =imele  reproduction,
repetiticon of the information az it iz corveded bw the suthor.
G the Diher hand, whern a reader Qoes bheyond the Lliteral
informaticon, relates partial information to alobal information,
draws conclusicons, interprets relationships he iz erngaged in an
IHMTERFPRETHTIVE  level of reading compreshenzion. The CRITIONL
lewel iz reached when = reader, afler interpreting a  target

informaticon, ewvaluates the nformatian itselt and the avthor”

in

hY]
r-l-
[=8
i
3
X
~+
e
t~\-

presaent

~ author'z qualification in relation to LT

subiect information, iz point of Ll e, iz agomls and

thouwahtful ness. The CREATIVE leusl comes with 3 reasder’s

ability of reducing target information Yafter interpreting znd

.

evaluating 1t in a process of  reconstruction when his caan

kol edae, podint o f SR N-TH Judgemants and vnluss @re
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incarperated to the target information, therefore, the reader's
sypccess  in reaching arg of these levels demands the use of =

wide ranae wh o =kills e, Q. decading, interpretinag,

inferencing, evaluxting, elaborating information, etc.d.

drcother factor that exerts influence an the classification

aof different laevels of reading comprehenzicon i reading

=118 g =T} - Furposes of reading can waryg and the explaraticon of =

[i1]

tesct mad aszume different approaches according to the load oar
type of information a reasder wants or neaeds  from a passaqe,

EeQe, Lo read to asl ific information for academic purpcse.

i
]
il
i

=

te rend to get gensral  information for entertainment. Dewes
C19ES proposes threse different  lewels of comprehansion:
ar  GEMERAL COMPREHEWMSION - a reader reads a passage for Lthe
main 9izt e.9.. the topic of the text iz identified and the
reader  has 3 brisef  iden of what ig  being conveyed by the .
avthor. b MAIM POINTS COMPREHEMSION - a reader identifies
arauments and thelir development, &.49., 3 resder knows the topic
and identifies the ke ideas about it cD DETAILED
COMPREHENSION -~ = reader concentrates on gpaecific meaninas

{eomponents of zentences, laxical items from the passage and

ju

ctherss, &2.3., =uppartinga information is explored in detail.

r's success in reachina a desirable level of

i

Thus. read
comprehengion demands the wse of a strategic behawvicur in

reading.

A

iz menticoned before., sirategies are seen as planz  readers
use flexibly and adaptively, depending vpon a situgtign coﬁf%g
& Reehler, 19875, To develop strateaic reading means to develop
thovghtful and consciouws reasconing on sitwaticons encauntéred in

tewte,
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In the present ztudy, reading sirategies are identified as
reading devices a  reader maw use to facilitate the
understanding of =a pPassage, adaptively, according to his
reading pPurpcses, hig proficiency in reading.and the amount
and type of informaticon to be obtained from a targel test. A
text provides clues that enable readers to construct meaning
from existing knowledge and readers may benefit from the usevof

these clues asz n readingd strateqgu.

The last pasition iz  theoreticzlly supportad o Smith
L1BVRY  and Haodman L1982, Smith @ claims that fluent

rasders do not process all wisuzl information, but pass

their edesz ocver the print selecting information that i

=
relevant T their PUrEoSes., Soodman. poztulates that

efficient reading does not depend on accurate identification of
21l larnguage items. To elaborate a good hypothesis depends
on effective strategies for selection of necessary and
productive cues. The printed informztion is uwsed as reference
for auessing. testing, confirming cr correcting. Proficient
reading demands the emplcyment of affective strategies for

sxlecting the adegquate and uzeful cues for that.

With respect to this studd, reading comprehension is
seen as a strategic process and sirategy instruction is
devisad with the =aim of degelaping reading s=killzs to abtain
general informaticon and main points according e an
ipterpretatiue and critical lewel «(Smith, 13¥3) by means of
the use of = schematic straitesy Map Diijk, 19830, that is.
bu establishing the overall organization of the target

textse and their rhetorical function. Rhetorical function mezns
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to instruct readers to follow rhetorical espressions Cthe
awthor's  train of thouahtd with the aim of enabling them. Lo

comprehend the communicative importance of parts OFf the tesxt.

1. 4. STRATEGY INSTRUCTION

Feading requires stirategiss and. avareness of ztrataay
uze CDuffy et al, 128¥F2, mocordingly,  one of Lthe teacher's
tasks in @ reading elass iz 1o provide effective sirateow
ingtroction., e.9., learning =trateaies.

"Learning strategies include anu thowahts o hehauiwufﬁ
that help 3 reader to zoquire rew 'informatian in =uch =
Qag that the new informztion iz intearated with existing
know}edge. Wainstein (19870 proposes = set of categories of
learning «strategiez that consist of processes and methods that
can be uszed to coguire information and to retrieve and uwsze that
informatiﬁn. Thay ares Comprehensicon Monitakiﬁg, Rffective, and
Feherseal, Elaboration and Organizaticon. For the auvthor,
Organization is 2 learning strategy that may  be weed
by a reader with the aim of transforming information into
ancother format that may facilitate understanding. It consists
af an exizting or created framework used to impose corganization
which requires active coganitive processing on the part
of the reader. To be cognitively actiwe-requiFE$ the reader to
activate Erior krnowledge and to be purposeful. agoal directed
and strategic as well. The notion of cognitively active reader
is in harmorny with the cancept of cognitiwve ordanization which

can be related to FAusubel’s learning theord.



Within a theary of cognitive organization Ausubel (196G
defernds "receptive learning” in oFposition to
"discovery learning”. RAccording to the receptive learning
thecry., the reader’s task in a receptive learning procesz is to
interralize information that will be available in a future time
through a process of assimilation, e.9., new meanings may be
acquired through a process of assimilation whereby unfamiliar
information ig incorporated, stored in the individual’'=

knowledgae system and available at a future time.

fusubel s theory of cognitive organization holds that
learner’s acquisition of new meanings is facilitated when he
possesses a cognitive structure, that is, a clear, stable and
higrarchically organized =structural framework of concerts,
factual items, ganeralizations pertinent to the learning task.
Therefore, sumbolic repregentations whose purpose is to clarify
and structure the concepts and their relaticonshirs needed by a
reader Lo understand the information coentained in =
rarticulair pagsage are identified s Cognitive Qrganizers. A
coanitive organizer maw  take any farm "as long as it
meaningafully employs the cancapts and their
interrelationships relewvant to the cognitive structure of the
selectian” 4 Hill. 1979 482, e@.9., 3 short passage, a tape
recording, an outline, = diagram.anrnd so on. They may be
presented as pre-reading, during or post-rezding activities.
The mozt common form of coanitive corganizers 1s the “Rdwance
Organizer”. It consists of an introductory passage or statement
to be read by a reader in adwance of a target reading material.
There are diferent labels that identify certain forms of
cognitive organizers { Structured Overview, Graphic Twerview,

Graphic Oraanizer 5. A1) of those lsbels refer to wisual and

i
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verbal representation of the key wvacabulary or ideas which may
ke organized throuah =a diagram or outline o  that the
relaticonships betweean the wards ar e tween units of

information are highlighted.

Within the s=cope of thiz study, Cognitive Organizers are

seen as an operaticnal implementation of fAusvbel "= theory of

coani tive crganization. They are seaen as Organizatian
Strategiez which may help a2 reader to structure infoarmation,

céeating fFramewarh to  impose crganizaticon. They are
identified az Structured Textuzl Oroganizers Tthe label that
identifies the profile of an cperaticonal strategy that fits the
goal of  this study - explicit instruction of textual
crganizaticon of ewpasi tary “tentsl, that ig, visuzal
reéresentations of major =zeaments of text depicted through a
diagram that permits a reader to configurate textual
interrelationships and the overalll distribution of textual

expozitary material.

In this manner, the use of Structured Textual Drganiz;rs
stems from the view that cogrnitive organization iz not only
cansistent with schema-theory (Meuer, 19384; Meuwrer, 139857 but
alsce with reading research which hag also applied the noation of
cagnitive structure , e.g9., HMHeyer s system which explains
legical relaticons in discourse, as wall as Kintsh & Wan Dijk's
description of micro and macrce levels relationships of testtual
material. Moreover, texts are neither randomly selected nor
randomly  arranged sentence sets. Texts provide clues testual
clues> that enable readers to activate and build on existing

echemata Je.g., Formal -Textual Schematad. Farmal schemata has
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been referred in  the literature in the context of “Text

Structure” that will be described nest.

1o B. TEWT STRUCTURE

Recent research in reading has offered relevant insights

for understanding the role of content schemats CLanger 1984 and

others cited in  Tomitoh 1988 and  formal schemata (Mewyer and
Fresdle 1973 cited in Pesrson and Camperell  1951: Meuer and

flice 1wad4r Carrel 1937: Garner and GSillipgham 1987 BRaker.

Mtuwood and DUffy 19220 in comprehensicon and retriewval.

More recently attenti

(]

o haz alsc been paid  to formal
schematsa, that iz, text organization. Readers uwse prior
bncwledoe in thg farm of a text schema for oraanizing and
interpreting texiz, For Meyer and Rice Y1934) the term text
structure refers to how the ideas in a passage are interrelated
y = conueg-a messagde Lo a reader, heww the logical connections
amcanga  them are specified and how scme ideans zre subordinated

to othaers.

The usge of text structure has Lheen seen as a factor that
may influence text proacessing Carrell 1933, PMauer 1934,

Ohlhavsen and Raller 19382. A written text maw be seen as =@

»

semantic unit that contains a text structure. It iz constructed
by a writer and reconstructed by u reader according to
different patterns of texiual arganization which may generate
different text tupes, €.9.. = nNarrative text, an  expository

et
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Recent research haz irvestigated the influence of text
gtructure on  reading by following thecretical accounts
where the notions of MICROSTRUCTURE, MRCROSTRUCTURE and
SUPERSTRUCTURE have besn  examined within the scope of

text structure wariation.,

MICROSTRUCTURE is related to meaning at  local levels, To
examine the microstruciure means to consider the structural
wariations that ccour between or amony sentences or sentence
components, MACROSTRUCTIURE is related to meaning at a global
lavael, Ta axamine the macrostructure of a  text means to
considar the owerall organization of discourse and the
hierasrchical distribution of ideas. Ideaz are exami ned
according  to their structural importance within the hierarchy.
For examplea, for exposgitory textis ideas are ranked according to
thaeir structural importance in a criteria of supercrdination,
that is, =an idea iz ranked according to what extent it is
congidered =a "main idea” Jin relation to detailsd within
the alobal organization of the text. The structure i=s seen as a
semanticlnetwark whoge components are identified either as idea
uwnite or as propositions. SUPERSTRUCTURES are defined bw  Van
Didk 11981:15) as "schema-like aqlobal structures", that is,
schematic categories af a camnventiconal tupe . €©.G.. a
scientific report, =a theatre play. Superstructures help. to
corganize zemantic macroastructures serving as an abgtract schema
which thaz to be semanticalls filled in by macroprorpositicns.

Suparstructures are related to the form of the discourse, &.9..,

2 nmarrative, Superstructure is not  alwayes explicit in a texti,

=

B, A aader needs to  identify the implicit schematic
categories rezariting tao his internalized kricowledase of

principles of ftextukal organizaticon.
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Recent research in reading that imwestigated aspects of
schamata seems to indicate that both content and formal
schemata influence text processing. The operaticon of the tuo
types of schemata was examined by Ohlhausen and Roller (19830
in isclation and in interaction across four—-age groups of
students {Sth, Tth, 9th and College? when zelecting impartant
information of descriptive expository texts. Results showed
that the structure strategs scores indicated a developmentzl
trend cver all Passages and experimental caenditions
‘Content-Structure, Content-only  and Structuresonlyy, . The
anthors concluded that the developmental trends in stirztegic
awareness and develormantzl preferences seemed to indicate that
content and  formal =chemata interact and influence text

Erocessing.,

The effects of text structure instruction in understanding
and recall have been examined mccording to the use of Meuer’ £
top~level structures rBartlett 1978 cited in Mever 1984)5; pMavel
% Brandt & Bluth, 19808: Slater & Graves §& Piche, 198%), Resulils
showed that experimental subjects increased their ability te
identify and wse the original supercrdinate structure of the
text and significantly increased the amcunt of informaticon the
subjects remembered. Similarlg, Berkowitz’s. data. analysis
{19862 provided empirical evidence that direct instruction in
using an author's aorganization of ideas in content material 3%
a framewcrk for studying may increase recall of expogitory
infdrmation. Furthermore, the results of data analysis an text
structure instruction have suggested that this tupe of readind
instruction has indirect effects aon s@udent’s writing
competence, e.9., summarization {Winograd. 1984: Rinehart &

Stahl & Erickson, 19867, had direct effects on students” recall
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for wnfamiliar reading material (Tauwlcr & Beach. 13843 and
suppcrted the tonclusion that awareness of text structure and
wse of text structure strategy apprcach o a expositary text
resulted in a s=significant difference hbetwesn main ideas

recalled and detzils recalled from the reading of the criginal

passaqges YRichgels & Mcgee & Lomasx & Rheard, 1937,

Fpnother aspesct that has been irvestigated within the scope
af formal schemata is concerned with the interaction of
reader’'s backarcound knowledge, reader’'s purpaze of reading,

reader's identification of macro—informaticon and carmventiconal

expasi tory structures hased on the assumpticn that PG Cne

factor determines comprehenzicon. EBirkmire's results (13850
indicated that recogniticon memcory for text elaments is a
functiaon of the locaticon of the elements in text structure, for
axamel e, information that was located at a higher lewsl of the
cantent structure Lcf. Meyer's, 19845 was better reccanized
than the information located at middle-level of the contaent
structure. This study showed that the rate at which information
was cobtained from text i= dependené upon the structure of the
the text, reader’s backaround knowledge and purpose of reading.
‘Pccoardingly, Riska & Alvarez {1988) develcoped @  thematic
aorganizer { a text adjunct for texts in a comparison top-level
structure and for textz in a descriptive top-level structure
to explicitly highlight the central theme of the texts, o
relate the theme to =tudents’ pricr knowledge and to provide

cohesian among text idezss to accamcdate text structure. T he

findinas sugges ted that to Frovide rassage—relevant
informaticon and to relate it to backaround knowledge
pricr Tt the Feading af a descriptive text extends

comprehensican,. Tce  teach the central theme by relating



it te students® schemata pricr to reading when reading 3z
camparison texmt was found to be superior tco a stratagu that
activated passage relevant information without interaction.
armbruster % Anderscon & Ostertag (1937 examined the effect of
text structure instruction of a conventicnal expository test
structure J(problem—sclutiond. Data analusis showed that use of
the F-S structure as an organizaticnal framework facilitated
the formation of a macrostructure for text with a P-8 structure
and exerted =a positive influence in recall. Brown & ESmile
L1977 and Roller (19850 presented experimental work on text
structure instruction. Results indicated that pricr knowledge
o f textuzl aorganizaticon of expository structures and
gensitivity ta the relative importance of certain parts of
infarmation are factors. that are closely related to

comerehension and memord.

'Tha influence of text structure instructicon of expositorg
structures was alse investigated in non-native English readers.
Carrell {1984) ewxamined whether different groups of ESL readers
cSpanish, dAirabic and Eastern countries» possess the appropriate
formal schematz against which to process four of Fewer s (19240
expository structures. Resulits indicated that there were
differences among the different tupaes of expogitoryd struclures
in terms of recall. Alsc the different structures exerted a
differential impact on different ESL readers. The researcher
cencluded that the rnative language background of the readers
and the exizterce of differant discourse tupes had  influenced
the amount of ideas recalled. Czrrell ¢198%) developed ancther
ztudy with the purpose of examining the effect of training ES

readers to identify and use Mewer's (19847 rhetorical text
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him in terms of space and time. A reader has a specific aim at
reading a passage and he constructs meanina according to
internalized representaticon of chiects, situaticons and events
based on higs backaground knowledge, linguistic knowledgs,
reading skills, reading strategies and akility of administering
wariables that are related to bkreakdowns in communication due
te a distance in sgpace and time between readers and writers.
R text is the means whereby informaticon is conveyed and
integrated according to different text types. For Halliday and
Hazsan (19785, what distinguishes a text from a non—text is the
presence of certain linguistic featurez that contribuwite to its
total wunity and gives its "texture" J(the term i used Lo
expraess the property of being a textd., HFAccording to these
avkthors, text is a semantic unit cof language in use (spoken or
writtend of whatevwer lenght that forms =z unified whole and is
encaded by sentences (bt with an overall organizaticnzl
structure different from that of sentences) and funclicon as
a unit according to its erwiraorment. The examination of
text structure wariables is closely related to prose analusis

syz=tems which will be explored in the next =zecticn.

1. S0 1. TEXT AMALYEIS SYSTEMS

Within the scope of an interactive view of reading, text

structure and understanding are closely related. Smith claims

that
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atat

T by e we can  anticipate and emelog the formal
structures that = avthaor vees, the more we can underztand  and
remember what we read, becmuse the structures form the basiz of

cur understanding ard rememberins”

CLETE 3 EED

resder  may nse  knoweledoe cf

at

ARocarding Lo P
comenticonzl structures of text. I~ P comsanticnal testunl
patterns, b2 the time he interacts with =z test, Thae use  of
this tupe  of brnowledas mayg function as 1 e bazisz Fey
understanding arnd recall. The more familiar a resdsr iz owith o=
certain  text structure schema, the more he iz able to tranzfer

1} o 1

this type of Frnoadledos to o =a Feesiad tast, Therer  mres COHRTIC T

H

ez bara l organizaticrnml patterns  which sSpaeci vl b e in o
passage  Speclfic corntent iz likelwy o B P . CPE=

problem—sclution aorganizaticon in problem—=zolwing tests,

Fraan the point of wiew of reading research, to specify the

tewctnal structure of 3 passaase allows the identification of

s

i

textuanl  wariations that mag  zwrise betwesen  the test  and Lhe
reader. For  Meaer S Fioe 01984 3280 text =tructure analusis
Foocusaes  uporn  text  properties and zheds liaght  on reasder’s
contributicns  Lthat e Fertinsnt Lo T e reandlng Bl

understanding procass,

The =studiss that  baos ircestigsted Lhe wffects of Formzl
Sehemata in reading o comprehenzion have  starbed o the
speci Fliocation of tesxt  structure providead ke EFrose analusis
e ronches developed sccording to the characteristicz of  ©Lhe

tewt Lo be araluszed and Lthe resesrcher’s purpazer consequaentlyg,

i
i

nors of the proposed systems of analesis mag be accepiled as

i1
i

oo

3 ouniverzal suslem. Einteh s system 1974, cited in Pleye
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Fice 193240 relatesz to nparrative tests,  and ey

14

DA R BT concerned with espozitoryg texis, are illustrationz of
available text structure sdstems thaltl represent text siructure
in A hierarchical organizatican. Foth  sustems  wmllow  Leaxt

claszification, SRS L v 2 1 EOorer o f Testual coartent

urderztocod and recalled by readers.

i

FKintsch'™= tewt amaluysis sustem identi fies the propoziticon
Chhe linking of words to form predicaticonz about things, people

o wentsr s bthe minimzal unit of  apaluziz. Propositions ars

i

hierarchically crderad can the baziz of content At b Tl

interrelaticans. Thiz system accouwnts Ffor thres aspectz of tewl

]
i

that are related to the resder'z underztanding: Microstructure,

Macrostructurse and Superstructore.

pocording to Kintsch & Wan Didk <1979 different properties
of discourse structures can determins soms aspeschtz of cooanitive
Erocessl g Thew poztulate that upderstanding organization and
retrieval are a funpction of the structures the  indiwvidusl

azzians  during  reading. Al thouah, the suthors  are concerned

i

with marrative, their theory poestulates that for ovwrderstanding
£ text, 3 reader starts from the MICROSTRUCTURE Ja zeqguence of

propositions in 32 local meaning? and bazed on specific schemata

and  koowledas of Lext BUFERSTRUCTURE  Jwhich  correzponds Lo
Medsr 'z top—lewvel structurer, a reader crezates z MACKOSTRUCTURE
Qrelationghipz among sentences~-unitfication of the propositicons

in the dizcoursse  in differsant levelsz of descripticons) for =

i

ot Text structure can be expanded, modified or rejected as
the reader atitemptsz Lo interprel sucessive propozitians. Thuz,
ten bzl information iz redu ced tor o maRorostruchiures o 1 e

application of caertain samantd oo trans formahicns rrape L
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"maoro—rules", that 18, maRE L red rulaes Cidentified

iy
i

genasralization, delsticn, integraticon and conztructican o
obtain the macrostrocture  from  the milicrostructure of 1 e

dizcouwrsa,

Mawer = text structure approach identifies the idea unit as
the minimal urit of  mnmlusis, Tdes wunit iz referred o in
Mager ™= wor ko oms explicit oand imelicit e s wnits  of

information Ccontent vunitsl which =re diwvided into menoilrngtuwl

Eausal o uni ta,

The @authoos progEos the sztrocturses of sxpositorg Ltexts

can e desorid bed sccording o ow Mierarohl ol crganiTation,

whitch Forms a canceptoalized trese dizoram that reprezents zll

P
(1]

information i H, o e COHTERNT STRIMTURE. Thiz

representation configurates the owerall arganization  of

PR =La gt A e Rl and clarifies the interrelations betweasn 1ts
iden wnits, asz well zs hisghlights the imporiance of theze ideas
From the text perspective, @&.g.. cartain idea wnits are
subcordinate to obther ides units, crezting in this waw = kind of
textual subordinaticon. Im  fact, these iden units B e
repraesaentad by om propositiconal  structure  that  shows  how
certain propoziticons are subardinate fto cother propositions.
Focordingly, Biming o locate howt propozitions ]
represanted in the Content Strocture, Meger distinguwishes three
lawvels of  taesxt  informaticon: top-leosl information which i=
reprasentad bt macropropositions, &. 9. . the gizt of = test
vrain dideaz)d and middle zand hotitom—-level informaticon which are
representaed by micropropositions, @.9.. supporting informaticon.

ey specitic detailsz. The ddess  Lthat are represented b
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rropozitiaons which are located =zt the top of the content
structure dominate their suberdl na ted ideas that are
represented by propoziticons which are  located at  the lower
lewels of the content structure, Im thiz manner, three levels
o f STRUCTURE avre digtinguished: Tap-lewal strucitura
e rese i ed by propositions that bind the  whole teasd
togethers, Macropropaszitional shructhre hhmt includes
mmcropropositicons thal occcur at bthe top-lewel stuclture) and a
micropropositiconal structure Cthat includez the propositions
located at the lowesi lewel of the coantent smtrocturaed.

that s

o
e

Meger claimz Lthat her conceptuzmlizaticon of text informztion
within & Content Strocture depictes an important aspect of LT
tewt -~ its TOR-LEUEL  STRUCTURE - w@t which an sspasitory
dizcouwrse  oxan e examined  and described. Thiz azpect i

conzidered important becavse it clarifiez the organizzticnal

temtual s=tructore of expoazi Lorg stz which  can be  uxed iz
facilitate the wrnderstanding of expozitory informstion. The
notion of "top-level strocturse” haz been referred oo oin the

literature according to different labels, e.g.."superstroctore”

tkintech & Marn Dijk, 13772 "patterns” dHiles, 1974 cited in

7
w
i

15345 and it has  been  explained kg Mewer  and her

1
t

azs=ociates as a strocture that

i
I
H

see COmtains rhetoricxl relationzhips that Lies all o S O R T
eroposi tians in & fan kL toeget b omord e 1t e L

shraotures’,

Meganr, 1334y 11an

Mewer "= s laratdon o f e T b e e i

imtrinsioally rrem Low e t Frez concaeptuslization of "coantent

smhrochare’., FrE o omaid previcosly. by mystem  of ahaluziz
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enphasizas re = 3
zez relaticonz zmmong and betwesarn Propozitions =

aCcording

o their Rk :
1€y lacation at the content structure She identifi
Lotuyre., = b antifies

Fropozitions 2t are = i
“RoEltions that are seen in a rhetorical relaticons hip to b
= ' '\ EECH

..-} R v‘.:. P 3 e -y ge M .
ather (semantic Fropositions that speci fy relaztionzhips bt
X =lat = 2 bhetuween

and among sentences. Fargararhs and larger te

h}

Samentz)  arnd

1]

=h

H

labels tham as FHETORICAL FELATIONS  Jor predicstaec) For

Meuear, rhetoricyl relaticons play = crucial rale i t he
- L L. g = e
formatiaon of the conceptunlized diagram  that represents the

content =tructure  =ince  the description  and

ewamination  of

thesze relatians =l = hed Vight on sentences interrelsticrs,
Bo zubordirmte ceritsin propositions ta others, ch o Empeci Fy

FroEozltional relationships whose coourrence at Lthe upper part
of the dizgram Tihalt reprezents the content structure? parmits
the configuraticn of 3 hieravrchical oregsnized representation of
the coerzll testuznl organizstion of 3 dJdiscouwrse and, in thiz
wav, prouides itz top-level structure.  Thus, a  top-~lewel

structore iz the rhetorical  relation that gouerns the  highest

lemel of text information depicted at the content structure and

gives Lo the tast itz covarall structure., Accordingly. Meng et
wamined and described corventicorsl espository structures: as o

rezult, she identified a set of rhetorical relaticons that arsa

araganizztionzl models of expositoord tenis

relataed 1 typical
and z=he claszified bthese rhetorical relzticns intos 5 basic

e, P s g el '} . P ue) o) 3 "'E';,- .-.|‘:. L‘
QGRS LDESCRIFTION. COLLECTION OF  DESCRIPTIONE ATION.

""" COMPARTSON  AMD RESFOMHSE ¢ GQuaestions  ARSWar. Ramnark-repld,

Froblem - Soluticon are ipncluded in the last aroup e

.

_ , e I - lewel
The First @roups DESCRIFPTION. i= jdentified a=z top~le

= 9 = ot ld (RS J (X lld [==pc2 Vel a | s RO i 3 h 'i Fl'w. ks r“‘:" ‘}’ Fl ol |j|,.:
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' t et “ = }rl: 1 e i L FéseE e 1 * 1 i .i .L t“ b=l
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intormaticn
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specific explanations or settings. These relaticons are 3 kind
afF grouping by associmtion in which one ealemaent of the

saciation iz subordinated to ancther. In thiz wag, thase

m
n

descriptive rhetorical relaticonships subordi ne te Some
propositions  to  others. The second group, COLLECTION  OF
DESCRIFTIONS, includes relaticonships that show how  ideas or

events are interrelated on the basis of Some commenality. It

[n

contains a group or a list of concepts or ideaz which are
yescciated in  two basic ways -~ time order or space corder.
The third top-lavel structurs proposed b Mewer -~ CAUSATION
shows a  cauwsal relationship betwen topice by pointing owt
propositionnl  relationships (e.g.. one pProposition is  the

antecedent and the other is th caonsequent, one  proposition

i

the cauvse and the other i the consequents. The fourth

i

[N
iy

grous of rhetorical relaticns. COMPARIS0ON, refers  to

o

top-level structure in which =imilarities and differences
b tween twa  oFf more topics are pointed out, Thiszs top-laevel
structure iz clagsified according Lo thraes diffarent

formate: =ar Compariscon<Analogy  Jwhen explapatory analcocgies

are inpcluded, that iz, things that belong to & certain class
are explained b referance to anotherd,  bo Comparisons
ABlterpnative + it iz concerned with alternative raelationships
that present "eaually bt mutually  exclusive poziticons"
LR 114 when parallel cases are sat e, co
LomparisonsAdueersative Lwhan viawpolnts =lg events .are
emphasizedd. The last 9roup of rhetorical  relations  is

idanti fied as RESFOMEE. This toap~leuvel structure, iz arganized
accarding o thras different typas: Remark-Feply,
AuaesticnAngswer. Froblem - Saoluticon. These sztructural tupaes

require some owerlap in content betwesrn the propositicons
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interrelated, @.9.- cerlapping content  betwsern propositicons

in the problem and in the sclution in 2 ProblemsSoluticon tupe,

Therefore, Meuer s approach iz bazed on a propositiconal
analyzis of the text and the identificaticon of the coherence
ralaticns betwaesrn propositicons, Thisz suztem iz zapplicable (=

all tupes of expository textz. According to the auvthor' s theory

# reader buwilds a  propoesitiornml hilersrchical  strocture  Oa
content strocture? which is  provided ke the author =z @

Framework that auides the fTlow of information and functions as

n o bmziz Ffor uwrnderztanding and reczall. A1l the information in an

mapaEl targ text 1z seaen as oz whaole pilece aof  informaticon,
Fol leand ng rhetorical relaticonzhips, &.9., comparizon—-contrast,
 problem with a range of s=cluticrns, thet will defins 2 tesxt az
3 ocerta Ly

in short,. Mader s  prose anmlivsisz  sustenm  produces =

coanceptualired reprezsentation of testual information within =n
organizaticenal  struciure which can be wzed during reading Ffor
understanding  dinformation and dudaging itse  imporiance. Her
=yzte allows irvestigation of teat mirocture wariaklez and
their effect aon reading recall. It haszs beasn widely uzéd in  the
analyzis af  the structure of expositorg tewts andg in
irmveztigaticons of Lthe influence of theze structures aon readers:

understanding  and recall. The theoretical corientation proposed

by Meger in relmtion oo temt  stroclure  research provided
ingights for thisz stody, e.9.. the enploument of test structures

strategy — to which I turn mest.



1. 5. 2. TERT STRUCTURE STRRATEGY

Structure Strztegu, that iz, reader’'s abilitay to faollow the
tewtunl organizaticon avthors emelod in their writing 1= zeen b
theorizts ard rezes i chers BHE AN imEortant Factor i

comprehansion and recall. Text structure strategy consizte of a

sgztematic plan for procezzing text dMeugsr, 18840, Thiz reading
=trategy iz corpcerr red with the uwusze of @ bkrowledge of Lent
structure  organizaticon and selection of informatian. e.9.,. the

RGO Len it bemomed elationships  among  propositions. When

]
5
il
-
1T
)
o
“

el cod 1 nm this readers are sean Lo appromcl test bog

laaking for palierns ta commbiinaticon of  relaticons organizing

dizcowrsel which will tie toaether the propositions contzired
in  the lext. Feaders zalzo sesrch  for  coherent  relations

that limk lzarage chuncks of informaticon. which, in turn. =iqanal

particuelar text sitructures, For Meyer n1eEg0 the =ignzxlled
relaticonshies 1T enpsl borg tastz Rt t ez Fhetorical

rexlaticonshies of Cauvzation, Comparizon. Descripticon, Collection

af dezcripltions and Fesponse. The usze of text structure

strategy on  expozilborg texts, ax @ readinm strategu. gines
readers @ frameworh to organize  incoming informastion. This

Framework perml s 1. Fezrn ton peErceiue hierarchical lewvaels of

information digtribation and makes it

tor Lhem ta

reduce information Lo manauaeable chuncks,

For Meger L1840 when  a readaer

it
T
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brnowledas of textual organizaticon  znd no effective strsteagu
for wtilizing the top-lewel structore of the passae

e o tad to Ffollow  Ythe default strateoy. The auvthor e«plains

that when a reader approzches Lest in #w defawlt mode, he doss



ot take into mcoccount that there iz 3 considerable wvariance in
the structural complexity of different ftext ftupes (Meger.
Brandt and Bluth, 1936 and he doss nolt follow a susztematic
elan for processing text bazed on its text structure. The work
of Mewer  and her azzociates suwageszitsz  that the Strocture
Strategy i1s  the dominant strategy  of good resders and the
Defzuelt Strategy iz the dominant =s=trateqy of @ pocr readers.

Fer  awample, recent literature suggestis that poor readers seem

rmt bt hmwe foows  Tor recalling the test, aE @ rezult. their
recall i =impely zm collection of unrelsted oot t
e topio of the test CMewer, 1984y Duffa el wl. 1987,

PMeger s work also  suwggestis the exiztence of wariables.

T individanl diffaerences, individual et tog e . that

FE influence success in the use of text strocture stratesy.
Chltausen  and rol ler D 1BRED ., identify  thesze wariables a=

i+

resder—based factors and texi-based faclors.

Fexder—bazed factors are concernsed with the charsclteristics

o f th reasder that o maw affect raeading  performance, &.9. .

h

develapmantial  and siilil b differences 1in Zensitivity o
important  dAnformation (Brown mnd Smiley. 19770, and previcus

krnowledagse of ftext struocture corganizationzal]l principles JPearsan

J—
)

g Cameeraell 19812 Meger 1984 Carraell 1957: Chlhausen and

Foller 19885, Text—bhazad factors are related ton zmthtructural
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S, P Lo influence raading

~
i

signal e structure relatians, e el Etance o F
oraanizational stroctures that =sesm Lo he easier to read  and

recall than others JWirnoarad. 19340,
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Ore of these factors that zeem Lo facilitate comprehension
=, recall - zigarelling of test strocture relations ~ will be

the topic to be explored in more detznil in the next pasges,

1a ! Fe SIGHALLIHG

Sparidakiz & Standal DEERTY O ewpdain that siagnals in
paposl tory prose are generszlly descoribed as s word, phirasze o or
sha temant that e D e s comtent Brd o e s
ralaticonshieEs LT coartent. Thegoraetically,. Fignals  mady @i
rexders din dnztantiating aﬁ adeous b s b, i Forming A
Miwmrarchical framework  in which  to siore  dpcomins festual
information. Accordinala. recent rezesrvoh TMewer £ Brandt &
Eduwth, 1 Spgridakis & Standal. ARk has identified

paxriticular  tupes of =igrnallinag: ar  PFPREVIEW  STATEMERTS -

haadinos or  prewiaws  announcing contaent e fore AT fread e

§

i

ancounter the actual content. b LOGICAL COMMECTIONS - laogical
cor e ol e rengen i ro relaticonzhips ke taexe idens, L T
"First", "nesth. cr ERMELUATIVE SIGHALLING  —  pointer  words
resgaaling a writer's wiew of the content, 2.9.. "fortanstaly”,
"prswccaessTully. d) STRUCTURAL CUES—~ explicilt statement of the

ztructure of relationz in the text structure, 2.9, signalling

for comparizon relaticonships, =ignalling for problem - solution

i

relationships. Thiz= last T e is irncludad i Megar "=
copceptualizatiaon of  smigrnmlling. Foar  her. zianalling iz
defined as

o information i tewmt whioh
content about . Lol o kg k which  Qiwves

certain
oot me

ot mdd rigstd
amphasis T

o f t b saemantic content i Fodnts
e structure of the coantent., v




Fecarding o Mewer'zs wiew "sianalling" includes =ianals
that may spesesr before  and mfter relaevant content,  Thus.
=iarnalling iz @saeen within the scope of =z propositicnal
structwre -~ the content sitruocture Cconceptuznlized description

i the strocture of expozitory teste>, There are rhetorical

)

relaticonships that speci fu taestual relations BT N
propoasi tions, paragraphs,. and laraer test zegmentsz. Sigrmlling
of those rhetorical relaticonships a2t the superordinate level of

the coantent structure Jat tdpwleualb explicitly points thenm ol

teo the reader, that ig, according Lo Mever s concept of content

i

hruchure, wrthal relaticonships are

i1anmllaed aooording to
their occcocurrence in the propositicornal strocture Yin thizs case

at top-lewvel? and are identified az a3 sel of relations that are

i
i

Hi

rhetorically corganized and configurzte the 5 menticned =arlier

structure pattern

i

- Do, problem ~  zolution pattern. The

SO T e af signalling mechanisms within dizgcourze
dezcriptians, =2~ T g Tag 0] thez=s mechanizms oo in  the

problem-solution structure, iz demonstrated by Hoey 1979,

1aE3h.

Hoew sz esplanaticons abouwt  =igrallinog e rected in
Winter = ConoeRE o f Clause Faelation. Winter ' claims

that Clause Relation

-+ 1
{l'

o
-

i

o]

i

i

]

%

sea’ iz the cogrnitive process  whereby we interpret  the
enning o : group of sentences in the light of
its mdicinirne notre or group of sentences. "

i

]
{+
=i
¢

1,

vhdimter 1971 cited in Hoeng 1°
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i
=z

-
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Winter's dafinition of Clauvse Relation was adapted by
Hoew in an attempt of explaining how these relations are
interpreted by =z reader since they are not identified by
intuition and they =are not always adegquately described =t
the lewel of the text itself. Accordingly, Hoey postulates

that Clause Relation

— i the coanitive process whereby the choices we
make from arammar, lexis, intornation in the creation of a
sentence or araowe of sentences are made in  the light

af ite adicining gsentence or arcup of sentences,"

cHoey 1933 3 150

Thuz, Hoey expands Winter s concept of Clavwse Relation when
he claims thalt interpretation of meaning is concerned with the
reader’s cholcas made e available SOWrces {@.9. .
gfammaticalf lexical) which function =as a basis for meaning
constructicn. For the author, a text contains 3 zset of clause
relaticnsg fwhich are created by a writer and. in twrn, are
interpreted td a reader as thse result of readerswriter
interacfion) whose accurrence in discourse may be described as

fallowsz Csee Tigure 10:
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FIGURE 1 - HOEY'S CLASSIFICATION OF CLAUSE RELATIONE

Moccording to Figure 1. [
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dezcribed

according Lo threse mailn categori

i

w

& ! HMr» Logical Seguence,

Matchirng Relations, C) General-FParticular Relations.

The first cateqgory includes relztions bhetuesen sucessive

1]
it

13

nts or ideas. Those relaticons form a logical sequence where
propositicons mad be organized in threse basic wags: Ha  CIMeE
proposi tion is the condition and the cather i1s 3 consequence: b,
ane  progositicon i the instrument  and the other 1= 1 b

achievement: <. one proposition i the cauvse and Lhe other is
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the consequence, The second category refers 1o relations “"where
statements are "matched” against each cther in terme of degrees
of identicality of description” (p.283. These clauzes can
basically match for compatibility or +they can match for

coentrast, Gerneral- -FParticular Matching relations are the ones

that start with a general statement that mayw be exenplified

CGeneralizationsExamples—Matching Compatibilitu-Contrast) ar
detziled CPreview Detail- Matchinma Compatibilitu-Cantrast)
throughowt the tesxt. The third category is related 1o

Clauze Relaticons that are 'preaented in a3 passage where na
matching relations APPEAr. In thiz case, there is a
general statement supparted by details with no development

of compatibility orsand contrazt betwsen thenm.

As  said prewvicusly, for Hoey ¢ 19873 ), Clause Relations are
sean as =acts of interpretation an the part of +the reader
and at the level of the text these relaticns are combined
and-or  interrelated in different wause, The occurrvrence of
these relaticonz within discourse in an  interactive reading
process  may be affected ke lingui=tic and FC
linguistic Factors. Thiz last aspect is discugsed in

Hoeu s work.

Hoey explains  that there 1z =z difference between the
writer's apprcach to producing texts and the reader’s approach
ta reading texts., The first, ig characterized as =
non—linear appreach (a writer manipulates information in oz
non—linesr wauy— adding, rejecting, skipping -~uhen producing
it». The second approach ie characterized as = linear
approach © a reader reads materials from beginning to end .

This difference of approaches presuppozes a load of complexity
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in the reader’s act of interpreting discourse which was

built cut in inter-connecting parts. Thus, the auwthaor
suggests the existence of non—linguigtic factors {2.g. .
background kriewledge storage) and linguistic factors

le.3., Fignallingd that can help in the explanation  how a
reader is able to administer complexities that stem
the dissimilar approaches above which may affect reader’s
interaction with the text: and cansequently, its

interpretation., With respect to non-linguistic factors, Hoew

suagests that there is an infinite rusber of fext patiern
posgibilities; howewer, in order to be considered by =S
readey ihag need ta be culturzally approved patiterns ( &.9..
the wagtern world's concern with prablem-solutiond. The

resdaer s knowledge of accepitad taxt patterns simplify the
reazder s task of searching for a linezar path through =a
ron—1inear rEtwark  produced by o= writer. In this way.

there iz = relastiasnshipr betwesaen the network of information

corsedad by oa  writer and the reader’s pogzible waus of
interacting with it. One of these possible waus is=s &
matter & F clauwse relation Siganalling O linguistic

factory that mzae facilitate the reazder's interpretation of

digcourss,

Moew s view of relation i concernsed with wmeaning.
Morecwer, he clazims thal semantic relations are linguistically
sigralled anrnd thed can be identified only by examining the
content of clauses “Frammatical constructions congsisting of
subject and predicate with coptioral adiuncts? and  their

context. From this persPeclive Hoey proposes that
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P ciganalling is used to focuse .on particular
relaticons as rhetorically important = nd to create
relations where otherwise they could not have confidentluy
exist,"

Lo1meq4 2 18T 0
HBcoccardinaly., Hoey highlights the apelicability of
"signzlling" as the means whereby =z relaticon  maw be

established in discourss, Thas, =ignalling is seaen azs a

linguistic interface betwesn readers and writers.

Hoey identifies three main types o f =ianalling:

Boa GRAMMAT ICAL SIGHALLING - the presence af

subordinators and ~ or conjuncts.

kv LEMICHL SIGHALLING - & ftype of sianalling that maw
epall ocut a relation before Jas an anticipatory siganald
duovring an event, ar after an event Jasg =a retrospeclive

sianal .

Ca REFETITION SIGHALLING - +this tupe of signalling is
identified according to T different arcups @ 15 Simple

repetition - repetiticn af wards with noe alteration
raradiqms, e.9.- trend < trends. 2% Comples repetition -

repetition of wards that invcoluvwez a change of grammaticzl

class, e.9., the wverh "danced" replaced as the FICe 1y
"dance". 33 Substitution ~  the cccurraence of personal
Proncuns, demonstrative Proncuns ar-and adverhbs.

4. Ellip=iz - when =a missing element of 3 sentence can be
recovered from a  previcls sentence. 5 PFarachrasze -~ when the
=zame thing iz gaid with different words, with or without

change in the grammatical class of the word recested,
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s well as Meyer's theoretical orientaticon abouwt the

effacis aon text sitructure in understanding and recall,
Hoed s  work on  sianalling has alsa provided ingightzs
for the developmemt of this dissertaticon. Both auvthors

postulate the cccurrance of zignalling as a wad of gpecifuing

relations in written dizcourse. For them, Passages
contain semantic relationships that are rhetorically
oraanized and thoge relaticons can be: interpreted twm =z

reader  throuah siganalling devices provided by =z writer.

fiz zeen above, the suthoars” explanations and focus on the role

af sianalling in dizcourse are EEarn gsccarding Lo
spacific perspectives,
Feo Meyer, exposi tory discourse iz hierarchically

ardanized. Thiz notion of hierarchy iz explored thremgh =a
propasitional syetem of analusis that clarifies possible sets
at rhaetorical relations that can cccur at differant levels of
dizcourse deszscription. e.9.. owerall textuzl organization is
identified at the top—-level of +the conceptualized content
gtructure. The structures that ocecur at the top~level of the
content structure are =ignalled throwah relaticnships bhetween
topics that point out oroanizaticonal pozsibilities, e.q.. the
five tupes of top-lewvel structure identified by Meyer in
expository  tewts + Descripticon, Collection of descriptions.,

Cauvsation, Compariscon and Response 2.

Foar Hoew, discourse iz organized Mat 1ea5t.in ParYy in =
hierarchical mznner” (1983:530, anpd it may be made up of clause
relaticns in = sentence or group of sentences gt 2
micro—lewvel?, which =are themzelwes members of laree clause

relaticns paraaraprhs <at a3 macro-leveld, which are in  turn,
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members of an overall relation, e€.9., a pattern. Accordingly.
the auwthor propoases the cccurrence of rhetorical relaticonships

at the disceurse itself that help readers-listeners to perceive

taxt structure, e.8.. <ignalled relaticns at micra and
macra level. Readers may interpret signalled relations
throuwgh sigralling mechanisms that allcaw therm to
canstruct meaning, €e 3o s the signalling mechanisms
that help a reader to  identify the functioning wnits

in a prablemsszoclution structure.

With respect to this study, PMewer's degcription of the
top—-1esel structure o f Comparison Lin =1 compariscn.
sltermative formatd) and Respoange Jin a problems solution
foarmaty are introduced ag Lthe taraet text structures to be

gxplored along  text structure instructicon. Similarly, Hoey's

clagssificatian of  the main  tupas of =ignallirma within
discourse Lthat shows the accurrence af signalling

mechanisms: within the szelected target text structures) are
included as crucial elements pertinent to  the development of
L= experimantal wark in terms of data collection and data
anxlu=sis. These topicz will be further described along

Chapter I1I1 arnd NN



CHAFTEER I3

2o 1. EXPERIMENTAL DESIGH

The reseuwrch Eresenitead here evaluatles and compares the
effectz of reading instruction on Brazilian EFL  reader’'s
comprehension  and recall with and  withouwdt Ltraining on test
structure organization of ewpositorg taxts.‘ Comprehenston
= nd recall  were measured in pretest and postliest condition

for esxperimental ard control FEORLE . This chaplar contains

information sbont subidects, teztineg materials, imstructiconsml

materials and proceduraes.

Z. 1. 1. SUBJECTS

The 28 subjects pariticipating  in the study e
enralled in esxtracurricular Eralish Courses af fered by

diffaerent inztitutions CInstitutc Estadual  de Educzgio  and

Liniverzidades Faedaral de Zanta Catarins - Curso=

Ty

Extracurricularesd, M1l of the participants were following the

same pedaaodical method and were wzing "Developing Strategies”

Cebbe & Freebsirn, 1922 asg the main claszsrvroom materials.



S
The students had been attending a ninety mirnvte English
class., twice = week, alcong 5 semaesters preceding the
expatrimant and they had vreceiued foreian language
instructicorn with the =aim of developing the four abilities
vlistening . speaking . reading and writing?. The =zubjects”
age ranged from 16 toe 3% with & mean age of 1%, There were
= woemen =and 11 men. Ten subiects wevre high - schoal
ztudents  L3rd uyenrs, nine af. them were attending college,

and cne of them was a high—-school teacher.

Taking into account that there b e e rouUpsE
available, by = flip of =z coin I decided which group would
be the experimental (Gly  and the control arcup (G2, He
rointed cut hefore, bath Aroups were attending Ernalizsh

clazsses following the same pedagoaical method and syllabus.
Howewver . 61 received additicnal rewding instruction when
compared to GZ. Gl received reading instructicon that focused
o pr}nciples of textuzl organizaticon whereas G2 did not
receive this tupe of instruction. The experimental classez ware
tavght bQ the researcher herszelf with the purpose of providing
experimental instruction to Gl zalong regular extracurricular
English classes. Hevertheless, both groups were submitited to
the same Proficiency Test and tﬁeg were alsce =ubmitted to
identical Pretests and Posttests., Testing materizls will be

described in the next section.

2. 1. 2. TESTIMG MATERIALS

Two different typez of tezting materialz were dJdevised

and used in this study: a Proficiency Test ta measure
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genaral knowledge of the lanauage and reading ability and a set
of FPretests and Pozttests to measure reading comprehension and

recall before and after the experimental instruction.

:‘: M 1 a 2 - l " THE F‘F‘-’-‘:.‘F I ‘:‘- I EHC":" -T EﬁT

81l subdects were submitted to a Proficiency Test with
the purpcge of selecting two  homogenscus growps in terms of
knowlaedae of  the Foreian languaae and reading ability

Lmes appendix G for  the reswlts b,

The Proficiency Test wag a recocanition test dewvised to

assess subiects” communicative competence. According toe Canal

14

CLEEEY communicative competence refars to kpowledas {ohat one
knows about  the lanauage and other aspecits of communicétiue
languznse uwge) nnd 2zkill Chow well one uses the knowledae when
interacting in actual commupicationy. 5o, the auwther identifies
Fou areags of krnowledge and =z=kill within ,a theoretical

.

framewerk: a» Grammatical Competence— this area i concerned

with  the mastery of the language code. features and rules of
the lapguages. -~ P wocabularg, s=entence  formation, ward
Formaticn. By Scciclimnouwisztic Competence— it refers  to the

appropriatress of witterances that are produced and understocd
in sociclinguist contextz, @,9., the 'status of participanis,
purpaze of the interacticon. comwventicons of intefaction. c?
Dizscourse Competence— this aresn of competence i=
concernaed with the mastery of how to combine grammatical form
and meaning to achieva =a wnified tegt (written ar
spokeny in different text tupes, &.9., 3 narrative. d2

Strateqaic Competence- thiz ares includes =ll communicative
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strategies {uverbal and non-verbkald o compensate for
. . ; ilit ta enhance
breakdowns in communication, €.3.. inability

effectiveness of communicaticn.

The cited areas of competence were not deePlyd  examined
along the proficiency test, but  thew were imPlicitly
presented along the two main testing parts that compoased i,
Part "A" wag =z language test. The English Lansuage Test
applied was the aeneral proficiency test designed by a  team
of teachers at UFSC for the Extracurricular Enalish Courszes
sffered by the Department of Foreign lLanguades. Grammatical
and sociolinguistic competence were areas oOf communicative
competence smphasized along the language test., Part "BY  gas
a reading comprehensicon test and it congisted of a zet of
reading passages followed by comprehension questions. These
rassages were aextracted from the preliminary section of the
examination for the Certificate of English Proficiency
Frovided bty the English Institute of Michigan with the aim
of assessing reading skills, &.9., ability to capture main
ideas, to read for details. to understand wocabulary  in
contesxt, to infar dimplicit information from the text, The
results aobltained From the Fraficiency Test showed that the
the target aroups were to some extent homcosneous Cheth

garoyps ranked around F.Ho0,

2. 1. 2. 2. EXPERIMENTAL TESTING PROCEDURES

The experimental tests were devised in a Pretest
Foesttest Control Group design. ALl subiects  were submitted

te  identical Pratests (Ti) and Fozttests (T2) -see apperndix Eie
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with the rurrcse of observing L X what  extent the

experimental grour "Gl reading comprehensicn and recall

was
influenced tw tha experimental treatment (X> whean compared
ta the contral group G2, Figure 2 reprasents the
experimental design.
HRBRERBBRBRRBRBRRRRNN RN B HRR BB RERBNBRB R 0HH
# #
# #
# Gl < RANDOM > T1 ¥ D T2 #
# %
# G2 7 RANDOM > Ti T2 #
# #
# #
HHBHSRBBHBBLB BB RHB BB RS HERBHBHBHBB RN NS
FIGURE 2 - THE EXPERIMENTAL DESIGHN
Bececordingly, testing procedures and activities were

designed with the goal of obtaining comparable measures in
termes of identification of main ideas, use of_;knowledge of
the target text structure organizational Patterns
LComparison and Problem—Solution® and recall of information.

Testing procedures are represented in figure 3.



HHAHHHHHHARHHHHHHHRH R HHABHH RS U SRR AR S S

H# # ¥ #
# TEST # PRETEST # POSTTEST #
H# # # #

R L E TR TR R TSR TSI R TN TR TSIV ETETRTRTa  HTRTGTRTETgTaTaTan
#  GROUP # Gl % G2 # Gl & G2 "

HHHHHHAHHHHHHS S HH RS SRS RS RS S S H R SRR AR

# # #
F TE<XTE I, II # TEXTE I, 11 #
53 # . #
a chalf of the # Cthe other half of #
(N students) # students wha #
E # didn"t read these #
¥ # texts in the preteast d
] # #
= # #
E # #

HARHHHHHHRBHBHH R R RS R R R R R R B

#H R EFEEFEEFE

#
#
#
#
#
#
#
#
#
#
H
#
#
#
#
H
#
#
#
#
#
#
#
#
#
#
#

HHAHHHHSH LR R BRHB BB B A HHH R H AR R B H R R R R R R Y

FIGURE 3 ~ TESTING PROCEDURES AND MERSURES

#

# #

TEXTS III, Iw # TEXTZ III, Iu #

# #

vhalf of the # Lthe other half of #

students) - # studaents who #

# didn't read these #

# texts in the pretesti#

# #

# #

# #

HEHHBH BB HHHFHHH SRR E R HR HH HHE I H R EHE R S R S S
# Free Reczll #

MEXSLIRE # Comprehenzion Questicons #
# Suraroem g #

# #

# #

#

o

0.



o

S

According to  figure 3, both arcups (G1 & G20 were
submitted to the =zame Ermlish esxpository texts (I, I, III,
1>, The PRETEST was administered as a preliminar testing
activity and the POSTTEST as a final testing activity. In
the pretest, half of the =ztudents of each group read texts 1
and II and the other half read text= II1I and IV, In the
rosttest, the students of both groups were assianed to  the
passages thég had not read in the pretest. This procedure
waz identical in both agroups  and it was designed to
avoid effects inherent to texts themselves. For example, if
arg of the iftexts ware easier Jwhen comparad to the other
textss, this effect was supposed to be neutralized hecause

that text wouwld be betier re

]

alled than the other texts in
the pretest and in posttest conditicon. Both  test conditions
were propaged according toe identical instrumentzs of testing
which provided datax for analysis: Immediate fres—-recall

pratocal,. Comprehensicon LDuaegticns and Summarg.

The immediate free—-recall was produced by each of the
particip#nts after +they had read each text. They were
previcusly informed that they were not  expected to produce =
SR, but to write down everuthing that came to their minds
abtout the text they had Jjust read aimed at providing data for
identification of the idean units recalled. tupe of information
recalled Cmain ideas, supporting informaticon, detail=sd,
awareness of Text Structure iYpresence of matching relzxtions,
and textual clues fthat may =signal  textuval interrelaticons).
These protocols were analysed and scored according to 3 ‘Master

Score Key and a Key of Textual Relations, az described nest,

The fouwr passages used in the Freteszt and Fosttest
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canditicons were parsed into ides unitsz which were liszted in the

l l}

aorder they appeared in each passage. Eightesn independent
dudaes were asked to read the four passsges and then rate  the

relative importance of the idea unitz to the theme (fram Lhe

most important o t b least importants. Spaecifically., t e
P

raters were asked to place a3 4 beside the T-units that were
mast important to the themse C(supercordinate idezasd, a3 3 beszide
e idens that were next in order of importance Lthe ideas

that giwve support o bthe supsrordinzte  ideszd,. an =0 on for 4
lewsls of importance. The raltings were averzged oo produce @
rank of T-units according to their lewvel of importance in each
criginal  text, The s=ubdects’ recall protocols were parsed into
idezx units and =sach ides wunlt was scored againzt Lthe Mastier
o -

[eore  Hey TEee FAppendixz O3, The ftotal possibkle nuamber of

T-units ranked 3 and 4 would represent text macrostroctore  in

it

ach oriaginal tast. In the same waw,. Lthe TFour tfexstzs uzed

in Preteszt and Fostiest candition were submitted L =
Tt analysis Frocedure Dwhich  will b descri bed in
zection Z.2.1.23 in arder to  ddentify sets  of tewmtual
relaticnships Lhat represented Lhe top-level structure of

ezch ariginal text. H O Tinite set of relaticons resul ted From
the analysiz producing the FKey of Textual Felations for
each passage L= Appendix 2. The gstudants’ protocols were

alzo  suwhbmitted to  identi

ﬁ
,...
Faad
-+

aext analuszis procedurss. The

total pozsible =score for comparizconcsoontrazt protocol waz

1 e rotfn ke af Tfinite zats of tewtual relations‘ that

represzented  ideas being comparedscontraszted. The presencs
o f interrelsted cluster oo f ideas that reprasantad
the 4-Part Metastroctore of FProblemn-Sclution Csee section
Zadala were soorved according Lo the maximinm score  of

1, Two  points e e azsianed to LA rEsEEnos o f



Situaticon =and Evaluation parts and tlree reints were
azsianed ta each Prab em and Scluticon parts in subjects”

rprotocals.

Readina comprehensicon—gquastions {copen-ended auesticonz and
meltiple—-choice questicons? were al=za assigned tao  the
zstudentz as & wad of aszeszing reading comprehenzion skills,
€.Qa - ability to identify and select macro— infarmation Csee
Appendix B, Students” answers ware corrected according to

the Master Score Kew.

A final testing activiiy - summarization — was zelected az
a second measwre (not as a  focus of analuyszisd intended az a
further confirmaticon of the tendencies revealed in the recall
protacol. The students were ashked to write a summary of limited
sirze about the text they had read. The gcal was ta imvestigate
whether the zummard presented would match the textual structure
of the original texts. Students’ summaries were analysed

accarding to the same KEY OF REELATIONZ usad in the analusis of

the recéll pratocals.

FAll the activities described abowve were producad in  the

students” native language, aiming to avaoid the difficulties

they might have in producing  answers in the foreian
language. In additian, a gldsSarg of posgsible urnkncwrn
words and expressicns waz provided with the goal of
minimizing difficulties that the students might
have in decoding the foreian language. Pretests and
Pozttests (AT of = designed according to four different
expazl tary passages that will be menticned in the next

zaction.
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* 2. TERTZ

R set of 14 expository passages was zselected and used

fo o . o
¥ sSpecific purposes in different activities =zlong

+
“hig study: e as available material for data

analusis deuveloped for pretest - posttest activities. and b

o 3 . y . . .
Used as ipgtructional materials in the instruction provided to

the exXpPerimental group (G1). Figure ¢ identifies the set of

PRESu9Es yged in the study.

####################################%#######################ﬁ#

PRETEST & POSTTEST

I. Skirting with digsaster <Jordan., 1934 p.34>

I1. Universities ¢ Imhoof & Herman. 1987 p.232
IT1.Hair Coloar cJordan, 1984 p.820

IV, Respected Leadars (Imhoof & Herman, 1987 p.310

READING IHMSTRUCTION

1. Smoke <H.G. Robinson, 1983 p. 2862

2. Football (Imhcof & Herman, 13387 p.2d?

3. Box-0Fffice successes “McCrea & Kernnerle. 13835 p.120)
4, Competition © Grellet, 1933 p. 1780

%. Reading Passages “Jordan, 1984 p. 45, 48, 56, 250

6. Lifte ‘Knight et al, 1932 p. 853>

Y. Chinese Writing {(Mclarther, 1988 p.1610

2. Laznguwages < Mcldorther, 1986 p. 1870

%. Alcoholizm J(McWorther, 1966 p. 1110

1@, Giants of Biolagy <{Mcdorther, 12326 p. 1330

HHHSRHHSHHHS RS HH IR RRE R HHBH BB B HH SRR ER IR H SRR R R R SRS

FIGURE 4- SET OF TEXTS USED IN THE STUDY
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As seen in figure 4, four expository passages (I, II1.

i}
]

111, IU» were selected from the basic set of texis and used =

i

both pretests or posttests. Passages [ and II1  were short
Fpassages Cbetween 95 to 131 words)? and they were organized in a
problem—zcluticon format. Passages 11 and IV were langer
passages and containéd betwaeen 243 t0'252 words and they were
crganized in a comparison—contrast Fformat with =imilar romber
of salient similarities and differences. The passages used in
the experimental instruction contained general infarmaticn,
bhetween 95 to 458 words, half of them were organized in =
problem—-sclution format =and the other half in a  comparison-

cantrast farmat. These passages werse assiganed e the

axperimnental group DT B in addition te t he reading

materials provided in the Englizh regular course,

2edels MORELE OF TERTUAL CORGANIZATION

Bazed on Mewer's classification of Top-Level structures
Vot Me e, 15340 T organizaticnal patterns e e
salectad: The Top-Laewael Sitructure of  Comparison Cin a
compAarisan—contrast formatd) and  the Top~lewsl Stroctuore of

Rezsponzse Cin a problem-salution formats.

The Tap~Level =s=tructure of Comparison in a comparisan-—

]

cantrast farmat iz identified in this

tudy e & type of
relaticonship that governs the overall structure of = text
accarding ta an interplay of sets of relaticons thzat match for
compatibility andsor contrast (Hoew, 19830, For example, let' s

consider the following mini—tesxt



1 Like football, scccer is =a ball game played on an
cuwtdoor field with =a gcal at each end. Unlike, =
> football, the scccer ball is round. It is not passed
or carried, as the fcotball is, but rather is kicked
S along the ground or hit with the head.

Hefferman & Linccln, 1328: 590

Fraom reading the short text above, we can note that
there is a development ¢f matching relations hetwaen
ztatements when Soccer and American Football are compared.
Figure T represents sets of textual relaticons cbtained from

the analusis of the mini-text

RPN VDI DITI STV DIF DI DI TIIDIVINVITII VTV IIIIIIDV I

like unlike
2 R = p[F . Tk 3 # AF . S # AF
L l:';- [ - s l:', L . " e k4 - - L] Y
T P
COMPATIBILITY ! '
] CONTRAST
! ]
INTERPLAY
5 SOCCERD L STGENALL THE
AF CAMERICHN FOOTEMLLD = SIMILARITY
# DIFFERENCE

R et kb Rtk R e R R ek ga ke ke et etk ik et i R etk ke Ry

FIGURE S- SETE OF TEATUARL RELATIONS IN A COMPARISON-
COMTRAST MODEL

Feeording to  figqure 5, there i= an interplay of sets
of tftextuanl relaticons that match for compatibility and

contrazt that contrituwtes to the overall organization of the

information. Sentence 1 and 2 match for compatibility since
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Zimilarities are emphagized, e.9.- both games are “hall®
Famas {8a, AFa:, both gQames are. Frlaved on an owtdaor
figld {Sb.AFbLY, both games cught Lo have a goal  zt each end
o f the field (Sc,AFck. Sentence 3, 4 and S match for
contrast =ince differences are emphasized, ee.9., the shape
of the ball used in each gahe {Ss, AF=> and the rule that
governs the LM saccar players @ nd foothall Frlayers
deal with +the ball are contrasted {859,8Fur, In  this wini-

taxt, matching relaticons are signalled tco & reader throuwgh

gignalling mords (%) employed bu the writer either fto
connect similarities between the ‘twoe games, .34, "LIKE
foothall, soccar is & ball game", or ta connect and
axpress  differences. e,3,., "LHNLIKE foatball, the saccer
ball ig round",., as an anticipatory lexical s=signalling.

In the present =study twe texts in =z comparizon—coantrazst

format were used as

- part of the reading material wsed in

Fretests ~ Poagstiteztzs., Both of them were analused according to
the illustration atove in order to develop critera far data

analusis.

The top—lavel =structure of Respaonse in a problem—
solutican format was intreduced and developed according to

-

Hoew s C13832 and Jaordan's 13845 thearetical support and

text analusis work.

Hoey <1979, 1933 selected and aralysed the Prablem—
Sclution structure (P82 based o thearetical suppart

provided by Beardsles., 1980 BRecker et =al., 1965 Young,
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Beckar =and Fike, 197E D eited in  Hoey 1983y zmnd athers.

[N

b

Aocarding Lo Fed e b

]

are relaticonships  amorng the main

wnits aof informaticaon that Form the P2 structure which zare

Feen  ax  chunks of  information that  can he identified and

intaerpreted by + b help of sigrnalling. The auwthor's et

analusis work Mas provided  evidence that =z completse PO

structure or according to Jordan's  words 019848 1E) T b

Gt Mataztructure" ., coantains fou hasic wnits o f

informaticon., p@melu, Situstioan,. Froblem, FResponse ~  Socloticon,

fi

Fasolt « Eugluzticon. ¥ see Ffigure & 2
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By
Fcecrdina to figure & s SITUATION i= expressed Eed
situaticonzal features. This wunit of informaticon. =tarts the

cyecling of the pattern and it canm be expressed by one or
more zentences that may be eithar linked by prosimity or b
their pogiticon in the owverall struclture. The uwunit af
infoarmation that containsg =z PROBLEM iz expreassed by =3
1inguistic problern in connection  to reml world and it is=
related to =n aspect of = problematic =zituation thzat
requires =z response. Bagicallwu. thaere is =z sgituaticnal
agspect that needs to be changed, in addition, there iz =
acal to be reached. RESPONSEC-SOLUTION =are elementis ihat
are inter—-connectad in  the same  uwnit of  informaticn.
Response coamprises a sub-~relation o f CAUSE - CoOnSequence
stimulus—response. A new sitvation is provided and it is=
saan_ as the mean Lo reach the qgoal. Sclution identifies a
rarticular response which is evaluated as succes=ful,
Similarly, RESILT-EWALUATION 'are alsc | inter—-connected
elements in the =zame unit of informaticon. Evalustion has to do

with opinicon about the efficacy of the response provided to the

stated problematic =ituation. A positive or dramaticalla
negative ewvaluation EHMDS  the cucling of the ratiern.

Conversely, 3 negatiwve but not irremediable evaluation RECYCOLES
the pattern. In  this manner, Hﬂég' claims that SITUATION Jihe
unit of information that contains the specific fact that
contextualizes the occurvence of a problem? =and EVALUATION
L the unit of informzticon that ghaeds light on what is
thoeuaht about the fact) are the fundamental units in a Ps3
pattern., PROBLEM, RESPONSE, RESULT are elements which are

built around situation—evaluation units of information.
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Jurdan s work 19842 an the analuysis af the P
structure is rooted on Winter’s and Hoew's theoretical and
analytical work. The =author suggests that the instruction af
the Pws model zhould be developed by focusing on the four basic
units of infarmation that constitute = complete P/S
2tructure. He: proposes a westion-Ansver pedagogical
Pracedure that consistes of a set of.4 basic questions that
should be answered according  to the interpretati;n of
interrelated chuncks of information contained in a taxt

that ceontaing a complete P/S structure. Each question will
elicit cne af | the 4 parts that forms  the Ps8S

Metastruecture izee Tigure 7.

DDV IDDIDITTIIDIIVIVIINDDIIIVNTVVDIVVIIDIVIRIVIVIIIDIDIIDD
QUESTIONS READER IS REUQIRED
maaéasaaa&aaamaaaaamaaaaaa&@aaaaaaaaaamaaaaamaaaaaaaaaaaaaemaa
a. What's the situation 7 To identify the specific fact or

- circumstance that contextualizes
the cocourrence of a problem.

ke What's the To identify any form of dissatisfaction
— car aother stimulus. For example, a need,
Problem? a decision, a dilewmna, a disezze,

———————— a danger, etc. that asks for improvement,
replacement, deletian, =addition or any
other desivre, bebhaviour or state that can
cease the stimulus that generated s
difficult or bad situation.

c. What'=s the
---------- To identify what sort of answer iz given
Responsea? ta the stated problem.

.

de How well did

the response To verify whethaer this solves the protlem
overcome the or not in an evaluative wvay.
problem?

FIGURE ¥ - JORDARN'S BARSIC QUESTIONS
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The reader's answering of the basic set of guestions

will provide backaround . siganificance and sffectivenaezs of

i
o
'—l-
_‘.
t ]
e
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[
at
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s
ot
i
b
..l_
»

what is  being describad in a P30 te

Jardarn agressz with Hoey wBEEL that the connection of the

[l
i

Frs o smtrocture L) real ~  warld alﬂ roce b mome byl owl

complications that can  ooour  din P tesctmp hionaes e . Frez

-

belivez that the reader s understanding of the model =as =@

f

zohane  mad hele him to interpret relaticonsgships in each new FOR
taxmt and to deitect what partz of the Prd model ars present
ar abksent in the text, 2 nd this way to make 1t eazier to
vrderstand. For Jordan. clear information =structuring of the
=g rced el iradves appropriate salaectian oof high—
intformalticn with 2 meanirsfol ordering Cthat can be elicited
throwah  the answering of the basic questicons? and effectiuve

wee mnd identification of =zigrmalling. For  Rim, sianals will

,+
i
.
'al-
=
=
1]

help a reader to identify what part of the FO9S metas
iz being presented in the ProS tesxt and  how this  identified

EErt mEg b related too oobhier  par of  information within

e coverall FoS strocture,

The FoF taxts that weEre used i Fr SFoztltests

taeste

@
m
m
in

m

werea  analysed bazsed an Jordan's bazic gquestions in order to
Fprovide criteriaon for datz analysis. Jordan's questiaons  were

als=c uwsed alaoang the Feading Instruction to  which I turn

']

st
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2o 3. READIHG ITHSTRUOUCTION

The resdirng instroction Cs=ee Fppandi= P2 owas  dewelopeaed
accoarding  bo three main stages:  WAEM-UF,. TEATHING FOCUS and

F O L 1
T IS d. WARM-LE

Thiz preliminsrg stagse was desiqansd with the prEome
o f introduwcing toe Lhe students DaElc notions of m
interactive reading  approach  =woh =s w5 the dinfluencse  of
EoheEms ta i readind. Byl g oo L Follow w  =eit  of

imteractive procedures  in rexmd 1ores inom P oot b i - test i nem

WEY .

o~
T

I an attemel Lo illustrate  the influence of schemata

in reading, two  shorl PRSSEges WEre

selected —  fasxt "a" and
tent Tt T hese short—texts L suegaes tead in Temt

Lipguistics 1 CLEET az  an  adapltation af @ mini—tewst

introduced in Fumelhart, 1921,

TEST "aMe oMary ol O carira da sareebed e
descendo = rudE. lembrou-ze do
dinheiro de zeu aniversario =

correun para dentro de casza.

TESRT "k oMarg cowdin o b
Lembrou-—=se  de sey
corren para dentro de

Ffter reading passage "a" the stoadents  were requested

toe answer s o=et of guestions (Who i Marg? Heoww old is she?

hat iz her aim™ Hoow is =he Ffealina?) and they were also

ambad to dusti fy thelr answers, Later . the students  ware
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1
asked to read text "b" and once more they were acsked to
answer the same «auestions which were presented in text
"z, After this, the students were asked to compare both
texts, and the answers they had provided to each of them as

well, Finally, there was a group discussian.

After the discussion, the students came ta the
conclugion that in spite of  the fact 1that both passages
present s=imilarities in their linguistic contaxt their
semantic content presented dissimilaritiés. The =chemata

thewy had activated when reading the texts had

a influenced

text mezxning. In passage "a" the presence of "ice—cream car”

and "birthday money"” led them to build a context where there

was =3 little qgirl who wanted toe buy ice-cream. In passage

b the preseh&e af a Mtami” and a ‘Ygumn " led t hetn

to reconstruct thé pasgage by identifying a scared woman who
was in danger and was  trying to pratect herself. Therafore,
the students were led to perceive that the reason why they
built different contexts was concerned with the schamata

they had activated when reading each passage, and this=s

activation had influenced the meaning of each text,

H =set of interactive proceduras of reading were
proposed ta  the experimental group with the gcal of
providing an interactive approach of reading within

the development of text structure instruction.

Three initial steps vere suggestad: av Prepare
wourself for the reading task and determine what is uwour
objectiveA aof reading: b Survey the text. read the title,

ite source of information, the first and the last sgsentence



of each paragraph in arder to

about: cy Build expectaticns

hawe to do with the

available backarcond knowledaa.

izee aprendix Fd» was proposed

the students te interact

contained threa questicns

PUrpose af preparina  the

organizaticonal aspects of the

relaticnship of the ideas

these ideas organized? Do they

Ppattern?). Finally.,

the 2eneral content of the

relevance of the ideas

expaectationz were fulfilled or

passage. All of these

the students” anszwers becanse the

weould functicon az =z agunide +to

questicns L 1 sugaes tead kg

techrnique propozad in Rrderson

- - -
: i

TRAINING FOCUE

The sgecond training staqge

aof instructing Gl students how

tewt structure as

sustematic plan far

corganizaticon and involues

cverall textuzal of

relaticonzhips

af Camparizon—Coantrast and

Gl =zubiects were inztructed to

have an
abcuti

idea of

with

which

compveyed in

the students
qQiwven

presented.

aspects were expected

was
te
# reading strategy,
processiné text which

selaction

Froblem—Saluticn.

take

-
¥V

idea what the text is

text content. All these

activating pertinent and

HNest . a set of questicns

with the aim of helping

the testt. The sat

were aiven with t he

take inta account

text Je.q.. What is the

the passage? How are

follow armg organizationzl

were asked o ponder over

tewt, to ewvaluate the

and ta evaluate if their

noct after readina t he

to be facused an

suagested set of questicons

be followed. The =zat of

~+

Self-Questioning reading

developed with the acal

use stored krnowledge of

that i=, ta use &

focuses opn  tamtuznl

and identification of

the expasitory gitructures

Fecordingld.,

into account the overall
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information of the textsz, by  searching for uwunits of
information that were hierarchically distributed and crganized
accarding to organizational principles that govern the tesxtual
crganization of the texts thewy were assigned to read. Figure
% and 9 represent the possible distribution of interrelated
information according to each of the target models focused uwpon
instruction through diagrams that present a wisual spatial
representaticon far the descriptian of the expository

structures.

~d
Pﬁ\.
4
)
g

/ 5%
I ] 1 e
j L > 2
[ [ | N O B
FIGURE =— ITHTERRELATION OF  UMITS  OF IHFORMAT IOH

CLOMPAR ITSOHACTORTRAST MODEL S
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The dizmaram JFig. =Sy diszplavs elame

HY

nts  abowt  persons.
things, Flaces etco, that =3mre corcerned  with the  topdic
tdisplaged  mt the  topd being  compared and contrasted. The
straiqaht rroas Eabh drawn betwuean nodes on the left
Fepresents sidmilarities, The izgoed arro path o the viaht
raepresants differances, Extra boems in ezxch =ide  are
provided for each different node in order  to kighlight  what

R

1

LA o F 1 biex Lol i= kel 1 comparad ol
contrasted. A npetwork of information iz depicted by 3 graphic
PR regenenh that =shows how zmimilarvities snd ditTferencaes are

intarrelated in the owerall struoctuore.,

The diagram tFia.9) digplays nodes in different formatls
with the aim i Fighliaght aach comprarent of the  G-Fart
Meatastructurs o aEnE L e, Fart I which refers to

situational aspects 1S repre

in

ented by oan wpside down triangle.

Fart 2 that refers to the stated problem 1= represented by &
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rectangle. Part 3 is "&Presented by three geometric figures:

the identified response 0 the stated problem is represented by

2 circle, the information thay pefers to the evaluation of the

response  is represented by the shape of an izosceles and the

response evaluated as Folution is represented by a square. Part

4 which refers to  the fipna) eualuation is represented by a

double triangle. The dyramism of the P-S pattern is represented

by connecting links and arrays drawn between the nodes that

suggest a cycling <and possible recyclingy of informaticn. @

netuwcirk of information jig hierarchically distributed to compose

the cwerall textual relationship that identify the patitarn.

Ba

i

2
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Self-luesticning and Tesxtual Structured

Organizer were  the  rexding techniques used during

ingtruction because these techniques zeem to be helpful to
the development of text structure instruction. Both of them,

require an analytical and evaluative position frowm the part

of the reader., in a decision-making process, since he needs
te decide and e evaluate what information =should ke

included or excluded in a semantic network of inforwaticon in

order to depict superordinate tevtual relaticons.

Basic-Selft thuesticoning reading technique WA S
intreduced according tao  two different seté of gquestions that
were built zccording to the target organizational pattern.
For the Comparizon—Contrast passages the folioming set of
questicons was pProposed: z. WHAT ASPECTS ARE BEING COMPARED
ON THE TEXT? tideas, events, features etc.?: b. HRE THERE
SIMILARITIES BETWEEN THEM? WHAT ®RE THEV?: «¢. BRE THERE
DIFFERENCES BETWEEHN THEM? WHAT ARE THEY? Far  the

Problem=Solution pazsages the following gque=ticns werea
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suggestad: a. WHAT SITUATION IS BEING FOCUSED OH THE
TEXT? Lidentification of the specific circumstance that
generated the texth; ke WHAT I3 THE FROBLEM?
Cidentification of arg form of dissatisfaction that generated
A problemd: . Ix THERE ARy RESFONSE TO THE
IDENTIFIED PROBLEM? J{identificaticon of a new situation that
may onvercome  the problemi; 4. WHAT SORT OF  SOLUTION IS
BEING PRESENTEDY IS IT HEGATIVE OR POSITIVE? Jidentification
of a particular response that can be eviluated as successful ar

notr.

s pointed ot in Chapter I, Textnal Structure

Organizer is the labkel of a form of Cognitive Organizers

which was used during ingtructicon as an organizaticonal
strategy to help t he students structure information,
by creating a  Framework tao guide  the flow aof textuznl

informaticon when answering reading exercizes J{see appendix

Fra

Therefore, Gl =tudents were led ten cannect the idesn

relaticonships that existed in reading saelecticons by
interpreting tesctuzal relaticonships that refer to =Ry
arganizaticonal representation of text siructure Wi th the

acal of fFfacilitating the identification, interpretation and

evaluaticon of information kg considering it within an
onerall textuanl structure by means of a Text Structure

Strateqgy.
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Ze J. 3. FOLLOW-LP

The last instructicnal stage was provided to &1
students as a schort review where Text Structure Strategy
should be used within an interactive reading appProach,

The final reading task was developed as 3 group work
activity, The whole class was diwvided into 4 aroups. Four
written texts were assigned to the students. Twao 4of therm
were aorganized in a ComparisonsCantrast model and the
cathers in a Problem-Solution model. Each group read- ane of
the given texts. Haxt, after reading the text, the sublects
were asked to pursue individuwal answers to the following
gquaesticons: 19 What have | you hypothesized abount the fext ater
reading its title and source? Were your hypathesisies)
carnfirmed after reading the passage? 2> What is the crucial

information of the text? 3) How are the ideas presented in the

tantt related? Do + hreng follow an organizational model?
Explain. 4> Have wyou got "new" information from the text
after reading ity What information? S Evaluate the

importance of the information presented in  the texi. I=s it
clear? Is it comnvincing? Doas it match to what wou already know

about the topic?

Finally, each of the students selected a classmate that had
read a different text. Hersshe was told to state to his-her
classmate 7in an alternate way? what had happened in the text
hesshe had read. During this coral activity the students were
requested ) To explain whether hissher hypothesisies?

wassuwere confirmed or notpr bY To focus upon the arganizational
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model contained in the text as a reading dewvice: ¢ Ta
illustrate the main features of the identified

organizational model that were present in the text dr» To

‘aa

point out what zcort of lexical zignralling had helped them to
locate the tex{ual segments of the identified model: e To
state the central idea of the textr f> To explain in an
evaluative way what was the “"new” information (if there was
angl: 9> To evaluate +the efficacy and appropriatness of
the information conveyed in the text by answering a set of
questions which were the focus of =z group work discussion.
After the coampleticon of this interactive activity, G1
students were informed that the reading instruction had

come Lo mn end.

Inm =ummarg, text structure instruction was devised,
presented, deval opead and practiced according to  three
azsaciated stages. The first stage, WARM-UP, was a preparatory
Flage devized ta acguaint G1 students with interactive

procedures in reading by emphasizing the skills of predicting,
hupothesizing and guestioning with the gcal of helring them to

activate prior-knowledge and to mateh this kpowledge to taxt

N

informatian. The second staqe, TRAIHING Facus, Was
interconnectad to the first stage as a reading dewvice that  may
help readers to interact with the text. At this stage the main
focus of instruction was proposed and it consisted of providing
explicit ipnstiuction about principles of textual coroanization
that gouearn the interrelaticnships of thre target top-lewal
stuctures and to stimulate the students not only to facus upon
the organization and distribution of ideas btut alsco ta make
them =aware that the use of knowledge of text structure as =

reading device within =an interactive approach may facilitate
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the understanding of the text as za whole. The third s=stage,

FOLLOd-UpP, Was Eroposed with the aczal af providing
feedback and to intaegrate the instructional activities

eropazed in the previcus stages. In order to integrate the

instructicnal actiwvities as oA whole, clarification and
sel f-reviewing e e reguired from the part of the reader.

In =hart, the dewelopment of +the reading instrucltion
wags influenced by a schema thecoretical wiew of reading =and
kd  the wiew that reading comprehenzion is  the result of an
interacltive-compensatory process  hetween reader’'s background
knowledge as far as a reader possesses, integrates and
activates pertinent and =available schemata. In. fact, the
instrutional design was devised hassed on the aqgensral belief
that in mach the zame wad  hwman mind stores schemata for
sequential evaents  that normaly take place in rowtinized
zituwatiocons {(Fumelhart, 19315, it =ztores schemata for the
structural or  rhetorical organization of  texts  (Mewsr &

Rice, 13345,

s menticnsed betfore, all subhiects {G1EG22 (RT-F of
submitted to experimental tests in different s=situaticns:
before and after training Jexperimental agrocup) and before
and after no s=special training <cantral garoup’. RBath tgsting
situations provided relevant datz @hich were analysed and
evaluated in the light of the Mypothezes proposed. This i=

the topic of the next chaptler.
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F. @, PRELIMINARIES

The purpose of this ztudy was t

0

v inwestigate the effect of

o

0

text structure ingtructicon on EFL readers =zas a factor

improvemaent in wrnderstanding and recall.

This chapter presents the following resultsz obtained: glchkal

resultse  between and within groups, results on the students”
performance on Comparizcon-Coantrast #nd Froblem Scluticon

passages, and discussicn.

Fesultz were obltained in  four measures: 17 scoares on
camprehension—questions, 2) scores for the presence of T-units
level 3 and 4. which represent macro—information in recall

protoacals, I scares for the presence of matching relaticons (in

camparison—contrast passages) and the problen—sclution
metastructure Tin problem—-sclution passages) in recall
protocols and 43 scares  for | the presence of top—lewel
structures in =summary protocoals. The =cores obtained ey

each group LGl and G2 were analuysed according to difference

af means (Raw scores are available in Appendisn HY.



Calculaticons for the Difference of Meanz Test ware
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corread for t e fallowing conditions: R HIEGE  in
pretezt conditicon: by GlEEZ in pozttest condition: cr Gl in

retest % poastiest condition, ard G2 in pretesi & posttaest

T

canditicrn. T rasl

22 werae subszeguently ara g sad T

ztatiztical meaninafulness asging a2 "T" test.

Faot. GLOEAL BEEDSULTE BETWEEW GROUPSDS

Fazul e Froam tohe caloulations For difference  of mean

i

For taxt structure inpztrecticon main effects  rewvesl that th

in

riall hypothesi=s, tThat L he probability wtf  difrferencas
begdreer means wilthin # g bestwaean  groups w1 od mcet e

sianificant, iz rejected.

e shown in Lable Z.1.. when Gl subdects Tthe ssperimentzl
groaElr read the passzoss afler treztment Lhey performed bhetlaer
than GE  subiscls Chhe  control  arowne? that yexad them in
Tdention taesting condition Hpoztiteztd  without Praving @nd

Cinstructicon on tesmt strochars,
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TRBLE 3.1. - Glob=al difference of MeE T SCOras
betuwean Iroups an the comprehension
question test, recall test and =unmmary
test in pretest and posttest condition.

: ! PRETESTIPOSTTEST |
! } - H ke H
} ! H !
! ! G1 ! GZ idiffl G1 | G2 idiffi
e - - - H V- } e e H : H
iCamprehensian H H ' H ! ' H
lquestions 13.98 1 4.8 10,161 6.19) 3I.80 12,33
}—— - H ! H -} ———— e il | ——1
H fnacro— H H H : H H !
} tinfarmatican 13.65 1 3.54 1@.111 &.581 J.44 13,12)
‘Recall | -1 -1 -1 V- ! - H
H isets of H H : H H H H
! trelaticons 14,84 | S5.40 10.834) F.750 S5.58 120190
} e e e e e e e H -1 -1 } e | - !
tSummary luse of top-— H ! H H : ' :
} i lewel H ) H H H { !
{ istructure 1S5.79 | 6.42 18,631 F.258 S5.45 11.82a)

%) The tests congsisted of ftwo
discourse tupesz:lomparison-Contrast Max: 12,89
and Prablem-soluticon.

Calowlations for the probability of difference  betuws=en
means for (E1&EZ)  in pretest and postitest condition were
subsequently analysed with "T" test. Resultis obtained indicate
that text structure instruction had =a meaninaful effect an

comprehension and recall.

The resuwlts displaued in table 3I.1.1. =how  that =zll
compariscns between Gl and G2 in posttest conditicon were
significantly different at pd. &85, On the cother hand, all

compariscons between Gl and G2 in pretest condition were

not statistically significant.



TrBLE 3I.1.1. - "T" te=t for t he probabil ity of
significance hetuesen arouvps (GEH1ILRGE20
in pretest and posttest conditicn.

e e Seae S sab St St St S At 44t e i Gt St $0A0¢ e L L e oo S ot Seee it Samem SH4FS PR AR ke SoLLs Seise Foeen e S g SHeet ekt St e i Uiee S PSR SO00T Sy e S e e Al S MY PO SN SeLe" s e o Yl

iComprehension questicons . S5 : . BEaoEs H
H test ! H
B ot et oeos caros sars amom ovoes e oese Sebts e o S e S So0t0 FAs® PH0s doote Some i ooes A0S SHbs 00% SHate dasve SebeS Mvet $9040 GBS SIS S4eER PO sroke enis Soret Srves Smbie SHHGS ok el ShSeh SHAMS Sewse semse SEve SEsk® Smeht SHLL SMAdS EHSEC PSS dommS SRION Saebe bts 000 )
H )
} H Mmacro— : e H e eicioh) '
: Recall vV informatican H H
: test b e o e e e e e e et e e i et s s e = e o e
H zete of « 23 . BEeE

}

)

t

: Summarg o u=e of top- . B2 ! Ny icrg
H tast H level H
H V structure !
Pe . @S df: 18
J. 2. GLOBAL RESULTS WITHIN GROUPE
Rezuwlts from the calculaticons far the difference
b twesn means “diffr within groups. when pretests (PREY are

compared to poasttests (POST»,. performed on the scores of the
Comprehension Juestions Test, Recall Tast and Summardg
Test indicated that s=significant differences of means are
due to esxperimental effects., Text strocture training had =
statiscally significant effect on comprehensicon  and Cer
recazll of macrq—information. TIn reported differences that
follow the sigan - indicates a significant difference between

A NS the =ign ~ indicates no significant difference of



Table 3.2 shows  that ay Gl subjects  had better
undaerstanding of the expagitory passages after training on text
. structure CPRE -3> PORT diff= z.;?b when compared to G2
subijects (PRE ~ POST diff= 6,280 b G1 subiects” recall of
macra~infarmaticon increased CPRE -3 POST diff= 2Z.910 when
compared to @2 subiects (PRE ~ POST diff= @,10; ¢) 81 subjecis”
recall of sets of textuél relationzs of the cverall patterns of
Campariscn-Contrast and Froblem Saluticn increasad after
treatmant (PRE -» POST diff= 3.112 when compared to G2 subjets

“PRE ~ POST diff=

ey

«180; db> Gl =subiects scored higher for
the presence of the top—lavel structures in their
summaries (PRE -> POST diff= 1.480 when compared to G2

subiects (PRE ™~ POST diff= @G.37V>.

TRELE 3.2. - Glaobal difference of mean Scor&s an
the Comprehension Questicons Test, Recall
Test and Summzary Test within groups

in pretest and posttest conditicon.
H Gi H G2 !
} e e o e e s s s e e s s e e s s b s e H - -
] LROPRE FOST diff! PRE POST diff |
} e o s o e -1 —— H
| Comprehension 3.6 8.19 2Z.29 V 4.8 J. 8 @, 2 H
: Juestions ) H H
e — ) !
iRecall of J.65 .55 2.91 1 3.54 3I.44 Gl }
tmacro—information H H
b e e e e e s e e e ! -1
‘Fecall of sets 4.864 Term 3411 0 5.4 .56 #.18
1of relations ' H
} o e i e e - H - !
tlse of top- S.7e P25 . 1.46 | 8.42 S.459 —&.397 |
H level : H
1 =tructure ) i
(%) The tests consisted of twe discourse Max: 16.8

types: comparizanscontrast and
problemsscluticn.
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In the same manner than in the global results, the
bketwean groups "T"  test for probability of difference of
means for all conparvisons within aroups were =significant

at the pd.@0 level,

fie schown in table 3I.2.1. the compariszon of the results
before =and after treaztment within groups indicates that
there ie a statiscally difference of menns far G1

students when their pretezts are compared to their posttests,
Again. e statiscally difference was found when the control
group reszuwltse in pretest conditicon were compared ta  the

resultz cbtained in postte=zt condition.

J.Z.1. ~ "TY test for the probability of significance
within FrouEs by camparing pretests to
rostiesizs,

: FRETEZST & FPOSTTEST !
H - - et e e i e s i e ot et o e s 7t e e o e e !
! '
: G 1 G 2 !
1 e e e et e s e e e e e e e ——— - - —_
i Comprehenzsion - BEE8E 1 « 29 '
H Questions :
] o e e e s e i e - - o e e e e '
‘Recall of . GEaRea2 .06

H
imacro—information g
!
1}

call of sets . GG . 64
of relations

3
'
t
’
1
)
} —— - - o o e -— — —— —— -—
1]
’
1]
’
1]
’

Re !
;
Llse of top- :
$

level a.a3 . 06
structure

P . GS df:

o]
w



o}
35

=, 3. RESULTS OF THE SUBJECTS” PERFORMAMCE OM TERKT TYPES
Comparisons betweear DY OVNFES, in each taxt type,
show that there is = statistical difference dus to treatment

affact=.

vis shown in table 3I,.3. results of subiects’” performance
in each expogitory text type indicate that the sutdects
represant homogenecus samplas before treatment and that
Gl students ouwtperformed G2 students in all comparisons in

posttest conditicn.

TaBLE 3.3, - Results of the subjectz"paerfarmance on
Comparisan-Cantrast L4 B B and Problem~s
Solution (P-52 text types.

(] 1

j T Im e em e m—— [ it p o _— — "
: H PRETESTZS H POSTTESTHZS H
H | o e e HE - - —
H ' Comparison ~ Coantrast :
1 | B | k] b s o b vemee o @ o | SV, | R, 3
] ] ? 1 t ] ] ]
H H =H1 ! a2 ' df : E1 H =52 H df H
; eoeoe soeme. ey ame vt e e S wires : _______ ; ______ | Vo | B | [P, 1
] 1 1] 1] 1]

H Ce Qe V4,38 v 4.7a | G.3 I B & ' .64 : 1.5 H
e e e e - e - 1 - -} - H ———— ]
! R. M. I e X HEC b, < I G, 2 ! SV : 3. 18 1 2.8 H
1 e comee i et Soimg et Seass e PR PR . b s ctare mave e mrvme et i i Y e e o i e ot | R, | — JOp
¥ 1 [] ] ] ] 1] 1
V3. T FH.a 372 i 3.88 a.1 LI SO T B Ry i 2.3 !
b s e eiem arvat oot e omes atin | 1 o - e 1] | b e s oonrr o svive e omtaa e b e i o o o t
] 1 1 l} 1] ) 1 1]
i Te L Y S. 4 HE- s & B g, 2 Y . ¥, B 4., 44 : 1.6 H
b o e } o e e e o e s e e o e !
| H Prablem ~ Sclution :
B e e e o t0tes et e vt e | I Ve o e s ot e 1 e tvess saste moate oot oo soums oot | [P D | S, 13
] ] ) i ' ] t )
; C. —‘. : 4.22‘ : \.\.4U : E‘.‘l:‘ : E'l.—'@ : \.\-3@ ; 2-9 :
1 e e ot oo e ears sive T b s e ape maes oo emore e b s oott vaome e e bamne | S, | U, B reene coans cvtnn cmmas s soms oot s | U 3
1 ) ¥ ] ) ] ) 1
H F. M. V3.8 V3.98 ) .1 } T.dd |} 4,38 | 3.1 H
L 1 e e s sevte semer oot st | 1 o corms ovare avame 1o Poats pomey sets b o s e e v ot e D e ot coase st e v s aione | I
1] ) 1] ) ] 1 ) 1
P S, Te RB.l G20 G vt B (% H - At | & B 2.8 )
e o o e e } o o e e } et oo } e e } e e } o o e e e e j e - :
: T. L. I A HI =~ % B a.2 } 2.5 | &, ot } 2.8 1

C. . = Comprehension guesticons

.M . Recall of macro—infarmztion
S.T.R.= Sete of textual relations

T.Le = Uze of the top~level structure

i
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Results in table LG show  that there i= nc
weaningful difference between the two  grcups performances in
praetaect caﬁdition an the twoe text tupes (CAC and PoS2 0 but
that there ig a significant statistical difference of means

in posttest conditicon.

%

I S "T" tast for the probability of gignificance
hetuwean Gl and G2 performance on different
text types in pretest and posttest conditian.

! ! FRETEST FOSTTEST H
H S - H
! H H
: HE wy Fs3s (I P H
} e e - o e o e e e T bl — H
{Comprehension ' '
' questions I B . 28 iz . Baeas )
] ] —eees seose o orms oA oom e st o s — 1
§ e o e e e e e s ot s i S s S o ] S s s it st e H
iFecall of ! H
tmacrasinformaticon | W13 1T . AEES . Baatas |
] e e e e e e e o e e s st st s e e e e et v e s e e e o |
IRecall of zets of | H
A relaticons P .11 .25 . B A1 :
} o e e e e e i e e } ovm e e e |t s e o o e s e e e o e e e st s |
lese of top—-level ] ]
! structure . L2V 82 .1 ;
D df: 1%

Again, rexding performancg of each growr lexperimental and
cantrold on different text types wvas examined by comparing
intra-group results in pretest condition ta the results
obtained in posttest conditicon. The results were analysed
far significance with =a "T" test =at the .65 level of

signi ficance.



ow
0

Data analysiz within groups confirmed the main effects o

b

treatment on comprehension and recall. Resulizs zhow that G
students scored higher in postiests than in pretests. There is
a =ignificant statistical difference of perfarmance in #11
compariscons, except for the use of the top-level structure of
comparisanscantrast in summary protocols. This result zuggests
that CrC text type praoduced a constraint an students”’

performance.

Table 3I.3.2. s=ghows Gl and G2 intra-group resultiz an
different text types. Gl results in the Comparisan-Contrast
text type indicate that there is a =significant difference of
means  in comparizons (C.0., R.M.,  B.T.R.2, however, the use
aof  the top~-level structure {T.Le? in summary protocols
does nat shoeg statiztical Qifference when pretest and
posttest results are coegnpared. G1 resul ts in
Problem-Sclutian tent tupe indicate that there ig a
meaningful statistical difference =after treatment in all

camparisons. B3Y subiectzs results in  three measures (R.M.,
. T.H. and T.l.? were not statisticaly significant when they

read F taxt type and pretésts are campared to

i

A

[11]

pasttests, except Toar the results of the comprehension
quaesticons test cancerned with Campariscon-Cantrast text
type that present a <cigrnificant statistical differerce

Kpd.e ©110.,
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Fe 4. DISCUSIION

Fesultz will ke interpreted in the light of t he
research questicn and tipotheses propased in the

Intraoductory Chapter.

3. 4. 1. RESEARRCH QUESTION

Will explicit instruction sbout tesxtual organization
influence EFL =tudents” performance oan reading - expository
Fassages that cantain the oerall pattern of
comparizonscontrast and problemssclution as measured kg
means of reading comprehension questicons and recall?

Fs the resultis indicated, the answer is des. Text structure
instruction exerted A meaninafuel influence on  the reading
perfaormance of the students that participated in the experiment

repaorted in the present =tudy.

The findings of the present ztudy  sugaeest  that  to
provide reading instructicon taking inta accournt ES
macrostructural analusis of the text and ta teach students
to use text structure knowledae as a  reading strategy is
efficient and it provides students with =a tool that can
help them construct meazning. Az shown by the analysis of
Fuestionssanswers, recall and summary protocols, text s=tructure
seems to have interacted with readers”™ reading skills  and
cantributed to the perceplicn of alobal coherence when reading

comparisonscantirast and problemssclution expositary passages.
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J. 4. 2. HVPOTHESES

Ay EFL students have better understanding of expository

texts when they are tavght abtcut text structure
corganizaticnal principles of exwpository structures,
than when they read the passages without arg

explicit text structure instructicn.

B> EFL =tudents recall better the macro—-information of
expository itexts when they are instructed to use
text structure knowledge as a reading strategu than
when they simply read the texts, :

The prediction that text structure instruction would

affect cwerall wnderstanding and recall of the
macro~information of the text was confirmed. There 1S 2
gigrificant statigtical difference of the experimantal
subiscts” par formance in all measures and in all
comparisons, after treatment, when compared to the
mantrel arcwp  reading  performnance in identical rFosttest
conditions., Formal schemata actiwvaticon seans o have

contributed +to the interpretation of interrelaticons amond
cets of textual relations of the overall expository Patterns
that configurate a representation of text macrostructure as

a factor of improvement in cverall understanding and recall

of macro—information., {see graphs @l, ©2 and @3).
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As zhown in araph Gl, G resultis of the comprehensicn

questians te=t., after instruction, indicate = meaningaful
statistical difference both in inter—-garcupz (G1 Pasttest &
E52 Posttest) and intra—group LGl Postiest)d analuses.

Graph 82 shows that the anzalysgis of G1  subjects” recall

protocols presented an increase of T-unitz  that contained
the macro—information of the passages, in bt h test
structure tupes., when ocompared with G2 subjects” recall

protocale in poastiteszt conditicon. Similarlay. graph 63 show=s

that Gl =ubijects’” recall of set of textual relaticons that

in

identify the distributicon of infoarmation that " fits L he
crganizaticonal rpatterns highlighted in test structure
instruclticon increased signrnificantlwy when compared o G2

subiscte” recall in an identical posttest condition.

The fallowing explanations rman account far the

positive resul ts:

When the exvperimental subijects recognized the owerall

et

rlan arganization of the texts. they activated a certain
formal schema wia  bottom—up processing  and they uwused this
rlan as = top-down strategy e B ASWer comprehension
questions and to arganize their recall protocols. In cther
wards, esxperimental =ubjects ocutperformed the control group
subjiects because formal Schematz activaticon brouwght to their
minds specific components  that ware compatible Lo an
existing organizaticnal framework of information related to
comparisonscantrast and problemszalution text types. To make
predictions abkcul the informaztion cormveyed according to this
framewcrk, offered a coherent account for the aspects of the
text and auided the Fflow of informaticon that functiconed as a

haeis far understandina and reczll. This view ig supported
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by research in reading. Bartlett 1932 cited 1in Lebauer
L1985 also élaims that when a3 pagsage ig recalled, it is
not  reproduced exactlu, but it is reconstructed in the

’

liaht of reader's zchema at the time of the recall. Mever
and her asscociates 19800 and Meyer (1924) claim that awvareness
of top—level expositoré strﬁctures iz particularly important
for facilitating a top—down retrieval strategy. Meyer {19345
says that top-level & structure of texts containg the
superardinate information of the text. Similarly., Armbruster &
Anderson & (Ostertag <1987) and cothers, corrcborated further
avidance showingd that the use of text structure as an
aorganizaticnal framawork of information facilitates
macrastirecture formation and exerts influence on uwnderstanding

and recall. Elanton 194D alsa concluded that the

axistence of a3 framework for organizing incoming information

Eerml bs readers to perceive hierarchical levels of
information distribution in  controllable chuncks, this waw,
wnderstanding and recall are facilitated. This wiew is
shared by Carrel ¢ 1925, 1987): Slater et al 13855 Erown and
Hnd ey 197V Stanleyw (19340 and others whose studies
indicate that text gtructure knowledge interacts with
comprehensicon skills and contributes to overall

understanding of the text.

In s=zhort, the results abtained in this study suggest
that text structure instruction produced a pogitive effect
on Gl subjects” understanding and recall. They created a
framework of informaticon that seemad to facilitate the
identification and selection of sets af textual
relaticns  that contained the superordinate information

af the tenct, in  turn, this type of identification



influanced macrostroctures formation: B 3 reslt, =1
subjectz had better undevrstanding  and recall of  the ftexiz,

attaer treatment, than G2 subiects in  identical tesztirna

P

The analuszis of Gl sebjiects summary protocols related

to Gl taxt  tupe show that S6% of the sztudentzs wused the top
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rostiezts, The percentages =show  that to zome extent  the
students were familizar wiith the C-0C pattern. what iz nobt a

surprise, since thizg pattern ig a culiturally acospted patbtern

irn wEstern countries in  the SEME WMARNNEr that the R

pattern i=s. Howewer, there i= anpother  factor that e
explain the unexpected rasult. Both Lo textz uwsed in
tes=ting cond i tiarn, prasent an introduction which
raepraesents 'Y thezils statemnaent that coptains explicit

siaralling of  the =strocture of the fext by introducing Lo
R8T rendeyr Lthe  thems of bhe tewt., Most subiects had

e difFficulty in recalling thiz statement when prodocina

their SUMIRries., Thaeir protocols ware scored positiveluy
in the =zense that the top-lewel siructure was thare Ja
reference  that ideas are being companred  a&nd coantrasted?,

HMfter treatment. the thesis statement was 3lso present  in
students’ rrotocols, honree-, Hd=h 4 students added
information as exaemplifications of  the relations that
izt ched for compatibility and contrast highliahtirng Lo
some extent  the aist of the tftewxwt., Az 1 haos already
mEntlored in Chapter II. Lo texts of each discourse
tupe C0CC and FASY 0 ware available and uwuszed both 1
pretests and posttests with +the agcal of reducing test

effect {one text could be easier Lthan the other and this  wau
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the resultis obtained would bhe affected since the same text was
available in both testing conditicons— Pretest and Posttest).
Thus, Comparisonscontrast text tyupe seemed Lo have
exer ted cartain influence i suhbjects”’ perfarmance,
however, the data is  not enough o explain which of the
CoC texts produced +the major effect on performance or if
kath of  them praoduced the same effect. In terms of
rercentage, Gl scored hetier in the swmary test when
pretest=s were compared to posttests, but  this difference was

ot =tatiscally significant.

With respect o E2 subijects" performance. the datza

analysizs shows that Lthere are. no statisti

n}

al sianificant
differences, in arng of the comparisaons of each tesxt type,
except foar the comprehansicon aquestians test related ta GO

texts, when pretests are compared to poztiestis.

Twe possible exsplanaticons may account  faor the positive

result: ad Prets

i

'tz and posttests contained identical tupe

af questicons. In the posttest condition, G2 subiject

U

enceurtaered a  familiar type of test which would not be
consgidered in the final evaluaticon of the regular Engliszsh
course  and "test anxiety" mieht be minimized: b The
students might be familiar to the topic of one of the texis,
and this factar may have facilitated understanding.
Possibly, these wariables may have exerted influence on Gl

students” performance, but treztment effect

L]

seaem to be more

power ful hecause thevre is A substantial significant
difference that fawored Gl results when cowmpared to G2
resul ts kg the aralysis of the scame L0 text type in

identical posttest canditicons.



CHAPTER Iy
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This chapter presentz some final comments on the
results cobtained in thiz investigaticon, discusses implications
for teaching, comments on the limitaticons of the study

and makesz recoammendaticons for further research,

4.1. COMMENTS &ND TEACHING IMPLICATIONS.

|

Fe:

i

ults obtained in the present study provide

i

empirical evidence that the Brarzilian EFL students who
participated in the experimaent had better understanding and
recall when they received instruction on the corganizational
principles of comparisonscontrast and problemfsolution
expository structures than when thewy did not receive this

type of instructicon.

The hetter results of the treatment group have shoun
the beneficial effects of activating formal =chemata in
reading tasks, and lead me to conclude, providing further
suppart  to  recent literature J{Rumelhart, 1981:; Stancwich,
1338; Carrel, 1935; Meyear, 1984 and athers) that

linauistic knowledge =alone does not enable EFL readers to
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understand and recall =a pas=zage and that they profit when
they use text structure krnowledge as a reading strategd.
Text understanding depends wpon an  interaction of readers” and
avthars” schemata whern cul tural aspects. persconal,
ideclogical. religicus, phylosophical teliefs, scientific
wiew points, presuppositicons, possible knowledge of the woerld
and others need to interact in spite of & spatial-temporal
distance that agenerally cccurs between readers and authors.
U the acther hand, effective comprehension alsco depend=  wpon

readers” activation of content and formal schemata, readers”

attributions that interact with linguistic,

semantic and

discour=sal aspectz of the test.
Eeing awvware of these important aspects, that are
concernaed with arn interactive reading process, reading

teachers should include reading strategies that will help
EFL readers aradually to become =z=uccesstul and independent

readers kg bringing ta the reading actiwvity pertinent

schemata.

One of the ways to achievwe this, is suggested bty the
results of this study: to provide explicit instructicon about
when, where =and how to uwuse text structure knowledge as a
reading strategy within an interactive caontest., T

instruct readers to consider the textual structure of =

passadge by reluying on orqanizational aspects of the text

enables them to understand text interrelaticons in a glabal

wa kg twpcthezizing and confirming predictions in the

light of a farmal schema that ance activated can help these

readers to contextwalize information in the same way they

activated schemata for contextualizing routinized events.
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Homore pomitive mttitode lowsrd  tesxt comprehension was
appsrent after tesxt ztructure training. in Lthe sSenze that it
made readers participate more actiwvely in the process of

readingd. Feaders seaemed to be encouwraged to interact with

the text in the light of a text structure zspproach when the

m

Aansiaty o f broaing  swery word  of the tesct to capture its

meaning was minimized,.

4. 2. LIMITATIONS OF THE STUDY @D RECOMMEMHDAT IOME FOR

FURTHER RESEARCH.

Recent resezrch onn the actiwvation of formal schemata

in reading has  been carried oot in English as L1 and second

lanauaae, bast there bz been P studias  in English
B Y fareian language. Conzeqgqueantly, more  resmearch 1F
rieed e before 1 e bl e field 1= conered A

meneralizations can be made.

With respact o this =tudy., thiree limitaticons must be

rotaed: First, knowledas of taxty

al

1 corganization 1= Necessary

bart . it iz not the anly  and sufficient guide to cogercoms

readers’ problemzs with understanding. Taextz do not zalwaus
Prane wid taryg ratiterns and their ez rel res iz not

informaticon on & texmt allows a wariety of interpretaticons
b different readers according Lo their attributes. purposes
af  reading and intereste, The gecornd limitation is concerned
with the sample s=studied in terms of s=size. which maw not  be

representative foar ageneralizations of resultis. The third
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limitaticn relates o measurement criteria. Summmaries  seam

not to be an adequate instrument to measure the use of top-

level structure, gince summarization is = process af
reducticn where informaticn iz Judaged important o
unimportant based noet, canly  on indicatians from tasxt
structure, bt alsa accarding te purposes, intere=st,

background krnowledge of the sunmarizer and his =ability in

summarizing.

The limitaticons encountered and the expariaence of
developing this study zllow me to make some zuggesticons

far further researchs:

ar» TESTIHG -~Testing measures should be investigated in
the zense of their adequacy and effectiveness for evaluating
t he use of top—level structures. In thiz study recall

pratocols provided more conziztent data than sumnaries.

by SCHEMATA ~- The data obtained in thiz =ztudy do nat

zalwe  the problem to what eztent the combdned effects of

content and formal schemata would affect EFL readers”’
performance. According to Carrell <1987 content and formal
schemata. Play significant, ket differant roales in
understanding. however, empirical evidence of the
counb i ned affects o f cantent foarmal schemata inm EFL

reading iz =till required.

¢y TERT STRUCTURE - This =study  esxamined the eaffect of
text structure in EFL intermediate readers” uwnderstanding
and recall based on comparisonscontrast and problem—solution

text tuypes, Other studies may irnvestigate differential
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aeffects of text =tructure:r according to different levels

= f reading proficiency  in the foareiagn language, wWith
different discourse tupes., by comparing the use of tesxt
strucliure knowledae betwesn larnguages ie.g, Enalish and

Fartuguese).

d> TEXT STRUCTURE TRAINING - This =study made use of
Cel f-Questicons and Textual Strocture Organizers as reading
techniquas. Other studies may refineg reading techniques. The
cptimal length of training =till rneeds te he further

investigated.

e FECALL OF MACRO-INFORMATION - Ancthsr =tudy  could
investigate the effects of text strQCture oﬁ EFL students"
delaged reczll. The dzata abtai ned in this study are

cancernad with immediate reczall.

fr CONTENT rAREAs READIHG -~ Marmg  studies have examined
the effects of text structure knowledge in content area
reading in English == L1 and ESL. The sffectiveness of this
tupe of instrection may alzo be ipvestigated in content area

readirng in Fortuguess,
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TEXT I1

Hrton wan Leewwverhcel had cone consuming passion: the
arinding of lenses. In all he made cwer 488 magnifleing glasses,
most of them less than cone-eight of an inch in diamster. Thex

have gyet to be surpassed in quality.

With hiz lencses Leewwnhoel made simple tut remarkable
microscopes. With these instruments he examined everwthing he
cculd find — animal hairse, the head of =z flu, =kin fibers. Dine
dawy he placed a drop aof rain water under his microscope and was
held spellbound by what he saw - little animals a thousand times
=maller than one can see with the naked ede. Later he discovered
the red blocd corpuscles by cutting his  finger and examining =«

drop of his cwn blaad.

At = time in history when superstition abocunded and the
comman belief was that certain formes of life, such as fleas, wvere
produw ced spantanecusly, Leeswwarnhoelk was able to prove that even

the lowest farm of 1ife reproduces.

In 1588 this German storekeeper was elected z Fellow of

the Foual Scciety of London for hisz discoveries.
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UFSC - CCE - DLLE CURSOS .BXTRA. CURRICULARES
ST'UDENT:

TESTE DE NIVELAMENTO - INQLES

PART I - CHOOSE THE BEST ALTERNATIVE:
1) Her name is Ann Margareth Black Freeman.

a) Her surmamé is HBlack.

b) Her first name is Margareth.
c) Her maiden name is Amn.

d) Her full name is Amn Margaretk
e) Her surname is Freeman.

2) es0secessesssesssneses 15YOUTtoacher? She's here.

a) How c) where ~) who
b) that 4) thy

3) What does Mr Jones do?
a) He is married. d) He is g film director. R
b) He ig over there. ¢) Ho is my fathecr. .,
c) He is nice C

4-) T eeoevsccsovosocesees Brazilion and Janet scecevesse BntlSho W Other f].‘ldnd.Soooooo
Canadian and thoy sesescccescse in Torénto.

a) am ~ are ~ is - lives d) am = is = are - live.
b) are = is = is = live 0) is —~ am -~ are -.live
¢) am - are = are - live .

5) Sally 18 seeescccecvece Melbourne but, veessses lives ooooooooMEnCh.ee%ér 0000000-0-00
ooooooooooooooparmtSQ

a) of =~ ghe ~ on —~ with - his d) from - he -~ on — with - her
b) from — she ~ in — with - her ¢) from - she — at — of - her
¢) in = he - at - for -~ his ) :

6) 0000000000 000vstsnse is a sandmiich? It s ﬂtOOo

a) How many 4) How much
b) how _ _ e) Woere
c) what

7) Murray brders something to drink. He asks the waiter:

a) Would you like a cdke?
b) Can I have a glass of beer?
would you like a piece of cake?
d) Can I have a sandwich?
e) Would you like a glass of orange juice? .. .......

'8) Ask what time the plane leaves Floriandpolis.
a) What time do they depart?

b) what time does he leave Fﬂ.omanopol:.s"

c) that time does it arrive in Florianbpolis?

d) vhen do they leave?
e) What time does the plane leave Flonanopolls‘?

TCS b1
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a) This one over. there oo
b) That one here. '
c) Those ones,

d) Thesc ones.

¢) C and D arc correcte.

10) ¥hcals your Tirthday?
) Tt 's on November 3rd
D) Tt's hore.

c) Tt's tonday,
d) The party was good

n) Tt imt in my paront 's housc.

11) Would you like some Wine?

&) Nobody

b) Yes, I like.
DNo T éo»”r
_i) Yes, Plezse
c) Just a iev.

12) ‘A's',li“;-y'dur' friond whore he went last night.

&) Did you go there?

1) vhere did you go last night?
>) Vhere do you go every night?
d) vhere did she go last night?
e¢) vhere did he go ?

[ S R R S}

13) How do you got to the University?

) Some peoplc Cycle.
D) o, never
=) Tt's very far.
4) He walkse
3) Cn footo.

14) It 's your mother's birthday today. Waat shall we do?

a) Shall we stay?

) I will go therec.

¢) Yes, let's.

d) Iot?ts go to a cafe.
o) No , I can't.

15) My house is downtown, but eseeees is in the suburbs. - I=

a) Their

L) your

c) his

d) them _ L
e) mine

GT%. 2

P
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16) DO you Illind @O 000 0s 000000000 ?

a; cooking

o) to cook

c) work

d) to do exercises
¢) worked

17) Tt's time to havo dinner, childrept:=<" "> "

a) Yes, it 's 9 a.m.
h) Yes, it's midday
c) Yes, it's 7 p.m.
d) Yes, it's 2 p.m.
¢) Yes, it's 11 a.m.

18) Did you have a good time.yesterday? ' : - T

2) Yes, I went dancing last night - =
b) Yes, I do.

c) Yes, I got a temperature.

d) Yes, I felt ill.

6) Yos, I lovo it.

19) I studied all morning yesterday, eeeeeses I Went to the cincma.
a) Becaise o : e e
b) or

c) Just T

d) Then

a) Stdld

20) In FlorianOpolis there is a bus station, DUt sseeeessesss a railway station.

a) There is

b) exist

c) thore aren't
d) exists

c) there isn't

21) ceoaveccennses a disco there.is.no. other; enterteinnient~in.this .suburbe.

a) As wall as
b) Just
c) Also
d) Except for
e) But

22) You won't forget to lock all the doOTS escecscoseesss?

a) Do you

b) WonTt yog o o
¢) Wll you G
d) Don't you B
6) Are you s

GTX. 3
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23) Hare you boen to the cinema, rocently? el

a) Yes, I did.
b) Yos, Iam.
c) Yos, I have.
d) Yos, I becn.
e) Yos, I do.

24) Do you know Whero JONN cesesecsvevcsceseces NOWT.

a) was living
b) has lived
¢) livod

d) had livod
o) is living

25) Barbara has boen singing professionally ¢eeevsiecses ghe wos o child
She haS bean SJ.ng:Lng esvssecessce MANY Jearse

2) when ~. since
b) sinco ~ for . R
¢) for - until

a) until - for .
e) since - at

~~~~~

26) After sesssecessssee SOME maga'zj-nes, éh.e XXX EXEX XYY through passpoﬁcmtrol )

2) buying - went
b) to buy = to go o ~
¢c) buys — goos L
d) buying - go 0
o) having bought — gone .-

P A T

27) How long aro you going to spand in Groece?

z2) I an going to Greece in Hay

p) I am going to Greece for a wed: in May.

¢) I an going to Greece to visit some friends in Haye
d) I am going to Greece by planec.

e) ;I am going to work in Greece next May.

28) This cake i8 eececvccrssorevcee and. cososesssnsaneoses thamn the other “dnéges "~ -

a) bad ~ most oxponsive
b) worso ~ lcast expensivo
z) tho worst - bad
"~ d) worst — the bost
¢) Worse — more aexpensivo

293 I think Barbara will marry -Rede-:----

a) A1, maybe she won't
b) Yes,  I'm sure sho will . §
¢) Do you? I don't ’ S
d) I don't think she wille . - ’
e) All the options are correct.

*
QTX. 4
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30) I havo a brothor essesvevecssese is a tOGD"@OI‘ a4 eccssssece girlfriand is 8
toen-agor t0o. .

a) wbo=o = who
b) whosc ~ which
c) which -~ that
d) who —~. wWhroso
o) that - that

31) Yos, if T se0vvccsecce school so carly, things eceesseccece difforant.

a) havo left — has boon

b) hadn't left = will bo

c) hadn't left = would bave boon
d) had left —.worc

o) have loft = havo boen

32) ¥ I ;000.00000ooooocgo.ooo... I ....,....,....,,...,.-this houso -

a) was you -~ would buy
b) were you.~ would buy
¢) was you ~.will you
d) were you — will buy
¢) am you = would buy

33) That is Barbarg eeeeeeccccccccne book and this 1S eeeeeccocccccore

a) 's - oy

b) 's = your
¢) her - hor
d) hor = theix
o) 's - mine

34) Wat iz tho synonym fc.o HAVE in tho following sentence?
Ve have somc choese in tho cupboard.

a) need

b) have got

¢) should have

d) might havo

o) ought to have

JOU EVCY sesssececsccncs in Iondon?

35) l......'!’.....'."‘.. Poonevee

a) Havo — boon
b) were ~ Boen
c) Have » boing
d) Has - havo
o) was -~ boen

oTX. 5
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TEST I — Shkirting with disaster
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TEST 11

LHMIVERZITIES

1 Britizh =wrnd  American unim&rzi*ief aares in thelr
parsunlt of krnowledoe as oz ogowml bot bhedir COPE
R and operation are dissimilar.,

Ermalish wniverzities and colleges because of Lheir
= zselective intake . @re e lativel zmall. e 1 CEn
wrniivier 1*3~~ whil okl combins = roambesr of differ”n?
col leqges & 1l - =1onal schools, HAE laros.
sametinses with ZE.8E88 to 25,0088 students on ong CRMELE.
g Ten chetr trailnd ng col leges polwtaechnl o= e
wltermatives to the university cowrze for some stodents
i1 in Erpland, being stablis hf-'d for  specifilic purposes.,
I cantras e Rt 5 A L R
13 erngl nearid neg ral pmerts ofF
unriiraErsi tie

[L’

Y
a
w
st
ki
=4
3
lu
Iy ud
]
o+
.
[=n
I

in
ik
"“.

il
-
pad

= 1n' the Unxted

15 Imm England., aniversitiass Feceive ahoult FE

theiv financizal support throuwoh Parliamentardg ;

17 Similarig.in the United States, puablic inzti
S

raceluve mhoat TSN of thedir Ffundsz from local.staco

e bt private colleges and wunilwer :
con o goessrmment sopeort. In England,
21 =L-Fab-tui gk financial aid iz provided by Lhe gouernment Lo

oot E3E N of the students, throwgh  local  eduecation
253 auwlhorities, according Lo the parentz="dincome. In Ll
ooy stodent mid iz adrinisztered by the oniversi by el
P 1 e COITECE L MR nmeEnoy Tl iz prowided fig o Luem hes

arganizaticns wand the

statae federal gowvsrnments

tExtracted from “"Frowm Parzorach to Ezgag'l
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TEST L1

oy e
o |
iy
P
e
o

RESFECTED LEADERT

Twio twantieth-cetitury leasdesrs who haos continesed
to influsnce contenporsry thouwght and  socizl  mowvemsnts are
Mobhandzs: Sandhbid znd Martin Lother Hipg, Jr.

Garndhi was 3 Hindi of the Bamiguw Cazte.He broke
with  the traditicon of hisz family znd went Lo study Lawe  in
Ernglarnd at the age of 12,where he had hisz first contmaoct with
wastern cnliturae.ding was oa bl'"P Fmerican born inhto om FTamllw
of Uhristian minis the pastor of o church
Toodrd ed s i BIE efuru,Hnlli aidi. Hing decided o
folloa  in af hiz r"ihur and stody Ffor e

ters.

ministrg Both Ghandl ard King believed that thelr mims o 1

be achieved throwah non—eiolent means. This common idecloge of
renestolance was ot Lo bhe understood ms oz fzilure bo omot. I
mhowld be wrderstood as direct resiztance which iz grounded

in lowe force or "agrabat.,

Mo ircestigation of the plans for social action of
Gandhbi =znd Hirng wields dearal o Foints: of agresmant s wall as
roarmer ot Lwer e ncas Uiﬂdﬁl SormeEd COTIEE T WERE o smtablizh
Irdiza az an indeperndact nation.Hs wanted Lo fo =] = Y
toe build and gooeern Indian For Indians and not :
devselopment of  an external  powser. On b
conflict  was  internal.He soeabt
aaquality Ffor Blacks in accordance
B K= ol

‘U

gnemhdooe And
bz owof Fmeriloan
. Both o mern smwe Lhe neceggitu of smome kind of

Eroearamns whitoh owould wmak 5 M VT
—EpepEar ting, Ghandil trdesd to The  pooorr
wiltlagers  in India Lo lagrn to oA

e

o Lok bes

grd o cultoral
solidarvity L In the =ame waw, Fing uwrged Bluoks

: o os=mtablish
transportation and Food zeroiloss which wownld be susported by
the Black commurnitg.

mesE s of aohilewlng economic dndeperndaenc

i

rExtracted from "From pacragrash o o
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TEST 11 - Upiwerszities

HIpi= ) cbjetivas

ACHIEWVIMNG atingir.alcangar

BLUISTHESS STULIES ezcolaz de comeErclo
COLLEGES faculdades

FIMAMCIAL »Ib guxilic firanceiro

FLMD S capiltal, fundos CFfinanceiro?
EHoEL chietivo, meta

IM COMTRAST em contiranste

IHTHEE admizso,. inaresso
IMTEGRML integrante, szssaencial

FH EDRGE corbeoimento

Lol EDUCATION AaUuTHORITIES sutoridades educaciconais locaiz
' ey Secretaria de Educagdoo

MESHS el o

FrlRL TARMENTAREY GRARTE zubsidics fornecidos pelao

Farlamenta

wdm Ffamiliar

ola politdonica Jinstrol am

ez tdonicas i, cifncias

aplicadas

FEIVGTE particalar, qrivads

FURPOSER mhdetivos

FLIESLITT buscm, procu ey

CRATTE DIFFEREMT bastantae diferenta

TEACHER TRAIMIMNG COLLEGES faculdadesz que preparam profezsores

SOURCES fontez. origens

SPOMZORTIHG AGEHCY agénoias patrocinadaras

T DUER el o e

THROLNEH atrawds

LITRETUALLY wirtumlmerte, prati canen e

PERENTE " THOOME s
PO TECHHTIOS

it
=~ b
o

Y
Pl




RIS

Py

ROHIELZD
AEREEMEMT
B

BUILD

BROKE
CORCERM
COHTEMPORSRY
CHIEF

CHREISTIAM MIMNISTERS

CLOTHES
EHCOURSIEE
FoILURE

Fo b O
FOOTsTERS
GROUNDED
HEakHD-ZF ITH

HIMDY

Lok

MazziEs OF THE PO
MIMIZTER

MESHE

MIMIZTREY
SELF-ZURPPORT IHG
STHEHT
SUFRORTED
THRCIGH

THOLHEHT

AL TEE
LINDERSTOOD
LIRGED

WESZTERH CULTURE
WIELDS

Lo R

abjetivos

Lt 41 P
atingidos.alcangados
concordincia,acordo
razcido

constrair

=l =10

Era cupE gdo

o e R e

ez Fex
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Fastores cristdos Treligiosoz)

AL R

R

'I:“-— en bery pee e o

HCHEEZD

1 Tt

FeEgul

pegadas
fundamentadas

tecar = mE

Fird rich

i rad Lo

aE pogpeulanedes pobres
winistro dpolitions
roes dooes

sacerddoio

indeperndentes CFfinancel ramern e

Ercic o, b oo
fimanciada
atravds
Fensamento, iddia
diferante

e e e 1o o
il i, estimodon
cultura ccidental
o
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T II

o~ “ N 1 DX -
TOASSIMELE a OFCAD QUE MELHOR ECPFRESEG O COMTELDRD GERAL DO TESTO.
0omutor dnforma
LS o oms uwniwversidades americenas  sH2o geralmante
a1 s o e = TR BE bl tdni cas, [l =1
elaz concentram em mddiz de ZH.06E =z 25,000
alunos @m BRFSnERsS wWn RS uniwversitirio.
P00 o@sE ohistiwvos educzcionais das universidades
americanas & britidnicas = COE RS . @i o R
apresantan rmlmere de mlupos e guoalidade de
enzing diferentaes.
T o tmnto omsE wnlwerzidades amerioana®E como 3
brit&nd o #ilio  fimmanceiro d e
ST D FRATE de VOON o ,o0= gumis.=do
daztinados as Folitdonicas '
T omE univerzidades  amerlcanas =Y =Tl el R =]
sxilio Finanoeiro @os 1 atrawvdgs de
. . ~ T
aa@ncians patrocid nadors s parti-
ol m s @ QOeE
oo omE wniversidades IS L CERORE & britinmic

IT.F

spabow bom e caam

et dey

. F S LR

T

t® e operzcionmis

ESFOHDe RE

it

PO 00 TESTO:

-

=

O (T

oy

. ~
P E L S QD =

=1 Aue afarece’?

H,

Falae

fimanoelra,

universidade britinic

e

¢ ~ . 5 -
Em relagao as foomlil

ol O

L o

Do 8 Tt

g iveraen?

e

sducacionais L

cterizticas crganizacio-

deziguais.

’ .
o oem termosz de musilic

sadas

"
u
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ITI. LEI&s <M QTEHCéb 0% SEGUIHTES TRECHOS EXTRSIDOS DO

TESTD E RESFOMDA:

ay Guando o awtor informas

Yeeeuniversitises agres in Ltheilir purzuit of knowledgs
as @ goal et their organization and operation
are dizzimilar". JL.2, 30

e le A gue o auwtor estd se referindo?

B Ohserve as palavras gue ssta3o sublinkmdas nos seauinbes
sagmantos do texto & respondas o LIE B REFEREM  &mE
PalmdRes SUBLIMHADAST O QUE  ELAZ ESTAD IHDICAEHDD @l
LEITORY

Limha 18 "...grantz.Sdmilarlag,.in the United Sitantes.poblic

t

public instituiticrns...

Lirmhs 12: V... for gspecific purposes. I contrast,oirtoslluy...”

ILLFRgE UM RESUMD OUE E<FRESSE A% IDEIAS PRIMCIFALS DO TEXTO.

CEzorews no omEsing S Frases),
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COMPREHEHSION TEST o TEST I >

TomE=IHalE A DPC&@ GUE MELHOR ESFRED OCOMTEODD GERAL DO TEXTO.

4o mutor dnforma
e o0 fmpaezanr de pertenceren a culturas
Fira e Gandhi  , foram lideres do =&
B OO R PR ey Sl CorTE e Erobl emns
EConoTl cos
ol S

culo hh =R
politicos,
respactivos

§

= =CClailE em S,

seguindo umnma ideclooia de ndc-wicl@ncia.

h,

riderarn melhorae
a2 gualidade de widsa de
meeics ndo—-wiolaenho
trabalhos marnusiz e
Alimantoz,

LA W lideres, Sandhi & King.

Do Gandhi o2 Fing  acoreditmosn gue poderdam atinqir

cbhijatives politicos, iszte &£, libertar A =A1Y

soraE de e mced o

saz daz forgaz @xlernas opresz

e RN H R AL R

g Finm pert

P

SED

T e wlen g ol EwEa bR

aoE  conflitoz sxizienltes
L

e e =R

DA OO Ry L & dhandhil

’ 1,
nl R WA = TR F=

lidaras
urea File
wd ol inflhﬂﬁLl&m

o b e st :1 VIECeE

tradicionsml. Dol i}
moesdimentos soclials

IT . RESPOMDA

Co O TESTO

B Dwal eran om malor preccupschio de SandliT

DroGwe ddesl sera oslmedado pore KL ngw

cr Emorelugao aos 1{dares focalizadoss
cele 08 aue spresertam em oo

Cuda Moo gue diverasm?
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I1T. LEI/m COM ﬁTEHQéb 0F SEGUIMTES TRECHDS EXTREIDOS Do
TEATO E RESPOMDA:

wo Quando o @mwbor dncformas

Ve eedields zZeooes

—

1 podnts of aarsement uws weall asz
moes. ! Chole, AT 18D

A

i

e oz o ey

e le Homue o autor esty ose referindo?

b Ohemsmroe gz palavras tac sublinhadas nos seauintes

ondsy R QUIE Z5E REFEREM A5
SUBRLIMHSDEZ T O QIIE ELa® ESTAO TR T SEHDD S

I do taecto g
(EPEHIST8)

LEITORT

Lirmha 24: "...democracg. Bobth men szw the necessity of some kind

Ll G Yol y Do (B Rl = L - R 1111 /1=

Limha S ".o.omang 2ears before. Unlike Ghandhi.Eing decided .

s u

IV, Fapd UM RESUMD OUE EXPRESSE a3 IDEIAS PRIMCIFOTIS D0 TESTO.

. o - -
CEmoreen oo mE=Imo S Frases).
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B2 E Cm L L T

H]
PE3]
-

R R R I R R Ty B et Rt e Byt By by By o By oy By Dy B e Y P ey ey By B B B et Y By Y e B e T B R BT R Bt R B R TR R TR ahabag
-, P - oo g -,
skl PROCURE REGISTRGR MESTA FOLHA TODaS Aas IDEISS QUE

VoCE COMSEGUE LEMERAR SOERE O TERTO QUE acoBOu DE
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g R R E M DT R <

Do SRIRTIMG WITH DIESSTER
TEST  I1 » UWNIVERSITIESD
TEST TED o HeTR SOl

TEST IM @ RESFECTED LEARERE



Ma=ETER & 00RE KOE Y

TE=T | LEWVEL! T--LHITS

= I oAbuays SEEM TO HAUE TROUBLE

I HAUE TROUEBLE WHEM PHIMTIHG SEIRTIMHG BOAREDS

I HARUE TROUBLE WHEH PAIMTIMG SHIRTIHG BOaRDS
i WHERE THERE IT & CARFPET

I I HAWE TROUEBLE WHEM THE CTARPET FlLaF Bk Ok TO THE
WET PrRINTWIREE
P ¥ ohawe trowble when there iz 3 orensse in the
: CE e
s IFf the carpet iz folded back to Firmlu
: = It the carpet iz held in place whilst the paint

o i

v s being left with 3 crease

§

P

Howa, I fold the carpet baok

ML T FRINT THE SEIRTIHG BOARD

RS Mo, 1T FLoCE bR FTECES OF WO

MO T FLLACE CFITECES OF WO DY

RIS

The =mreale i1z

The @analse iz approzimately 38 desareses from the
Flowr to e owamll

The carpaet leans zoxinst the pleces of woeod

LHTTL THE FARINT DREIES

Thaere iz 3 correct practice of pinting skirtisg
brenm v s

carEet

THE CORRECT FRACTICE COMSISTS IM REMOWING THE
WHOLE CRREPET BEFORE DECORATIMG

I mCCERT THART TO EEMOUE THE WHOLE CARFET IS HOT
VRRACT ICAL

1
1)
!
]
1
]
3
]
¥
1
1]
)
= Ve correct practice consizts in remoesing the wholel
]
)
]
1
]
1
1
]
]
]
)
1

¥
i
¥
T
¥
1
t
i
t
i

THE CaRFET LEaHS HaPPILY @G InsT THE PIECES OF W00

THE CARFET LEAME HAFFILY 9EAIHST THE FIECES OF W00
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L.l o= BRITIZH UMHIVERSITY
Aol = AMERICAH UHMIVERZITY

: = R acal iz pursuelit of bnowledae
+

e e e i v it ot e i e e et ks s s st s St S Lo o i it St S 5 i o S S A 2S94 S o S B St . e S e it e o

2 t

e tRLU. goals is pursell of knowledos

T B.UL AND AL, AGREE IM THEIR PURESUIT OF ‘
D EHOWLEDGE :

]

) VRV ORGAMIZATION IS DIFFEREMT FROM &.ULDORGANIZAT.

= TEGL. mye =mall

=z TEL UL HAVE SELECTIVE IHTAEE i

VEBECALCE OF THEIR SELECTIWE IWNTAEE EBLLW. ARE SHALL

Wb COMBIMNE A& HUMBER OF DIFFEREHT COLLEGES

H
T

3 A bl COMBIME & HUMBER OF DIFFEREHT FROFESSIOHAL

SCHOLLE

11
E.U. mre large

SOMETIMES THERE SRE 20,0068 TO 25,000 STUDEHTS IH
CHE f. i, CEMPUS

= TEACHER TRETHIMG COLLEGE IS AN alTERMATIVE TO THE

POBERITHIZH STUDEMTS i
VRPOLYTECHMICE IS AM ALTERMATIME TO B.UL STUDEWTS '

FrRes pet bes whrat Shim Reess e0s S40e4 Peenk Sarms Snes Ahbe s SHAER Shtes Sip iy smsee PNS SSeeb S1ae% Sogis S364s S00e4 Arimk 0S4 Seess Srems swems ShfLs Shemd eets Yeres bress bires et W Semee fiess borms Srmes Sbred SOECS Songh Sress Simk e temes G118 Seeut

Teachar training college iz stablished for
Fpeclifilec  purpos

i Boil,
Folutheonics are stablished for specific purposes
1 B L,

I EOTH TEARCHER TROIMIMNG COHLLEGES oHD FPOLYTHECHICE
ARE STABLISHED FOR SFECIFIC PURPOSES IW B.LL
H = tBoth Teacher Training Colleass and FPoluthecnics
i voare alternmtives to Bl ztodents

ALl SCHDOLT OF EDUCKRTION ARE IHTEGRAL FPARTS OF THE!
HE = T i

b
m
]
-
i
h
-
Py
=
e
i
o+
T
el
i
i
i
.
b
=
-
i
i)
-
R
et
T
i
-
-
1
~+
~
=
i
I



H s ‘B, recsive financizl support : :
HENG TELLL, RECEIWVE FIMAHDTIAL SUPPORT THROLGH i
! : PQRLIQMEHTQEW GRaMTZ i

TELLL RECEIUE Fax OF FIMNSHCIAL SUPPORT THROWGH i
VFARLIAMENTRARY GRANTE i

e AL receive fimnancizal support H
1]

3 TRLLL PUBLIC IHSTITUTIONES RECEIVE P3N OF THEIR i
VOFUMDE FROM SEVERAL SOURCES i

1

2 TRLUL. public instituitions receiwve funds froam
| local =curcas
1

Faldle public instituitions receiwve funds from

from stale sourcaes

e e e e e mm m e mae e m e e e e we e e e e el e

1
h ]
1 = THL UL public instituitions receiwve fundsz Fram :
11 b federal sources i
: _______ : ________________________________________________________ :
] -
! R

FMERTCAN PRIVGTE COLLEGER RECEIVE LITTLE OF MO
= SLIFFPORT

) IM EMGLARND PERSCOHAL FIMAMCOIAL SID IS FPROGIDED i
Y THE GOUERKMEMT ;
I EMGLAMD PERSOMAL FIMSHOTAL @ID 13 PROVIDED :
= I EMHGLAMD PERSOHAL FINAHCIAL @Il IS FROVIDED i

THROUGH LoZol, EDLCTETION QUTHORITIES H

VOTO 3B N OF THE STUDEMTS

I EMGLAMND FERSOHEL FIMaOMIISL &I 1S FROVIDED H
FCCORDING TO PAREMTST ITHCOME :
PIo the L=, student aid iz sdministered by fhe '
VonmiueErsl iy !

Im the WLE, stodent aid is administered by Lhe

¥ 1

| ERCRECSEL NG ngency !

________________________________________________________________________ !
= Im the Wi, student aid iz adminiztered 1]

!

1

Frivate aorgantizaticons i
e e '
Im the LS, student zid iz administered b H

the ztate federsl gouvernment i
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¥

1

i

]

'

reeee snsns asees wrese svrme vrvms ] cimat ceiee cotrs smtre ate sacet 50004 seans S0 weree meet nran enme b ens et Sbns Seaes So8SS SHURS e S Mo s 29093 Sa000 #4993 i o000 Somn tne At a4 s s © e e e Srtes one S v v smon snes seo evvs
H 4 s s s o H

1

|

'

)

)

H

H 1 Vidha ey the colonr of oo hmie

]

§

\ = TMOET OF WS FaHcyY o a CHANGE OF  CoLauR

) PTHERE IS & TROUEBLE IM CHAMGIHG THE COLOUR OF YOUR |
] T HARIE i
HE VCHEMICAL DYES HakR YOUR HATE TO SOME DEGREE :

PITTE BEING DISCOUERED & HUMBER OF LIMKS BETWEEH '
VoHAIE DYES AHD CRRCIMOGENIC REACTIOHNES i
VITTE BEING DISCOUVERED A HUMBER OF LIHEZ BETWEEH
VoHARIR DYES Ak SLLERGIC REACTIOMES

[ S e st e s e et St a1 St s e e T e G 4 T e i 12 SER 8 1808 443 AL RS S S S e ke s e S48 et Sk S o T Sth S s S0 44 s st S0 e dess

- tHatural camomile hazs bhesn wuzed for centuries

s PHatural camomile has bheen wsaed i
o VHATUREARL CRMOMILE HAZ BEEH WZEDR TO IMPROVE Halk
VLR

ITI HAaTURASL CRMOMILE H&aE BEEM USED TO IMPROVE HalIR
COMDIT IO

]
¢
i
)
+ e e e e it s o 1 o B o7 i ot s e 8 s S St s L o e et 08 s e s e e 252 e e st v et ot 1 e e s o}
1
t
'
[

e o oweEe matursl camomi le

= Hermmm has besn wsed
& bz Ty oercharg

T IMPROVE HAaTkR COLGOUR

:

s BEEM USED

HEFMS Hes BEEM USED TO IMPROUVE HSIR CORGITTION

o -
. L H

Wl can wsEe hsnna

A VEAMOMTLE LIGHTEM FEaIRER HEADI OF HAIR

VOAMOMILE LIGHTER FAIRER HEADS OF HAIR IM & GERTLE
R Sh

H 1 1 There iz an old fashicon method of changing hair
H Voo loar

! VHEHRP™ WILL AbD REDR HIGHLIGHT i

_____ Y e e s oot e e o it o v 200t i i s st St o e S S 020 S S S8 S0 e e een St et S et s vt et 3 Fhat Sote S e
o e et e o e e s s 1 e i i e e o rat s St s . e S Sk e S e St e S T S S Yot St St o, e st

fi

1 VThere 1z an old
Vocorndition

§ __________________________________________________________ !

i = VT wse henna i an old fashionsd method :

1
]
shion mathod of imgrocing haie i
1
'
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amomile Flowers are =t111 obtzirable

iHatural henna iz 2till obtainable

1
+
¥
i

b ceiee e ehaat hese teatn ety v Ha44 et S oo SAARS RS TAARS S HOEA Seoas et SHHIL re0h seast 4400 M0004 4ALRS R4 Hhime bl Semee Sebst H0eB Seses oo Meads SHnd bt S TERRS s Sasse e eem $iab0 SA Shoms sncre omeks e s e sesns §

t e )
1
i
1
i

VThere are norn-sunthetlic shampoos :
1

|HOH=-SYHTHET IO SHAMPOOS THCORPORSTE HATURGL PLANMT
I DVES

PHATURAL FLEMT DYES IMCORFORATED IH HOM-SYHTHETIC
D OEHEMPOOS GRE AUATLEELE FROM ELORAHE

Mon—synthetic shampoons can be used regularly i

IF HOH-SWRTHETID SHapPOOD aRE USED REGULARLY THEY |
ACHIEVED THE DESIRABLE EFFECT WITHOUT AMHY HakRRM i

The dezirabl

o hair

i
i
-+
.-.h
it
In}
‘J.
=

¥
charnaing the coloor of H
)
]

The desirable effect of improving gowr hairc

The desirable effect iz achiewed in 5 gentle wmy

1 The desirable &ffect is achiewved in a gradual way
1

VTHE DESIRABLE EFFECT IZ ACHIEUED WITHOUT HaRMIaGE
R L
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) PEHAMDT TS 8 LEADER OF THE M CEMTUEY

P PR IHGE s A LEARER OF THE = CEMTURY
i VEHAHDT A FEIRG COMTINDE TO INFLUENCE
i VOCOHETEMPORERY THOLIGH

VEHEHDT @D FIMG COMTINUE TO IMFLUERCE
oEDCIal MOERMEHTE

{ =2 T GEhandi was = Hindi

1 'Ghandil belonged to the Baniuw Caste

3 VEHEHD T BROEE WITH THE TRADLITIOW OF HIZ FAamILy

= PEHAMDT STUDLIED Latd

= PEHAMDI ZTULIED Ll IM EWGLAHD

1 VGhandi s=tudied Law in Eregland gt the age of 13

4

e Gharndi had hisg first contacht wilth the

bed

st n oultures in Erealand

1
1
i
¥
]
i
1
t
i
!
i
+
+
'

BTG L

= FIMG E FRTHER Was & PARSTOR OF & CHURCH ;
2 The churah was founded marng gears befors i
o s s snan s oo o s Snis s shs et s S Srve o B 448 4ha b o s o o st ke 00 4800 4000 1o b L1 o S St Snet e e !
= Fima o too Follow the foots i

i
)
i
]
il
i
1
3
i
t
1
1
1
- 1
+
H
'
i
i
I
)
!
i
1
i
1
i

= FEING STULRIED FOR O OTHE MIMISTREY

4 VEHAEHDT BELIEVED THAT HIS AIME COULD BE aCHIEWED
Vo THEGNEH RORN-UDTOLERNT MEANS

4 VEIMG EELIEVED THAT HIS RIMS COULE BE ACHIEWVED ;
UOTHREOUGEH MOM-UTOLENT MERMS ;

: 4 VTHERE 15 @ COMMOH IDECOLDGEY OF MOM-UIOLEMCE i

THERE 1S & COMMOH IDEOSLOGY OF HOM-DIOLERCE
WMHICH CRMNOT BE UNMDERSTOOR 22 A FAILURE OF &7
I ITHERE IS A COMMOM IDECLOGEY OF HOR-DTOLERCE
VO THET SHOULD BE UHDERSTOOD &% & DIRECT RESISTEMCE
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WHAT DOES CIGARETTE SMOKE
CONTAIN? .

Smoke formed by a burning cigarette contains
more than five hundred different materials.
Many of these are known carcinogens; that is,
they cause cancer. Others arc cocarcinogens.
This mcans they may be harmless in them-
selves, but they help to incerease the harmful
effects of carcinogens.

More than 90 percent of cigarette smoke
is madc up of twelve gases that are known to
be health hazards. The most dangerous gas
in cigarette smoke is carbon monoxide. In the
body, carbon monoxide takes the place of
some of the oxvgen in the blood. The heart
must work harder to circulate blood so that
all body tissues get the necessary amounts of
oxygen.

Cigarette smoke also contains nicotine,
the material that causes an intense desire to
smoke. Nicotine is a stimulant. Cigarette
smoking causes blood pressure to go up and
heart rate to increase. Taken in large doses,
nicotine can be poisonous. For example, 60
milligrams of nicotine taken all at once will
cause the respiratory system to stop working.
Death could occur. This is the amount of
nicotine a person would receive by smoking
twenty cigarettes all at once,

When the particles in cigarctte smoke
arc cooled, they form a brown, sticky material
called tar. 'The majority of known carcino-
gens in cigarette smoke are found in tar. Tar
builds up in the body, along the air passages
leading to the lungs and in the lungs them-
selves. A pack-a-day smoker inhales about one
full cup of tar each year.

Source: Marion B. Pollock, Candaee O. Purdy, and
Charles R. Carroll, Health: A Way of Life (Glenview,
lil.: Scott, Foresman, 1979), p. 232.

' Carbon monoxlde,
Nicotine i

.« Benzene, ... -

&&Butad:one Butylammg >

s .- Carbon dioxide ©- | *7
Cresol (all ‘somers)

Some of the harmful materials that have been iden-
tified in cigarette smoke are shown here. They in-
clude nicotine, a liquid used as the poison in
insecticide sprays; hydrogen cyanide, a poisonous
gas; formaldehyde, used as a strong disinfectant
and a preservative; ammonia, a strong-smelling
gas; and carbon monoxide, a poisonous gas also
found in automobile exhaust.
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SFOCEET-CRLCILATORE

Let’ s suppoze that gyou are a3 college stoudent and gow
read Lo bhug A pocket-caloulator.So.gon nesd to zelect Lhe one
that will fulfil wowr resds.Study the following table.lt gives
informaticon abowt Ffive types of pocket-czloulators.Which of them
will ke the right one for gou?
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By RESPOMDA DE SCORDD COq O TEKTO

15 Football” <1.10

ML EEE D

PEOOTRALLY .

1=

beg moee than one name.dhat are they?

the relatian
foothall i plaged

= What =
e e
i1t the
O T

ez 1,

T

=S o gon braee @ncolsh inf

posliticn in both gumes?

T
.

from teast tw

cgames. Eplain

o

AN

3 e leot
the

the taxt

K T

LR T e wunderlinsd w

e

. "Football,also mlaged

" the cther hand

WL ¥

betuean

widely plaved

the
and the
St

rotatn b
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armation aboul

Explain.
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crcds =ianal
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O TEATO @BAl-0 DESTADA DOIE FILMES
OUE LEUSESM PHULTIDOES" &0 CIHEMA
E pIHDE FAZEM SUCESSO HOE  WIDEOGS
D MOSSS CIDADE. O QUE SERS QUE 0
AUTOR ESTE "FablaMDo" S0ERE ESTES
FILMES?

¥ e wocd sabe sobre os filme: " lawst e T he
Exmrri~+"7 NE-E A aztes Filmes?
# ocd zabe o gue existe em Comum entre estes i

1 [ 1
e J capa® de apontanr alauea diferenga entre =

4 m M 4 mR HH MM B U S B QY H R D W N R G NN NN H R AN

ticnalla bemean e i
i slusive.FRecantly
e omned e

=1=HEK

& roesie bnrinmsz
ract of s {
vanae Fon “hH Hﬂbllr =

le —Eo omuch o o smingle formelan for suocces

y
whiich th f= g
FCe ko ke t =t o e i

ra}m H

#‘Bm

W il

e
t

1

s red 1o
Ao ey .

ig

Two smeamingly digsimilar swocesses - JEWE and TH
ESORDTET - reveals some gensral oharaclteriztics tha

toomn malis
meeatas poEalar.didely separated in their locale . charao bers

T

[1L

o

and Lhems, moth Films portrag an wncontrollasble wta g ] For o

that arbitrarily ey
calaebrate the excepliconal men who overcoms it.zlthouah th
~eEocbution they bring abowt fz only temporard.

Ime bth Films .an ewil force preds  wpon innocen
mmmpl@uln JEWE the ol foros is s great white shark tha
nEcks on bathers at o gesxside rezsort.In THE  EXORCIST th
201l force iz Satan bhimzel frhe decides to poszaess A o T
Qirl and forces her into 3ll kinds of wunnstural and groteson
gots.espite thaeir dissimilarities - orne an zctusal animxl wn
the other z supsernatural being lackimg any stable phusica
Form -~ both bthe shark and the dewil rapresent  forces tha
pesmle cannot control,and these Forces terrify ous.

‘T: hl

Lh Ty bnncoent wichms. Both films

!

t
1.
(=3
3
=4
d
1
.

Becausze these swil forces are so musterious. crlag

congest and most exceplticonal people can deal with them

chiief are the only men in the community perceptive enciuab .

=t
In JAWS the shark bunter, the cceanogaraspher. and tobie police

P}
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wid ez tand the danger and cowragecus encogl Lo sesk 1t ot

Irn THE E”Drf ST oonly the priest recoanizes that 1
rcet Fiztdes =]

sychological or phuziclogical disord
car Yhee el ] t ha t. NN

LRy Em e I"g L [}

Dezpidte the heroiszm of  the individosl men. Tt
reszclutions in both movies are far from Fipal. In  JAWMS TR o=
shark 1z destrovsed but obhers clearle lurk in the ocemn. In
THE EWORCIZET the dewil apparently lesves the 91, but iz inm
s waw killed or banished from Lhe mar*h,ﬁudimnc lemws both
films with arn awarsn: of the poz it ok b maleose lernt
izt in the mmrld"

Pl E &

1, f b Dt

JEbbzoancd THE

The zimeles an
Phed somre peopla.
inEecoarities, evsn as bhed roen
Prean o Wl e indiﬂidnalf

et l More specifically.
thew poorrtrad @“Ll For o are mystariows — that ztrike
Pt 11u,unuun1rML11b}J, e drrmtionalla. Thezea f1ilms
P They mortrait only the most berolc of s as
with il fnrr Pz g pwapla feexl that THE
=B Ik Mo rt Faing mosde than JAbE. Buat
CErmlar, e Fwwblﬁmhl@ﬁ of mystericous el l.
arhiml i of the conflich  prodoocesd
sparity for  the

CARRCIET such are
- iz thath. despi e thed
b e mcee g LSO L
LT s thst
W LEmDCrRey wictories e
3 T movies zcares wE s CRoL EE

o Fica

i

LL 1

H.'

in

CEEE b
EulRl
wibrd o s
by
Tovem L

s b e

r'w'-r'lll,

LAER EER S

Ehesandg

LITRED MEWDS . March 12858 z. 1&
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VORE IDENTIFICH O MODELG DE ORGAMIZACAD DO TERTH  QUE
h‘l ”:-]‘JH ilr *'f L ; Al DOMO s THFORMEE {;: ‘:fi_!l':
O ORUTOR MOS FROPORSIONGLD ESTS0 DISTRIEUTDES T
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By LUEMOS CESERUER O U00E SFREEMDEL DO TERT:

1o Fodnt ot fwoe zimilarities and tbue differences that won

consEider relswant in the massuge.

= oy Tind ang formalas to b ffice swocess in 1 b

T Explain.

Pemtrat azpact in the text that gou

B0 Mmoo ogoun Pooond sy

consider relavant?

G2 Mo omrae =imilaritiss and differences betwesn the Lo

H

mersies signallaed in the Lemt?

i

e LIMDERLLIME the words that tie the fwo mowiss
based on theilr SIMILARITIESR.

b DIRCLE the words s b tie the two meeosdas

ad on Lheir DIFFEREHCEZ.

bss

4

e oo think  wewdld be (T ezt titlm tion the

god Do mares with bthe auvthor= opinion abowt bhe Films™
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AUREDITO  OUE MUITES VEZES wock 04 ESTEUVE EMUOLLIDD HUMA BITLRCAL
WIMTRIGEMTE", "COHFUSE", "PROBLEMATICAY . HMAD E MESMO? GUEM Jd&  NAO
EZTEWE! APROVEITE @ 5U8S  EWPERIEMCIA! pocE ESTA DESaFIADO A
PECLUCTOMAR" O SEGUINTE PROBLEM:AY

COMPETITION

After the oacling compstition that  had taken place in
Winchester, the durg didn ™t kocow  what to dol The fog had besen =0
thick that they coeldn’t possible tell  whe was  first.S5o they
decided to zmsk Lthraee of Lthe cyclists.Blan, Bertie and Cedric what
theyw have sesn.Ezch of them made tuo statensnts bt unforiunataely
ane of the three men lied in hiz ztalements. The other ftwe  told
the truth.Here iz what each of thern =zxid.oCan gon hele the jury to
Firgd who the First thres cgcli=ts were?

. 2 first.,the last orne was Cedric
id."Alan wasn’t first.The second was Cedric
waE Just before dlan.Beritise wasn’ bt second.

2]

X
i
5
-
[
1
© o
pd
[l
.
-

A EECTOCINANDD oM O TEXTO:

a2 #ilan & Bertie estsc  falande a werdade sobre = FrocE i QR

2
e Cedric ccupos noo final da compet i gmo’

g

Do Portanto,. Deaderdo mentio oun Falow = werdande’

P - e
G4 HEGrE e R gt - § s=ube z=a

et i oo MEC.e coresd e e
o e Fod dito por sle o DR TR X Foxd ol i ter oy
Flan & Bertis w  Gdml dos doils ciclistas Falow =w werdade?

Mlan o Baeytis?

By AGORA. FESFOMDE A% SEGUINTES  PERGUHTAS SOBRE & OFDEM DE
CHEGADS DOE CICLISTAS.

B

oo Who was the zecoand

oo b was s fter Rim P

<) Thaerefore,., who most haes been the First
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COMG IDEMTIFICRR O MODELD  DE URGHHIEH&@@ QE e TESTO
ExPOSITIVN QUE GPFREESEMTES WUMA SITTURCAC PRGELEHHT{CH? Gkl &
SDLUQﬁb DE L EITum;ﬁj"' ’ ' PROBLEMATICAY

SUGESTED: WUocd pode detectsr o modelo de crganizacdc PROBLEMA-
SOLUGCED, atravds de auatro perguntas bl

SEce elmss

ol

in
Iy

HE.

l.oual E 0 FATO, & SITUAGAD QUE ESTA DETERMIMAMDO O
COMTERTO DO TEXTOR

2o QAL E 0 FROBLEMAS GUE ESTH SENDD FOCGELTDE00T
F.0 TEXTO SFRESEMTA UMS SOLUCED A0 PROBLEMS PEDPDSTD?

4. A SDLUQﬁh AP RESENTRDA E POSITIMG (TOTALMEMTE .
EECUTRUELY O E HEGRTIVA 0 PRECIALMEMTE ERECUTAUVEL
U ITHEXECUTAVEL »2

> perountas pretende ausiliz-
ooe oo ham resmpe sl vamnsn e
valE. podam sztar btotalmante ow
to. JPortanto.wocd  dewve Foorimn lay

Pl

i

A formolaedo des

a localizar noe testors dnformg

compansntas do omodelo PR

rolalmente presents

perauntas acima berndo s mertes

32
~
A

[ o
[l

i

T

3 AT te

B
i

Iy
38

. . ~ , . -~ . ,
Broa ddentifilongmn da circunsltlanols gue esta sendo

apontady no tescho O SITUAG

o i ~ . . A : ‘ A
Brom ddenficagso de uma clircunstancia insatl fatdris

izt@ncia da recezsidade de "wlgo! Eer
mal horado, aperfel goado, Subgtituido, e ] dred read
aho.y CPRORLCERMAD

LA N

3 ddentificaedc de  wes RESPOSTA ao gue foil
detarminado come prablems  Jnem  Sempre PRk Y
zgmosta rescoluve o problems? CS0LLROD

d» avalizr o eficidncia da solucao dada ac prablems
FIEL Taali s,
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- P ey

FESERUGHDD & OFGAHTZACAT DE TESTOR OUE AFRESEMTaAM O MODELL &

I

S CTERTOS aBalH0 ESTED REPLETOE DE SITUAD il
FROBLEMATICAS, SOLUCOES ¢ oTE QUESTIOHSUEIS
CUE FAZEM PARTE DO PUHGD QUE WIDEMOE,

vOREADIHG PASSAGEZ "

Tar Deanths  among  elderly people irepaledng
lankets  hawve 1nurea$ad thi=z Winter =0 & Sis-point
chack-1izt i1s=uad D] the Minis te for Fricas
Consumer Frotection last Howvembar zing published again

structure  on eznrth that gow Can
et e s L= bl 1. EEE -l L GHreat Wasll of Ohid . Bt
st ool can”T e From  we there iz the damaas  that has o been
’ Fawe chippead of F o bits for souwwsnirs and stones

i ddireasHow pew laws are being demanded to

v P conlu manemade

o} s
Fimo e

1 wh, P, i ;
vt Femapae, The  morob L

dapbtores et thaem
while pormal testh
sy =il ne oy whiite in olbtrawviocolst  Jdi;

i . th oo b Hoes @ =al hh CE P Firm, Tohmson
JobhmEon of Mew Bronswiob, baoe potented ¥ that cortEl
cerdum mred berbium o sulits owbhichl alaam

Fa
shivt Front on the disco dance Floor.

lj Crted
Flowomrs
Light>

oo ]y s b

NI ]

irowhioh o 2] R EVERT
of g ok ey ; Fome.ft last thewe ot 3 clue. The
@il b liwved there hod just Fallaen ot with ber boufrisesd. b
iz Jahr Mitoleell, 1T, of Canbaervs ~ the loosl beocrmararg chamedon.
He con fe 2t

o
it
,"
=
i
{
Wi
i
[l
c
-
ol
it
i
-
L
[t
ot
s
.
[
i

irnside Lhe

TOHOHEY. Marcoh 1988 0



FREERCHS
FEA
O

“
a

u
n

TEST

-
)
~

t( k)

N

ET I 17

2z 2%

OHERTEZ DO

e

L GUE SERVIRARM DE

SITURTION

"
w
-
"
a

tz

Tz er &3 1@

tz

ze

=z

se

$F =z =c &%

i

PO O

o (R N S N

FROELEM CHoLAT T

}  BeeBfmnfi mEIe—tL-mEf__ LD ez EEEITE

H
!
i
i
|
i
i
i
|
!
:
|
i
|
3
i
!
!
!
!
H
!
i
i
i
1

E3

=z =g @ =83

163

COualrc aEa =0, THDICAHDD ChiaIs &% PalaliRas ol
FI=Ta Faka s TDEMTIFICACRD OE
R TESTOZ  APRESEHTADOE,
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PODERMG D TEOHOLDGE TS Y ESTAME MOs a0z 36!

[ s

LIFTE

The mansaer of = large office  ilding had  received
mamg comEplzints zabout the 1TifFYt smsecdios in bthe  budildino.He
= g ed 3 oarcene of anginsers bto o study the =itoation and mabe
recommendztians for dnprovemant. The arnalneers
liternmative soluwtions ¢ w2 adding more 1ifhs
Ly replawcing bhe exizsting 1ifis by fas

mispaas had LT
of the zame btoape:

LER YT R E

1

The mansoer decided that both alilearnative soletions wer
tooe sxpansibea, So the firm™2 peychologizt of fered o study Lh
poroblemn. e noticed that marmg people arrived at their cof F oo
feaeldng  arors and dmpatisnt.The resson thes gawe  was
Tarmaht  of fthe time they had  tooowait for the 1ifL. l*i-':rl.-.h-:t..‘r:-.. roe b b
gy choloplEt was lwpressed b the fact thew had only to wait oz
ly  short tims. It coowrred to him thai the reazon
Lhed v morroes s o i

ﬁ

4
=
i hl

hid oo o mtand by the
P g M s b b e

innucminw H@ L E
el cormp ] o nhs s iy

=, nll~' ke

Elmos o large miccor meat o the 1ifhs

"hiwend ing owmnd Tu;hanq i Eralizsh"
=t R S

¢
FRIMEIRAMEMTE, UaMOz RELACTIOMSR @ IDEIST APRESEMNTADAS

Mo TESTO MG DIAGRAMS aHESRD:

Obseree 3 distribulcdfs das informagoRs propostas
ez bessto Ylifrhs? o dimgrama s segulr.

formagoes apresentadas no dizgrams

bra Fv-la'*.tnna BE OIN
tag Leee——-r1.

@t AL 'I""" e me

cobooalize no o dizarams o componentes do modelo PR

2 0E nomeEle no espaoo correspondenta.,



165

NoUVVAT VNI 4

NOLLATIOS

NOLLVMIYAS Av

asnvoasay (O

W3atgdoud _.|||||_
vouvaus 2N\




166

By oaGoRA. RESPOMDA AT SEGUIMTES FERGUMTSS:

"h
-
i
s
i
o
%]

1Toldhat was the soubiect o

Zettccording to the engineers: What  waz the relationshie

T
b bwdezen the user’s complaints and the 1ifL seroice? Explain,

o,

Tabdteg did the psuychologist decide Lo analuse  the
complaints?  RAocording o hdm o what wazs the rels
i

Betweaan Lthe uszer’s complaints and the 1iFt saeroid

A What kind of problem was prezsented in the passgge?

T Hona did Lhe mmonmmer owvercoms the problem?

e bbmsm e solution effective? Eaplain.

Vaobdbat do o gown think abont the scluticon proposed? Was it
the best scloation?



TEXT 1y CHIMESE WRITIMG

1 Chinsse writing wtilizes a systenm of characliers, s
which represents  the MTmeaning” of  a o word.rather  th
ioticonaivres and  rhyme  hooks contain

I zFounds, Chingse
thonzands  of  these characiers, butl  lo read 3 newspap

o’

= oneedz know  Tonly”  zbout five  thousand.ItTs o not ea

fes e 5 soholar in China!  In 1956, the difficulties pr

Foothe gouvermment  of Lhe People’s Republic China  to =1
the  characters, They alzo adopted a  spelling sustem =1
9 Foman alphabeth, to be uszed along with the regular oz

g by,

1l Ptle donbtful  whether it will replace  ths  tradi

WEItIng. which iz oan  integral  part of  Chingsse  oulfd

F Chrrna,wrd iy iE an art - calligraphy - oand thowzan

yegrs  of  postry  and Titersturs  and  hozstord are pre
G e odd EgELen,

v
-

U introdection oo Dangus

oy LAMGURGEES

L

The =tudy of mathenztics may be likensd to th
glizhs I fact.mathenztics 15 3  language, the langus
ang sizesJust as the rules of grammar nest be siedi
Lo master Englizh, =0 must certain concepts, definlt
2piE, and words e learned in the porsait of mathems

@, [hese  Fform the wocexhulary or  strocturse  of

Eat
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T I ALCOHOLTEM

Rlooholizm can e cawaht and swuccezsFully L
long befors 1t reaches final phazes.For specific  informa
e CE T conEul b A= Toveml fled i cml PBesaoiation, the Yeonom
branch of SQooholilos Anocrngmows or the Yale Center mf Ml cobol
Studie=s.In gensral,. the first step in treatment iz to stop
the patient =z drinking.Mest. hiz personality oost e reboilt
bt ewclude  the maladivstive mechanizm  of drinkingeznd Lo
irnclude the adiostive mechanizm of dirvect problem-—-socleina.

@n tad
Lion.

Voduntarg associations like Aleoholics Ancngmools
aften can help with the first and second step.an intercisw
therapizts with thie third e, Thos Far,. howewsr, roa et heod
haz bean swuoccessful in every caze.

o Fshycholoaw Made Simplal

TEST & o GIANTS OF BIOLGEY

N
137
¥

21

iri 1n~Lr coriainal work bobth Darewdn ozrd that ot her
et ivirnoeew b 00 ST Pzl 1 onaad Fodme e Marndel . u ¥
dechiective  resns=ondng bo gresnt effect.Both thess  Qiants of
brd s L o braad e 1y o d resd i Theso bogy . @s & AR U N W o o2 X |
e e el ] mooaunalntaed with an irtel lectowl tradition bas
o dedueotion.Snd sminos trduetion iz Jdiffieonlt to omppla o in
H Field  where =o 1ithtle SR b directly obseroed, perhaps
theology provided zomse  of Lhe a5¢m1+ial intellectual tools
bazeb e meen reascdaed to dewvelop n wiswpoint  so different Fram
Porects il ling theoloat on thinking.

Darwin zand Mandel are linked in another fundamaental
wiEn L Drarwd o TR izt ewmplain Pz ez fia tralts  are
= DN I W | R N e e e e iz bheory o
selection Lo arowedng criticism.bhen Maendel LAELE
rudxbuuuared,geneticigtﬁ e madging o a lot of athtantion s
metaticons. Theu =till Ferlt that ma sl salaection  of
wariants had B ominor  part ip o evclotion, The maicr factor.
t b bzl deved, was sudden charegs introdoosd Eod muatation. Mot
urtil LT 192872 did Fiomlogists FeeE )l lame. mt la=t, that
Darwin = theors of  rnatursl selection and Mendel s laws of
Qeretlr“ bobeS b fully compatible. Together the o Form AT
agliz of popolation genetics,.a major science today.

Five generatlons, ax

1y

U

o FlantzsBasic conceptz in Boltang?
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