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ABSTRACT

The work mavvied‘vmut' fn this dissertation consists of =@
Critical Language Study (CLS. Fairclough, 1989 of the American
educat ional television program 'Sesame Street ' . I try to demonstrate
that, as  a product. of a‘dominant ideology, the program CONVeYs
V;luﬁﬁ of the North American glites.

In order to arvive at the hidden discourses of ‘Sesame Street’

i video  btaped  progeans were o aelaotaed For  analysia I L4

Linguistic categories and insights from semiotics, and the analuses
and argumentation are based ot only on textual f@&éur@%, but  Aalso
on contextual elements.

The texts chosen, representative of the specific genres I
concentrate on (Interview, Conversation and Bong), reflect relations

of power at both institutional and societal levels. Power relations

oFf race, age and olass are discussed, and special emphasis iw g iven
to relations of gender, in terms of the discouwrses they convey.
The analyses demonstrate that, although the television program

‘Besame Street  exupresses some social criticisms, the discourse of

the program reinforoes the dominant Noeth Amer ican ideology.
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RESUNO '

0 trabatho deseovolvido nesta disssrtasio consiste em un FEastudo
Critico da Linguagem (Fairalouwgh, 1989) do programa educacional de
televisfo "Sesame Street . Tenta-se demonstrar qué, sendo um produto
de uma ideologia dominantes, o P0G ama transmite valores da  elite
Norte-Americana. |

Para a  andlise de "Besame Street’  Fforam  selecionados  sels
PG AmMAS vfd@mwgrﬁvmdmﬁ, | ob jet ivando demonstear (el digoursn

implicito presente no  programa, atravéds de  critérios que englobam

', r . v o . "4 N » + + L4
nAo sd  categorias textuais linguisticas & semioticas, mas tambem

2lenentos contextuais.

O rextos escolhidos, representantes  dos gneros Entrrvimtm,
Lonversa o8 Mils o, rafletem Felagfes  de poder 2! five i
institucionais &, num sentido mais amp lo, de sociedade. Dentro dests
ﬁéntexto, discute-se as relagies de  poder de classe, idade, raga ¢
afnero, identificadas no prograna, Lendo-se Como preocupasio . maior
as relagfes de génern, pelo discurso que transmiten.

A anal ises vém COMPEOVAK Gue, 'apeﬁﬁr, de 'Semamw.‘Stw@@t'
expressar algumas criticas sociais, o discurso do pr0gVama V&fﬁkqa )

idenlogia dominantes Norte-Amer ican:s.,
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INTRODUCT 10N

CThe smergence  of  the @duaﬁtional P ogeam ‘Besame  Street
(887 from now on) in the North American television scene in 1969
caused great impact. This popular program with numerous formative
mnd.invormative iasuss obtained immadiaﬁe sucCcess, and g now
known in mors than sixty countriss (Martinho, 1989).

‘BT is not only attractive tor children. In fact, childven'm
gro ttaement  and  acqguaintances with the program is  shared. by
relat ives, educators and social scientists.

Although not  denying  its  importance, one feels  tempted,
however, to question the reasons for the Noréh Amer ican  State
(through its Departmant of Educatiod), together with rich American
corporations, to invest enormnous amounts of moﬁem to produace such
an slaborate  program.  What interests dors  the $tate. have in
producing a successful  program of this sort? Je it purely
interested in  solving ﬁhildken'%'educational cdifficulties?  Who
‘benefits Trom it?

In this dissertation. I intend to look at 667 as  an
instrument of the dominant American class, in order to arrive at
its hidden discourse. I try to show that, as a product of American
capitalism (representative of two  institutions of the State,
(Education and Television), '88° tends to reproduc& the ’dmminant
Amer ican ideology. |

Deaspite aquestioning some conventional i{ssues, the program i4

strongly charged with  dominant values., This  ocan be explained - by



the fact that THH T, mE any axpression  of  worldviews,  cannol
completely deny the environment in which it is embedded.

The capitalist olass Jdivided society, which gives birth o a
program 1ilke 887, Ps marked by relations of exploitation which
are essent ial for the survival of the system. The dominant ©lass
needﬁ‘to reproduce relations  of domination over the dwminat@d
class, w0 2% Lo maintain the olass structure.

The dominant class notkonlw controls the economnic relations,
Bt also  the individuals ' worldvicws Cideology) a6 & means  to
cont inue holding the social, edconomic and political power. Hence,
this olase reproduces values and ideas which, although partial and
Ffavouring their privileges, are said to be universal and concerned
with the common welfare., The dominant olass ideology s raprodoced
through specific apparatuses  such as the ohurch, school and the
MABS hedia"'Thm%E institutions convey worldviews which legit imate
the Privilegeﬁ.oF the dominant bloc.

Language has on ‘mvumiml rols in the idenlogical  proocess.
Expressing individuales " worldviews and po&er relations among them,
language not only conveys bthe dominant ¢lass ideology, it is also
B omeans $ovlthe dominated miaﬁﬁ o impose their counter-ideology.

The hidden discouras of the dominant claﬁﬁ can be  peroeived
from contradictions which ingvitably emerge. Thirough the
historical anmlﬁ%iﬁ of the dominant class discouwrse and practice T
hegin to detect themg contradictions and thus reveal the dominant
diaCourse. |

In my attempt to detect the contradictions of the discourses
Pransmitted by "SE° 1 will analyse six video tmpéd PEOGErans Chosen

at random. These programs were recorded in California in 4985,



The theoretical sm¢mwa’f for the analyses comes from two  main
fields of study: Philosopbhy  and Linguistics. From Philosophy X
will use the oconcepts of 'ideology’, ‘hegemonic ' and  ‘dominated
class ", ‘clases struggle’, ‘basis ', ‘superstructure’, ‘civil’  and
rolitical  socisty mmﬂmrding o the work of  bthe Tvalian
philosopher Antonio Sramsci. As  part of what Falrclouwgh (1989
calle Critical Language Study this dissertation discusses not only
the language of the object under  analuysis, bubt  also the
socio-palitical environmesnt surrounding it without disregarding
the controversies and complexities involving the critical theory
of knowledge (Larrain, 1983, it is important to observe that this
theory is  orucial éo/ mhm bype  of socio-political  study. This,
howsever, it not meant to be an exbhaustive discussion,

From Linguistics, I will Dborrow the fundamental idea that
langusge i the linking element betwesn individual%'.knmwlﬁdgm o
the world and their social practices, ﬁince language has &
mediating role between individuals ' thought. and behaviowr. This
itdea is developed by authors such as Bakhtin (49289), Kress (198%5),
Mart ley and Montgomery (n.d.) and Fairclongh (1989) .

The ideological aspect of language-doeﬁ not lie in  the
Tinguistic system which is auvtonomous, but in the use of language,
which is not (Florin, 19288) .  As products of their relations with
others and of their comprehension of these relations, individials
interpret their experiences according to their position in the
egcoromic structure of the mocietg in which they live. Thus,
represent ing people s minds  and consequently embodying  different
wor ldviews (Fowler et al, 1979), language reflects the structure

af the society it conveus.



T will analyse the language of 'SS' in two different levels:
Firatly, T will Took at the "'88° microcosm s 2 whole, considering
mainly its semiotic elements, that iz, non-verbal signs which are
transmitt@d through the visual means. My main objective is  to
gdemyst ity the implicit discourses of class, age, race and
specially of gender. Secondly, T owill unalﬁﬁ@ aleven  texts
(tfanﬁcribed ?rom Lhe \vid@o), Mere T will make uwse of  both
linguwistic categories and semiotic elenentss, concentrating on the
discourse of gender and other smnbedded discourses.

The tesxts chosen, representative of thiree diFFferent genreg -
Interview, Conversation and Song, will be analysed according to
the linguistic categories  of OClassification (Representational
Tevely, Interactional Conventions and Modality (Relational level).
Fairclough (1989 and  Martley and Montgomsry (neda) wse them o
demonstrate ideological implications, since they are cues to the
discouresss that the texts convey.

The dissertation f% shtructured as follows: in Chapter 4 VI
will present basic concepts on the critical theory of knowledgs
and ité connect ion with language. In addition, I will discuss
vigws on the role of ﬁmlevi%imn and socisty and ite inFluéncw%' oOn
children s development. The preliminary digscussions of Chapbter 4
will support the other three chapters.

In Chapter 2 T will discuss the concepts of ‘discourse’
‘genre  and Ctext ', and how they  are related teo  each other. In
addition, I will define and exemplidty thé categories chosen {for
analysis.

I Chapter 3, I will‘deﬁcvibe ‘688 as a whole.ahd d&vwlop the
First level of analysis. I Qill aleso refer to power relations in

bhe North American society and present criticisms of the progeram,



since they are contextual @lements which help to explain
covert discourse of ‘88 .

In Chapter 4 I will proceed to the detailed linguistic
semiotic Analﬁﬁ&ﬁ of the selected texts (transoeibed in
Appendix) .

In the last part T will draw some conclusions connect ing

analyses with the thearetical background.

the

ancd

the

the



CHAPTER 1

IDEOLOGY, LANGUAGE AND TELEVISION

1.1. Some Relevant Points on ldeology

The Italian marxist philosopher dntonio Gramsci (19834167

defines ideology as
vee O signiticado mais alto de uma concepcio -do
mundo, gue se manifesta implicitamente na arte,no
direito, na atividade econdmica, em todas as ma-
nitestages de vida individuais & colet ivios.a.

He emphasizes the Tact that ideology pervades individuals '
lives and determines the way they see the world. The autihor also
makes clear that individuals’ worldviews are organically related to
the classes they belong to, This idea, present throughout his  work,
is pointed out by the French scholar J.M. Piotte 1972y, a
specialist on Gramsci s work. In his synthesis of Bramsci ‘s
definition of ideology Piotte says:

La ideologia es, pues, &l sentido vivido de las
diferentes relacio/nes que mantiene el hombre con
Ta naturalesa 4 con los demds hombres. Todo com-
portamichto, toda actividad humana implica
gntonces una visidn del mundo &, inversamente, Lo-

da concepcidn, en tanto que expresa a una olase
social, tiende a manifestarse en todos los tipos



de compartamiento de los mienbros de ests classe.
(pp. 179-80) ‘

The two classes in which the capitalist society is
cesent ially divided, the dominant, or hegemonic class, according to
Gramsci, and the fundamental dominated class, pursde opposite
interFests,  In order to survive as it is, the dominant class depends
on the existence of the dominated in its explolted condition. The
latter, For its part, needs the extinction of bhoth, in order not to
be exploited anymore. There is, then, between the opposing classes
and their respective merﬁeptions of the world, an ongoing process of
contlict (class strugele), since the interests of one class are
contrary to those of the other.

The hegemonic class, which controls the State apparatus,
dominates and directs the economic relations,; maintaining thius  the
ﬁxiﬁting gocial divigion of work. Thiﬁ'claﬁﬁ also seelks to reproduce
their values and ideas, 0 2%  to remain in POWEL o According  to
Severino (T§8&), the hegemonic class dominatgs and emploits the
dominated using ideology as an intellectual device. The(ﬁﬁthor views -
ideology as a theoretical jJustiftication which constitutes, and ig
constituted in power since it presents, at a subject ive level,
apparently coherent worldvigws, taken as universal and corresponding
tn everybody s int@r@ﬁﬁﬁ" These valuss and “truths ', however, Al
partial and specific to the interests of the hegemonfc classe, which
seeks to hide the real contradictions of the social structure.

Ideology here referd exclusively to the dominant ¢lass.
However, one can also refer to the ideology of the dominated class,
or to their counter-ideolody.

The dominant ¢lass ideology is absorbed by the individuals of
the dominﬁt@d class who internslize it as if it corresponded to

their own material reality. This oclags thus becomes alienated from



the objective facts of their reality which are determined by  two
apheres of society: their material means of existence (economic

basis), and their worldviews (superstructure). It is at the there

P

of superatructure that the dominant class seeks to reproduce its
domination, through the transmission of jte wvalues and int@rﬁ%tﬁ
(ideology). According to Gramﬁéi (cited in Piotte, 1972), the
superstructure is constituted by |

1. the civil gsociety (social in%tiﬁutions such  as  Family,

creligion, school, media, philosophy..a).

2. The political %ociétﬂ (1) which makes use 6? coercive power,
when the power to imwoaaA unconsc ionsly  Cideologically) it not
enough. |

The two spheres of society (basis and superstructure), which

carse controlled by the dominant class, influence each other, although
gach has relative autonomy, as it wiil be discussed 1atek.

Alves (1989) wviews ideology as essential to make sociecties
worl , ﬁiné@ it unfteﬁ, to a certain  extent, individuals '
exwariences, creating @ common language ~ ideas and meanings - among
ites members. In this sense ideology is taken as a 'cemént' which
unifies peokle's was of thinking and acting, deﬁpite:their divergent
coﬁcrete realities. The reality  experienced by the dominant class,
which corresponds to bthe dominant ideology, is completely divergent
from that experienced by the dominated class ih the material plan.,
In the intellectual plan, however, the representation of fhig
realfts ie distorted by the dominant ideology.:

This unification aimed - at by the dominant class, ho@@ver, is
not alwavys linear and passively assimilated by ﬁocietﬁ. As  Bramsdi

(19848) states, the problem s to maintain a given society cemented



by the same ideology, since this ideology s not so easily impoased

on everybody.

Mas, neste ponto, coloca-se o problema fundamental
de toda concepcfo de munda, de toda filosofia que
a6 transformou em um movimento cultiaral, em ma
religifio’, sm uma TfE 7, isto &, que produziu una
atividade pratica & uma vontade, nes quais esteja

contida como ‘premissa’ tedrica implicita... 0
problema de conservar a unidade ideoldgics de todo
o bloco social, dqus estad cimentado . unifticado

Justamente por adgquela determinada ideologia.
(paid)

Similarly, for ﬁlQms (1980) the ideological assimilation does
not reflect the dominant ideolegy in a uniform manner, since
individualg”’ different positions in society make them assimilate the
dominant ideology in different manners. The Brazilian government,
for example, has recently  launched a campaign through televigion
calling adolescents to Jjoin the Brazilian afmun The propaganda  says
it s necessary to Fight wars 80 as o achieve peace. The per%uaﬁive
character of the wvisual and verbal language leads alienated
individuals to think of their 'dutieﬁ.ag citizens' (to defend women
and children, For example) and of their patviotismn_ﬁovw coOnss i ous
individuals, however, can easily perceive that this is part of the
dominant Brazilian discourse.

Exactly because individuals'’ alienatimn ig not uniformly
maintained, the dominant olass needs to be engaged in an  ongoing
process of feeding back their ideology. dccording to Cury (1987),

eew @ classe dominante, para se manter Como tal,

necessita permanentemente reproduzir as condi¢les

que possibilitam a5 suas formas de dominacfo, sem

o gue 2% contradigdes do prdprio sistema viriam i

luz do dia. (p.43)

In addition tovvepﬁoducing ite ideology, the dominant c¢lass
aleso needs to evolve, following the dominated class demandﬁf fis the

#
awareness of the dominated  ¢lase grows in society, the dominant
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mlass provides soms of the changes requested by the dominated «lass,
0 as to avoid that the dominated class perceive their condition.
Thus, the hegemonic class, embodying and  therefore weakening the
dominated discourse (see Chapter 2 for definition), assimilates
different perspectives to its own dicourse, so as to maintain the
control. The dominant class orerates at  wvery subtle levels,
atherwise it would not obtain the dominated class consent. This
argument explaing why 887, although produced by the dominant élasﬁ,
~x§resse$ elements from wanprivileged ‘diﬁcoqrseﬁ, as indicated in
the last twq chapters.

The dominated class awareﬁeﬁﬁ Process starte from
contradictions. Trew (1979:98) refers to them as "..othe intvuéion
of what is not supposed to happen’ ..., and this inevftablu appears,
despite the hegemonic oclass efforts. These contradictions emergs
from differences between the dominant and the dominated class
realities on the one hand, and the dominant ideologg'impoémd to  the
dominated class, on the other.

By gquestioning the dominant class ideology, the Ffundamental
dominated class (through its intellectuals) starts a demgﬁtificafion
prodeﬁﬁ of the dominant class discourse, in the attempt to construct
A omore egalitakian aocisty. It is important to point out that, for
Gramsci (1978), the mediators of the demystification of the dominant
ideology, as well a8 its articulators are the intellectuals.(2)

Alves (1980) maintains that the counter~ideonlogy is . not
restricted to theory. Rather, it is able o transform the histoviéal
reality becoming hegemonic in itse two spheres: basis and
asuperstructure, suppressing thﬁm tlass ﬁodietuu Thisa cthange octurs
with tﬁe oceupation of the same spaces used by the dominant class

(school, media, church...) to transmit its ideology. In this
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historical process bhoth  theory and practice reinforce each ﬁther)
one providing wider spaces for the accomplishment of the other.

The points which have been raised so far will continue to bhe
discussed now with emphasis on the relationship between language and

ideology.

1.2. Language and ldeology
1.2.4. Linguistic Studies and ldeology

The connection of linguistic studies with the #ociety which =2
given language represents is proposed by, among othevm,'KV@éﬁ .and
Modge (19279). They suggest that Linguistics might achiévw B wide
scope s0 as Lo help individualé understand each other and the world
in whith they live. Similarly, Hodge, Kress and Jones (1979) draw

attention to the importance of language for the study of ideology:

Ideologies are sets of ideas involved in
the ordering of experience, making sense
of the world. This order and sense is
partial and particular. The systems of
ideas which constitute ideologies are
expressed through language. Language
supplies the models and categories of
thought, and in part people’s

sxperience of the world is thirough
language. (p.841)

Fairclough (1989) introduces the term QCritical Language
Study (3), The author esmphasizes that thfﬁ approach to language
study is an attempt  to demystify what, through language, may be
hidden from people. In this sense Critical Lahguage Study may  help
individuals to be aware of the prbcesses of domination through
language, that is, it may help them to perceivé that language vié
used not  only as a means of communiéation, but also as  an

instruament of power and control.
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Though a very vecent trend in the field of Linguistics, Critical
Languages Study has been antecipated by some authors. Fiorin (1988)
points Tacito, a Roman historian, as one who already discussed the
relation between language and ideology. The new aspect of language
and ideology, according Lo the author, s in locating ideological
determinations in langusge,  in explaining how language cONnveys
ideology, and in deciding what is ideological in language.

More recently, the anthropolmgist’Malinowﬁky, whose work Qaﬁ
caryied out in the 2074, ie cited by Stubbs  (1983) as the one who
started to  look at  lTanguage "as  action in context”. The Russian
philosopher Mikhail Bakhtin also provided essential insights for the
issue around the 20 5.

Bakhtin (4988) cr}ticiﬁed traditional Linguistics which
abproached language in a “dead” corpus, and viewed language as
totally determined by the social and historical cont&xt.vﬁﬁ part of
ANl ongoing process, language .cannmt e out up-intmbstdtic pi@;eﬁ“
Rather, it should be analysed ih context, thét ia, in the whole
process of &hich a given text is a part.

The linguistic historicism developed by Balkhtin and other
athors inevitably connects language with other fields of  study,
mainly to social theorics. |

Although most of the mufhmv& discussed in this work concentrate
on the analysis of verbal language as an inﬁtkummnt of domination,.
some call attention to the importance of paralinguistic as well asg
non=-linguistic features which complement the meaning of words in
discourse. As a matter of fact, Fa@rclmugh (1989 refers to visual
language as the richest part of speech in the production of meaning.

Verbal language is Juﬁf one of the components (“...the most

highly developed, most subtle and most complicated.”, according to
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Hauakawa.l97ﬁiﬁﬁ), among the sel o% symbolic procééﬁeﬁ, which is an
intrinsic Feature oF human beings. Undoubtedly, wovdﬁ, as aunggeated
by Bakhtin (19288), are the Fundamental object of the study of
ideologies, and  all non-verbal symbols are embedded in  language.
However, some  suambols sduch as pictures and  music, cannot  be
tompletelu subst ituted %mr'word%, that fa, words aanhot mxplain
their meanings exhaustively. |

Just  as  individuals ' consciousness is  explained from the
gocial-historical context, S0  is the meaning of signs  which is
created in the individuals ' socialization process. Signs can acquire
specific significance in different discouwrses since each ideological
atance refracts reality in (Lg own wad.

fccording to Bakhtin (1988), any  physical entity can become =2

sumbol. The author cites the hanmer and ﬁickla which are products

e

of consumerism, but which rapr t the Soviet Union in certain
airaumﬁtanceﬁ; Thus, whenever a physical entity becomes a sumbol, it
i not only part of 2 gpecific reality anymore, it also reflects
and. refracts another reality, external to thé object itgelf. In
Bakhtin s words,  "Tudo que & ideoldgico poseui um ﬁiﬂmﬁii&mmgb e
remete a algo situado fora de  si méﬁmon" (p.31). In '88°, products
ot cons@meviﬁm suth 2% CArs, commuterﬁ, hookﬁ,_etc,nn inserted in
the context of the program also convey the vélueﬁ transmitted in
addition to exercising the}r own functions in the program.

A  the authors above explain, the observation of hoth
components of ﬁmeech,‘ verbal and non-verval, contribute to a more
comprehensive analusis of the object in  focus, since one paré

completes and complements the meaning of the other.
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$.02.2., The Power of Disgscourse

Mayakawa (1278) suggests that words (discourse in aeneral, I
would add) make things happen, that is, they control people's
attitudes. As tﬁ& anthor explaing, this control i not only made
througi explicit 12w rwlatiogg ok as commands and orders, but is
also implicit, and usually“ﬁmre pervasive, when more ihdirect EREH
are used. Malking 2 comment abmut B certain product or o candidate
for elections, for example, may convinceg someone Lo buy thé product

arr vote for the candidate. dccording to Mayakawa Cibid.)

With words...we influence and Lo an enormous
extent conbool o fubure. svents. [t is for
this reason that weiters write;s preachers
preach: smployers, parents, and teachers
Camcoldl propagandists send out new releases;
statesmen give speeches. A1l of them, Ffor
var i ous reasons, are trying to Iinfluence
our conduct - sometimes For our good, some-
times For their own. (p.941)

The powesr of discourss seems to lie not only in the way people
relate to  each other (degree of int imacy, social  astatus, age,
EtCoaa? and of their reliability in communication, but alsy in  what
Bordieu (1983) calls the linguistic market:

nee A Felagio de comunicacHo nfo ¢ uma simples
relagio de comunicagfio, & também uma relaglo
econtmica onde o valor de quem fala estd em

Jogo! ele falouw bem ou nEo? £ brilhante ouw

nEo 4?7 F ouma pessoa ‘casiavel ', ou nioP.e. (P.78)

According to Bordiew the way . people wee language is oquite
relevant in expressing what they want to say and what they are.
l.anguage prroditct ton involves selections ameang innumerrable
possibilities provided by the linguistic system and the use of
certain choices reveals the speaker ‘s/writer’'s intentions. Kress and

Hodge (1979:45-46) cite the exanple of the wife who argues with her
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hushand because of the rubbish which should be put out. Instead of
ask ing her husband (4 he had emptied the garbage directly ("have vyou
emptied the garbage?’), the wife chooses to delete ‘wou’, changing
thus the theme of the sentence: "has the garbage been emptied?’. The
lingwistic transformat ion maﬁe by the wife indicates, according to
the authors, that she does not want Lo order her husband directly,
0 as to avoid a confrontation and fail in her attempt to coavince
him of his obligation.

Without judging who is right in  the rubbish episode it can be
obhserved that what ie ‘well said’ is usually more convincing and
that language not only reflects hower relations, but is also a site
of strugale. According to Fairclouwgh (1989) social practices not
only determine discourse: they are also determined by them. Kress
(1983) states that language is used to code certain habits  and
thirough time it ends up reinforcing these habits. However, in  the
same way  that habits @re coded and reinforced they can  also be
altered; Theretore, one can change reality through changes in
discouwrse. For Fairclough (L4989), this is the view of discourse as a
creative process, as  opposed to fhe view of discourse as a
consalidat ion of the mctionﬁ of the powerful. The mutual intluence
between language and éociml pract{ceﬁ ig & asinsltaneous process

which, according to Kress (19835), is explained by the historicism of

5]

factes in society. fhuﬁ, at a  given moment language determines
individuals ' thought asnd actions, while a2t another the reverse can
peeur. Qs suggested by Fairclough (1928%9), this permanent tension
occures hecause powsr is not linearly held by one part only. Both the
powerful and the powerless struggle to impose their discourses: the

powerful, trying to maintain their superiority, and the powerless,
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trying to achieve it. This permanent tension marks a dialectic
movement between language and the society which it represents.

The discourse of the dominant c¢lass is obscure, full of gaps,
or unexp lained ‘$actﬁ, since it hides  unegual relations of oclass
divided societies, in order to maintain the dominant - c¢lass
privileges. lanni (1976) draws attention to some points which are
avoided by the dominant diﬁcouV$e£ relationa of antagonism,
historical transformations, analytical perspectives which permit @
globalizing view of relationships, and processes and structures of
assimilation and domination. All of these critical rerspect ives,
compronised with objectivity and totality, threaten the coherence of

the dominant dizcouwrse. A8 stressed by Lyra (1979:43),

A ideologia da clagsse dominante... estd conde-
nada 2 nSo se expressat, porgue a verdade histd-
rica s condena. No lugar de guestionar a
realidade (isto ¢ a si mesna), ela deriva

para gmestdes inconsegffentes =, quando

se permite algum tipo de manifestacio,

eata s camufla artificiosamente em ardis
semdnticos pelos guais ela sonha com a lega~
lizagfo do privildgio.

e & ddeologia dominante vail asaim  contornando
a verdade em cnlocacfSes ambiguss & foge da
discussio para nfip colocar em questio

cases Priviléging.a..

The characteristics of the dominant discourse mentioned by the
anthors above can aleo  be found in '88°, as wWill be shown later.
The progeram not only omits the discussion of crucial isesues which
are related to  the structure of Aberican capitalism, bt als
conveys the idea that “887° represents an egalitarian society.

The more subtle the way  the dominant  class presente ite

concepts the more pervasive they are likely to be. Discussing the

N

distinction between two types of power, coercion and consent,

Fairelough (1928%9) mentions ideology as the means to obtain consent,
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since  through ideology individuals are  led to wview reality
acritically, alienating themnselves frrom  the objective facts.
Coercive or direct power, oﬁ the other hand, is more likely to find
resistance since the suploitative intention becomes explicit
resulting in th@ individuals  awareness and the consequent  stiruggle
to change reality. Dominant discourses tend fto be more or less
caercive, depending on the degree of awareness of theiv audience. As
Fairclough Cibicda.? ﬁointﬁ out, although there has been a  tendency
For less direct authoritative discourse in the last two decades,
this does nof mean  that power-holders are traing to be more
sgalitarian. Rather, they have been forced, 235 3 consequence of
minority groups growing awareness, to apply less explicit power.

The 'Aberturs Politica  in the 8¢ s has definitely changed the
dominant Bramilian discourse. Although there were in fact changes,
as a result of popular pressure, many  of the announced changes
remained at the discourse level. The dominant diﬁcoufﬁe' absorption
of the word "democracy’ is a  clear example of less explicit
discourse. Very often not reflecting reality, thig word is a subtle
device to  convince the population that Brazil has changed. The
direct elections For president, governors, etc., Feferred to aé
’democr#tic', are  still controlled by power hoiders who make
politlcal manoeuvres to obtain the election of their candidates.

The dominant discouress conveyed in 88" is not as explicit  as
the discourse of other texts whose ideologies are analysed (Eco and
Bonazzi, 1980, Nosella, 1979, Faria, 19846...). As nmentioned earlier,

the dominant discourse changes accoirding to the dominated ¢lass

A

demands. It seems that ‘587 is part of this ‘evolution’ since the
dominant values presented are very subtle. The First impreassion

transmitted is  that the program i criticals. Through careful
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mnalﬂseﬁ; however , one can note that those apparent criticisms are
in fact igolated critical elemsnts which do ‘not correspond to the
whole, acritical discourse of the program. The critical elements of
B8 thus can be  interpreted as a device used by the producers to
obtain the #udimnce'm consent .

According to Fiorin (1988) critical discourse emerges From
conflicts and contradictions existing in reality. Once the dominated
class realizes that fhe dominant discourse diverges from realitﬁ,
they  struggle to  changs this reality. Firetly , by unveiling the

incoherences of the dominant discourse, and then, by present ing an
shjective and coherent discourse. |

A good exanple of the individuals® use of discourse to
demystify dominant social practices (8 In an alternative use to  the
generic ‘he  to refer to both genders in English. Writers who start
calling attention to  the fact that their addressess are not only
men, as the rules of English may lead them to believe, are opening a
aspace For introspection and a possible transformation aﬁ‘ concerning
women ‘6 position in society. In this aénﬁe individuals act as agents
of simeltaneous linguistic and social changes, as  posed by Kress
(1985},

fs Fairclough (19289) . emphasizes, demystifying the dominant
clase discourse requires the addirgsses to assume a critical position
by distancing her/hinseld from the texbt. Only then ig it poaéible to
perceive ite contradictions, which are not only fn‘the tgx tteelf,
but also  in the relation between the text and the surrounding
anvironment .

The dominant class discourse can be uncovered from the surface,
Which is the level that the ideological determinations of the deep

astructure become apparent . A ideology Wl s at the
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phenomenological level, ar  level of appearance (Fiorin, 1988),
verbally, the structure of the discourse, including omissions,
classifications and other Tinguiatic ohoices, zignal  the text
producer s intentions, as pointed out by Fowler et al (1979:3)

We show how lingnistic structures are used to

gplore, svystematize, transform and often obscure,

analyses of reality; to regulate the ideas and

behaviour of others: to classify and rank people,

events and objects: to assert inestitutional or

personal status. Many of the processes mnentioned here

happen antomatically, sluding the consciousness of

source and recipient .

Non-verbally, all the wvisual and paralinguistic features are

elements which transmit ideology. As claimed by Bakhtin ¢ 1988), all
ideological symbols are materialized in form of sound, colour,

physical mass o any  other material  Form  constituting thus a

fragment of reality.

1.9, Television

The exploitation of non-verbal elements 6¥ discourse becomes
specially important in the analysis of the audio visuwal media,
particulérls bhe mass media used by the object of analusis of this
work .

As discussed helow, televigion is an extremely powerful means,

not only becauss of the seducing character of vision, but also

becavse of the wide range OFf public it reaches.

1.2.1. The Power of Television

Sodre (1984) refers to television as an object which meets the

tendencies of modern society. The audthor points out the importance
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of the e4e as the means " ...oue  registra e instawra a2 ilusio”
Pai7). Sodrd explaineg hie interpretation of narcisistic individuals
At those who get awayw from their concrete reality, Tiving in  the
ilTlusion of appearance, that te  to say, of their image. Such
narcisism is strongly encouraged in today s society by what he calls
"telerrealidade”, that is, the realitu of television., The success of
television in modern capitalist society is attributed by Sodré
(ibid.) to th@ growing importance given to vision since contemporary
humans  are 0 much  attfached to  what is wvisible, measurable,
touchable..., and they tend to vank appearance  first. The author
also mentions Freud's observation that unconscious mental processes
are more successtully achieved through visual, rather than  wverbal
thought.

Fairclough (1989, as mentioned earlier, reinforces this idea
stressing that in the interaction between visual and verbal language
to produce a given message, the visual part is richer in meaning. He
refers to a "poste-linguistic culture” named by postmodernist weiters
who claim that visual s more important ﬁhan verbal language in
‘todas'ﬁ ﬁoc{etﬂu For Sodreé (1984) and A.l.. and M.B. Rexende (1989)
the process of commuanication fa more effective when more than one
sense receives the message, as in the case of television where sound
and image are transmitted together.

In his conclusions Sodird (1984) makes clear that teleVISION is
such a powerftul means that it pervades the human  personality
determining ite values and ideas, as stated below: |

1.6 vigRo humana integra o largo capitulo das trocas
simbdlicas. Desde o infcin da Modernidade, a vis8o
vem sendo ubilizada como dispositivo de poder oL

de controle social, atravds das tdenicas da escri-
ta & da perspectiva. Com o advento da era da e~

"

producio mecinica e, depoig, eletrdnica, a visio
foi cada ver mais mobilizada para constituir e
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Fivar as estruturas do sujeito individual no
Deridents. Os sinwlacros, as inagens produsidas
pela sociedade industerial, terminam gerando um
universs proaprio, com novas Formas de relaciona-
mento social, centradas no contato A distdncia e
no olhar. Esta & 2 ordem ~ tecnonarcisistica - da
televisio. &7 g configuram as linhas de uma nova
estrutura da personalidade, ao lado de altera¢Bes
profundas na instituwicio familial € nos costumes.
(pa143)

Another intrinsic feature of televigion s to do with its

authoritative character. Sodrdé  (ibid.) draws attention to the one

way communicative process of television since the audience has no

chance to raply Lo what s shown on the socreesn:

vee @ Torma televisiva - dissimetria do - pProcesso
def comunicacio (impossibilidade de resposta,dis-
Jungio ver/asr visto), da produsio (separagio ra-
dical satre produator @ consumidor) - administra o
gepaco social, procurando dissolver os antigos la-
GOs comunitarios, serializando os consumidores,
homogene i zando a cultura. (p.46)

Sodré (1984) relates the visual aspect of television with its
power o dominate the audience, althoueh the intention to dominate
is never explicit. Despite showing reality  "in the syes’ of the
audience television has the power to blind them since the reality
constructed in television is fragmented, crystallized, ahistorical.
The images presented are not real, but ideal: there s not a
concrete reference with reality  and the audience is peychically,

rather than phuysically touched. For Sodeéd,

0 complexo televiasive s instala no vaxio ine-
Fitucional para sinular uma continuidade do real-
histdrico. Do seda, estimela retoricamente o)
olhar, fascinando-o, para ocultar o fato politico
cda implantaclio de novas formas de controle social
aque nada mais tEm oa ver com ocupagio de territd-
Fio, aniguilamento flsico on disciplinamento pro-
dutive, & sim comn a assimilasgio psicoldgics dos
individuons, das conscidéncias narcisicamente tele-

dirigidas. (p.131)
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The author says that television is paradoxical in that, while
assuring its faithfulness to reality, it leads the audience to  an
imaginary world without any concrete reference. In the magic world
nf television ~ "telerrealidade” ~ sverything bécmm@ﬁ possible.

As the discussions above‘indicate the power of televiasion fo
contrel ites audience s very strong. In fact, Fernand@s‘ (19906)
refers to its tmportant role  in reproducing the dominant ideology,
as mentioned bhelow:

Os meios culturais de comunicaclo comercializada,

com a televisZo 3 Frente,multiplicaram por mil =
hegemonia ideoldgica das elites das classes

dominantes. (p.A-3)

As an instrument of the State at the sphere of superstructure,
television is used as  a mgans  to reproduce dominant values. For
Capareélli (19846) television is  included in the "hegemonic project”
of the dominant olass with the intention of creating in  the
ahdjence, since  childhood, an internalization process of the
hegemonic class worldviews. Hall (1973) c¢alls attention to  the
cultural power imposed on the audience of television, since power
holders define the issues to be discussed, the forms in which they
will be discussed, and the active participants of those discussions.

Television is, among  other mass media, specially powerful in
homogenizing individuals’ wokldview$, Tte special power i the way
it cpnnects events, "mapping’ them into larger contexts, providing

the audience with a thorough pattern of how to behave (Hall, ibid.).

o

Via (1977) explains how  the wmass media universalizes peaple's

superiences diluting their own concrete reality:

D meios de comunicaghio atingem 0% grupos sociais,
quebram sua estrutura e contribuem & formacio de
wm novo conceito de ¢lasse, resultando em busoa

natural ¢ inconsciente de ascensiio social... com 0s
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oferecendo 23 interpretasfes  Jd prontas e manipuladas é
e se setabelece uma vislo do mundo, partilhada por todos
os grupos.0s slogans da propaganda, a emissio ¢ ditusio de
clichés imagindrios, orientadores de condutas conju- '
gadas com a mentalidade, as iddias e as escalas de
valores, tendem a2 homogensizar as classes sob am
determinador comum. .. (p.47-18)

1.2.2. Television: Site of Struggle

The wunifying character of  helevision i A reality ot

_montempovaru society. However, although Vid s (ibid,) aquest ioning of
the existence of classe ideologies after the emergence of television
s sound, one can  sayw  fthat  the process s not 80 Tinear.
The massification process of television is not thoroughly successful
because humans are not so easily “tamed . As A.L. and M.B.. Remende
(1989 suggest, one cannot  fa3ll into the fatalistia vigw in which
the State has control over the media, and that nothingICan be done

to brealk the chain:

A teve, produrida pela sociedade tecnoldgica, re-
produs ests sociedade, oria esteredtipos, indus
A0 consume, deapolitiza. N&o & possivel assumir,
todavia, diante da programagio da tevd, 2 atitude
parandica persecutdria. Antes de desejar inculcar
a ideologia dos grupos dominantes, 0% produtores
de tevd guerem vender imagens ¢ ser bem-sucedidos.
Na medida em que o telespectador for um consumidor
critico, @ pressio social se fard sentir. Haverd a
inevitdvel abertura oe vdlvala g omgdangas nno cas
deia: prodoto produsido para o consumidor, & con-
sumidor que € produzido para o produto. (p.94)

i

Although‘the messages of televigion are uwusually partial  and
ready made, Soded (1984) argues bthat, in certain ¢Circumstances, the
means of communication permit requests which oppose thé interests of
those who control the Gtaﬁe apparatus. Hall (1973) suggests that the
complexities of the a0cial structure and the inav}table
confrontation between reality and the abstract +acts rﬁpreﬁenfed

through the nmedia create possibilities  For such requests. These
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complexities are reflected, for sample, in the relation between
med ia pvbfeﬁﬁionalﬁ, med iators of the communicative process, and the
ones who control the media, which are not always of subordination.
Hall Cibid.) observes that although, theoretically, med ia
professionals should follow the power holders  desires, they .algo
feel "a duty .'to inform th@_public'" (po18) which leads them fo
present reality more objectively, whehever potsible. As the author
states, there is still a relative antonomy since the media

Ceeale both Trelatively autonomous’ institutions

of the power nexus, and yYyet also ‘articulated in

dominance” with those institutions. (p.36)

The television awdience can  behave in distinct ways:. either
remaih at the superficial level, or guestion the reality impdﬁed on
them, as well as the reasons For producers to do 0.

The heterogensous  interpretations of televigsion messages are
mainly a result of social, @conmmia‘and cultural power imbalance
among the andience, as A.L. and M.B. Rezende (1989) maintain:

A captagio o interpretacio das mensagens, pOF mais
aue B bevE as homogene e, passam pelas reais cone

dighes de vida do telespectador, vale dizer, pela
situagio aue ele ocupa na producio. (p.R20)

Hall (1974) indicates several degreees of awareness of the way
the audience interprets the television messages. They range from the
moet alienated, who accepts the hegemonic view of the world which
communication provides, to the most ﬁritical ones, who refuse to
read the world as it is presented by the medis. This "oppositional
reading” of the world, which i made from the .inmvitable
contradictions appearing on television, is the space conguered by
the critical reader to unveil the dominant djﬁcqurse of the mass

media.
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1.3.3. Television and Children

.. and M.B. Rezende (1999) suggest that children’s critical
consciowsness is not get fFormed) consequently, thaey are more  1ikely
to Be manipulated and the content of what is transmitted through
television i€ much more lik@la to be accepted. In addition, the
authors stress that cohildren, 1ike adults, interpret the tehaﬂmﬁsn:
messades - according to their experiences of the world. Children who
have more diversified experiences, with a ricﬁmr surrounding
gnviraonment, bhave much more oppoartunity o view what i3 shown mor @
realistically. Television is  Just  one more stimalus  For  their
development . Less privileged children, Howevwr, are more restricted
to the world of tel&viﬁiwn because of a lack of other options. For
these children television i a magic world offering pleasures which

they do not have access to, in real 1ife.

In relation to the pedagogical role of television, the First
pdint which can be posed is the JFact that television does not
ENCOUrAYe fhﬁ andience  to  oritical rﬂﬂding" In addition, its
muthoritativevchavacter does not provide children with a chahce to
véwlgs they are taken as mere receptors.

Aol and M.B. Rexende (ibid.) do not believe in the use of
television for pedagogical puarposes exactly  because they =)
gducation as a product of an  intimate relation between the
individual and her/his reality. This type of relation is not
possibly obtained with teltevision because of the linear process of
communication in which the audience is idealized, and the objective
tfacts of reality are generalized. As the authors point out,

Assegurar A coerdncia entre o realidade contexe-
tual & 2 educagio execlul o artificialismo de

situagdes pedagogicas cspecialmente produxi-
das. (p.83)
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Perroti (1986) criticises the view that children are passive
and incomplete beings, widely  held in capitalist societies. He
includes children in a dynamic process interacting with two moments:
pnge and history, that ie, their natural development and their
relation with the historical moment which determines their actions.
The author argues that children need physical space to produce their
own culture, as quoted below:

wne NAEO s8e podes roubar das criangas o sspaco,
ofsrecendos-The em roca producio cultural
feita por terceivros. (p.2%) ‘

Edron and Hickey (1979) make a thorough and careful discussion
of television in which both arguments, Ffor and against telévision,
are meticulously defended by reputable specialists in fthe area.
According to the authors the human mind is guite complex to afford
general izations such as TV is  beneficial or TV i harmful”. The
aunthors guote the Ffamous conclusion From the 1944 study by Schreamm,
lyle and Parker - Television in the Lives of Ouwr Children -~

For some children under some conditionsg, some
television ia harmful. For other children under
the same conditions, or for the same ohildren
under other conditions, it may be beneficial.
For most children, under most conditions, most
television is probably neither particularly
harmful nor particularly beneficial. (p.528)

Althougl the adthors’ opinion on the relativity of television.
is sound, it is fmportant to call attention to the danger of such
conclusion. Referring to the relativity of television without
specifding parameters for this relativity is to construct a  very
abstract, ahistorical statement. To which children television in
good or bad, and under what conditions? One cannot forget that
children s programs, as every social sign, are not neutral at all.

Either they educate well, or badly (Caparslli, 1986 . Mor eover ,
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whatever the guality of the pedagogical devices employed, they still

convey 2 world conception. A B matter of Fact, having in mind  the

. ’

Amer ican imperialist capitalism in which 648 is inserted, one can

atate that the techniques mask the ideology conveyed in the program,
since the pedagogical method is wsed to channel the American world
conception.

In his discussion of the quélifu of television programs
Engelhardt (n.d.) concludes that one cannot expect a2 better society
presented on television for ouwr children i+ the programs reflect the

same society which originates them. The author maintaing that!

For better or worse, childhood i not an immune
age of life. IF we want a different set of inagss
on the screen, we 11 have to produce not Jjust
Shetter piots, bhut a different production system
with different goals in & different world.

(P .44

‘The author proposes that there might be a  change in
sonciety, and then television will have possibilities o bhe
different.. Here one can point out the impovtanﬁe of mase media for
its role of connecting the dominant with the dominated class.  This
is where the great contradict ion mf television lies. While
instrument of the hegemonic class to reproduce its control over

aociety - television can  also be wsed against this control. As  Fox

o

(1983) remarks,

Communicat ion can redflect, can retransmit, ¢an
transform or can manipulate. [t/70is the channel
and the contact between civil society and the
atate and is also a form of resistance to the
fmposition and brutality of totalitarianism.
Just oae changes in society will not be channeled
through only one institution, be this a political
patrty, or organization, or other, s0 the
mltiple facets and styles of communication
congtitute the discouwrse of civil society,
permiting, when possible, this change to occur.
(p.49-1)
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3

The discourse of television, and hence of ‘88, as part of the
dominant class diﬁcmukaﬁ, tends  to bhe, in  essences, fulil of
contradictions, since it hides unegual relations of bower in a class
divided society. However, this dominant discourse can also he seen
critically.

.

fhe task of this work is to develop a Empe of reading whiCh i %
crritical enough to point to  the cbntradictionﬁ existing in  the
program. Seeking, from the whole context in which ‘8% ig  inserted,
to ounveil the values which are in disagreement with the objeotive
reality and thus contributing to the maintenance of the‘ dominant
classe powesr, one can oadd Yo articulate the working class
cgounter-hegemony .

The special concern with the little spectators of ‘88’ i
Justified by the Fact that their minds are even more sensitive to
manipulation than the adults’ . In this sense, it becomes important
to alert them with critical eyes.

The next chapter consists of a presentation of the linguistic
concepts and semiotic elements to be explored in the analyses in

Chapters 3 and 4.



29

Notes

(1) "...antes  de mais nada, ele C[Oramsci] - distingue duas
eeferas essenciais no interior das superestruturas:. 3 ‘soc iedade
civil' e a ‘sociedade politica’. Essa dltima expressiio designa
precisamente o conjunts  dos mecanismos atrave dos quais s olasse
dominants detdm o monopdlio legal da vieléncia, ela se confunde com
os aparelhos de  cosrgBo sstatal, sm particuwlsr com as  burocracias
Tigadas as  Forgas  armadas e d aplicagfo das  leis”. (Dout inho,
1984 :78) '

(2) For Gramsci, both the dominant and the dominated classes
have representat ives  who articulate  each class  worldvisws: o "Cads
grupo social, nascends no terveno origindrio de uma fungio essencial
no mundo da prodogs i s tempo, de o um

o moondmicn, o iR pRre S, B0 i
modo orginico, wma oy omais camadas de intelectuais aue  1he dio
homogene idade & conscidneia da prdpria  funcio, nfo apsnas no  Ccanpo
econdmico, mas também no social & politico; o empresdrio capitalista
cria consigo o técnico da  ianddstria, o cisntistas do  economia
politica, o organizador de uma  novae cultwra, de  um novo direito,
bt een EEC... (Gramsci, 1978:3-4) '

(3Y "The approasch to language  which will be adopted here will
hbe called Critical Language Study, or LS for short. Critical s
nesd in the special sense OF alming to show up connections which may
be hidden from people - such as  the connections between language,
power  antd idealogy referred  to above. CLE  analyses Bocial
interactions in a way which focuses upon fheivy linguistic elements,
and which sets out to show up their generally bhidden determninants in
the system of social relationshirs, as well as hidden effects they
may have upon that system”. (Fairoclough, 1989:9%) :

According to the author the other approaches to  language -
Linguistics, Sociolinguistics, Pragmatics, Converdation Analysis and
Discouwrae dnalysis ~ discussed in his work, although contributing to
CLS, are lTimited as concerning o critical point of view.




CHAPTER 2

DISCOURSE, GENRE and TEXT

In this chapter I wiil Tirst present the concepts of
‘discourse’, ‘genre’ and ‘text, since they are fundamental For my
analyses. In the - second part of the chapter I will define and
exemplify the linguistic categoriecs which will be explored ih the

analyses.

2.1.Discourse, Genre and Text as Social Practicee

By ‘discourse’ [ mean contextualized language, following
Fairclough 's (4989) and Kress (498%5) views. Fairclough defines
discourse as " Language ag 2 form of  social practic@" (pPa22). He
discusses in his work conventions of language use which are
subordinate to social institutions. The subordination of language
use to institutions, in Kress, is already stated in his definition
of discowrse!

Discourses are/ systematically~organized sets of
statements which give expression to the meanings

and values of an institution. Bewond that, they
detine, describe and delimit what it is possible



to say apnd not possible o say (and by extension
~what ?% i% POﬁﬁlbiﬁ go do’or no% o do) with

respect to the areéa of concern of that
institution, whether marginally or centrally
(pp.é&-7).

dccording to the author, people s discourses are usually the
voices of institutions, since wvarious institutions control
exiasting social dgroups, what they say, and consequently, what they
do.

The different discourses existing in any social group are not
isolated. Rather, they are interconnected, as enphasized by Kress
(1985:7):

Discourses do not exist in isolation but within
2 larger sdqstem of somet imes opposing, contra-
_dictoru, contending, or merely different
discourses. Oiven that ecach discouwrse tends
towards the colonisation of larger areas, there
are dynamic relations between thaese which ensure
cont inuous shifts and movement , progression o
withdrawal in certain areas.

In addition to these dunamic velations between discourses,
the anthor also points out  that "NDiscouwrses  tend towards

exhauﬁtivenems.and inclugiveness ... (p.73, wince they attempt to
atfect people not  only in their specitic issue of concern, but
also in other areas.

As the author explains, the wider the scope of the discourse
of an institution, the more dominant and successful it tends to
be. He cites the discourse of gender which reaches famiis
relations, work, and most arcas of ﬁoaiai 1ife. The nationalistic
and religious di%CQUFﬁeﬁ are  examnples in which one  institution
reinforces the valuea of the other. Kress (ibid.) compareé the
effects of discourse with that of military power dominatfon. For-

him,
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A odiscourse colonises the social world
fmperialistiocally, From the point of view of oneg
institution. (p.7)

Having in mind the interlaced set of discourses suggested by
Kress, in the analysis of "S85 T will refer to other diﬁcouv%e Lypes
whenever they smerge enbedded in the discourse of gender. It i 4%
interesting  to  observe, though, that 21l the discouwrss tapem
discuassed in this work are @ part of a wider dimension. The
discourse of education (educat ional program)  which - coweys
inst itut ionalysed wvalues of - formal  eduacation, %hmlt&vgb other
discouresss such as gendsr, race and Class. These discouwrses, for
their part, turn out Lo cohmtitut@ bhe wider dimmnmfon, sinte they
contain the worldviews bransmitted in gecat ion.

The discourse  of  sdacation presented in B3 becomes nore

complex singe it e conveyed by the discouwrse of television. In

fact, the latber not only encompass

the former, it also transforms

it When othsry Fislds of  knowledgs are conveded through  television

they lose their own peculiarities. Therefore, the discourse of
sducat ion assumes a2 difFferdnt peraspective, a8 it is adapted to the

technical devices of television. In this sehse, the mass ive

discourse of telsvision - as (4 attempts Lo universalize  worldviscws
- Pecomes more pervasive than that of education. This fact Jjustities
the special att@nﬁimn inmn to this powerful mass medin  in  the
diﬁﬁaftation.

According to Kress (1985) discourses are realized through
texts (materializations of discowrses), which are constructed in
certain circunstances, and  with certain goals, acquiring thus
apecitic forms, depending on the social interactions in which they
oceur. Speciftic elements and  structures of the int@ractionﬁ, the

purposes and  bthe gosls  of the participants, alre  characteristic
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features which define the Fformsg of texts and give meaning to -the
social  0CCcAasions. Interviews, classes  and  consultations Are
exanples of interactions which represent different social events.
Kress (ibidn:19) refeva to them as different "g@nves"u

Genres usually  follow ingtitutiohal conventions imposed by
the dominant class ideology, being connected o rituals in varrying
degrees. They range Ffrom those thoroughly ritualised such as
royal weddings, aporting encounters and committ@e meetings, to
those with many fewer rules such as familiar interactionmvw Mmalﬁ,
"Fighte over who i to do the dighes” and conversations (Kress,
ibid.s:19) -, In this sense genres signal wihich social occasions
are considered relevant in a2 given community at 2 given time.

The conventional way participants behave in social occasions,
a result of institutional powesr, lead them not  to aquestion the
catablished pattern of social behaviour. Fairclough (41989)
suggestse that the constraint to follow the established rules is
not simply a oneg way process. In a dialectic process of mutual
influaence, discoursss are also able to a?f@ct social practices,
and therefore change them. The author mentionsg an  asymmetric
relationship between = doctor  and 2 groue of medical  students
visiting a hospital. fAs the powerful participant iﬁ the event, the
doctor controls the whole interaction by announcing what they are
going to do, interrupting students’ contributions, telling a
atudent when to start talking and evaluating the students. The
cadthoritative way the doctor{divectﬁ the event is legitimized by
the social structure. This i the uveual way doctors act in  such
situations. However, although generally not aware of the power
exercised in sunh CRABES, individuals contribute to the

reproduction of power relations in society through naturalizing
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social occasions. Interviews, classes and consultations are
axamples of interactions which represent different social events.
Kreass (ibid.: 19) refers to them as different “genres’ .

Genres usually follow institutional conventions imposaed by
the dominant class ideology, being connected to ritualeg in varying
d@greeﬁ" They range  Ffrom those thoroughly rituslised such as
royal weddings, sporting encounters and committee meet ings, to
those with many Ffewer rules such a4 familiar interactions - meals,
"Fights over who it to do the dishes" and conversations (Kress,
ibiduilé) . I this sense genres signal which social occasions
are cbnﬁiderwd relevant in a given community at a given time.

The convent ional way participants behave in social occasions,
a result of institutional power, lTead them not to question the
eatablished pattern  of social  behaviooe. Fairclouwgh (L989)
suggests that the constraint to follow the established rules s
not simply é ONE way process. In oa dfalettic process of  mutual
influence, discourses are also able to affect social pfacticwﬁ,
and therefore ohangs them.s  The author  aentions  an asymmsteic
relaﬁiohﬁhip between =a doctor and a  group of mediéal_ students
visiting a hogpital. Az the power ful harticipant in the event, the
doctor controls the whole interaction buy! announcing what they are
aning toe do, interrupting  students ' conteibutions, telling a.
student when to start talking and evaluating the students. The
authoritative way the doctor directs the event i3 legitimized by
the social structure. This i the usual way  doctors act in  such
situations. Howéver, although_g@nerallu not aware of the power
exercised in wich CABES, individuals | contribute to the
reproduction of power relations in socicty through natoralising
hierarchy, insensitivity in dealing with éeopl&, and 0 on.

Fairelough Cibid.) observes that participants may draw attention
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to the imposed ritualm,‘ and hence be able fto change reality, it
they refuse  to  follow what s pre-established in specific
ﬁituationa, |

Kress (L985) places discourse and genre as two stances which

provide meaning to the text. According to the author, they

vaw CArry specific and socially determined
meanings. Disconrss carries meanings about the
nature of the institution from which it derives;
genre carries meanings about the conventional
social occasiong on which texts arise.

Both discourse and genre arise out of the
structures and procedses of a society: discourses
are der ived from the targer social institutions
within a society: genres are derived from the
convent ionalised social oo sions on and through
which social 1Tife is carvied on. (p.2Q)

For the linguistic part of the analyses carried out in  this
dissertation I have selected texts from INTERVIEWS, CONVERSATIONS
and SONGE  which, from my  abservation, are the wmost recuwrent

genres present in the progranm.

’ +

'ﬁﬁ has already been discussed, the hidden digscourses of 88
are very subtle, leading one to think of the program as  really
critical. T will make use of the linguistic and semiotic analyses
in order ﬁ@ malke these hidden digscouwrses more sasily detectable,
ant thus demystify them. According to Fiorin (1988) it is at the
s face level  (in this  case the linguwistic, paralinguistic and
extra-linguistic language) that the real meanings can be grasped.

.Krﬁﬁﬁ (498%) reinforces the suggestion above stating that
language almost Always expresses imbalanced reélations. He
emphasizes that it is not  that power derives from language. Buat,
as people’'s relations are inevitably  of power dff$erence. and

language expresses people’'s worldviews, it ie theraefore natuaral

that language expresses power relations.



Although bothk discouwrse and genre give meaning to the btewt, it

is only throogh itse Formal festures that one can identify the genre
o which the tewt belongs and the discourses it conveys. Based  on
Martley and Montgomsry (nedad, Fairolongh (4A989) and Kress (4928%), I

will explore Tinguistic and semiobic Faatures bo analyse the temxts

cand thus show their hidden discooue o

lelowing Fairclodgh s (1989) steps of ﬁvitfcml Language Study
Towill  Fiest describe  the lTinguoistic  ocategoriss and  semiobig
elements. Then, I will gather meanings not only from the texts, but
also  Ffrom  the oontexd; the physical  situation, properties 0#
pavtiaipantm,'mnd what  has been said previodsly, that i, I will
Che

R

obaerve the  world  of  the  progeram i e tw Pt pr el

discourses of the texts. T will also attenpt Lo explain the neanings

of the % o0 @ wider dimension. Herse T will includs  elements
from the society which has created SH T and it institutional
discoursss (discusssed in Chapter 30,

(

@.2. Linguistic Categories and Semiotic Elements

N

Martley and  Montgomery (nado)  distinguish  two  momnents of
analysis of press and TV news: the Representational and the
Relational, 4ince the media produces not only  verbal but also  non

.

verbal langusge. I program 3, For meanp le, there i & growp  of

’

black boys singing the ‘School Song’ (Appendix- text 1, tape 1), One
can obassrve in this svent bhow verbal snd  non-verbal langusge A e

organized a0 as o conved the discourse of the powerdul.

how the  world

Through the representational level, one analys
of the text is constructed. In this sense, the choice of ‘887
producers to portray poor black Americansg singing in defense of  the

-

Amer ican school indicates  the producers’  wview. Although the
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capitalist system does not allow a great proportion of poor blacks
to go to school, ‘887 conveys the idea that there is school for
everybhody.

The representation of reality in any text also involvéﬁ a
certain position in relation to an addressee, and this has to  do
with the relational level. The black mingefﬁ eatablish a
relationship of confidence with the public through some linguistic
devices, as well as  through their visual: cologr, clothes and
gesture.,

Clagsgification, among other categoﬁie% of the
Representational poment, is related to the choice of words
selected from numerouws alternatives to refer to reality. It is,
for Fowler and Kress (1979:240) "...the linguistic ordering of the
wWorldwes "« Readers .can evaluate the text producers’ @ positions
through the way they clam%f?ﬂ the world. Following the black
singers’ exampls, it can be noted that school it connected to
pleasure all throuah the lurics as in “love”, "play games”™, “best
time"™ “learn”, "like", “really cool”, and so on. This acritical
defenge of sthool conveys a distorted view of reality,
consolidating thus the dominant discoumwrss which tries tb hide the
role of school as an institution For reproducing the dominant
ideology.

Fairclough (1989°113) shows how reality can bé represent ed
differently transcribing twb opposite interpretations of the same
peychiatric practice. The firet text, an "oppositional’ reading of
the event, condemns it through expiressions like:

solitary confinement, immobilizing

people by tying them into wet shests and

then exhibiting them to stafd and other
patients, other physical restraintd on

body movement, a range of public humiliations

amch as the prominent posting of alleged
intentions to scape or commit suicide,
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The second text, in  favour of the practice, constructs
it auite differently:

availability of seclugion restraints and

closed wards to grant a2 patient a respite

from interactions with others, enabling him

to think about his behaviowr, to cope with his
bemptations to elope and suaccumb to depression,
alted to develop a2 sense of seocurity,

immobilixzing the patient to calm kim, and
satisfy hie dependency needs, give him the extra
nursing attention he values, and enable him to
benefilt From peer confrontation, placing '
Timits on his acting out ‘

While the First temt Ps  wery  specific, describing  the
practice in detail and objectively, the second is nore general,
s ing metaphors  to hide the bruatality of - the treatment. In
addition, the gsescond bext focuses on  bthe aimed results, in  an
attempt to justify the practics.

The Relational poment, placed by Hartley and Montgomery
(neda) in the cultural asphere, i3  concerned with relations of
power - domination and subordination - among participants in
interactions. I will consider two categories from this moment:
Modality and the Interactional Conventions, ,

Fairclougl (41989) defines Relational Modality ag the
expression of relations of avthor ity among participants.

Some of the linguistic elements which signal this relation
are: modal auxiliary wverbs, adverbs, and the way participants
address each other. The use of Me. and Ms., and the indefinite
‘you ' to express solidarity  are examples in which one conveys o
certain manner of dealing with an addressee. The use of personal
pronouns and more or less  Formal words also indicates degrees -of
intimacy, respect and directedness, according to Fairclough (1989)

and Fowler and Kress (4979, The black 4ingers, for - example,

gatablish an intimate relation with the audience through the wae




39

of direct address  in the pronouns “gou', "I% and "me", placing
fhemselves as colleagues 6$ the bows and girls who watch them:
Come and meet me in the claﬁﬁfomm" I'm
telling vyou, it's really cool.

The group als8o makes clear that they do not have any  olose
relation to the school as the pronoun ‘they ' is used to refer to
the people at school:

seeall the stories that they wanna read
4o ww3nd when snack tine rolls around
they 've got cookies, milk and juice to
feed You.

Finally, the modal auxiliary ‘will’ and the personal pronouns
again, reinforce the Priwndlg relation established by the group
in:

I+ you asked me, will T like it, man?
Well, el 'm telling vou'vre guarantesd.

In addition to the elémmntﬁ ment ionegd above characters also
spéak black English, establishing thus greater identification with
the andience. In this sense, the program tries to reproduce the
aud ience through these characters (887 (s supposed to teach 2 low
class audience) so that the audience can  identify with them and
thus acc@pt their messages without resistance.

In terms of the viﬁual,. Hartley and Montgomery (n.d.) refer
to the camera viewpoint a4 inportant in establishing rmlationﬁ
hetween addresser and addressee. Through the direct evye-contact
characters establish @ realistic relation with the audience,
outside the Fantastic world of the program. Furthernore, they
point their Index Ffingers, as if demand(ng students, to  commit
themselves to go to school.

Speech Acts, *...the actions which are performed via

language”, accordiag  to Fowler and Kraess (1979:200), R
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linguistic realizations at the pragmatic level which provide
important clues to the type of relation participants hold among
themselves in the interactions, as  pointed out by the authors.
Fairclough (1989:484) sxplains Speech  Acts as "what the producer
ivs doing by virtue of pvoducing,a,text}.. = making a étmtement,
making a promise, thresatening, warnfng. asking a question, giving
an order, and o on’ . although there are 3 main suntatic modes
(declaratives, grammatical questions and tmperatives) which
formally position subjects in utterances, in discourse terms, the
Wiy ﬁubiectﬁ‘ are “positioned in  utterances does notb @1 ways
correspond to their respective modes. Az  the author emphasizes,
the real meaning of a Spesch Act cannot be achisved simply by the
formal grammatical features of an utterance. Interpreters also
need to take into  account  other contextual Ln?mrmﬁtimn“ The
inportance of Speech Acts for critical analysis is in verifying
that they can be useful manipulative tools for participants  in
interactions. The use of a gquestion, for example, may disguise
the authoritative tone of an order by the powerful party in an
interaction, and therefore give the impression of én egalitarian
relation. In Kermit's conversation with a little boy (Appendix-
text 2, program 2, tape 1), Kermit apparently makes a suggest ion:
Mow about we tall about..the parts of
a face, like! where is gour nose?

However, as it c¢an be noted, Kermit In fact imposes the topic of
the conversation, since he does not wait Tor the bous’ answer
about the suggestion.

The last category to be explored, Interactional Conventions,
for Fairclough (1989), consists of the “arganizational”’ features
of texts which signal the participants’ control of  the

interactions. Firstly, the author refers to the Turn-Taking
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Systems, that iz, the exchange of turns between participantén e
also observes that the participants’ turne depend on relations of
vpower. In informal conversation between eauals, participants are
supposed to negotiate their turns. On more formal occasions,
however, the powerfual impose constraints not only in the taking of
turns, they also control the topic of the conversation. The
author mentionﬁ.t@achermﬁtudent interactions in which the teéeacher
has the power to  astablish what is important  to be discussed,
fseue " instructions, and provide egvaluative comments to the
POWEr 1Ees . )

Secondly, Fairclough draws attention to how the powerful
party controls ¢he other participants’ contributions theouakh:
Interrupting, Enforcing Explicitness, Controlling Topic and Making
Formulation (rewording of implicit or ewplicit meanings in order
to: check understanding or inpose one's views).

The following description of two interactions in ‘88’
provid@s examples of both types of Interactional Conventions: Turn
Tak ing Systems, and Control of participants’ Contributions.

The Film of o real class  Appendix- text 3, program 2, tape
1) shows the teacher discussing computer use with her kindergarten
pupils. The way the teacher directs the event, her tone of wvoice,

3

as well as the distribution of pupils around the classroom (in
circles) indicate an  egalitarian relation Dbetween teacher and
pupilse. Nevertheless, the teacher still EHErCises pPoOWer over the
children, following constraints of the gender. She chooses the
topic for discussion ("What do wou think & computer (2"  and
controls the topic through a series of questions ("What else can

we do with computers?’, "How are we different from computers?’).

In addition, the teacher interrupts pupils  when  they  speak
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together, telling them to  speak one at a time ("Wait, wait.o..”)
and evaluates the children 'z answers ("That'ﬁ rightt!”, “hm, hm! "),
Grouch teaches children how to wuse his “trashy” computer

(Appendixk- text 4, program 3, tape 1). MHis aunthoritative role is
much more explicit than the teacher 's. The First indication of
Grouch s authority s hise (ntonation which expresdses his waunl had
Roamoir o He uses this imperative tone all throughout the svent Lol
tell children what they are going to do,

caatoday Laowe e gonna learn about trashy

words which start with the letter ¢
isesue instructions of how to use the computer,

wwaol press that bubton...now, push

the “trashy key, ...now, let ‘¢ gohna

Show pPIictiuress v,

tell pupils’ turns to use the comnputer,

Adama. .1t s see how Yyou dos You come on

up hereg...give it a try..come on, Adam.
and enforce explicitness (Yo got that?...”, Here we 90w
see? ). , .

It i

N

% important to note that the lingiistic categories
somet imes  overlap. In the psychiateric texts discussed b
Fairclouwgh (ibid.), for example, one can  observe not conly
different worldviesws (Clageiftcationy, = put also different
relations established hetween  temxt pvoduﬁwr and addresses
(Modality). These relations are indicated through the precise
words used in the First text, on the one hand,vand‘the euphemismns
used in the second. When thgrw is overlapping of categories in the
analyses which will follow I will choose the more meaningful  oneg,
according to my own interpretation.

The analysis of the paralinguistic and sxtralinguistic

Features complements the meanings of the linguistic categories Lo



be identified in the video-taped texts, as exempliftiecd above. The
characters’ positions in the program, the activities they perform
and the images thew portray (outfit, gestures, tone of voice,
intonation, etc.), which constitute the semiotic level, not  only
complement the linaguistic elements of the characters’ speeches. In
Fact, sometimes they are more meaningful, as in the case of the
camera viewpoint which is a semiotic category per se, Fairclough
(1989) proposes the use of visual pather than spoken language to
refer to this semiotic level which pvpvid@a crucial information to
the meaning of the text.

Through a focus on  those verbal and non-verbal elements
ment ioned above T will show, in the different genres, how each
tewt reveals the implicit discourse of gender (and ofhew embedded
diﬁcouvaeﬁﬁ which the program conveys. I will foous on how female
and male characters interact in the program (which wverbal and
visual devices they use), as well as on the content of their
interactions, in order to arrive at those hidden discourses.

A common Featurs among the events discussed here is that all
of them come out of a ficfitiouﬁ program. Although the isBUes
raised, as well 88 the relations represented among characters are
not part of a factual and therefore really int@vactiye discourse,
they are a product of 2 real  sociesty. In this‘manﬁm, they have 2
task to‘accompli%h, which 19 not purely to entertain and Gduaate.‘
As will Abe discussed in Chapter 3, behind the - explicit
aducational aim, thig FTictional program conveys values which are
considered important'hu the American elites.

In the next chapter 1 will start a critical reading 0# the

program considering the whole contextual environment .



CHAPTER 3

SESAME STREET: AN OVERVIEW

In thim‘chawt&r T will make a brief introduction to 868’
descr ibe ite structours. I.will then  analyse i, considering
six (&) video taped programs as a whole.

In order to support the analysis of the '88° microcosm I
raise some points on the North American worldview, as well as

practical examples  of power roelations  Cinvolving "55 ) i

Aamer ican society. In addition, I will discuss the opinion.

critics about the program. A1 of these contextual elements

determinant factors to  the reéeality of the program sSince,

and

the

will

on

the

o

alre

1

ment ioned in the Introduction, Critical Languags Study reaquires an

investigation of the social-historical surroundings in w

discourse (4 inserted.

3.1. Brief Introduction to the Program

hich

With the prodoction  and sxhibition of 2.9%08 épisades  wuntil

L1989 in the USA the First atbtempt fo  use television as

an

educational means bhads  alveady won  geveral awards. In the Fivst

gear 7 omillion children aged 3 to %5 saw 'S8 in the USA, where

the
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program ie transmitted every  day, Ffor two  houwrs in the aorniog,

and two  hours in the afternoon, a repetition of the morning

program (Mart inho, 1959 Cook =t 21, 1978%).

According to Wulie (4970:79) '88° originated in 19664, when
ews 0% programas infantis na TV amer icans eram um
pantanal de insipidos desenbos animados cheios  de
violénoia insensata & de progeamas baratos, il e
chos, sutocados por andncios.

The author  raeports  that Liogd  Morriset, the Darnegie

Corporation (1l vice president at the moment, thought it was

possible to talke advantage

of  both television and pre-schon) Ay
children, considering the fact thmﬁ bhese ohildren are  in  a
crucial moment of their intellectual development . Morriset asked
Joan  Cooney, ;a producer  of documentariss  for a New Yoirk
educat ional channsl, to ﬁtddu_ the issus. The Amsrican  company
Children s Téleviﬁion Workshopr i a resalt of an agreement among
Ford Foundation, the dmerican Department of Education and Carnegie
Corporation. The Children’'s Television Workshop (CTWY  produced
‘B8 and  exhibited it éhvmugh saome of the Novth  Amesrican PHS
(Public Brohdcamting System), educational channels.

The wmain  objectives of 28 are  the introduction of
pre-achool age children to notions of weitten Engliéh and
Mathemat ice, And o o2 number of  obtheér formative and inTormative
habits as well. These aré an atbtempt to substitute school tor
‘underprivileged children whoo do not hévw acoess tao it Wy lie,
ibhida.). fdccording to Mart inho (4989) the program, atill
coordinated by Joan Cooney,  has recently introdoced, among  other
gxperiences, basic notiong of sex education and a special  concern

with racial and lTinguwistic minorities in the U854,
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Wylie (1970 states that on  her first report to Carnegie
Corpaorat ion, Joan Cooned obsserved that the National Association of
Fducation recommended that every child should be given the chance
to go  to school from the age of  Ffour. The report argued that
television could substitute school in this task. The empihasis was
con tihe cost: this ‘video-taped sehool " would cost  only  one
fraction of the cost of regular school, since 904 of the American
low class families had television.

l.ed by Gerald &. Lesser (professor of Education and
Development Pasygohology in  MHarvard), a group of pasychologists,
educators, Fitm producers, ook Pllustrators, television
producers, - aud ignocs  researchers  and  poblicists  started  work.
Having in mind the underprivileged children (target audience of
the program), the organizers took theivr firaset decisiaons. The group
wanted children to  Twake up’ . to  the world without becoming
confiised or Ffrightensd. They raised questions about the bhest way
to teach children things like numbers, the alphabet, animals  and
people, and  about the way  to introdoce  them to  technigques of
reasoning and problem solving. In Wylie' s words,

A solugiio veio a ser um censrio de teatro que  ree
produsisss uma rus bipica da ocidade - calgada, #r-
vores,  com peauenos prddios escuros de  apartamens
tos, uma lojinha vendendo jornais e balas, ma
caixa de corrsio & oum terreno am sscavacio £ om
apumes contendo uma série de portas multicores.

de portas se abriam mdgicamente, transportando as
clrriangas pars aventuras Filmadas em Tugares ol i

tantes ~ fazendas, lagos, montanhas € praias.
(p o1

Having thus presented the origin and explicit puirposes of

'S, T owill now describe its structure.
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@.2. Structure of the Program

The Tively and fast pace stuyle produced it the "88° microcosm

feo@ complex ¥vnm&v const ituted of  difFerent characters: g Ets,
humané ane drawings.  The main  characters are puppets who uasually
per form togebher  with  adults, acting 28 mediators  betwesn  bthe
puppets and the audienoe.

Oecar the Orouch, Kermid the frog,  Soatfle Upaons, Big Bird,
Bert, Tmlli@ and the Cookise Monster are  Dbasically the miin  puppet
characters. They are regualar participants, not  only in teras  of
their Freoguenocyg o Each preogrsam, bt also inorelatioh to e i
performance in morse than  one sketch  of the same program. Mar ia,
Suean, Louis, Gordon, DIivia and Dind, the human adults, ubn%tifutm
e stalt around whom manyg bthings kappen in the uillag@}

The geoue of  oooasional mhakaﬂtﬁrm % umnmtitutﬁd by  puppets
Tike Super Grover, the Little Girl, and other puppets, humans  and
personified objects whose names are not given.

The so  called invited guests are many bimes caricatures of
Famons Tictitious characters 1ike Sherloock MHemlook, miss Muffet, 0ld-
Me-Donald, and other puppets, hunans and drawings, who varsy in‘@agh
program. The deawings represent not onld people in general, but also
humanized animals, ballg, stones, huphens, ebtc...

In addition ta  the Human adults  performing in '88°,  ohildren
also Preauent 1y act, although  their parbticipation i % mbvw
Festricted than the adolts o They usually comp lement bthe puppets’
performances, acting when requested. Sometimes children also act  as

narrators, as in the ocase of fthe lost dog, the Film abeut nature,

the description of the old gardener working, and W) on.



(these examples, a5 well as  the others mentioned Pt her,
constitute my dats and are in the Appendis).,

The characters’ performances are  greably diversiftied. Some
puppets Tike Big Bird, Ernie and  Souffle Upagus  have  childish
personal ities and otkhers behave wmore like adults, altbhouah
somet ines presenting strangs behaviowr . Buch is thechﬁm of  Bert
and Kermit. The characters  peculiar behaviour constitutes the
main Featurs eesponsible  For the houmoristic tone which pervades
Ehe program. In the nice and mockery sketches, the ochildren are
led to read, count, caloculate and do other typically school-like
activitiss., Moreover, they are exposed to discussions as w@Tl A%
to practical sxamples  of compubsr e, plant care, animal  onre,
notions of  astronomy, printing and so  many obther inftormat ive
themes. The introduction of  human  relation elements  such  as
feeling sad, angry, lonely, the respect to one s individualibty and
the need to cooperate, to ‘bﬁ industrious,  couwrageons and dynamic
are also strongly explored issues throughout the program.

| The charascters interact  through d i fFerent mmnn@rﬁ in
interviews, conversations, " songs and classes. | They somet ines
Caddress the audience directly teaching things and inviting  the
amdience to participate. At other moments, characters address each
other referring to the mudiwhmﬁ indirectly only, or they just do
not address the audience, at i F  there was none. This 5 VErY
comnon in filme which are inaerted into the sketches of the
PIrogram.

These Films consist  of w more Serijious  part since the
characters (unknouny  are shown  parforming inv their raal  1ives;
here the fantastic world is brushed aside. The Tumberjack shouts

"Timbert" when the tree fallse, The  dolphin teasiner  beruashes o
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dolphin g teeth, the mother knits cardigans for her dasghters, the
Farmer talkas caes of a0 baby cow, and the man and boy talk  about
the lives of animals while pictures of animals, plants and  river
are shown. These ars some  of bthe mkmtﬁhwm‘ wh i o h introdocs  »
realistic aspect to  the entertaining tantasy of puppets, humans
and drawings.

The resulting effect of the enormous variety of elements  in

‘8’ i an intmnae

bombarding  of imagas  and inFarmat ion
tranamitied to the audience, beklind whilch one ocan perceive the

domninant discourse of olass divided soocietics as in the case of

the américan society in which 88 is inserted. N

3.3, Contextual Elements
2.%.4. The Dominant American Discourse

An intrinsic charascteristic of the capitalist, class divided

sotiety, s its primary concern with capitalsprofit, rather than
with Tabowrhuman beings. The profit  aimed at in capitalism iz
privilege of a minoritasdominant class, since Lthe mntumulation of
A few people s richness redquires the work of manﬂu Thus, while the
majority of the population in a given society works for their
suarvival, the minority concentrates the wealth  produced by the
former . MHowever, in  order to grant the maintenance of thelir
privileges, the dmmiﬁant olass né@d% o reproduce, hot onlﬁ the
geonomic relations, but also values and ideas which sustain these
relations. Necessarily partial,  these valuss and ideas hide the

existing uneqgual relations of power, as  part of the dominant

class s ongoing  strugagle bto  prevent the dominated olase frrom

taking power.
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The aAmerican capitalist dominant interests can be well
mupressed by Miokey, Che Famons Fictitious charactsre, pratotype of
e American thounght. Micked s words in an imaginary interviecw are

transeribed by Mattelart (19791203 (2y,

Matura e aou sustaentado psla grands mods e
Smericanis gm todo o mundo. Porgue sou feito
de acordo com 2 imagemn g Amdrica, de uma o Amde
ria gepecifica, a dos pioneiros, da o aventura,
AgHo & coragem. Uns Amdrica que confia em & i
praprin e oen g estilo de vida, Conguistador.
Promotor. Mas, mais do gue isto, & sem  orFgulbho
dacab tdo, At oas peofondseas duaoa s hmana,
da Tuta do pegueno contra o grande, de David e
Golias., S ndo fosse assim, nio seria o A
o uma Figuras uaniversal.

IR

s the above quotation  suggests, the American ideology i %
primarily concerned  with its »mupwvimvitu'mvmr other  s0cict i2%.
Qualities such as %&lf;veliance, COLITANE ; compet itiveness,
pragmat ism and  adventurse  are  olesrld valuss cd“V@ﬁ&d by the
gdominant American ideology not  only  spread in  the Amgrican
society, but also  in mthﬁv countries, as part of the so  called
American imperialist capitaliamn. Those features méntion@d, and
others (Fespect to individuality, cooperation, industery, dynamisnm,
sensitiveness and discipline), are the ones which emerge in the
discoures of the dominant AMEr 1 oan olass (Fichow, 1990,
Mattelart,1979). Thouah positive at first sight, they afe treated
in an abstract and partial Fmtm austaining, in the conf@xt ofv thé
Amer ican reality, other implicit features which constitute the
Amer ican target of domination. In  the analdysis of the [isney
productions by Schiller and Mattelart And Por fman (¢cited in
Gaparelli, 19840 the authmrm. Found recurrent values which  they
detine as tﬁwical of  the dominant Aamerican ideology: CONSUMERISM

(characters’ permanent  search  for  the treasure), OCOLONTALLS
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(characters from  faraway stergobuped  counteies), LAY
}

) \
W3 a2

GTEM (blue
collar workers portrayed as murderers) and IMPERIALISM (ocharacters
removing treasures to  their own countries). These hidden values
smerge as oA result of o reflection  From the set of explicit
1anguagmiartimulatmd in the dominant  ¢lass discourse. Tanni
(19746) obssrves that in spreading what Dor Ffman and Mattelart  call
the American Dream of Life fthe relations  between conditions of
aocial existenos, oonssionsness, thmught and amtimn'avm comp Letely
iﬁvwrted, that is, individuals bmcoma_unconacious of the objective
Facts of their reality}

Kress (1985) discusses the capitalist discourse of freedom

(reaspect to Individoality) Wh i ¢ is,

sent ially, = device wsed by

the dominant c¢lass to maintain the dominated class alienation:

The motion that the resources of language are
freely available to any individual (s as
potent as the notion that the material
henetits of the capitalist system are
Treely available to all; and as misleading.
There i of course no barvigr Lo anyone
beocoming & successtul capitalist ~indeed
the ideological strength of the suysten
depends on that, though 2ot happens Che
astructures of most of our lives tend to
make Tt wunlilkely. (po85E)

The dominant American discourse can be shown not only through
the opinion of critics, but  also through a representat ive of the
dbminant Amer ican bloc. Mattelart (1979) gives an example of the
imperialistic discouwrsse in a memorandum made by president  Kennedy
in which he defines the task fo be performed by USTA  (United
States International affaireg), institution of  the gévernment
official propaganda after the World War 1I5.

B onecessir iolr.. dor aos BE.U00A. 2 imagem de ums

nagio dindmics
para bidera

At ioa & forte com qualida-
' Feritos paelo mundo
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Fim de aloangar

b detivo. (poiid
The obscurity of Kennedy s discourse can be observed through

the abstract words he uses - “dindmica’, “democrdtica’, "forte”,

Tgqualidades” . Completely decontestual ized, the words do not mean

anything, effectivelu. On the other hand, Kennedy i very explicit
when ke ment ions  the need to conastruct an “image", showing his

concern with . appearance, rather than with essence. Another of

i

Kennedy s explicit points  is in the word "Tiderar®. Although he

doss ot mention which ‘gualities are neces

sary, being obscure in
thi%lveﬁpﬁct,‘h@ impliss that it is positive and necessary to lead
other countries, without ever gquestioning if it (s good for ot her
nations to be dominated.

The tamkbauggeﬁtmd by Kennedy has been accomplished. In 1972
the USIA had mors than 200 millimn dollars per 4dear, and  %.88%
agents spread around 109 countries. With the aim of imposing the
Amer ican values over thoss  counteriss the institution was  ailvised
by Kennedy o udse numerous communication means such as  personal
contact, radio networks, librariss, bhooks, the press, television,
cinema, English teaching, and %o on (Mattwlavt, ibjd.)n

The following two pages consist  of a special example of  the
dominant American discourse: the dominant class ' s view of 887,

Wylie (197¢) claims that HS T is ow o revolut ionary  program.
However, his presentation of the philosophy of the program (see
2.4 Brief Introduction to the Program) i clearly another good
exanple of the dominant American discourse, as discussed below.

One can point out two basic  Facts which indicate Wylis's
(ibid.) perspective of 88, First of all, it is important to
stiress that wﬂljm'% article is published in "SelegBes do Reader s

Digest ", a  widely known  means of  transmission of  the  dominant
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Amer ican ideology around the world, translated into 12  languages.
The content of  this magazine, analysed by Dorfman and  Mattelart
(cited in Mattelart, 1979 btransmits American dominant ideas such
as: scientific knowledge i neutral and  benefits everybody;  the
Amer ican  socieby i denocrat ic  and it POWEer i% gaually

distributed; and, those

who act acoording to the saetablished 1aw
obtain success in  lite. Mattelart (ibida.) - observes that

"Seleebes.do Reader ‘¢ Digest™, along  with "Time", "Lifte" and  the

Walt Disney s strips, was  summoned  bua the QIAA (OFFtice of

International Amer ican AfFairs), in 4938, to promots the  Amesr ican

ideology against the Nazi propaganda.,
The second point, to be added to the contestual infFormat ion,

je that throogh s Timguistic analysis of Wylie s criticism one can

note the partiality  of Wis report. First, L S S T is Full of
abstract information, since it generalizes Tacts. The author makes

reference Lo Paolated  oases such 9s o MEN TNO .. “ma mbe

gacrevel  disendo.e. uma profEssorfe.. Lo Justify - the

philosophy of the program and its successtul eftects, as i+ those
cases stood for the majority. In addition, Wylie gives no concrete
reference to support ‘lwiﬁafatat(mnenteau He  simply mentions studies
Tike! "Segundn  recentes  descobertas psicologioas... s sndd a-Te
atingirem cinco O 6145 anos, %egﬁndm L @%tudmunn"

Secondly, the author uses widely known negative effects  of

television to ashow the suod

of the program. Wylie turns  fHhege
negat ive effects into positive ones, as it they could be used to

Just ify the good quality of the program:

Pl MR VER que muibas miies hode usam a televisio como
pabds sletrdnicas, «..n80 poder {amns esperar que

elas Fiosssemn omn esfdroo saspecial
taelevisio 0 menos gue nos The a

frags

A7 A
MO M

i
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ora inteirn. .. (p a1

Uma menina de dois anos interessou-oe banto pelo
programa gue Sle prajudicon a o sus sprendissgemn de
fazer suas hecessidades. (p.82)

The anthor  does not consider, in these two  examples, the
negative persuasive character of television. He simply mttribuf@%
thé ‘probable’ harmful side of the f%muw to the exoellence of  the
PO AM.

Thirdly, the force of the author'm gMpressions to  classify
the progran is o overy uhvealisttoes He  uses o wrmwagandimﬁiu rmtuim
with a ligt of exagerated and suspicious expressions to reter Vtw
the program: “Louvando sste sensacional programa’, “uma  avalanche
e 13.000 telefonemas & 7.000 cartas de aplausd... , "0 entusiasmo
foi compartilhado pelo  resto dos EJU.dee..” and “Dﬁ’ﬁrfticmm de
Jornais aclamaran Rua Séesmso ' como wma revolucio na televisiows..”

Fourthly, Wylis omits  the discussion of  the effects of  the
program.on the target audience. What happened to the poor ¢lass
children who were the main concsrn of 'S8 producere?

In addition to all the elmmenfﬁ ment ioned above, the aunthor
does not mention the existing connegctions of  powsre (discussed
helow) between the government (public television/Department of
education), and the private corporations  which  sponsor bhe
program. Rather, Wulie puts those relations as  natural and
completely disinterested. For him, thoss institutions have purely

educational intentions.
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» s

3.53.2, Power Relationg in the North American Mases Media

Melo (498%5) observes  that the mass aedia in capitalism i
primarily concerned with the interests of the powerful, as quot ed

helow:

No sistema capitalista, antes dog interesses, @i~
protat ivas 5 oaspiractes da coletividade a Qe
2 M M comen icagio, estio as vantagens
part fou e do osew dono 8 oae convenifng ias By
coiais oa que se vinowla por o oraizes de olasse. (p.

P4

Hall (1971) draws attention to th@_importance of id&ntifﬂing
powsl Felations in o any system  of communication so  that one  can
@véluate and interpret more adeguatelys the meaning of the messages
tran%mittﬁdT Me mentions  several difficanltiss in aﬁcmmplimhinﬁ
this task, which 1Tie in the facht that power holders have the whole
sqstem Favouring ﬁhwm, and therefore  oovering their  manosuvres.
Yet, one can overcome bthose obﬁtmclem.mnd detect evidence of  how
the gystem  really works, a5 explained by Mattelart (1979 and
Nordenstreng and VMarig (1979, mlthough-criticﬁ of the dominant
ideology  conveyed  in She  mass media ogsually emphasize the
implications of commercial channels whose private ownership
indicates private interests explicitly, the authors show that
educational television also convews Hhe d&minant diseourse.

According Lo Nordenstreng  and Varis (1979 the PBES, or NET
(National Educational Television) ,. is Financed by private
anterer lees suoh as TEBM, XEROX and Ford Foundat ion.

Mattelart (ibid.) points out  that the initiative of private
gnterprises in exploring the sducational field is not  roestr icted

to Ford Foundation. The author obgserves that in 49270 Congress
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adviged the MNorth  American moltinationals  to encolrages the
development of educational television.
Thess connect ions betwesn Che Amer ioan edocat ional system and

the multinat ional companies, however, starited before that:

freade 1989 a divisio sducacional da Westinghoyss
fomou A seu cargo, a pedido do governo, a forma-
v da diretoria do Corpo da Pag paras o Brasil s
Coldmbia. (Em 1973, a Westinghouse convidou para
vice-presidente de son divisio telesducacional o
Sirw Frank Shakespeasre, qus acabara de pediv de-
missHo de seu cargo de diretor da USIA.)

Um noveo Fato surge por o volta de 14978 a i
resistivel promociio das firmas multin

setoregs elaetrdnico & de

acionais dos
s ondut foa b categoria
de produtores de ocultura, gragas ao controles e
gxercsn sabre o gue chamam de “tecnologin da edie-
cagho © tecnologia dos avbdlites. O ponto  prin-
cipal ndEo ers mais universalizar o ooulturas de la-
ser atraves de histdrias em quadrinbhos, sErtados
na televi oo ountros prodatos e ocoltuwra de mase
sa, mas unitversal izar nodelos educacionais. Todas
asn arandes Firmas eletrdnicas tEm agora divisfes
pducncionais &, nos dltinos anos, tEm exsrcido
sobre os meios de comunicasio de masss

«
tradiciondigee. (PLIR41)

(g

de it can be noted, the innocent view previously held by
Wylie (mﬁctimn_3-1) that those commercial enterprises are purelsy
interested in  contributing to  community  welfars  can now b
reinterpreted. These corporations are in dFact concerned with  two
main things: contributing (together with the Statse) to maintain
the status auo, and disguising their harmful actions, as suggested
by Fichouw (1999). Another relevant Fact concerning what Mattelart
(497924 calls "invasho da pedagogia  de massa, uma tarefa  das
multinacionais” is  that Jack Maughn, who worked as  American
gmbagsador to Colombia from 4970 Lo 4974, was nominated 'director
of the International  Department of CTW (Children's Television
Warkshop) in 4973. In 4972 Nixon assigned director of the public

televisgion network Menry Loomus, one  of thosse responsible for
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U8TA. Henry Loomus had been director of the kmdio.nmtwovk Voice of
Amer ica, ohg of the organs conthlled by USTA, up to that moment.
The connections bhetween the State and bhe private
corporat ions manag ing educational television show  that both, in
fact, belong to the same power bloc. Theretore, one can conclude
that educational television is essentially commercial, despite its
claim to be neutral, and thus isolated Ffrom the commmrcial éuﬁtem
which involves the mass media. Nordenstreng and Varis (D979 point
out  that, theoretically, educational television could be an
infmm’m%t ing alternative to commearsial  television. In practice,
however, this fs nob what happens. In fact, the educational
A .
channels seem to be part of  the ongoing changes in the disoouwrse
of the dominant class, @ result  of the audience ' s awareness
process. A Lhe intentions of commercial  channels AL now
wxplicit, power holders invented educational television, another
mask of the dominant discourse to hide real intentions subtly. In
this sense one can say  that the individuals’ Growing AWANENEess
doss reesult in Fﬁml changes.  These  ochanges, howsver, are nob
conplete, as claimed by the dominant class discourse, but partial.
Thue, although educational television has in fact betbter  gquality,
their producers (which means the dominant  clase)) cannot  provide
bhe audienc& with really critical issuss, a2t the risk of starting
a demystification process of their own hegemonic discourse.
Nordenstreng and Var i s Cibid.)y  draw attent ion te
contemporary capitalism which, mat kel bmv aceumualat ion oo

international capital (eeolomic basisd, caused several

auperatruactural changes. Anong these changes are the ftechnological

the boundaries . of oculture and leisure, and  penetirate tlve
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rding o Matterlart (41979,

Com o Yila Bdgamo aparecsy a nova Faze do imperia-
Tiamo cultural que ftenta mascarar @ penetragio i
deolodgicd com um apelo pedagdgi suposta

: ade das mensagens diriyg oroianG Be
e omaron gma modanga b

atn tdonioas de ocone
trrole o ment coaendo sxbremamnents JdiForents das
séries comerciais, ... (P.423),

cded it ion to unveiling the existing powsr relations be
nment and preivate corporations involved in the pero

ca oalaso call attention o other Ffacte which indicate

v

of ‘887,  Although ‘88 is said to be created with
hatituting sahool For pre-school age ohildren who do
g to  school, Caparell| {(1984) drawg attention to

snvironment in which 'S8 emerged:

Concebido no Children’s Television Workshop, apds
we revoltas wrbanas nos Estados Unidos, ity
Streect foi uma reacho aos tumultos; voltando-se
para a educagio, combinada com o dinheiro de Fun-
dagBes miliondrias e do Ministdrio da Educagio
daguales pais. O objetivo oera beazsr 2% 0F iangas
dos guetos para uma Filosofia participativa, que
diminuisse sua marginal lzacio social. (p.73)

wwe MilH BEgamO. .. TEeve Ccomo origem os proablemas
¢ incerteras da década de 605 a pobreza, o  pro-
Dlema racial, o declinio do volume de leituwra,
trasmia embil ida & crenca de que 2 educagio 175,
um remédio para todos os problemas. (0 .77

e (4974, one of the ‘887 producers, also mentions

>
&)

control poverty  and  revolts in the USa. He, oW

hat "85 ° expresses concern with the common welfare

there s in Fact  concern with providing children
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g ¢

education in 5%, 1t ia important o point out that it o is also in

the intersst of the State and the peivats corporations $to control

arowing poverty. Power holders need Lo keep poverty at acceptable
rates; otherwiss, Chey may  Tose control and, consequently, their
domination. In this sense 68° s a subtle meanmbmf reproduct ion
of the dominant fdeonlogy. Firstly,  beocauss it is  talksn @4 @
mubmtitute For  school. Althougk, as discussed in Chapter 1,
television cannot um fhvis work m$$mﬁtivwlm,-thﬁ dominant discouas
says it ocan be  done. Thus, the dominated c¢lass is led to  accept
that they are being provided with Quhmml and that the State  is
accompliashing its  obligation. The second fact is that B ia

lTabelled ‘sducational’ and is  suppos

sedly neutral. Misleading  ths
audience who accepts this discourse, in  essence the program
reintorces the sHploitative systam.

Two more important contexbual elements reintorce the view of
"BE oas belonging  to the dominant Pdmalogy . its connection  with

fhe Disney productions, and the permission, by its producers, to

license "85 toys.

As ment ioned above, the Disney productions are (M{e of  the
entities summoned by the DIaa  to promote  the American idenlogy
against the Nazi propaganda. The poseibility, raised by Caparelli
(198362, that the values  Found in Disney can also be detected - in
aother television programs, as  well as  the article by Mengowsi
(4990 announcing novelbies to the Disney .wmrld, aproximate the
Disney productions to "85 . Mengozzi vreports bthat the Muppets  are

going to Jjoin the Disney Ffamily in the 99 %,
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A famiiia Muppet viradg se juntar & familia
ianey. (Mengozei, 19969

Although the Disney ideology is auite explicit and '88° is
considersed by many aubhors as a Wigh oguality’ program, bl
connecting points show that in fact the two productions do  have
mors points in common than it seems at first sight. Actually, the
diftterence is in the degraa‘ of subtleness of tran%mimﬁion of .th@
dominant ideology. While Disney is explicitly idenlogical, as
ment ioned betore (encoudragement Lo CONSUMErism, for éxmmple, P46 an
explicit Ffeature which wmryadﬁﬁ the Disnsy adventures, agecording
to Caparelli, 419840, 'S8 iz explicitly educational and therefore

mentral . This  is where the danger  of "853 lies since, =29 ¥
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intend to demonstrate, the real values transmitbted are covered,

and thus more sl agsini lated by passive consent.

The other contextual element s raised by Erausaguin et al
(49837, as wall as by Engmlhavt Naidad e The authors criticise  the
?act.that, althoungh there are no  advertisements during bthe ‘88
shows, & multinational company was  2allowed to produce 887  toys,
dolls and other lic@nﬁ&dv products,  thus  nCcouraging comnmercs
through a program which olaims to-b@ ant i-consumer iat, in a2 very
subtle manner. Indir&ctéw, this follows edactly the capitalit aim

o
of profit.

'3.3.3. Evaluation of the progranm

Ae Far as the analyvsis of the program itseld g concerned,

the Ckitiﬁﬁ. o i in this work present di$¥@r&nt. LI .
Eradsanin et al. (I9B3) point out bthe high gquality of the program
in relation to the specialized staff and the consequent mlabmvaim
mnd well produced sketches, as well‘aa its good reputation  among
critics. However, the authors oribticise it vghemwntlm in relation

o several aspects.

Firet, the encouragement of passivity caused by television ig

=3

nat invalidaﬁwd, acoording to the authors, despite the dynamics of
the program.

Second, children are exposed to the dominant discourse in  the
sense that they are bombarded ' by images and information. Children
Finitah assimilating the alphabet in the same way as they assimilate
pop advertisenents. Acoording to o the  anthors, The techn i aues

emploved are based on publicity "spotes . They say that this device
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is comprehensible  For selling purposes, but not for  pedagogical
AIME .

The third” criticism 15 fhat the willage pvm%&nt@d_ is  not
represental ive of real society, since  there ¢ always peace, never
contlict, and there is nho proletariat  as .in a real Spanish wvillage
(the Spanish 557 was analysed). The authors finally state that 887
s 0 MEnos ruim dos Progranas demtinadmﬁ ao pdbliceo infantil dos
emitidos pela RTUE" (p"iQQ)"

As concerning pace Wylie (1970) maintaing that ‘887 has a great
variety of short skebtohes witﬂ nameEeos technioal and  pedagogical
devices to meet children s needs, since their concentration span is
still vefu brief. Wylie (197€) reports on one of the producer ‘s view
on this issue: |

cee B havia  constatado gue os garobos ficam

Fascinados pelos andnoios de agBo rdpida, pelas

milgicas Ficeis de guardar...embors »lguns
educadores ndo wibrem com a iddia;, nods achamos

CLLE © NOBSS0 prodrama e ia o que movimentar eas sm
ritmo acelerado. (p.BO 3

Although the fast  pace  and variety are considered by the
educators involved in  the program as necessary to keep children’s
interest and to provide Shem with  an environment of the 7¢ s, whabew
and D.G. Singer (1984) argue that ckildren need time for response
and reflection.

Engelhart (n.d.) also criticises the advertisement form  based
program with sketches lasting no longer than two minutes. Acoording
to the author the program itseld can be seen as advertisement, and
the ideas, as sellable Zincuwloated, Although the cable TV and  PBRS
are taken by the aisthor as fhe ones which present some variety with
fag@ specific prmgwamming", G Pw o wesh oA wltraspaesdy”, in

opposition to the "slow motion® Mister Roger s Neighborhood .
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Summing up mhat critios say about S8, one ocan point oub that
it ois a consensus amnong  the aubhors that B8 is A high  quality
progleam. As s matter of  Fact, some authmfﬁ ﬁmint ot "85 as o an
alternative to the poor options of children’s felevision.

I tmrmﬁ of  ideology, however, those who mention it oarse  not
very explicit in indicatiné the dominant  values transmitted. They
restrict themsslves to stating that  the program (s ideological and
bo explaining power relabtions which sustain their statement. '88° is
obviously o means  of V@pﬂ”ﬁdtﬂ:ﬁitﬂ) of  the dominant idenlogy, as
dimcuﬁﬁed hetore. Bub the sophisticated technigues emplomed fegu
Fast pace) and  the pedagogical olaim cover  the dominant o lasse

discourase behind its language.

3.4. Analysis of the °SS° Microcosn

Dowill onow develop siawltaneons procedures of interpretation
and explanation of "88°  based on both, bthe contextual elements of
the program, and on its language.

Hartlew and Montgomery noda i, when discussing ideology  and
power in press and TY news,  refer to Ffundamental eultural P Ower
relations suchk  as  CLASBS,  ACGE, ETHNICITY and  OGENDER which are
transmitted in the media reinforcing thus the exploitative system.
Fairclougk (1989) states bthat relations of class, in a broad sehse,
establish parameters for obther asymmetvic relations of capitalism
such  as  gender, race and age. Although the classes divided systen
alone is not responsible For other tupes of amummﬂtvic>vmlationﬁ, it
reinforces and pwmﬂuéeﬁ other aﬁummetvf@mn

Throughout my analysis T will indicate elements of the dominant

discourse implicit in  fthese four types oFf  asymmetric relations
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(concentrating on gender), in order to gather evidence that 58"

I.will concentrate on the identification of the "85 microdosm
as a whole focusing in particular on the meanings transmitted by the
seenery,  the rvelations  between the characters and  what they
Fepresent (their activities and behaviouwr), as  well as  on  the
lfngui%tin category of Classification (as detingd in Chapter 2). The
aspect of  Classification analysed in this ﬁmcﬁion, however , iP5
‘hasicalln femtvict@d to  the  characters’ names antd adjectives
Fgcfere ing o them, rather than the mole complex st of word choices

which will be analused in the next chapter.

SCENERY

The main scenery presented in 58 i the village where most of
the puppets perform, together with humans. It s 2 podr village with
old and darl bulldings, and the characters usually perform in the

atreet which has ftress, trash cansg, ald wooden walls and Fences, 2

swing made of tyre where children play, brooms, boxes and obther

ohjecte which fdent iy the village =as o poor place.  The i hdoor

arenes such as Mother Goose s office, Bert and Ernie’'s house, thie

Tittle girl’s house  and  many  others  are perforeed  on stage,
supposedly inside the houses of the village.

Ty addition to the performances on the street  and the  ones

+ ’

6% HEENETY !

inside the ‘houses , many other places cohstitubte the 5
parks, schools, olube, camP ing sites, Farms, astirests, bearhes,

offices. These are either filmed in real places or oreated in

drawings. Oubtside the village the world pressntsd iz osually  mors

es
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sophisticated; the places are clean, neat and richer than the places
inside the village.

As one  of  bthe purposes of  the  progeam is to be seen  as
sduycat ional rathwrvthan commersial, the abzence of  advertisements
during its shows gives the impression that 887 does hot ENCOUEAYE

consumerism.  The program does  not present  explicit  values of

consumer i sm (happiness obtained with purchases), but the rich

seenetry outside the village, with mll the apparatus g Loyed, i<
an indication of the consumerist character of the American  society.
Im the Films inserted, characters are osually well dressed and ges
sophisticated instruments such as spaceship and ammmmutwvn Hence, one
cannnt dwnu the consumer ist mpmimtu subtly reflected In the program.

T s important to observe the contrast between the two kinds

nf scenerd. Although bthers (s an apparent concern with the low olass

in terms of identification of the program, the scenery outside the

village shows to  the aodience  the other side of the s$ociety
represented. Dne can make an interesting analogy with Wylie s (1970)

explanation of the title of the perogram:

0 cendrio sugerid o titulo: assim como a ordem
"Abhre-te, Sdsame’ abria s porta: msgica para B
caverns do tesouro no Famoso conto das M1 s s
Moittes, assin fambeém "Rua Sdsamo ', a0 aue e
gaperave, abririn o ports do sabasr para milhdes
de oriangas. (p.81)

The door which is open in ‘887 can also be interpreted
25 A passage Lo the resl oworld whickh g open when, among the Fantasy
of puppets and drawings, reality  emerges through the Films. Henoes,
one can conclude that, In Fantasy, (the '88° studio), the poor oclass

Amer icans can find themselves in the video. The reality which the

Filmes show, however, provides enough informat ton about imbalane
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disconrse of the progeram.

The richness

with the diversified =zett

wor ldviews transmitted by the

o the

program. The characters’

CHARACTERS

Aalso conveys imporbtant oluss about
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contradicting thus  the explicit ecgal itarian

characters ' per Fformances, in accordancs

fhe

appeearance,

how they relate to each other (more superficially), their activities

questions of clase divided

GENDER, fThe latter scems

the sasiecst Lo perosive,

e e .

\

a) Class

(ne indication of

ohserving the characters

the lTist below which

categories:

4. LOWER CLASS/RELATED
TO PRODUCTION

Trashman

B alker
Lumber jack
Shoemaker
Farmer
Gardensy
Driver
Biricklayer
ook
Printer
Mailman
Smith
Larpentér

act ivitiss and professions, =@

the more clearly explored issue,

classes  portraved s  obtained

@ shown

separates bthe activities according

ENTERTAINMENT/FANTASY

Host (show)
Mamp e
Musician
Dancer
Singer
Super hero
Pirate
Witah
Painter

S orteman
Poeteas

i arrd
Dolphin trainer
Mg e ian

societies suck as CLASS, RACE, AGE ape

O

fherefore the most thoroughly o discussed

by
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Souba Diver
2. TERTIARY SECTOR A, INSTITUTIONAL ORDER/LAW

Seller o Boldier

Mender - Fivreman

Countarperson Sailor

Barman Policeman

Detect ive : Ship Captain
Guard
dournalist
Detett ive
King

© . KNOWLEDGE HOLDERS
Astronaunt
Dent i st
Veterinary
Doctor
Soientist
Teachet
Archeologist [
Architect

It seems Lo be @ sample representative of the majority of
society with strong emphasis on professions representing middle
low classes, as (4 can be observed in the Tong ligt of workers who
are more relataed to the production of goods. The other long 1list i
to do with entertainment in  general, including slements of the
Fantastic world of children s  stories. Mere there i o mixtuwre of
the real and magic worlds, dissolving evergthing in the children’s
fantasissg.

In addition to these  two categories which provide 2 nore
alternat ive aspect to  the world  presented, the other three
categories are mors related to the dominant forces of capitalist
a0c it ies: the  tertiary  sector  whickh deals directly with the
purchasing market, motor  condition of capitaliasm, and the two
categorics of inat itutional Foroes ) some representat ives of the

repressive apparatus oFf the Stabte, and the ones responsible for  the

praoduction of sclientific knowledge (powsre of kaowledge) .,
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Although, as  mentioned betore, the lower colasses are indeed
representad in the wvmgvmm; tiere ie no o oriticism of  any tuyps  of
gploitat ive relation, such as the one existing between enployers
and employess. There i nothing explicit  about the professionals’
interests; i f they are articulated with labour, or with capital,
For example. The program dissolves concrets ralations, placing 211
professions in  the same level, from the point of Qimw of the
pﬁ%itionﬁ Ehey oooupy. In the case of the farmee, Fbv example, it is
not ciear iF o ke is the  farm owner, o it ke  is an emploves.
Everybody works bappily in their conditions, thers (¢ no complaint,
everything worlks beautifully. Therefore, the idealization ot the

difFferent ﬁmﬁim) R

the structural contlicts

1R 1

and ingustices of capitalist HOCTET e, following the dominant

class s interest:s
h) Race

I relation o race it is important to note  that blacks and
Mispanics constitute a significant wvohmrtimn of the characters  in
the program. However, although white Americans somebines portray the
roles of  gardsner, Farmer oand balkse, fhey wsually  occupy  higher
posts than blaciks and Hiﬁpmﬁiumn The professions of vet, wWsteonaut
and dent ist, #or ﬁxﬁmwlﬁ, arg  oooupisd by whites, while blacks and
Hispanics are more related Lo sports  and music. Thus, although
white Americans  oooupy higher  as well  ws  dowsr  positions,. the
programn seems to close the possibility for blacks and Hispanics to
achieve higher higrarchical roles, professionally.

It e important  to observe that there is a large number of

diFferent sthnic groups in the United States, speocially Mispanics iA
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areas 1ike New York and  California, where the program iz produced.
Thuﬁ,‘thm fact that  there are mang Mispanics  and blacks in  the
wrmgvmmvwvmviﬂmm Phe aud bence with o greater identiFication with the
%OCiQtH in which they Tive. The lower positions that those &thnic

GIOLP S OOCupyY, o, aeem to  reflect

thie producerse’  view as
concerning the Pasue . white dAmericans  come First, Hispanices and

Brlaciks must continue in inferior positions., This view i  reinforced

.

by Wuylie (1970:81) who, onoce more, whate the egalitarian "image

which '88° has:

Vigando a proporcionar o calor khumano, pessond
haveria um slenco de personagens constantes
moradores da Rua Sdsamo~ negros & brancos.

The author itmelies that the program is not being racist, simply
becase it places blacks and whites together in the samg  scenary.
Careful analysis, though, shows this is not snoungh.

The lack of contlict in face of the differences shows that,
according  to  the program,  those who are  in o underprivileged’
positions are satisfied with their situation, alienated from .th@
prejodice against them. In this sense the audience e wunconsciously
led to accept the wsual (nferior position of blacks and Hispanics in

the American soo iety.

) Age

The ages var@mmnted in  the program are S more often the
pre-school age, adolescence and adolbthood.  Qld people appear a2 few
times, but their activities are more often restricted tao the
countryside. The gardensr taking care of plants, the smith making =
horse shoe, O0ld Me. Donald being interviewed, and the drawing of -
another old  man, all  of then in the countrysidse, constitute  old

men ‘s restricted  field of action. The two different portravals
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presented are a0 old piano player and an. inld &mn who  works ae @
Printer. As concerning old women, they are almost  absent from  the
progran. An o old  woman contestant is introdused in the ocaloulation
show, but the show is intérvupt@d before she starts to act. The
obther porteayal s of an old  woman Fé@ding her  ocats at home. She
does  not say anything either.

The only exception to the stigmatized portrayal of oid Ay e is
in the representation  of the Dld Nmmmn'“ Although apparently old
(the name and  her  appearance) the traditional ML SEr Y rlome
character e portrayged as an independent and smangipated Cin tarmg)
mmth@ﬁ, ae it will be discussed 1n detail later on?

The dimcumﬁjOn above shows  that in 887, s in raenl woo ety
old people are not given Much space. Thed usuallys do not perform any
productive role outside  the  Ffarming  activities which @ are  more
related to 1eiﬁuve" Thus, the program contributes Lo reproduce bthe
society s view of old people. As they are not pasrt of the mvmdumtivw'
body of society anymore, their activities are subJjugated . to

secondary inportance.

) Gender

fs Far as fhe representation of women and men g concerned many
aignificant observations Can e made. The number of human fenualae Ard
male characters represented (in the data I analysed) i a  Firgt
indication that males dominate the scene. Male characters appeae in
the program many more bimes than females, not only when they perform
alone, but.alﬁm when they  paeeform in pairs  and groaps.  Moreover,
when males and females perform together, males are usually Mow &

active.



Another itmportant guantitat ive datum is the

and objects in the progeam. The animals whoss

fityeed

(through cither gqualitas  or outfit, Or nouns

referring to them) are 1isted below.

FEMALES MALES
Bladis— oow
Beassie~ Cow
Papa Piper
Bernise -

Katrmit
Big Bird
Bloe Bivd
Slummy -
Doray

The Owl
Billy Mary ‘o
PDann - Turtile
SoutFle Upagus
Charlie - Spider
Al am Doa

The Monkey

The Ants

T o

Al ot

pigeon bl m

W w

Firstly, there is a meaninaful guantitative dif

the Female and male sanimalg.

Secondly, females uwsually perform less

males have meaningful  participation, and when  they

they become important Flhrough other characters '  wo

Bernise are active characters, but Bessie is Jjust a

The males” participation, however, s much more

hegin with, Kermit, Big Bird and Snuffle

group  of main  characbers. Inm  addition, S1ummy

musiciansg wheo  play  theie inatruments  and o talk

characters. Blue Bird and the Owl are also active

tall a  Jot to the obthers, tetach  and sing.  Dan,

recited in POty . Charlie also  becomes imp

reconstructed nursery rhyme Little Miss Muffet, sinc

attacks Kermit. Simitarly to Charlie, Mary’ s  lamb

participation, as he Frightens Kermit o Adam is 5 gl

gender

lpagus o

o

Mol

and

L.amb

Elaephant

farence

Al

.

not

Gladis
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animals

ident i Fied

PEOROUNS

hetween

active roles, while most

act ive

and

* " o . I
pasaer by .

meaningful.

e
and

to

participante;

the
ortant
@ he
bt

s

part
Doray

thie

turtle

in

ﬁpeaké
an

dog

To
of  the

ar e
other

the o

[

-

the
and
act jve

i

e

wh
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lost . Although this real  doa does not participate directly, he is
the object of concern to fhe girl and other characters who go after

him when he disappears.

9 P4

Inv relation to other perasonified objects whose o
ident i fied (mafnlm thirough  the voios)  one can mention the lobtier
G, the tootl brush, the tuypewriter  and the Tittle ball and kis
Fathér as  male ocharacters. Conversesly, there s not - any fmmalé
object.

The characters’ professions, ag well an o bheir names (R1S
nicknames (adjectives), aleso olearly show how sach gender is btreated
in the program. Th& female characters occupy, with some  eMoceptions
auch @as an srchitect, astronaut, vet, singsr, ballavina, paintelr and
poetess, the positions of mother, teachév and  lover (discussed
Further in Chapter 4) with no obher explicit profession. In the case
of mother, women represent either real mothers, like the one who
knits cardigans Ffor her daughters  and the Latin mother who droesses
up his son and takes khim to schools or they activafe their materhal
instinct, as when Susan pubts Big Bird to bed kissing and  caressing
him. Females restriction to the Familﬁ activities 18 also indicated
in the vet sketoh.s The parents who accompany  their children  with
pets are, except for one father, all mobthers.

| The males  professional world, on  the other hand, i explicit
most of  the time and it uwsually follows stereotypes existing  in
society (all the aotivities listed in the section CLASS whichk are
not referred to as ocoupied by females o this section). The greater
number of activitiss performed by males, rather than by females,
also confirms that males are more numerous and act ive than  Females.
Other evidence of the stereotyped portrayal of Ehw male world in

B8 lies ind the portrayal of males vreading newspaper (one ouy ol
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Ffive characters weading Fhe newspapsr i a woman); and the male
voices narrat ing the sketobhes (nost of the adolts who naereats the
sketches are male).

Females  stereotuype portrayal is  also present jn their names.
ATl of the onown)y Female puppets (exoept Mary) are referred to with
gxpressions  which mark fheir condition, always related  to
submission: Mother Goose, Miss Muffet, Little Girl and  the Old
Woman . ﬁmﬁﬁg Cthe male puppets derogatory qualif&catimnﬁ Al
restricted to 0ld Mo, Donald, the Cookie Monster and Oscar bhe

Grouch, In the casg

v of Super (Grover, Nobel Prize and Big Bird their
names are not  depreciatory. In addition to thesse puppets Tellie,
Count, Ernie, Bert, the baker, the magician, the host, Sherlock
Memlock, Kermit sand 5nu¥#1m,UPmﬂu% const itute  the majority in the
arcup of puppets. Six of these male puppets are regular characters
of the program, while thers are no Ffemale representat ives.

In relation to the male non  traditional representations, oné
can point out the  man who sweeps the FTloor as  only an attempt to,
change the stereotype of men, since the reading one can do of thisg
aetch 4 that men oo not know how  to swsep . As concerning the
gxploration of the male sensitivity, however, bthe progeram seems Lo
introduce a  new perspect ive. ‘Althmugh sensitivity I8 5 tupically
female feature 887 calls attention to the male s sensitiviby in
aome samples: Big Bird and Snuffle Upagus explore the importancs of
sel f-esteen and Friendship intengively in their relations. Big Bird
loves being caressed and  looked after, and  Bert waters @2 plant
showing ite need for care. Although bthese puppets can be téken as
‘males-to-be , dus to their childish perasonalities, their
sensitivity is already meaningful. At Teast they are not  being

phconraged to Follow the rational/esnsitiveless male pattern from an
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warly age. Dther male adult puppets also show sensitiveness. The Dwl
ginging @ ludlaby to Big Bivd oand one monster singing w Dol laby fo
N e u

his Fellow (with the word “love  in the Dbackground) show 2

proposal For malss, despite the Fact that puppets, in a sense, hide

aex distinctions. These male characters with “female T features  do

not seem odd becauss thaey arse puppets.,

Iin terms of the rvepresentation of childeren there seems to  be

less imbalance between bovys and girlg' performances. Although  boys
alone perform pnore than givls, when thew appear together (more than
each one alone) the girls are usually more numsrons. Yeb, the girls
verd often khave protective attitudes (maternal instinct, taking care

af pete more than boysd, while boys have more steresotyped activities

for their sex. They play soccer, basketball and swin, while the

girls’ games are not ugsually very  specific o their eex. Both oy

and girls participate in activities such  as roll skating,

singing

and talling to each ather in

pi e SomE girle Tilke "little Giel’

h]
Mary and the girl who teaches ‘how o blow your aose’ are scampe e
nf girls whao  do not Pl leow the weuwal pattern.  Althouwgh they  ars

visually conventional their actions show that they are different.

The girl who teaches “how Lo bBlow Your nos

(R

ents a tom Db 04 Y

A
she (s very active and  the way she speaks and sits (with the leas
open) is very much like the one of @ bow. Similarly, the boy in the
feitochen making @ fruit salad  For other children shows a  different

model of males.

In conclusion, through a global anmluéiﬁ one can say that 68
s oo diversitied, bmautifnl and happy world with 5 few mFOWOﬁal% for
a fairer sociehby. ’

As concerning the position of blacks, Hispanics and old people,

as well as the different claseses Living together in the same sooiety
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‘B transmits prejudice  and difference  encouraging conformity Lo
the eatablished patterns.
In relation to the role of women, despite n few gxceptions, the

them is still very sxplicit.

traditional system which oppress

3 presents different realities the lack of contlict

Although 8
among  those differences indicates  that  fhe  program @ncourages
alienation to the traditional structare  and  the conseguent

ingustices of capitalist societiss. &8 Caparelli (4984) points out,

MAo basta colocar um personagem prebo como prota-
G |4 padn we desf do rango do orac besmo . 0o
prasonos i uosn wn relasiEo 3 oulher . (p L7

Th&m@ isolated elements, abistorically and harmonically
situated, hide the divided social reality and ite conflicts, leading
fhe audience o assinilate the dominant discourse convessd.

Maving thus detscted the First impressionsg of ﬁhe PErogram ae B
whole..mu PUFPGHE 15 now to ook at some selected texts which are &

sample of the world of the program.
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Notes

(I "Fundo  para dperfeigoamento e Difusio do  Conkecimento -
entre o Povo Americano o de Certas  Araess do Commonwen lth. "
(Wylim, 1970)

(2) Published by ibgs. Paris, December, 1974,

.



CHAPTER 4

THE IMPLICIT DISCOURSE OF GENDER

AND OTHER EMBEDDED DI1SCOURSES

The power relations discussed in Chapters 14 and 2 are
fundamental issues to support the analyses carried out in  Chapter
4. The '8 microcosm, looked @t From a globalizing viewpoint in
Chapter 3, will be now examined in more detail.s I will attempt to
show how the implicit digscouwrse of gender and other discourses of
‘88’ -NPVéﬁ% the dominant North american ideoloaw. '

In addition to the general way women and men are  represented
in the program (discussed in Chapter 3), the interactions between
Female and male charactsrs also  expraess guite explicit values
which conveQ the discourse of gender of the»progvam.

Scott (1990) uses the term  ‘gender’ to refer to the
relashioship between women and men in society. The author érgueﬁ
that this concept is part o?}an attempt of contemporary  feminists
to introduce a more comprehensive theord which is able to expxafn
recurrent imbalances between women and men more adequately.

\

Through the concept of gender applied here Scott (ibi.) rejects
the partiality of Feminist politics inplied in terms such as sex’
and ‘sexmual difference’ (gender’ has a wmore objective and neutral

connotation), since these terms restrict the issue of power

relations between women and men to biological explanations. In
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addition, ‘gender’ constitutes a category of historical analysis
which inplies not the study of women isolated, but the social

relations between both women and men. To the author,

0 agénero torna-se, antes, uma maneiva de indicar
‘construgbes sociais - & oriagio inteiranente
social de idédias sobre o papdis adequados aos
homens & mulherss & ums maneira de se referir

e origens exclusivamente sociais das identidades
asubjetivas dos homens & das mulheres. O género
¢, segundo ests definiglo, uma categoria social
imposta sobre um corpo sexuado.. .0 uso de aénero
pPoe 2 énfase sobre todo um sistems de relagles
que pode incluir o sexo, mas e¢le ndo & direta-
mente determinado pelo sexo, nem determina di-
retamente a sexualidade, (po73

The selected tests discussed in this section will be
distributed according to the genres already mentioned: INTERVIEW,
CONVERSATION and SONG. v ing the analysis of each separaste gehve

I will proceed as follows. Firstly, T will introduce each tesxt

(transcr thed i the Appendix), considering the eléﬁéﬁts of
situation, participants and purposes, as suggested by Fowler and
Kress (1979); in order to contextualize each interaction.
Secondly, 1 will interpret the meanings from the lingdistic
features of Interactional Conventions, Modal ity and
Classification, The semiotic elements will be explored together
with the linguistic cateﬁovieﬁ, gince thaey usually conplement  the
linguistic meanings transmitted. 1 will glmﬁe the discussion of
pach text with the explanation, where I draw attention to  the

implicit discourse(s) of the text and the gociety it represents,

4.4.Interviews

Interviews, classified by Fairclough (L989) as  “unequal

encounters” with explicit power relations, have pre-established
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interactional teatures which shape the Form of the text, and set
parameters to how the event might ococur. The interviewer occupies
the powerful position since s/he controles the event by imposing
constraints on  the intereviewes. According to the author, in
tupical interviews the interviewer is given the right to
interrupt, enforoce  explicitness, interoduce  or change topic  and
make formulations. To this list, Kress and Fowler (4979) add
elements like starting and terminating the event, and the right to

ask questions (directing the event in a way that, i s/he wishes,

a/he can even  refrain the intervicwes From giving new
information). The right to ask quest ions is given to the

interviewee just with explicit permigsion. Yet, the intervicwer
can refuse to answer it. Failing to answer a duestion howewver, %
the greatest fault the interviwee can commit.

Although the interviewer usually has complete control of the
interviecwee s/he is also constrained by the situation, as poinfed
out by Hall (4973). The interviewer has a mediating role between
the interviswes and the audience and as such «/he has some tasks
to perform: s/he needs to elicit the interviecwee's view and to
keep the interview within limits expected by the aundience, gince
s/he performe  Ton behald of® them. In addition, s/he ﬁéedm to
follow "rules of conduct® of politeness @and rationality. The
interviewer should not be impatient, uwse tricks, or take too much
advantage of the interviewse s embarassment .

Interviews are clearly motivated by difference of power and
knowledge rgth&r than by agreement, 4% stated by Kress (1985)Y. The
interviewer, who has the power in the event, does not usually have

the knowledge which the interviewee has. Because of the specific

knowledge that the interviewee has, the status of both
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participants outside the event is often oppbg@d to their status
inside it. Tﬂevefuve, it seems that the interviewee ' 's usually
higher status outside the interview creates conﬁtrainﬁﬁ within the
interview itself. Despite being the power holder, the interviewer
more often addresses the interviewss with respect and distance,
while the interviewee is dsually not very caredful in this respect.
Hayakawa s (1978) statement that knowledgs is power ocan be applied
here, since the interviewee, who supposedly has the knowledae,
ends up acauiring some powsr inside the interview @nvironm@nﬁ too.

In addition to the external status of the participants,
another elemsnt seems to contribute to the intervicwer s
reapect ful and distancing treatment to the interviwee: the rules
af politeness indicated by Hall (reference abovel, to which the
interviewer is subjected, while perforning her/his nediating role.

Although the G870 Fictional interviews have some ﬁnuﬁual
%eatuveﬁ which are not likely to ocour in Tactual iﬁteractfﬁnal
texts, the typical shape of interviews (s not invalidated in these
texts;

Turnfng o the ﬁituationél? aspects of the intefactions, the
t@o interviews by Kermit take place in an external  environment,
familiar to the interviewee. This fact seems Lo be crucial to  the
way the intervisws are carried out. The participants are "famous
people’ being interviewed by @& journalist. In relation to the
purposes, in thess interviews Kermit attenpts to makke the audience
hetter acquainted with their idols’ daily  and preﬁent lives. HMHe
goes to the interviewss s  places (hone/school) and  tries to
quest ion them about their private lives as well ag about their

roles as protagonists in traditional American nursery rhymes.
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4.4.4. Miss Muffet and Kermit the Frog

CAppendix- text 1, program 1, taps 1)

M{ms Muffet (original nuv&ewg rhyme)
doittle Miss MUFFPet
Sat on a tuffet
Fating of curds and whay;
There came a big aspider,
And sat down beside her,
and frightened Miss Muffet awau.
(M Nally, Rand & Company, 19810

The inversion of roles between women and  men e an
ontstanding feature in "88°. Although women are uwsually portrayed
as passive, fragile and vleﬁm intelligent than men, in  some
sketches of ‘88 (Muffet and Kermit, Mary and Kermit, Little Oirl
and Super Orover) this prototupe is transferred to the male party.
In the reconstruction of the traditional nursery rhyme little
Miss Muffet  Kermit, a green-leaf, funny and cute frog, i
presented as an insecurs and submissive reporter who interviews
the nursery rhmm@ protagonist, Miss Mutfet, an  extremely
adthoritarian character. In this interview Miss Mutffet denies her
traditional role as an old-fashioned and weak woman {in the
original nwrsery text), and introdgces 5 nodern view of  herself,
caus ing great surprise to the intervicwer.

Most of the features mentloned above as pﬁculiaf to
interviewers are transferred to the interviewee in Kermit 's
interview with Mutffet. Although Kermit starts performing his role
as a traditional interviewer, the interviewee talkes the floor very
early and starts to contral the event. Here the interviewse's
higher status  externally  has been  taken too far, 'placihg the
interviewer in a ridiculous submissive position, which gives the

mock ing tone to the sketoh.
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Interactional Conventiona/Modality - Explanation

Although Muffet ‘s position should be the one of answering o
questions and being directed, she unexpectedly refuses to answer
quest ions puf tov e o Instead, she asks her  own  quest iong,
challenges the truth of what the interviewer says, makes sitrong
commands and is responsible for the end of thevﬁpe@ch gvent. The
interviewse s first sentence, when asked iF she s miss Mu?%ét, S
the only agresment along the interview. After that, all she does
is to oppose to what the interviewsr says. In “what poem?’  she
starts to interrupt Kermit and to show contempt for what he says.
This interruption and  the others ("tuffet? what is a  tuffet?",
"curds and whey?') are the ways she uses to start taking the +loor
and to tell the audience that she it not the girl presented by Ehe
original  rhyme anymore. Here Kermit "¢ reaction i  not o
attempting to hold the floor, as it should be expected. Rather, he
lets hér disturb his work ("what poem? you know... ¥ and thus
advance graduslly until she takes the floor completely. K@rmit

tries to retalke the Tloor again, making a Fornulation (based on

-

what Muffet bhad imposed) “...80 Far it's going just like the
poem..sort of.. H'Littla miss Muffet...’'", but his effort is
useless, since Muffet continues dominating the scens.  Having been
completely digsplaced from his superior role, Kermit i obliged to
terminate the interview saging: "This is Kermit the frog, and I
think thiﬁ.iﬁ the end of our interview , thus reiterating his role
formally only, since in praﬁtic& he has lost 1t.

Muffet ‘e superiority in  the interview is as explicit in
Modality as in the Interactional Conventions. Kermit 's respect for

the interviewee can be noticed through the way he addresses her
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("Miss Muffet”), in contrast with the protagonist who refers to
him as "the frog’, telling the spider to try to frighten him. The
spider, which intekvuptﬁ the interview accentuating Kermit's  lack
of tontrol of the situation, is addressed by Muffet as  "Charlie”,
hig name, indicAting areater  familiarity with  the animal  which
used to frighten her in the past (original rhyme). Kermit, for his
part, calls him "Mer. Spider”, expressing respect dus to his (the
Prog "s) weaker condition. Kermit shows intimacy only with hisg

audience, the children, to whom he confesses his intention (..l

didn 't want to worrsy her ... ) and  addresses =as folks™. His
explicit and froguent  wse of the pronoun Yoo indicates

politeness and proximity with the audiencte. His use d$l’we' to
this same audience as in "Oh, we 211 know about that part”
indicates intimacy and solidarity since he knows the type of
audience he has., He konows that the obhildren are well acquainted
with the rhyme. Kermit aiﬁd includes himseld as part of the group
i "wé'd Just like to ask  gou...” thus placing himseld as one of
Muffet ‘s admirers.

The most explicit indication of power relations in the text
seems to be in Muffet ‘s commands. Although in the beginning she
MBS A more disguised fornm which is the interrogative, her tone of
voice conveys more than sinple aguestions. Muffet ‘s  authoritative
vole becomes more explicit with subsequent uses of declaratives
and an overt imperative form. In the use of interrogatives ("What
poen?”, ‘What is a tuffet?”, "Curds and whey? , "What was that?")
Muffet denies her past (according to the nursery rhyme) and even
laughs at it (C"This? Ha, ha, ha... nol! This is my water bed. ),
since the present is what interests her, and the mocking . tone

reinforces her attitude of contempt over the past. Here Muftet
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disrespects the interviegw rules twice: she not only refuses  to
answer auestions, but 'mhe also asks duestiong herselt. However,
these questions have the function of aﬁaﬁrting'her new role rather
than really seeking information. After the Ffirst turn-takings,
Mutfet starts getting aggressive and reaches the climax when  she
ahouts, using interrogativel and declarative formsg: "Curds  and
whey? I don't eat ourds and whey' o, and the final [mperat ive:
"Well, then doﬁ't tell me I've gotta eat them! They are yvyachiel!”,
in which she becomss terribly suthoritative and rude.

Muffet also makes use of the interrogatiQe form in  wvery
CORFCIiVE manners expressing her anger at what  she used to  be
¥rightenedﬁy('8pidev? Ta that spider going to show up again'?) and
S enjoy ("Have you ever tasted curds and whey?") in the past. But
Muffet soon Célmﬁ down and decides to play with what she used to
get bothered by in the past. She tells the spider to %righten‘ the
frog ("Hey, try the Frbg!"), The rest of Muffet s speech, then,
}ﬁ_quite plagyful. She seems to recover a  friendly attitude and
ignores the fact that she, in a sense, causes the frog’s fear of
the spider. Misse Muffet s attitudﬁ of non-involvement with  the
problem ashe causes Lo Kermit (a male), places her in a position, I
wouid say, more common to men in relation to women. As a matter of
fact, Ffrom this example and others it has becomg tlear that, in
the reconstructed nursery rhyme, miss  Muffet (the  femaled)  has
simply taken Kernmit 's (fhe maler place, thus transferring her
oppression to the one (the spider~ identified as male by his voice
and name) who uwsed to oppress her in  the past, instead of
conaquer ing her own $pace.

Kermit ‘s speech form contrasts with Muffet ‘s in that his

sentences are mostly declarative (zsome are interrogat ive)d, but
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they alwasﬁ' supress  doubts, as  shown  through fragmentation,
repetition and the use of expressions such . as

We 'd just like t0.es, T thought, well...,

I don't know, Right?, Oh, well, surs,

Oh, Okveuw well, Tolks....

These expressions indicate Kermit's insecurity due to his
powerless condition in velation to miss Muftfet. Kermit uses one
imperativé‘$orm in "Hut you've gotta  eat curds and whey., It'e  in
the poem’, with quite a different tone from the one Muffet has

used, and his intention it just to state a logical Ffact. However,

hie only use of imperative insults HMuffet and cauges her to react

with =an  aggressive and  explicit command. The uwse of the
interrogative form  Tdren’t  wou miss  Mutfet?” i  one moe e

indication of distance between the interlocutors. Az is noticeable
through the context, the real function of Kermit s auestion iﬁ‘not
to obtain information, but  to maike @ Formal introduoction of the
protagonist.

The interactional elements discussed in this inférview
indicate un;xp@ct@d imbalance betwesn the participants, since  the
interviewes disregards the usual conventions of the genre
'Interyiew' (discussed earlier).

It is infaveﬁting to  observe the'contradiméioné hetween the
characters’ discourse, and what they look like in the wvideo.
Kermit looks like a perfect gentleman is his gabardineg, tie and
cap, a common oubtfit for American Journalists in their outdoor
reporte. In gpite of the respectful outfit khis spesch causes him
to tail in his intent. Mutfet, for her part, denies hetr  past
(traditional nursery rhyme) and iaposes a new image of herseld

throuwgh discourse. Howsver, her old style dress and the lady-like
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hat with a ribbon tied round the neck remind the andience of her
past life. Muffet 's agaressiveness mad be & way of showing that
the innocent and #rmgil@v giri who is  aferaid of apiders,
represented in the Qriginal rhﬁm@, does not exist anymore.

Muffet ‘s aggressive and authoritative behaviour presented in
this mock interview indicates that this portragal of the woman as
OPPressor carries great prejudice againet the woman, once MOre.
There is a price for the womnan's changﬁ; she has hecone
gelf-reliant, dynamic and modern, a€ the cost of having become
unpleasant and unpolite too.

The reconstruction of the traditional nursery rhyme Miss
Muffet ' Cas well as "Mary and  her Little Lamb ' and "There Was  an
01d Woman ™ in the other sketches) can be taken as part of the
American imperialist project to universal ize the American culture.

These reconstructions also retlect the Americans ‘disposable’
apirit. By rewriting traditional nursery rhymes the program ¢rases
a piece of the kistory of bumanity devaluing classical culture,
'cont@mporizing' and  ‘Americanizing’ those classics which
originated in Europe. Here culture becomes aé disposable aﬁ_ any

other product of consumer ism.

4.1.2. Mary and Kermit, the Frog

CAppendix- text 2, program 3, tape 1)

Mary and her Little Lamb (original nursery rhyme)

Mary had a2 little lamb

Ttes Ffleece was white as snow
Aand everywhere that Mary went
The lamb was suwre to go.

(trangcribed from the program)
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The portrayal o%v male as  weaker than female i3 also  in
Kermit's interview with the protagonist of the nursery rhyme Mary
had a Little Lamb. The event takes place in front of Mary s
aschool, where Kermit meets Mary, a#fer her ¢lass is Finished.
Here, tpo, the informality of the place Favours the interviewee
causing, on the other hand, uneasiness to the interviewer (as a

consequence of an external element to the interview).

Interactional Conventione/Modality - Explanation

After introducing Mary to the andience (recites the nursery
rhyme) Kermit starts the interview performing as usual. Kermit's
position as an authority is marked, Firsatly, by his opening of the
event :

I'm Kermit from Sesame Street news and I 'm
wondering if I can ask you 2 couple of
quest iong!

In addition, he controls the topic and directs the event
(C"Teell meaa. ), until a certain point.

Kermit starts asking guestions, (“How did yvou go in  School
todad? " wee"ONd with the lamb?") and continues questioning Mary
unt il almost the end. However, as the lamb starts to frighten him,
he startse to interrupt the event:

Maybe we should stepr over here away
Flrom the lamb, .. It 's coming along,
Ohoeol, souYeah, he i a cute l1ittle
guy, isn’'t he?, Yeahaoe Oh ygabh, 0. ..

Here he stops speaking because Mary decides to sonld the
lamb, since she realizes that Kermit i3 afraid.

Although in this sketch Kermit tries to avoid the disaster of

not bheing able to close the interview, he fails again. He tells
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Mary to go with the lamb, andAﬁhowm relief with their leavetalking.
But when he prepares to terminate tH@ gvent  Formally, for the
audience, the lamb unempemtédla comes  back. He tries to make the
lamb go awag ("Now Going home, going home!”), but it is no  wse.
The Tamb starts to push him, causing kim to be completely out of
control, and disaster is inevitable:

Listen... this is kermit, and I'm being...

being Followsd by Mary's lamb... and 1710

return to your regular schedule. . uh! ukl

uh ! [goes away shouting and running, with

the lamb after him.) :

In order to start the interview Kermit calls Mary’'s attention
"0k, Mary!t!i®), indicating through the way he calls A(%houtﬁ on
the street) and addresses Mary, an  informal sitwation. Although
Mary is also a  nurssrd rhyme  protagonist, Kermit  does not use
gither surname or title to refer to her.

Mary alﬁb Ffollows the conventional stereotype, apparently.
She goes to  school, has braids, wears sakirt and has & pet.
However, she dogs not feel constrained by the interviewsgr at  all.
Mer behaviour throughout the interview ls of lack of embarassment
and willingness to answer the dquestions put by Kermit:

Ton 't he cute?... Ok, well, certainly...,
Oh, sureloess, Oh, it was wonder ful.

Mary even feels %u#¥lgient13 comfortable to interrupt the
interview and call the lamb’'s attention: "Billy, come on! Cut it
upl .,

Although Kermit is an authority in the interview, he uses the
typical politeness of reporters, to minimize hig directing role,

in the beginning:
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T'm Kermit from Sesame Strect New and I 'm
wondering i I can ask ygou a couple of
quest ions!,

A thel interview cohtinueﬁ, his strategies change. From
‘democratic’ he decides to change to “False politensss © ("L 'm
wondering i+ maybe we should step over here away from the lamb.™),
and then he pretends a protective tone:

Well, don 't vou think that it s probably time,
YOu. WANNA g0 home now, Mary? Oh.. Bye, bye,
Marw. Bue, bye, little lTamb! ,

In fact, behind Kermit ' 's disguises is .his uneasiness with
the lamb. as  he does not  want to show his weakness, neither to
ascold his intervieswes & pet, he tFieﬁ to avoid the lamb with those
devices. Kermit ‘s fear of the lTamb increases gradually during the
interview (as the lamb gets clmsér) and it becomes more explicit
when he starts to stutter, fragmenting sentences and repéatling
words:

Yeakh.. .tell me.. . .Yeah.. What did you...
Ol yeah, 80...80, you learned to...to add,
HEB e v

Kermit is sincere onld at one moment, during the intervicw
("It's coming along.”), in which he shows his concern with the
lamb. Afterwards, he pretends up to the moment in which Mary
leaves the interview place and the Tamb comes back by himself.
Here Kermit dogs not wse politeness anumore, and hkig tone
indicates his anger and fear: "No. GBoing bhome, going home!". At
the end of the sketch, then, as Kermit gets desperate, shouts and
gets away from the lamb.

in this retelling Mary has not been transformed into  an

agaressive girl like miss Muffet. She is just an ordinary girl
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with a pet and she proves to have a respectful relation with
Kermit. The only element which threatens (and in the end destroys)
Kermit ‘s power is the lamb.

PDeaspite Marﬁ'ﬁ convent ional appearance, her behaviour as well
as het pet,’during the interview, show she (e not cﬁnventionalu
Her pet is not "cute little®, as described by Kermit. As a matter
of Fact, Maryg’'s lamb (not 2 very ﬂmmmbn pet for a girl) seems to
hbe a symbol of her strength, rather than fragility. In  contrast,
Kermit shows himseld very ‘little ' in his practice, since he loses
control of his post because of the girl's pet.

The inversion of voles h@re_ oocurs mainly in the sense  that
the female party is secure and seldf-controlled, while the male is
insecure and out of control. Although the female party does ot
oppress the male one, her pet does oppress him ﬁmmbolicallyi‘ fear
of animals seems  to Do @ typical  socially constructed  faminioe
feature.

The exchange of roles in both interviews with Kermit has ite
value for presenting  women s and men s b@havimﬁv different Ffrom
the crystallized pattern usually presented. However, the new
proposal is not satisfactory either.s Firet, Kermit {5 not a normal
representative of males. As he is incompetent, it can be concluded
from these interviews thﬁt women can be supeirior, but ironically,
only to incompetent males. Becond, the antagonistic relationship
‘between females and males continues. In thi%‘ﬁ@nﬁﬁ, instead of
proposing that women and men étvuggle together for new social
relations, the program reinforces the existing opposition between

them.
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4.4.3, Astronaut, Maria, Children and David

(Append i~ text 3, program 4, tape 1)

The last interview discussed here {follows a completely
different pattern from the previous ones. Although it is alﬁm part
aof a Fictional program the intevviewée is a real and {amous
astronaut who taliks about her professional experience. Similarly,
the interviewers are real people questioning the famous astronaut.
In this sense the interview s carried out‘within the boundaries
set by this tuype of genre. There is nothing unusual about the way
participantﬁ interact or what they express throughout this real
event which takes place in a Fictitious environment .

The peculiarity of this svent which happens in one of  the
village doorwayes ig that it is not a simple interview. Rathmk, it
is marked by élements  from both interview and lesson, and the
outcome is very close o a real conversation. The common point
between interview and lesson  is  that hoth have e licit
power-holders, responsible for openings and clogsings, turn-takings

.

and topics. The two '8%° adults  in this event (David and  Maria),
pPlus the children, perform the roles of interviewers. But the
three adults also accumilate the post of ‘teachers ', thus being

more powerful than the children.

Interactional Conventions/Modality - Explanation

_The constraints imposed by the interviewerg are wmostly
related to choice of topic and opening as well as terminating the
gvent. The interview, therefore, becomes very sinilar to a casual
conversation. According to Kress and Fowler (1979) interviews can

be seen as peculiar conversations and conversations, by the same
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authors, that Dboth genres are permeated by  power relations
(although one is more explicit than the other) can be taken here
with the argument that this interview/lesson is very similar to &
conversation too; the imbalance in power is implicit, in fact wvery
tight, being more clearly manifested in 'the parts which contain
elements of a lesson.

The event i characterized as an interview because the
questionings are practically directed to the astronaunt , A
professional who holds the knowledge in relation to this area. In
addition, there is a certain control of turas, msinly in  the
opening and closing of the gvent, and the questioners are
interested, (most of the time) in the knowledge held bﬁ the
interviewes as in: "What stutd did you do once you got up there? .

The interview ﬁakw% the shape of a lesson becawse two of  the
interviewers (adults) open the event exactly like ‘democratic
teachers'“ They ask the other interviewers, the children, several
quest ions whose answers thew_ know, as in  "What "s kher name?” and
"What does she do?", in  oarder to ocheck the children’s knowledge,
as well as to teach the audience, making the educational purposes
of the program verd olear. dnother point is  that they provide
feedback after the children’s answers ("It 's a pretty big wofd",
"Five hundred feet, nol’), as teachers usually do. Similarly, the
end of the event s controlled by the two adults who, among othee
things, make a Jjoke with the kids in order to close the intervigw:

How about we all going to the space next time
with Sally? How many want to do that?
The kids raise their hands to show agreement with David’s

proposal, as in typical lessons.
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I referrdd to the parts  of this intevview/lamﬁon s
"democratic’ becauss there is relatively free participation of all
interviewers/pupils, and the topic is directed not only by the
"teachers ', but also by 2ll the intervi@werﬁ/wupilﬁ, and, exocept
for the beginning and end; children can  ask guestions whenever
they want. This informality of tuwrnsg it the main element which
approximates the interview/lesson to a cmnvwvmation.

The egalitarian relation between the interviewers and the
interviewee is not only mignalled by the informal environment
created with the sichange of turns. The interviewesrs aleo address
the astronaut as ‘Sally’, using her first name only.

The 't@acherﬁ' ashow saqual ity and closeness with the ‘pupils’
when they share their experiences as  in: "1 think 50 too", and
when they connect the issue discussed with the children’s  own

In

L3

lives as in: "would ol Tike to g0 up £o  space some time?’
addition, the ‘teachers’ show willingness to  learn with  the
interviewee, together with the children,

The interviewss ot only  answers questions, she also  asks
auestionsg herseld: Do you  know what ‘weightlessness is? " and
"You know what else we wear?' . Here ‘qu@ﬁtiona, however, have the
function of gathering the interviewers' background knowledge in
aorder to defineg the starting point of her explanétionﬁ, a%
teachers do with pupils. This Ffact also reinforces the close and
informal relation hetween the interviewsrs/pupils  and the
intevViewee/teachevr

The informality of the occasion does nmt prevent the event
taking a serious form too. Most of the astronant s answers to  the
children's Questions have the force of gscientific explanations, as

shown. below:
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space, and released them, put them upaae WM oo e
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carried them up in fthe shuttle, and then we took

them out of the shuttle.o.. we rFan an sxper nent

to make medicines that you can 't make... down here

on ecarth.

When we launch, we go stratght up in the air and

it taikes us about eight minutes to get where we
are going, and after... WO pinutes we are
already ... much higher than an airplane

waee B0,

in about... the time 1 can count twenty,,. we re

almost as bhigh 28 the clouds.

The S8Speech dcts transcribed above reveal the

woman

professional side, rather than the stereotyped side of the woman

usually portraged in the mass media.
The intervisw presents o relatively  syanetric
(congidering its pre-established rituals), and the woman

a prominent rrole here. Although she i3 portrayed in

relat ton
is given

A Vet Y

egalitarian way (considering she is an “important ' person), which

isa in  fact good, the program shows 39 different female model.

Getting away from the major prototupes presented, 'S$8° shows here

A woman  playing an  atypical Fole. The praogram  Cconveys A2

‘Progressive discourse in this respect. However, an interesting

paint shouwld also be made here. Although  the program presents 2

woman intfiltrating the male professional world '88° never
males performing roles which traditionally belong to the

domain.

A.2. Convergations

portrays

feminineg

Based on Sacks (MBY, Coulthard (41985) defines conversation as

'a atring of at  lesst  two turns . Kress (198%)  suggests that

coaversation, like any text, ie constituted by difference,. but

that this genre is usually marked by agresment in its overt form.
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Although many conversations do have explicit disagreement, (4 the
interaction is not overtly marked by agreement, the genre mady  be
lahelled an argument or 2 debate. As a result of ite tendency to
agreement, participants in converﬁation% are  sxpected to  use
testual strategies such as: exemplification, (minor) modification,
'refbrmulation, d@velmpmeﬁt (of the thread of conversat ion),
comprehension and interest.

Fairclough (4990) and Kress (1985 call attention to
conversation as the genre which impliss  lsast power doifference
mmoné participants. Consequently, participants are supposed to
have equal rights, and thus negotiate their turns to talk“.In this
tupe of interaction each member has the right to select others to
speak, select her/himself, or continue speaking. Fairclough
(4990}, Kresg (49289) and Coulfhard (4985 point  out that
conversation it characterized by a lack of pre-watabl i shed
interactional markers, a result of ite egalitarian aspect. The
content, however, i the most pre-establ ished eélement i
conversat ion, according to Kress (419853,

Although Kress (ibid.) states that no participant is supposed
to play a directing role in conversation, Fairclodgh (198%)
obhserves that in practice, this ideal kind of interaction rarely
occures in the reality of class divided societies. There e usually
A power relation between interactants, as in the case of the
teacher~student, which respects certain differences such as status
and higrarchy. These differences impose constraints  on the
conversation, Veﬁulfing in the powertul 's control of the event.

The authors (referred to above) focus on the analysis of

turnmtaking systems, since the characters’ devices to holds take
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the floor seem to be the most explicit indications of how
cohveraatibn worls, due to the lack of pre~established features.
In the "85° conversations, however, turn-takings are not  the
strongest points to be explored. As the conversations are scripted
(Fictional television programn) th@u' do  not  happen liké real
conversations in which participants “think on the spot’ (Kress,
i985). Yet, the use of "clausse 'chains",‘vathwr than  "sentence
chains® (Kress, ibid.) give the impression that characters do
"think on the spot’, but th@?e is not the characters' atruggle for
the floor. Hence, the taking of turns itseldf dowﬁ not seem to  be

f B - ) ) , ) . »
%mhhe most explicit indication of glations in these dgenres.

However, other elements of the intel fonal convent ions such as
Formilation and topic control show these relations of  power

difterence among interactants in the events.

4.2.4. The 0Old Woman and Mother Goose

(Append iy~ text 8, program 1, taps 1)

. The 01d Woman who Lived in =a Shoe (original
narsery rhyme) '

There Was an Old Woman who Lived
in oo shoe.,

She had so many children she
didn 't kuow what to do.

She gave them some broth without
any bread.

She whipped them all soundly and
put them Lo bed.

(e Nally, Rand & Company, 1981)

A very peculiar type of imbalanced relation between two women
is in Mother Goose’'s talk with the 0ld  Woman. Mother OGoose, the
imag ined author of the traditional nursery rhyme "There was an 01d

Woman ", i writing the poem in her office. The aursery rhymne
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protagonist, the Old Woman, arrives in the office with  her
children to pick oup the poen. As Mother Goose has not Finished it
et she asks the O0ld woman to wait and help her to Finish writing

the poem.
Interactional Conventions/Modality/Classification - Explanation

The exchange of turns hetween both wamen follows
asymmetrically, with no constraints imposed by any party, in the
beginning. The First interraption of the converszation is  made by
the Old Woman 's children. They start making noise and making 2
mess of Mother Goose's office, a  fact that disturbs the two
womnen s work . Mother Goose has to interrupt her speech freguently,
in order to calm down the children, and to inpose hersel £

a0 be quiet, kids..o., WEre You guYS...
hoys and girilseea., 31l right, guiect now, be
quiet bous and girlst listen!, Wonld 4you
cut that oubt?, weoeleave that paper alone..
Don 't touch that plcture! ok! Please, '
stop it!, hey,.. boys and girls, this is

my officet I paid... for this place.

When Mother Goose thinks the poem it Finished she tries to

-

close the event:
Ok, good, that ‘s it. The poem is finished. Let’'s
go to the zoo. Get your hats and coats. .«

Here Mother Goose makes use o¥'her asthority, as the office
owner, to end the event, sihce the 0Old  Woman, the children's
mother, does not do anything to make them quiet. As the confusion
cont inues Mother Goose is int@r#upt@d again, and loses control:
"My dear, I don’'t know what to do!" Although she struggles to
control the situation, ("1 what? Hey, come back!”™), the 01d Woman

dominates.: "Ah, dear.. they like a hot lunch at about one. Bye,
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bye”, taking control of, and terminating the event. Mother Ooose
becomes extremely nervous, tries to be heard ("I can’t.. I'm too
bugy! 1 can 't take cAre... Y, but it is usﬂlesﬁn She lesaves the
last utterance unfinished, because the 0O1d Woman cannot hkear her
anymore. She hag left.

The use Q¥ "dear”, “hf' and "hello® by both women to address
each other indicates solidarity. Furthermnre( using = pollte
request , Mother GOO%&‘a%kﬁ the Old wdman to  help her to  compose
the poem {"Maabeuau BEEene YO can help me out, ok?") This
informal and pollte wayw of asking Ffor help reintorces the
egalitarian relation between them.,

The 0ld Woman, hmwev&r,vstartﬁ to reveal what she s really
like, as the conversation continues. In the traditional poen - she
s referred to as a poor Old Woman who does not even have a .name,
and whoss 11%@ is dedicated to ke ohilderen. But {0 the 88
performance the Old Woman is also intelectually productive, and
she can even change the course of her l1ife. Although the poem says
that she does not know what to do, she decides that she can  do
ﬁOM@thing for herself: "1 got the poem, dear, you dot the kids",

The Old Woman is classitied as ‘old’, but her actions show a
‘new"ﬁnd act ive woman  born From th@‘old ong, since she changes
her practice. From passive and dedicated to.hev children, the. 01d
Woman becomes active and decides to tale care of herseld, rather
than Q# the children. In addition, she gvaluates the position of
the woﬁan (hersel F) doescribed in the poem: "MOTHER OF THE  YEAR",
calling attention to the great ‘deed’ which is to be a mother of
manQ children.

Although the part of the poem constructed during the sketch

is the same as the original rhyme and the protagonist represented
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in thevﬁketch is apparently  a prototype of the Old Woman, she
definitely changed in the wvideo. The two'01a$ﬁifica£i0n elements
ment iongd above, plus the way the O0ld Woman finitshes up imposing
herseld in the conversation, indicate this contrast. The 0ld Woman
wears round glasses, a scard on her head, wears a shawl and has a
typical high pitch voice. Her practice, hbwevev, is quite immature
and irresponsible for both an old woman, and a liberated one.

As was obseérved above, the conversation starts with the two
participants being kind to gach other. But as the children start
to distuwrb them the usual struggle Ffor powse ﬁtavtﬁn.ﬁothek fionse
tries to impose her rights as the office owner, but she fails.
Although cordial in the beginning, the 0ld Woman Ffinishes imposing
severe constraints on  Mother OGoose, simply transferring her
responsibility For the children’'s care to Mother CGoose. The modern
concept of the 01d Woman conveyed in this sketeh presents the view
nf a woman whd,ohtainm her freedom at the cost of another womaniﬁ
oppression. Now it is Mother Goose who does not know what to do.

This type of attitude seems to indicate an early stage of the
women ‘s liberation PFOC&%%.‘ Ingtead of solving her oppressed
position with an effective solution, the Qld  Woman aimply
transfers her oppression to another womén, It seems that the
program cannot propose a great many changes in these terms, aince
these changes imply deeper, structural changes, a% it will be

discussed at the end of this chapter.
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4.2.2. Little Girl and Super Grover

(Appendix- text 95 program 3, taps 1)

Super Grover is a satire of the super-hero of children's
stories. He is a alim and ugly anti~hero who wears an  armour-1ike
helmet, and the traditional cape worn by super Eevoeﬁn Super
Grover s literally a failure, although he does not think so0. He
tries to help a ‘defenceless girl, but all he does proves to be
useless. Despite the girl's reaction Supsr Grover is convinced of
his ‘success . Here again the program portrays inversion of roles

between the male and the female parts.

Interactional Conventions/Modality/Classification-Explanation

Although there is a clear difference in knowledge - and
consequent 1y in power (little girl: powerful; Super Brover
powsrless) between the twi charact@ﬁé, the interact tonal
conventions do not show this imbalance. Conversely, one can note
through a few clues, how the fake hero tries to construct the
Image of a real super her& and thus of superior, through his
anthority in soms moments. When Super Grover arrives at the Little
Girl's home, ke gives her no chance to ask for help. He simply
states: "0Oh little girl, it s Super Grover to save the day . In
the end of the sketch, when the girl discovers the problem with
her computer and tells him. that it is working, again he takes
advantage of the situation again:

what, what?... no, not bother to say thank

Yyou. ¥ omust be off. I must be off to save
other lTittle girle and boys in distress.
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Aga far as Modality im‘ concerned, one can note through the
meanings of the characters’  Speech  Acts, the difference in
knowledge between them, and the way the girl actually sees Super
Grover .

To start witH, Little Girl éhowﬁ great disappointment when
she realizes 15 i3 Super Grover who is "landing ™ on her hbuse, A%
indicated through kel  intonation and facial expression when she
sauﬁli"oh, oh, what is that? a bird? 2 plane?... obh, it's Super
Grover! . Then, the gi#l'm decision to asik for help to v the
computer, also shown through the intonation, and the stréess on the
word "computer”®, indimaté ahe does nobt expect him to be able to
help her: th, do you know  ANYTHING about COMPUTERS?". Super
Grover avoiding to say ‘no” directly ("Yes, Yes, I dmnvl do  know
that I do not know ANYthing about computers™) Ffor hkis part,
reinforces the girl’'s suspicion. Through his answers Super Grover
makes clear that he attespts to  make people believe he s
different from what he really is. ﬁnd when Super Grover leaves,
Little Girl looks at him, as i saying: 'nm way! v To sum up, the
characters’ attitudes Ehirough words, intonation  and body
eypr@saionﬁ show the little girl s muw@viovita over Supsy Grover,
Aalthough there is not a competitive relation between the two.

The greatest contrast betwesen the two characters is in the
words selected to represent  each one’'s world. Super Growver is
“super”, and is described by the narratﬁr &ﬁ

eofaster than lightning, stronger than steel,
and smarter than 2 speeding bullet.

The “Little” Girl, is a girl "in distress’ ~who needs to be
protected. The reality aof both characters, however, shows :the

opposite situation. Although the girl considers herseld “silly’
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hecause she had Forgotten o turn  on the computer switch, she
manages to solve the problem by herseld. She i a modern girl  who
works with a “"computer”, an object which  Supsr Grover had never
seen before. Super lrover is s0 old fagshioned, thét he wears  an
old helmet, like a medieval knight, and makes witchoratt to  help
the girl. Super Orover flies to his adventure in the illusion that
he really is a2 hero, but  he returns home via real transportation
means (on foot). He is incompetent and alienated, in cmnfraﬁt with
the girl who i4 ﬁtigmatixedraﬁ little ', but who is in fact hig
enough to take care of herself.
The super-hero portravded in this %ketﬁh has nothing to do
‘with the stereotype hero of children’'s stories. Neither has he
andthing to do with the hero-man stercotype that most women
supposedly dream of.  The perfect  prototyps of 2 man i modern,
intelligent, potective, efficient, strong and handsome. This 19
the image which_ is sold on television, cinema and magasxines.Our
hero, howsver, is a fake.
It can be noted that the context of Lhe program emphasises
the uﬁe dP the Spanish language. In addition, many of the '8
characters are Hispanic, as a consequence of the significant
piroportion of the Hispanics in  the United States. Thus, the fact
that Super Orover says "adiém' rather than ‘good bye ' can  be
interpreted as a subtle devaluation of the Hispanic culture, as it
is put in the mouth of  an anti-hero, and the consequent
valorization of the fmarican oculture, since the Fake hero

portravyed is not American, but Hispanic.
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4.2.3. Marita and Louis

(Appendix- text 10, program 4, tape 2)

Maria is a Pusrto Rican ‘mulata’ belonging to the group of
human characters who perform in the village, together with the
puppets. Lowis, another Hispanic, als0 takes part in the grroup. In
the sketch discussed here the couple workstogether in a store. The
pPassage starts with Maris reading a book.and i i s int@ﬁvuwting

her to remind her of her tasks in the store.

Interactional Conventions/Modality -~ Explanation

One can  observe in this conversation some points which
indicate the character’'s asymmetric rela#ion, although, in
sense, they are not very explicit. Maria’'s turns to speak are
interrupted by Lowis when!

1. 8Bhe Finishes rmadin@ and BRYE ! TTHE END! WHAT A& GREAT
BOOK! I 'muwa” Maria doss not continue her observation because she
reélizeﬁ Louwis  disapproval.

2. Maria starts to explain why she did not help him

I didn't mean to let you do all the work by
youraeelf., Tt 's just I got so wrapped up in
this bool! It's ...

But Louwis does not hear her. Instead, he shows interest in
tﬁe book, takes it from Maria And reads the title: "The-adventures
of captain Swashbuﬁkle'.

Although Maria realizes she should have helped Louwis, she
tries not to let him take too much advantage of his position as 2
victim. She makes a formulation, in the attempt to recover an

egalitarian relation:
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ook, I know that it's better when we work
together and when we do the jJob together.

But against Maria’'s formulation, Louis makes a refornulation,
imposing his own solution to the problem:

Maria, don 't worry.. We can sbill do the Job
togethagr oozl l, hm, T bhrought the boxes in,
while you read.. S0 now, you can put the
SUPPLIES wup, while I read.

The Infevactional Convent iong show that, although Louig has
the right to request Marim'% help to do  the Job, ke s too
insistent, and +finishes solving the problem in an authoritative
WA «

The way both characters address each.other, simply ags Maria’
and ‘Louis ', indicates their close and informal relation.

Another mark of informality is the way Louls refers fo
Maria's obligations. Louis not  only  asks her  to help him. He
demands her to, as when ke reminds her: "It s a Jjob for both of
s " . Although he tries to introdud@ an egalitarian envirohment
through his words, the imperative form and the intonation indicate
his authorltu- over his workmate., The SsSecond time Louis ocalls
Maria’'s attention he becomes softer, and more polite: "Maria,
wollld gou give me a hand?”, but the tone of his voice shows he is
impatient. The third fine, after Maria promises Lo work, ke Just
sads good! ", but  he points his finger, indicating where Makia
should go.

Maria, for her part, keeps apologizing and promising to h@lp,
but she does not accomplish her promises wntil the end o? vher
reading:

Yes, I ame.o I'm gonna help vou vight now., ok,
T'm sorry. Yes, § will, I'm closing the book
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right now, see? dnd I 'm putting it down.
When Maria stops reading and offers real help, (CWhat do  you
want me to do? ¥, Louwisg starts to show his revengefiul tone: "No,

no, no! That was the last box!’

Asg was observed above, their conversation happens
informally, and  symmeterically, in o sense.  Although oo is

requests have the force of commands, they are not strong enough to
make Maria stop reading bthe book;: they are jJust workmates. In
additioh. Maria' s excitement with the reading is stronger than her
need to fulftill her obligations.

In order to explain the possible meanings 0¥ Mavim and Louis’
relation, [ will depacrt  Ffrom the last word said by Lowis:
"Cooperation!’, which mummariﬁeé bhe explicit discourse of their
interaction.

When Lounis states that Maria will put the ﬁuppliéﬁ LA whilé
he reads, Méria does not look plessed. He, in turn, replies with a
revengetful tone!: "Cooperation!”. Louis seems to  imply not  only
that cooperation i3 the rule which governsg their work, but also
that ‘He who laughs last, laughs longest . Lowis seems to
contradict his discourse here, 28 he talks about cooperation, hut
gatablishes a competitive relation with HMaria. In fact, based on
the way Louis bﬁhaVEﬁ, their conversation gets very clogse to  an
argument.

Undoubtedly, the relation of the two characters is quite
conflicting, despite their equal status and  the consedquent
in?ormality. From the point of view of gender relations, the
contlicting relation described here shows  the male party  as
successful in dealing with the situation. The fact that Maria does

not feel compellied by Louia' aunthority ie explained by the
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educat ional ainm of the program. Through Maria's iresponsibility

hat work, the program shows how plessant (€ may bhe to read a book.

In the end, ‘88" shows that the male party finishes up dictating
what to do. The Ffact that Maris  over-apologizes (transcribed
above) seems to indicate a very “Feminine  feature; apologizing

could he a way of being liberated from work. &8 Lowis decides that

Maria can do another task afterwards, while he reads, she doed not
Tike it. Maria's disapproval of Louis ' decision shows she wiants to
keep the privileges of submissive women and leave the heavy  work
for Louis. Maria shows she s not prepared to share work with men.
Although the type of work Lowis proposes to  share (carrying
weight) s neually atbtributed to men, he doss not try to be @
‘gentleman . This seems to be a positive symptom on Eiﬁ part. But
in the end he fails, since he dictates what to do.

Thus, in terms of gender relations, the program tries to
convey o prograessive discourss (women  and men sharing works, but
it is wunsuccessful  in face of Maria's immaturity, and Lodis
athor ity and revenge.

This portrayal of cooperation between female and male needs
further discussion, though, in  terms of the capitalist diﬁcmurﬁa
conveyed through the explicit ‘cooperative principle. The program

ancourages coopaeration among HMispanics Ffrom the same class and the

+ +

same hierarchy. $8 does not show this problem from the point  of
view of the employer in relation to the employes, which is the
real critical point. The program only shows the poor class ‘& need
to cooperate among themselves. In this sense, the cawifalist
discourse of cooperation becomes dangerous, since it eliminates

N

the notion of division in human relations. Without EVEr

questioning how cooperative human relationsg are in capitalism, the
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program provides o partial view 0f the problem, leading the
audience to accept exploitative, rather than reéeally cooperative

relationg.

4.2.4, Maria and Tellie Monster

CAppend ix- text 14, progeram 1, tape 1)

Tellie Monmé&r, @ Punnswlookiﬁg puppet who belongs to the
group of main characters, (s the prototype of dissatlisfaction. In
all the sketches ke performg, he shows great  concern with his
Timitations., He is o pessimistic about himself, that even when he
sucteeds, he does not feel pleased. He immediately starts thinkling
about a probable situation in which he will ?ail,vaﬁ when he tvies
to teach a group of people to count in Spanish., Maria joing the
aroup on  the street of the <illage and notices an . enbarassing
environment. Oneg of the children tells Maria that Tellie is having
problems teaching counting in Spanish, and Maria decides to  help

him,

Interactional Conventions/Modality/Classification - Explanation

Maria s powsrful role in the interaction is signalled  Ffrom
her arrival and interruption of the event: "Hi, everybody!. What's
going on?", and it continues with her control of the conversation
unt il the end. Maria's dirdction of Tmllfe and the children’s
actions is shown in:

Listen closely..., IT711 tell you what.., Watch

me mouth.ee, I want Y4ou..., You say, and they
will saye.e, ALl gsing together . v
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In addition, she shows her authority, as 2 teacher, in  her
demandiﬁg feedback from Tellie ("You got  that, Tellie?') and in
the formnlation to conclude the svent: "A11 right, Tellie. You did
et

The 1eﬁéon form which this conversation acquires s 2
consequence of the sducational aim of  the program. Although  the
gvent is explicitly =z conversation (marked mainly by the place
where they arel, its real aim is to teach the audience how to
count in Spanish. Therefore Maria, who is one of the puppets and
children’'s  Ffriends, also becomes their, and  the andience s
teacher, controlling the way the event ocours.

Tellie, for his part, accepts Maria's impositions in her
attempts to help bhim, assuming the role of @ a pupi1, He does
everything that Maris orders, ag  in "Yes, please!”, "I'm all
ears ., "ok, ok”, "uno, dos, tres... although his insecurity makes
him hesitate, for a moment: "No... no, I couldn’'t."

Mar ia does not inmpose a constraining  environment, when she
Joins the other characters and greets  them  infornally  (THi,
mvevsbods!“), The informal and close environment can  also be

"

observed in  the Fforms of address. used ("Tellie", "Maria® and
"you'), as well as in the way characters look in the video.

The force of Maria's commands, however, indicates her
implicit authority over the others. 8She is very careful, though,
since she waes 2 Lot of devices to soften her impositions, and
thus show a more egalitarian relation. Firet, she tells Tellie the.
kKind of person who is able to help him, preparing him to accept
het contribution:

Well, Tellie, I can kelp you! I+ vyou wanna
teach counting in Spanish, Just aslk someone
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who speaks Spanish...

Then, she annouances her knowledoge of  Ypanish ("Yo hablo
eapanol also! T'm Posrto Rican. T apenk Spanish”); and recalls
theivr friendship ("How long have wyou  known me?"), indicating he
can trust her. Finally, she introduces an intervrogation to offer
help:: "You want me to teach you how to count in Spanish?’,

As can bhe noted, Maria imposes her authority verdy  subilly,
and she continues doing it throughout the conversation, in an
attempt to maintain  an informal and close snvironment. She wses
direct commands to control the event, but alwavys with a
democratic, questioning tone, to  leave the other participants at
ease to change the thread of the conversation, i+ they want:

Al rightee. listen elosely, ok?, T'11 tell
your what, Telliesos a1t right?, ... Just
watch my mouth!, Now, I want 4ou... 0k?,
You say, and they will saYy..., Once more,
olk?, ALl sing together now, ok?, One more
time!.

Maria s commands are mostly accompanied by soft EHPressions
followed by interrogation marks, in order to decrease the
imperative force.

Another strong indication of Maria's teacherish style is in
the force of her foraulations bto encowrage Tellise' s self reliance.
First, she sings, preparing Tellie to follow her:

You will count in Spantsh

I wou take vour time

Just Follow me, and wou will see,
You will be just Ffine!

Then, she introduces another command ("You 're on dour  own,
now" Y implying that he i able to do what he wants. After Tellie's

successtul result Maria praises him, as a prize for his learning:

"A11 right, Tellie! YOU DID ITH I'm so PROUD of YOUL.®
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The caretful way Maria deals with Tellie, however, does not

help him to Feel more secure, 2% his Speech Actse indicade

Although he denies ke has a problem, ("0k no, there’'s
nothing weong with me! "), transeferring his limitations to  an
unknown subject (C..0Tm supposed  to bteach... ), he finishes  up
confessing: ("...I don 't know how.").

Tellie's insecurity is also apparent in the force of his
hesitations: "Nouowono, I oocouldn 't ; Ha, hat (doubtFuld,  “Well,
You know... . Negative  sometimes, in  other moments he is  more
positive:

T'm o alil ears!, Ok, ok, waal, I DID ITH, T'm
preound of me too, Mo bs, bha, haeoWadll that
was wreab |

Tellie has wups and downs, in the credibility of himseld

along the evant, but in the end he fails completely:

Maria... Marial... what i someone asks
me o count in Russian, or Portuguess, . oP
Bangalee.. . oh, Maria, 111 be in big trouble!.

As was observed, Tellie ' s fpesch is marked by o negmtivw
tone., and the program punishes him for his lack of self-reliante.
He is stigmatized as "monster’, and proves to be unsuccessful  in
most of hig actions (obther sketches) o Although Tellie succeeds in

this sketch, in the snd ke fesls frustrated and unsucasssful .

During the conversation portraved in this skeboh, the

Female party wuses the author ity of a teacher in her  performance,

while the male plavs the role of a subordinate pupil. Here, as in
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other sketches, one can observe the woman playing a stereotypsd

role since the female’

1y

s power ful position is a consequence of her
athor ity as a teacher. The teaching professions Cand motherhood)

are socially ‘permitted’ Lo women.

Work with children is & continuation of the housing tasks.
The stigmatized view of women as incapable s observed in this
respect, since their task s restricted to %h& wordd oF the bhouse
and the children. The program portrays a mter@@tspe here in  bhe
sense that it reflects the reality which restricte the world of

\

fhe woman. The portrayal of Ffemale teachers and mothers (4 @

recutrrent feature in Sesame Street, 2 observed in Chapter 3,

In addition to the sexist connotation, one can also note a
atrong American  valug implicit in the  slketob tﬂwﬁ‘ tradit ional
Amer ican self-reliance. Amgricans do  believe in their capacity,
and thjﬁ helps them to be successful, as Emerson (19740 EXPI RBEEE

throwghout kis "Seld-Reliance . The author preaches that one has

2

to trust oneseld, as shown below!

To believe vour own thought, to believe bthat what
i trus o~ For ogou in gour private heart s brae
for all men, = that (4 a4 gehious.

Thers (2 9 time 0 gvery oan o sducat ion when he
arrives at the conviction that envy s ignorance
that imitation is suwicide; that he must take
Rimaself for betbter for worse as his portion.
(p.ii2s)

Tellie does not follow the American pattern, and the progeam

punishes him. Self~reliance is clearly encouraged AMON G
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Amer icans, since it is necessard o beust onsselt in order to. e
ahead anﬂ to conauer other cbuntriﬁﬁn

The american imperialimtic mind can also be perceived in the
‘respect T to the MHispanics culture, another recurrent featurs in
the program. By teaching Spanishkh, superficially, the program
projects an image of respect and value for the Hispanics. Hmhfnd
this image, however, one can nhnobte that the official 1anguagé.

English, a8 well as Che Gmerican  bebaviows (self-raeliancs, o

example), is the pattern actually imposed to the Higspanic

communitics living in the LS4,

4.2.%. Amanda and Ernest

(Append iy~ temt 42, program 1, tape 1)

In the hoat  love sketch,  the program portradgs the
prototypes of the woman-lover and the man-professional.

The puppet characters, Braset and  Amandzn, are sailing on  oa
tour ist boat. Ernest s  the bhoat captain, as identified by his
i Form. Amanda, ong of the passengers, seems to be the capbain’'s
close friend. During the voyage Ernest declares his Tove for the
hoat. Before his First declaration Ernest, very aladly, arests a

passaing eagle, while a romantic music plave in the background.
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Modality/Classification - Explanation

n

The meaning of what the charactersg say in this skebohk i

strongly conveyged through the characters ' intonation.

famanda areets Ernest with & rising intonation coavedying Ehe
int imacy of gwﬁﬁonﬁ who is in love. Bhe also implies certain
tension mnd‘ formality, as P4 expecting  something imnportant to
happern s DM OHD O GOOD MORNING,  ERNESTI". Erpest, converssly,
shows through his intonation no excitenent whatsoever at Amanda ‘s
arrival: "0k, good morning,jﬁmandan" fe he s versy Qﬂthuﬁiaﬁtiﬁ
about his boat, ke wanits fm speak up: Do vou know what 1 love?"
Besing & rising intonation again, Amanda shows she expects him to
say he loves her. "0H, WHAT DO YOU LOVE, ERNEST? Ernest then
cont inues plaming Amanda s game

B AMANDAl. .. I lmvé..” I lﬁve THIS‘EUAT!
A YIEE? YES?

Amanda ‘s first reaction to Ernest s statement of love for
the bBoat, rather than for her, (s of disappointment ("OHU") . But
she soon recovers, and transfers her love to Ernest s boat  too,
adeguating to  the new situation (th, well, [ love this boat
too! "). Ernest now  seems Lo interpret Amanda’s  statement as @
coincidence, rather than a result of his refussl  to love  her:
"You do?’. And Amanda intensities her transferrence (TO0R, YES. ..
I adore thiﬁ boat™, "L'm CRAZY ABOUT THIS BOAT!I")Y, while Errnest
continues with his indifferent tohe in relation to her: 'Qh,l oh,

aood! ",
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The fredquency ot fhm wer d “Tove " used in the asketeh (414
times) shows the whols  sketoh im.cmntr@d onoa love affair.
However, it is not a love aftfair between human beings, bubt between
a man and his boat.

This passage reveals a visible opposition between the man’'s
dedication to his profession (hoat captain), and the womsn 's
dedication to the man (Ernest s lover), prototuypes of men's and
women ‘4 behaviour in society. The sketch aiﬁo shows  the  woman
Flexible to what s put to ker, as a result of her submission to

the man.

4.2.4. Suisan and Big Bird

(Append ix- text 43, program 3, tape 49

Big Bird, a nice yellow puppet bird around 2 m. tall, is  a
very childiﬁf character. He is 2 great friend of the children, ih@
puppets and the adults. His delicate voice and the way he relates
to everybody in the village make him very well accepted. In  Fact,
Biag Bird is one of the main chafacterm, appearing several times in
rach program.

Sugan and Gordon are a black wmarried couple. Together withk
David,.another Hispanic, they also take part in the gvoﬁp of
adults who perform in ;SS'.'In the passage, the three adults are
talking in the doorway of one of the houses of the village, when
Big Bird joins them. The characters talk about the stars, shooting
stars and the moonh ~ giving the andience some naoation of  astironomy
‘m. In additon to the central topic of the conversation, there is
another discussion (mainly between Big Bird and Susan) around the

problem of going to bed late.
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Modality - Explanation

The power relation between Sugan and Big Bivd bécome$
explicit through th@ir Speech Acts, rather than  through the
Interactional Conventionm.dﬁed,.

Activating her maternal instinct when Big Bird joins the
group lats n the evening, $Susan is not pleased bhedause Big Bierd
does not go to bed. Ohe can say that Govdonvalmm activates his
paternal inﬁtinut,‘ A% he  shows concern with Big Bird being up
late: "Big Bird, what ‘re you doing up so0 late?”. Bordon does not
reply to Big's greeting, indicating, as  suggested by Coulthard
(49285), that he does not consider Big Bird his conversationalist,
since Big Bird is supposed o be sleeping at that time. Although
Gordon’'s intervention has the form of a question, he is in fact
telling EiQ Bird it is time to go to bed. But Gordon, a prototype
Father, is .not persistent. He leaves the Job to the one in
charge’” of it, while he keeps the responsibility for giving Big
Bird explanations on astronomy. o

Susan is muach more persistent, in hév attempt to convince Big
Bird to go to bed. #ig, for his part, directs his excuses to
Gordon aonly in the firet repliy. In the others, ke tries to
convinge Suaanbof hig treasons For staying up.

Susan ‘¢ First intervention can be noticed in the tone of hewr
(paralinguistic) observation ("um, hum'), after Big Bird’'s Ffirst
excuse. Then, she starts ladghing and  says tenderly: "Lathat ‘s
versy nicé, honey . Maybe ygou wanna g0 back to bed! . Although Susan
is apparently making a suggestion (Magbe™), by her intonation and

by touching him softly she indicates authority over Big Bird.
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Susan and RBig Bird’'s relation continues with Big's exeuses
and requests  to stay, Followed by Sysan s permissions Cand

tolerance), permeated with the group discussion of astronomy:

BE: Dh, but I'm not even tired! Come on! Can I
- stay up 2 little while? Please... Please,
please, pleage,
O, all rights Bubt Big Bird, Just for a while,
ok ?
BB: 0Ok.
BB T never knew that either! Did you know that,
Radar? Good idea coming out herg!
S Um, hum! tone of repression

F23
WS

uheﬁ Big Bird vawns, Susan tries Lo convindge him agafn "0k,
ok, come on. Let me walk you back to bed!"). But Big Bird decides
o fight for his right to stay,<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>