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RESUMO

Pesquisas empiricas tém demonstrado a importancia da
organiza¢io rqtérica na compreensio e produgio de - textos
expositivos (ou narvativos). A idéia basica & que a organizagio

tetérica subJjacente a um dado texto interage com o esquema formal do
leitor (seu conhecimento prévio, e sua experiéncia com a organizagHo
‘retérica) ihfluenciando.na compreensio e producio de textos;

Essa dissertacio relata os resultados dé um estudo de
treinamento planejado com o objetivo de ensinar organizacﬁd retérica
a estudantes universitarios, a fim de ajuda-los a organizar seus
textos escritos de - modo coerente e claro. Doze estudantes
universitarios matriculados no Curso de Lingua Inglesa da UFSC
participaram do estudo. IDurante trés sessdes de treinamento, eles
foram instruidos nos padroes textuais Situacﬁo—Prob1ema—80iuc§o~
Avaliago (S-F-5-A) e Comparacio conforme propostos por Hoés (19283)
e Jordan (1984). Os resultados da anélise das composicBes escritas
antes do treinamento em comparagdo com as composicﬁes produzidas
‘depois do treinamento indicam que a énfase dadé 5 organizac¢io
retorica melhorou significativamente a coeréncia ' geral das
compbsicﬁes expositivas dos estudantes em termds dos seguintes
pontos: {) Coeréncia global conforme indicado pelos resultados da
avaliagdo holiética; 2) Distribuigio dos quatvo compoﬁentes
semanticos do padrio textual S—P—S—A na ordem légico/temporal normal
de Situacﬁo—Problemé—Soluc%o @ Avaliac%o;. 3) BinalizagBo explicita

do padrio S-F-S-A subjacente A&s composigles; € 4) Relagbes



semﬁnticas claras e coerentes entre as frases (ou orages) das
composicOes. A partir desses resgltados conclui-se que 0 ensino de
escrita  que enfatiza assuntos ao nivel de discurso pode melhorar a

qualidadeve a habilidade de redacﬁb dos estudantes.



ABSTRACT

Recent research has shown the importance of rvhetorical
organization ih,the ﬁomprehension and production of expository (qf
narrative) texts. The underlying text strucfure interacté with
reader ‘s formal schemata (the reader ‘s knowledge of, and experience
with text structure) and seéms to affecf reading/ comprehension and
writing abilits. |

This dissertation reports on thé results 6# a controlled
training study designed to teach text _Structuré to wuniversity
students. in order to help them organize their written texts into a
clear and coherént language unit. Twelve students envolled in the
English Language Course at UFSC'partiéipated_in the .studs. During
fhree training sessions they were taught the "Situation-Froblem-
Solution—Evéluation (S~F~8~E) and Comparison text patterns as these
are proposed by Hoey (1983) and Jordan (1984). irhe'results'of the
anélssis of the compositions.written before the  trainin9 compared
with‘ the compositions produced after the training,indicate'that_the
training on . text structure increased significantls the overall
quality of the students’ expositorﬁ compositions in terms/ of : 1)
Overall coherence as indicated by the Bolistic evaluation resuits;
‘2) IDiistribution 'o?. the four semantic components of the S-F-S-E
pattern in tBeir normal time/logical sequence of Situation-Froblem-
Solution and Evaluation; 3) Explicit signalling of the underlying S5-
F-S-E pattern; and 4) Clear and cohérenf semantic linkage between
sentences. The study concludes that.writing.instruction focusing on
discourse level issués can significantlsviﬁprove student ‘s .wfiting

ability and quality.
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INTRODUCTION

a) Language Comprehension and Frevious Knowledge

Research in reading comprehension (Béftlett 1978 and  HMeyer
1978) has shdwn tHat readers use previous background knowledge tHaf
is relevant to the type of task they are going to perform. As a
general> rule, ‘that background knowledge can be related to fhe
understanding of the subject matter dealt with in the discourse or
to the wvarious ways tﬁe subject matter can be organized  in
discourses. In terms of schema theord, some authors distinguish
between theéé two types of knowledge. Carrell (1983), for instance,
calls the former content schemata and the latter £Qr.mal- schemata.
According to Carrell, gdntgnt schemata have to do with the readers’
background knowledge of the‘content area of the discourse whereas
_anmal‘scbemata.have.to do with the.readers'bbackground knowlédge of
the formal fhetorical or 6rganizational> stfuctures of different
tspes of discourses. The present study deals only with the 1latter

 t3pe of schemafa.’



Another scholar concefned with text gtructure is Meyer (i975).
According'to hér, ‘expositorg discodrses can be structured according
to the following five patterns: a) Collection, b)i Causation, c¢)
Response, -d) Comparison and e) Description.. Each of these types

represents a different schema writers use to organize texts.

Longacre (1983) also discusses structural categories and some
of them vresemble the patterns of discourse organization posited by
Meyer . He nofes thaf ekpositors 'discourses can be ovrganized
according to the following notional (or semantic) sfructures: a)l
Conjoining, whicﬁ includes 1) ‘COUPIiDQ 2)  Contrast, and 3}
Comparison , b) Alternation, c¢) Temporal relation, d) lL.ogical
relation and e)~.Elaborative device such as 1) P#raphrase, 2)
Illustration and 3) Reportative devices. The three last categories
are consideréd by Longacre discburse embellishments. wifh regard to
climatic ﬁarratives, Longacre vpostulates the following notional
structure: Exposition-Inciting Moment-Developing Conflicf—Climax—
Denouement~Final Suspense-Conclusion (see Longacre 1983: 20),-nofing
that "Something like plot caracterizes forms of discourse other than

narrative”

Sharing some. features with the above authors is Van. Dijk’s
(1977) structural model. According to him, narrative discourse is

organized in terms of Setting-Complication—-Resolution-Evaluation-

Moral. As to scientific discourses, they can be organized in terms
of Introduction—Problem—Solqtion and Conclusion. Van Dijk‘ notes
further that ~ "it is the task of a génefal theory of discourse to

classify and define such categories, rules and their specific

2



textual functions” adding that “The structure of an argument, Pdr
example, éhould be assigned independently of whether it is about
ehgeneering, linguistics or child—caré" (p. 1955). |
Another berspectivé regarding patterns of | discourse
brganization is that taken bg Hoey (i1983). According to him,
discourse genves as diverse as narrative and expository can be
organized in terms of Situation-Froblem-Solution  (or Response)-
Evaluation (or Result). Apart from this pattern, Hoey also suggests
that. expository material can be organized according to Matching
patterns which includes i) Compatibility, 2) Incompatibility andv3)
Genéfal—Particular which can be subcategorized into a)

Generalization—-Example and b) FPreview-Detail.
b) The Froblem

A great amount of empirical research in the field of reading
(Bartlett 4978; MHeyer 1975 and Carrell 4985) has provided evidence
that the rvhetorical organization of a text interacts with the
reader ‘s formal schemata, i.e., the reader’s background knowledge
and experience with text organization and affects reading
comprehension. While VPOSitive effects have been reported on the
influence of students’ awareness of text structure on reading
comprehension, only a few research studies (Taylor and Beach 1984)
have looked at the influence of students’ awareness of text
structure across both skills - reading and writing. Even fewef
studies have been carried out in the EFL classroom regarding the
influence of .students' knowledge of text structure on writing

proficiency.



The present@v stud5 'aims at testing if training on _text
structure will improve the overall quality of Brazilian University
students’® expository writing in English. The approach to .dicourse
analysis selected to form the basis of the training was that
proposed by Winter (1982; 1986) and systematized by Hoey (1979;
1983) and Jordan (1984). This aéproach is one of fhe few which
combines surface linguistic_ features and 1local 1levels of text
analysis with the overall structure of discourse. The text struﬁture
selected for study were the Situatioﬁ-Problem;Solution—Evaluatipn
(heréafter S-F-S-E) and Comparison patterns. The reason for
selecting these two text sfructures are twofold: - ?irst,  they
vexemplifs two types of text structure which commohls recur in mahg
Engliéh expository  materials, = and second, they exemplify two
6rganizationalla different tspeé 0? text structures> in that the
former pertains to the Logical Sequence and the latter to the

" Matching relation (Hoey 1983).

The subjects whovparticipated in thé presenf étuds were twelve
students belonging to Sth, &th, 7th and 8th semesters-o¥_stud5, and
they were all enrolled in thg Fortuguese/English Language Course at
the Universidade Federal de Santa Catarina. By working with mofe_
~advanced level students I expected to avoid structural - and
vocabulary broblems which might inter?ere with the students’ abilitg
to write in the foreign language, and second, to avoid coherencé

problems which might be caused by insuffitient cognitive maturity.



¢) Research Hypotheses

It was hypothesized that onﬁe the twelve students were trained
.to_ write their expository compositions using either the .S-F~S§-E
ééttern or the C@mparision pattern, the overall quality of their
compositions would improve.' More specifically, thé compositions
would improve in relétion‘to: i) Global coherence (as indicated by
fhe holiéfic evaluation results): _8) Distribution of the four
-compoﬁents of the S~-F-S-E patfern.in.the'seﬁse that the compositioné
‘would fﬁllow the norﬁal time/ibgicalvsequence 6? situation, problem,
solution and evaluation (when'choosing.the S—F~S—E patfern); éi
Organizétion of é sequence of coherent comparisons (when choosing
thg Compérison pattérnf; 4)’Explicit signalling of their underlying
strﬁﬁtute realized by the language items avaliable. for orgénizing
thesé two Patterns of discourse; - 3) Clear and cbherent semantic
linkage betdeen séﬁténces. | |

The studs. is divided into four chapters and four appendices.
Chaptef I prqvides‘a brief discﬁssion.of the linguistic notions of
Clause Relation and Text Structure. I'araw on the theories proposed_
by M. F. Hoey (i979: 1983) and E. O. Uinter(i988; 1986).

Chapter“II presents tge research design - the Déta Collection,
the subjects and the description of the activites devised = for the
three tfaiﬁing sessions. The criteria for the analysis of the
compositions are also estabiisﬁed.

Chapter IIIl describes the results of the aﬁalssis and chapter
IV - provides the implications o¥v‘fhe research for the teaching of

7

writing and recommendations for further research.
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The appendices include all the materials used in the research,
i.e. the texts used in the three training sessions and the students’

compositions.



CHAFTER {1
CLAUSE RELATIONS AND FATTERNS OF DISCOURSE ORGANIZATION

This chapter discusses the linguiétic notions of Ciause
‘Relation and Pattefns of Discourse Organizatioﬁ and the language
items avaliable for signalling both of them. It alsovdiécusses the
means whereby their underlying meéning can be identified with the

help of Question and Faraphrase tests.

i,i. Clause  Relations

Discourses can be caracterized as the product of semantic
relations holdiné among their senfencesf(or clauses).

Iﬁ order to_explain thé relational phenomenon as it is related
.tb pafterﬁs of disaourse;organizatibn I will draw oﬁ the Clause
Relational épprdach to discoufse”analssis developed by Winter (41982
and 1986) and sistematized by Hoey (1983) and Winter and  Hoey
(1986). The reasons for this choice, asvoné would expect, are
rélateﬁ to tBe. emphasis given by these linguists to the means
wherebs- the semantic relations are signailed as such to
readers/listeners. 1In éddition,. and where appropriate, I will also
make.references to other authors.

7



Winter (i971i) defines a clause relation as:

The cognitive pfocess whereby we interpret'the meaﬁing of
a sentence or group of sentences in the light of its
adjoining sentences or group of sentences (cited in Hoey
1983: 18). :

. As _poinfed out by Hoey (1?83) a number of inferences can be
drawn ffom Winter ‘s definition of cléuéé'relatioh. First, that a
‘felatipa is éssentialls concerned with mganing. Second, that the
total meaning of a pair of (juxtapoéed) sentences has to be greater
than the simple sum of their parts. Third,'that language (or simply
a sentence) is only meaningfully intérpfeted. when contextualized.
Finally, and from a decoding point of view, that clause relations
are: |

acts of interpretation by the\ reader)listener ~of what
she/he encounters in the light of what has already been
encountered (Hoey 1983: 18)5 , ' '

.fhdjoining" .in“_the definition of clause relafion means
“withiﬁ'the same discourse”. Based on this notion, a large number of
combinationai possibilities.for relatiné semanficalls the sentences
vcan_be seen (Hoés 1983: 170). A.single sentehcg may be in a relation
(or not) tb-its adjacent gentencé. In the same way, a group. of
sentences may be in a relation to another group of sentences  which
L in tutn may be in a relation tovone single sentence (or even a
nominal group). The combinational possibilities are infinite,
thqugﬁ “no one .discburse ever realizes anstbing like all the

options,"” (p. 169).



1.1.14 Types of Clause Relations

Readers/listeners make. éense of discourses by processing the
semantic relations holding between clauses, sentences, of group of
éentences. According to qus (1983) and Winter and Hbes (1986,
ciause relations can be divided into two broad classes: a) Logical
Sequence relations and b ) Matching relations. l.ogical Sequence
relations are relations  where statemenﬁs are seen as following one
from the other, rveferring seqdentialls either to & change in a
time/space continpuum or fb a deductive or causal continuum._Hatching
relatidns, on the other hand, are related to statéments whose
particulars are matched in terms of what they éhare or what tBeg

Y

differ. Commenting on these types of relations Winter (1986) says:

The Logical Sequence Relation should be seen as being in
contrast with the HMatching Relation (p.94).

According to Hoey (1983) and Winter and Hoey (i986), the

Logical Sequence relations can be divided into:
(a) Cause-Consequence, as in

The soil.has dried out, because it-did not rain this summer
{(Van Dijk 1977: &8).

where the main clause is the Consequence and the subordinate

clause the Cause.



{b) Condition—ConseqUence, as 1in

If he has not worked hard enough, he will flunk his maths exams
(Van Dijk 1977: 76).

where the 'subordinate clause is the Condition and the main
clause the Consequehce.

(c)' InStrument-AcBievément, as in

Mr . Barton 1lighted a dip by sticking it into the Ffire (Hoey
1983: 19). ‘ : :

where the main clause is the Achievement and the subordinate

clause the Instrument.
- (d) Instrument-Furpose, as ih
‘To please her father, Hars-stésed'home (made-up).

- where the second clause is the Instvrument and the first . clause

de Purpose.
(e) Evaluation-Easis, as in

Mrs. Jaﬁes' is dne of the most. benevolent pevrsons I have ever
seen. She supports materially three homeless families (made up).

where the first sentence is the evaluation of Mrs. Janes as,.a
benevolent individual and the second sentence is the basis for the

evaluation_previousls given.
() Time Sequence, as in
They played tennis for an hour, then swam for another hour

(Longacre 1983: 98).

10



where the First sentence depicts an event which is seen as

preceding the event depicted in the second sentence.
Matching relations, on the other hand, can be divided into:
(a) Incompatibility, as in

The skirmiéh was not taken seriously at Vienne. What was taken
seriously, however, was the fact that Constantius had named me
his fellow consul to the New Year (Hoey 1983: 20).

where the serious attentipn given to the appointment of the
gpeaker in the second sentence is in contrast with the inattention

given to the skirmish.
(b)) Compatibility, as in

Upstairs Fred thumped and bumped and tossed and turned. And
downstairs Ted moaned and groaned and crashed and thrashed all"
over the bed (ibidem).

where Fred and Tedvare matched against each other for their

similarities of responses to their sleeping arrangeménts.
(c) General-Farticular which includes:
i) Generélization—ExempliFication, as in

Nations which lose their sense of self-preservation perish.
Take Carthage, for example, which failed to realize in the

years of the second punic war the seriousness of the
struggle in which she found herself engaged (Longacre 1983
i26). .

where the first sentence provides a generalization to which the

second sentence provides an exemplification.

B &



2) Preview-Detail, as in

This study is designed with many possible uses in mind. The
obvious uses of the study are...(made upd.
where the first sentence is a preview statement signalling tBat
the likely uses of the study will be given next while the Ffollowing
sentences fulfil the preview statement by giving the particulars of

the uses of thevétuds.
d) Topic Haintenance, as in

There is a river with caravans by it. On the river there
are two boats (Hoey 1983: 184).

Hoey notes tBat-topic Maintenance is the most basic type of
clause relétiou subsumed under the Matching relation in the same way
that - Time Sequence is ‘the mest basic 'tspe of clause reiatibn
subsumed under the Legical Sequence relation. |

Though Logical Sequence and Matching felations are considered
as repfesenting twq discrete tsﬁes of ciause relation it is possible
for a pairlof sentences (or clauées) to be semantically related in
“such va way that those ‘bread types of relations can be seen
‘underlying them. This pheuomeupn is commonly called "The Hultjple
vClause ,Relation" {(cf. Winter 1986: 25). Hoey (1983} gives the
following example of a text embodying both tﬁpes of relations:

He did.not want to go for Easter because he didn't wish to
-leave London because he didn't want to leave Rose (p. 20).

ie



wheré, as he points out, the first clause is saying that his
desire not to go away for Eéster.is the result of his desire not to
90 away “from London thch itself the result of another desire,
namely not to leave Rose. In addition to this reading of cause-
consequence, these three clauses are also in a compatibility
relation. They are .sasing that he had three compatible negative

desires (cf. Hoey 1983: 21).

1i.1.2 Signals of Clause Relation:

Semantic relations are signalled to readers/listeners by means

of linguistic items. The two sets of grammatical connectives -
subordinators and conjuncts - which serve frequently to combine
ideas which could be expressed in separate sentences, help the

readers/listeners identify and interpret what kind of relation is
being sighalled. Thus if we take the subordinating item “because"
and use it to connect thé following pair of clauses "she was here
bacause she was waiting for Faul” we notice that the subordinator
“"because” signals thaf these two clauses are in a cause-consequence
relation, the"cause 'being given in the second clause and the

consequence in the first.

Aéart from the subordinatdrs and‘ conjuncts, a thifd type. qf
linguistic signal - lexical - serves.the function of .signalling
rglations between sentences/clauses. This type of linguistics item
generally shares the semantics of subordinators and conjuncts ~and
yet, grammaticéllg speaking beiongs to totally different category -

i3



‘(cf. Hoey 1983: 23). Winter (1982) calls these conneﬁtives as
vocabulary 4, 2 and 3 and states that frequently one can be
',paraphrased by the othev; given di??erentvcontexts. ?Ar‘exémple,
the instrument-achievement relation can be paraphraéed by "by-ing" ,
by the conjunct fthué", and bg . the lexical signal
“instrumental” -, as in,the'¥olldwing example:

1) By appealing to scientists and technologists to support his
party, Mr. Wilson won many middle-class votes in the election.

&)"Mr.' Wilson appealed to scientists and technologists to

support his party. He thus won many middle-class votes in the
election. S
3 Mr. Wilson's  appeal to scientists and technologists to

support his party. were instrumental in winning many middle-
class votes in the election (Hoey 1979:. 30). »

Winter and  Hoey (1986) cite ‘ “lead to", ""reéson",

“subsequent to", "dif?erenf", and so on, as examples of lexical
signals, observing that the diferences among the uses of
subordinators, conjuhcfs and lexical signals "lie not in the

- relation they represent but in the context in which they would most

naturally appear"” (ibidem){

Longacfe (19835 also postulates that certaiﬁ types of relatidns
find_ correspondence ‘in specific surface structure Features. and
language expressions. He observes that the relations of succession,
simultaheits, COuéling, contrast and - alternation ére commonlj

associated  with surface structure conjuncts such as and. then,

i4



while, but, and or. And that these same relations also correlate
with expressions such as precede/follaw, he'simultanepug with, be

courled with, conirast with, alternate with, be mutuslly exclusive

with. Thus we can say "John went downtown and bought a hamburger"”
or "John’é buying a hamburger followed his going ddwntowh"'..we can
say "I spent an hour at the library while my wife shopped“. or  we
can say "my spending an hdur at the library was simqltaneous with
my wife’'s shopping”™ . ‘We can also say my Borse is white, but your
horse is black® or "my horse’s whiéehéss contrasts with your
horse’s blackness"’ and so on. In all these possibilities, Longacre
~adds, "English shows a great versatility of built-in metalanguage"

(1983: 78).

In addition to subordinators, conjuncts, and lexical signals
the meaning relation hoiding between clauses/sentences (or group of
sentences) can alSoibe signalled by repetition. According td Hoey "
(1783) repetition can take various forms. It can take the form o?
simple anﬁ cpmplex‘ repetitién. substitution, deletion, .ellipsis,
paraphrase and grammatical/lexical parallelism.” Take, for instance,
the example below: |

In spite of the hopes and prbmises of her allies Germany

remains divided; in spite of strenuous efforts at intevnational

virtue she feels herself morally reviled (Hoey 1983: 24).

in which the vreplacement of Germaoyd - by she, plus the
grammatical parallelism between the two sentences are all brougHt
B together to help signal that a matching compatibility relation is

operating here. Hoey (1983) notes that this'grammatital parallelism
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‘is further rein?qrced'bs the-léxical‘parallelism holding between tBe
linguisfic material comprising that pair of sentencgs. As it is, the
lexical parallelism is given by the nouns 4hgaesk ‘etomiées& and
efforts whose semantics depict something to bé regarded positivels
and the complements of the_linking yerbs, nameis - divided and

reviled whose semantics depicts something to be regarded negatively.

Take also the following passage:

No Russian wants to conduer the world. Some Americans do,

on the best crusading grounds (Winter 1986: 93).
‘Aé‘ can be noted, the mafching vihcompatibilits relétion
»estab}ished betweeﬁ: fhe pair of sentences is a Puﬁction of the
replacemenf of Neo Russian by Sowe Awericans and o?vthe repetition
| of fhe whole prgdication _Qauﬁ to conguer the uQnLd iﬁ the secdnd

séntehces, the repetition disguised here by the pro-form verb do.

Hoés (1983) says that fépetition is a common method of making
semantic cdnnections> bet@een séntencés in addition to being an
.impoftant’ means to . their :interpretation._because “"where two
.sentehces héve .matefial in commdn. 'it is Qhat is :changed that

receives attention_bg the reader; while the repeated material acts

as a_frémework Fbr the interprétation_of the new material™ (é. 29) .
vAccofdingls, | the new information in the clause with partial
répetition” is éalled "replacement” and with full repetition
"replacément by 'addition" iwiﬁtef 1986). The Pir;t and second

examples given abovev'displas bthe former and the latter types

of replacements,-respectivels.
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1.2. Clause Relations and Patterns of Discourse Organization

The two types of clause relations subsqmedvundef the classes of

Logical Sequence and Métching are considered as basic in that theQ

form ‘our stock relation between two clausesl or sentences the
moment they are put togethef" .(Uinter i986: 91). As we saw earlier,
thesé relations are essentially concérned with meaning. When they

‘are combined and organized as a larger 'relation ‘a pattern of

discourse will surface.

Winter and Hoey (1986) define a pattern of discourse
organizatioh solely in tevrms of combinations of clause relations and
- suggest that the discourse analyst can analyse any pattern of
discourse in the éame way as individual clause relations and in the
process "assert that discourse patterhsvare, in fact, combinations
of ‘relations™ (p. 131). Commenting'on the relationship between
basic clause relations'and patterns of discourse'organization Winter
(1986) says:

Basic Text . Struétures are the Baéic Message Structures
which act as particular linguistic contexts or wvehicles
~for. Basic Clause Relations. Like Basic Clause Relations,
Basic Text Structures can form complete structures whose
memberships can consist of as little as two one-clause
sentences (p. 21). :

Logical Sequence and Matching relations can intefacf with the
larger type of relation, namely Situation and Evaluation which = for

Winter are the ¥undamental units of discourse énalssis. Situation

and  Evaluation can be best regarded as corresponding to textual
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. statements which convey facts (the situation for X) and to textual
sfatements which convey interpretation or'opinion about these facts
(evaluation of X in this situation). Winter (1982) adds:
It is my claim that situation and evaluation is one of the
larger clause relation which ovrganizes the other clause
relations in messages, short articles, stories, arguments,
etc (p. 1920). :
This larger relation of situation and evaluation can unfold

into an interﬁal structure consisting of problem(s) and solution(s),

thus rendering the complete pattern Situation-Froblem-Solution {or

Response)-Evaluations (or Résult). According to Winter (1982) an
evaluative clause may evaluate either a “basis” or a "fact” or
it may evaluate a situation "which need not be a basis” (p. 9).

Hoey (1983) gives the following example of a made-up narvrative
-discourse which is structured in terms of situation and (positive)

evaluation:
“I was on sehtra duty. All was quiet’.

In terms of the ¥Qll §-F-S-E pattefn, still according to Hoey,

it could be somenthing like:

“I  was on séntrs'duts. I saw the enemy approaching. I opened
tire. I beat off the attack “"(p. 35).

where the first sentence is the situation and the second the
"problem. The solution (response) being given in the third sentence

and the result (with implied positive evaluation) in the last.
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- Another pattern of discourse organization postulated by Winter
is the Hypothetical-Real étructure.‘ He notes that this text pattern
may come into operation whenever another person’s point of view (the
Hypothetical) is. presenfed and then rejected or affirmed by the
writer (the Real). Accovrdingly, rejection may take the form of a
denial statement which can be followed further by a basis or a
‘cérrection followed “optionally by a basis, or some combination of
thesé“ (Winter and Hoey 1986: 133). MWinter (1982)  gives the
following example: ,

The modern 'generation.of young women, pfoud of their
uninhibited impulses, ~are apt to suppose that Edwardian
girls were timid, coy and lacking in exciting
inclinations. I soon learned that this was not always the
case. Late one night the bell rang and on the step were a
young woman, her face muffled up, and a sheepish young
man .

"When I came to examine her in a good light I observed
her eyes flashing with fury while he explained that they
had merely been saying ‘good-night’ when ‘this happened’.

The young lady was unable to utter a sound +for in
attemping to devour  each other with kisses she had
dislocated her jaw (p. 200).

where, as Winter points out, the first sentence ié to be taken.
as the Hypothetical member, the second which is given in the form of
denial is tb be taken as the Real member for the hypothetical
étatement while the rest of discoures is offered as a basis for the
denial statement (the basis being given in the form of a narrative).

Hoey (1983) also postulates other patterns of discoqrse
.organization. These include the MHMatching Incompatibility and
Cqmpatibilits' patterns and the Genevral-FParticular pattern which
includes the Generalization-Example pattern and the PFPreview-Detail

pattern.
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Take the following example of a Matching Compatibility pattern:

Nitrates amd Nitrites have been used widely in the curing
and processing of foods. They improve the quality . and
appearance of various meat products. For example, nitrites
prevent red meat from turning brown and give the familiar
red color to such meats as ham, bacon, sausage and hot
dogs. Without nitrites, bacon is salt pork, frankfurters
are bratwurts, and ham is tough roast povk. ‘

Besides changing the appearance of foods, nitrites
and nitrates are also beneficial in that they serve as

preservatives in many meat and fish products. They .are
added to foods to prevent bolutism, a form of food
poisining which is often fatal...(Spyridakis and Standal
1987 : 297). '

where, as we can note, the chemical elements nitrates and
nitrites are matched for what they have in common. Note also that’the_
third sentence is serving as  an exemplification ~ to  the
generalization given in the second sentence. This support s Hoye's
notion that discourses can be often "organized by means of a
combination of Generalizatioh—Example and Matching Compatibility”
(1983: 151).
Here is another passage, this time exempli?jing a HMatching

Incompatibility:

Fred and Ted wervre Friends.

Fred was big.

Ted was little.

Ted was always broke.

Fred always had money.

"When they walked in the rain, Fred got wet,
but Ted stayed dvy...(Hoey 1983: iii)..

whevre Fred and Ted are matched for what they differ.
The example below exemplifies a discourse organized  according

to the PreQiew—Detail pattern:
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There are roughly three New Yorks. There is, first the New
York of the man or woman who was born here, who takes the
city for granted and accepts its size and its turbulence
as natural and inevitable. Second theve is the New York of
the commuter - the city that is devoured by locusts each
day and spat out each night. Thivrd, there is the New York
of the person who was born somewhere else and came to HNew
York in the quest of something...(Dornan and Dawe 1987:
506) . :
where the first sentence tells in advance that three types of
New York will be presented while the other sentences provide the

datails of those types of New York.

1i.2.1. The Meaning of Situation and Evaluation

-

Winter distinguishes three types of Situation. The first type
is what is commonly referred to as context of situation. According
to him this fFirst type of Situation is represented by the non-
linguisfic real world situation, the actual facts not yet realized
in linguisfic form. The second type of Situation is the higﬁlg
selective linguistic representation of the real world situation.
" This is seen in the question a writer may ask: '‘what are the facts
-(situatibn) that  are of relevance here?". The third type of
Situation 1is defined as "the chunk of preceding text whose overall
structure is taken as linguistic situation to be evaluated” by
evaluative clause(s). This is seen in the question: “what do I
think (or feel) of the facts (sifuation) here?” (cf. Winter 1982:
?). This 1last sense of Situation accounts for the Situation-

Evaluation pattern.
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Likewise .winter also _distinguishes between two types of
- Evaluation. The +First type has to do with the clausé (or - sentence)

whose topic is devoted to evaluation or interpretation of Situation

(facts). The second type of Evaluation is given in the form of an
adjective modifgihg a noun in a nominal group of a clause “whose
topit is_devoted to sdmething other than think information"” (Winter

ig82: 192). UWinter gives the following Example "I met a very nice

girl yesterday"” noting that the adjective group "very nice" is
functioning here_as “"stock” evaluation in a clause whose topic is
“meeting somebody” (ibidem).

-1.2.2. Lévels of Details of Description of Text Fatterns

 The linguistic requirement;for-completing the madeFup narfative
discourse given in section 1.2.° waS‘fulfilied in the simplest way.
This was so because fhere was a one-to-one correspondence between
the séntences of thé. discourse and each posited structural
ﬁategors. However, not all real diécourses do yield such}a vneat
.correspondence bétweeﬁ their éentences andveach structuraj category.
.If they did, .as Hoey (19795 pointsxout, " "no text would be 1longer
than a handful of sentences” (p. 28). It comes as no ‘surprise,
therefore, that in real discourses each structural element can be
taken Qp bs two or more_senténcés. As in the foiiowing example which

is an expansion of the narrative discourse mentioned above:
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It was six o’'clock in the evening.  All the rest of
them were in the mess. I was on sentry duty. I saw
the enemy approaching. I estimated that there were
five hundred of them in all. I quickly sent a message
for reinforcement. At the same time I opened Ffivre. At

the First they kept on coming. The machine gun,
however, slowed them down. By the time - the
reinforcement came I had beaten off the attack (Hoey

1983: S2).

Here each one of the componentsvo¥'thevS~P~S~E pattern is made
up of two or three sentences. According to Hoey (19%9) in this
expanded version of discourse giVen.in i.2. the new éentences can
be seen as éﬁswering tspical'continuation ﬁuéstions sucB as  "what
else did you do?" and “"how many" (§.  22). He adds further"that
these continuation questions fdo not‘alter'the étructure °¥, the
text but = ask that addifional details be supplied” (ibidem) .
According .to him, confinuation questipns can be seen in ‘contrast
withl starting. questiohs "which ﬁefine the discourse “to be

produced” (p. 139) (see section 1.4.;.),'

1.3. Signalling of Fatterns of Discourse Organization

At this point ‘the question of how'a' discourse signals its

underlying structuré to its readers/listeners comes into  the
picture. We noted earlier that subordinators and.conjuncts realize
the signalling function. This means that whenever ohe of those

éonnectives is used to lihk two clausés/sentences the meaning of the
relation is that given‘bs the connective used (fhough this should

not preclude the fact that a relation may not_be signalled by means
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of one of these connectives, remaining thus a covert relation in
which case one connective can be inserted in such a way that the
meaning of the relation is revealed). In spite of this, in regard to
the | Froblem-Solution relation, the simple presence of these
signalling connectivés. here ‘ particularly _ the
subordinators/conjuncts  used to signal the Instrument-échievément,
Instrument-FPurpose, and ‘Cause—Consequence relations, doesn 't
ﬁeqesSarils .entail that the meaning of the relation is one of
FProblem—Solution. Suppose we encountef the connective "because"

linking the two following clauses:
Mary was sick because she ate a deterviorated apple.

In this specific case we would vbe best entitled to infer  that
the meaning of thé relation is one OPVCause—Consequence but not of
Froblem-Solution. So to relate dne set of relations to the larger
relation of Froblem-Solution Hoés (1983) proposes the following

rules which he calls  "Mapping Conditions”™. They are aé'Folldws:

(1) We will assume two parts of discourse, a and b, in =a
Cause~Consequence relation. I+ (i) a has  been
independently established as Problem and (ii) b contains
the role of agent, then b is Response.

(2) We will assume three parts of discourse, a. b and C.,

of which a2 and b are in an Instrument-Achievement or
Instrument—-Furpose (Furpose being movre or less equivalent

to hoped-for achievement), and of which 'a has not been
-independently established as FProblem. :

Given these circumstances, - it (i)h contains the role of
agent and (ii) ¢ prevents, reverses, avoids harm to, or
seeks help in preventing, etc, some crucial aspect of a,
then g is the Problem and b is Response.
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(3) We will assume two parts of discourse,a and b, in a
Cause~Consequence relation and that a has not been
independently established as Froblem.

I¥ (i) b contains the role of agént and (ii} b also
prevents, reverses, avoids, harm to some crucial aspect
of a, then a is Froblem and b is Reponse.

(4) We will assume the same for mapping condition 3. If
(i) b contains the role of agent and (ii) b also can have
attached to it a purpose clause,g which spells out the
layman ‘s understanding of what b means, and it (ii) the

.newly formed ¢trio conforms to the conditions of mapping
condition 2, then a3 is Froblem and b Response (p. 57 and
S8) . ' ‘

Hoey gives the Pollowing examples which clarifs each one of
the four mapping conditions:
Mapping Condition 1:
(a) (i) HMy wife and I went to see Citizen Kane. (2)
Unfortunetely all the seats were booked. (3)So we went to
the theatre instead (p. 57).

“where, as he points out, sentence 2 and 3 are in a cause-
consequence relation (sentence 2 is established as Froblem as
indicated by "unfortunelety"”) and sentence 3_contains "we"' having
the role of agent. Sentence 3 is then Response..

Mapping Condition 2:

(b) It was raining hard, so I shut the window to stop the rain
blowing in (ibidem).

where_clauées i and 2 are iﬁ a cause-consequence relation while
clause 2 and 3 are in a instrument -purpose relation; Clause 2
contains the “"I" in the role of agent and clause 3 contains an
avoidance of some part of clause § (stop the rain blowing in versus

raining), then clause i is Froblem and clause 2 Response.



Mapping Condition 3:

() My daughter had taken the plug out, so L put it back (p.

58)
clause 1 and 2 are in a cause-consequence relation. Clause @2
has an agent "I~ andvreverses some aspect of clause 1 (take the
plug'oufvversus put (the plug) back). Then clause i is Froblem and

clause 2 Response.

Mapping Condition 4.
(d) It was raining, so I put my umbrella up to prevent the
' rain hitting me (ibidem). ‘
clauses i and 2 are in a cause-consequence relation and clause 2
has "I" vas‘agent plus an attached purpose clause which preQents a
crucialv aspecté of clause i. Then clause i is Problem and clause 2

is Response:

Apart from subordinators and cdnjuncts,v the Froblem-Solution

pattern, like the other patterns mentioned, can also be signalled by

lexical signals. In discourses organized as Froblem-Solution, there
are specialized lexical = signals = which  indicate to the
reader /listener when she/he is encountering such a pattern. When

contextualized, these signals control and direct  the Qnderlsing
structure of the discourse.‘Therefore; they are of primary importance
for analysing discourses since thés are the writer's_ explicit
signalling of the intended organization of the  discourses (Hoey
£983). In relation to the made-up example mentioned in sectioﬁ i.2.

these lexical signals would be as follows;
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My situation was that I was on sentry duty. I saw the
enemy approaching. I solved this problem by opening fire.
This achieved the desired result of beatting off the
attack (p. 53).

where gifualion. eproblewm. and resulf are lexical signals that tell
the reader that this discourse is structured according to Situation-

Froblem~-Solution~Evaluation (Result).

Other  lexical items which signal Froblem are: dilemm=a,
difficulty, danger, unpleasant, and so on. Jordan‘(i984) goes on to
say that:

Whenever we recognize such a word in the text we expect
the text to tell us of solution (actual, attempted or
proposed). Solutions are recognized as things or actions
that avoid, counteract, reduce, prevent or overcome the
problem. Then the text may evaluate the effectiveness of

the solution with words as excellent, important, quick,
unique...{(p. 9).

In discourses ofganized, according to the Hspothétical~Real
pattern there is also a range of specialized lexical items which
signal to thé reader/listener when she/he is encountering this text
structure. According‘ to Winter (1982) the lexical items which
signal hypotheticality are: argument, assumption, claim, speculate,
suppose, think, rumour, etc, (p. 197). The lexical items used to
signal the Real member, which can be given in the form of an
affirmation or denial, can be: a) true, affirm, agree, confirm,
right, etc, for signalling affirmation and b) 'contradict, deny

dishiss, wrong, false, etc, for signalling denial. Returning to the
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‘Hypothetical-Real pafterned text given in section i.2.  we can see
that the lexical item used to signal Hypotheticality was "éuppose"
- while the item used to signal‘the Real member which ﬁaé given in the
form of a denial was "this.was ﬁot always the case".

Winter . alsob»calis atteﬁtion to the presenﬁe of certain modal
verbs as a signal of‘hspothéticélits, and mentions in passing thét
their méaning can Qarg from "indefiniténess where the concern is
‘ﬁot SO:muéh for the truth” of the clauée to "hypotheticality where
the cohcern;is for the truth of the clause as such"  (1982: 198).
"This latter use of the modals accounts for the meaning of the
Hypothetical member in a Hspotﬁetical-Réal structuréd discourse.

As to the Incoﬁpatibilits (or Contrast) and Compatibility
Matéhing‘patterns'thes can be identi#ied in a number of ways. In the
first élace théa'often manifest ssntéctic/lexical parallelism and
répetifion (simple and compiex), substitution, ellipsis, deletion»
aﬁd péraphrase.'Cbntrast and Compatiblity may be recognized.ba other
means  as well. These include thg presence of nagation and antonyms
(or near antonsméf fér.ﬂatchiné Contrast and of synonyms (or near
-ssnonsﬁs) and  hyponyms fof the Matching Compatibility, as in the

- following example:
Fted was big.'Ted was little (Winter and Hoey 1986).

‘where the antonsmé big/litile set up a Matching Incpmpatibilits
;eration bétween-thét pair of sénténces. |
VOI":
HMary loves &hinése‘ food. Her brother simply 1likes it

{(made-up).

28



where the near synonyms love/like set up a Matching
Compatibility relation between that pair of sentences. |
Lekical signals sefve also the Functipn of 'signéiling the
Contrast and Compatibility Matching patterns. Examples of these
lexical items include: incompétible.vdissimilar,’contrast, opposité,
different, etc, FoerOntrést, and compatible, compare, similar,
alike, etc, for Compafibilits. Take the ékample below:
| | That ‘s a different_ thérmomefer. On that thermometer
thirty-seven is normal. On this kind it is ninety-eight
(Winter and Hoey 1986).

- where the lexical:item' "differeﬁt" is here signalling (in
‘advaﬁée) that the relation between tHelfdllowing sentences will be
one of contrast. Note also the paralleligm o?I structure established
béfween the last sentences reinforcing the contrast relation.

| -Relatéd‘items for éignalling Contrast and Compatibility are the
subordiﬁators aﬁd Cdnjuncts. Signalé o#lthisltshe includé: aithough,
, wHile, etc, as examples of subordinators and on‘the other Eand,
again, also, likewise, in the same way, etc, as example of
conjuncts. it éhouid be‘noted,'ﬁdwever, that though these items have
rather different functions and are not to be considered  as
nsgnongmoué; theﬁ alltserve;the function of signélling Contrast and
Compatibilifs in discourses (cf. Hoey 1987).

| Uith_ regard t6 the Genefal—Particular,pattern which iﬁcludes
the Generalization-Example and Preview-Detail patterns, there are a
humbef of items which help iﬁdicate these patterns. To begin with,
hsponsﬁs vcan' be generally taken as a. signal of the General-

FParticular pattern. Also conjuncts such as “for example", "a case
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in point” , etc, 'cén be used to signal the Generalization-Example

pattern, apart from the fact thét-the underlying semantics of this

-‘pattern comes into play whenever a member X of a' set of Y is
Sélected for exemplification, as in the following examhle: “choose
a good ﬁame, e.g., HMichael" (cft. Longacre 1983: 125).

As to the Preview—ﬂétéil éattefn, Hoey (1983) nofes that "the
'preview:'member may contain no clue fhaé it is part of a relafion
‘Qith‘a.subsequent detail member or it may contain a clue in the form
of a liSting; the extreme form of the létter being enﬁmeration which
normally demands detail to follow" (p..138); He gives the following
example: o

It (thé Haréoon) consists of a ‘socket';‘v‘shank', and
‘mouth’. The shank which is... The socket is about... and
the mouth is o?.fg (ibidem), ' '

Qhere the preView member (firsf sentence) éontains a list which
pfedicts but does not demand detail to ?ollow.b

Compare the above example with the Following given in {.2.:

There are rbughls threé New Yorks. There is, the first..;
Second...Third. .. ' '

Qhere the preview meﬁﬁer. conféins a list’ in. form of a
_enumer#tion thch. demands details to follow in the subseéuent
sentenées. |

Hoey (1983) saQs that “definition is a éignal of detail to be
étdvided in a Preview-Detail relation” (p. 140). "He also
distinguishes three types of details: a) structure detail, b)

function detail, and c)AcompositiOn detail.
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It is  worth noting thaf the'Hétching relation can ffequentls
occur between particulars in a Beneral-Farticular pattern. In the
Generalization-Example pattern, for instance, the writer may decide
td'provide various examples in order to illustrate thé generalizing
statement, though, he/she may provide a lot of examples and give
them approximately equal attention or she/he maQ decide to focus on
one of the examples at thé expense of the others (ct. Hpes 1983:

154).
1.3.1. Operation of Lexical Signals

In real discourses lexical signals operate in three basic ways.
They may sighal a relation in advance or after‘the relation itsel?
(the relation itself Winter terms legicalvtealizatinn). When they
tell the reader/listener beforehand how to interpret‘.a relation
they are named anticieatory. And when they tell thé reader/listener
afterwards vhow to interpret -a relation they  are termed
retrosegctive. It is also possible for a relation to be spelt out by
a lexical item during the relation itself, as in the example 'below
of a matching relation of imcompatibility:
Feopie think'of Rirmingham in two differenf ways. Alderman
FRank Frice sees the city as a sort of anvil whereas my
barber thinks of it as a neutral sort of place - built by
people who worked hard for generations (Hoey 1983: 22).
where in the nominal-group‘differenh waus, the lexical signai
different spells out in advance a relation of contrast, wads tells
that more than one opposihg.view will be given and the tonjunct

whereas signais that the contrast is under way.
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Take the passage below of a lexical item signalling a relation
retrospectively:
The manufacturer’'s familiar argument in support of the
adequacy of existing coating systems does need scrutiny in
respect, for. example, of the slipper dipping process;
excess~point ‘runsf which can arise are subsequently
‘buffed out’ in ‘paint-finish’ production area with
inevitable concurrent. removal of primer and undercoat in
certain cases. Resulting weakness points arising from this
cause can exist generally at the joints of the sill and
*A°, 'B/C° and D’ posts (Hoey 1979:31).
‘where the lexical item rgsulting is signalling the relation of
the nominal group to which it belongs with the previous sentence,
and the item gause is Signailing refrospectivels the relation of the

second halt of the previous sentence to that nominal group as oné of

cause—-consequence.

i.4. Elicitation Techniques

In this section we discuss two language techniques which can be
used in _order to elicit the undevrlying meaning of 'patterns' of
discourses (or Clause Relations). These techniques are: a) Question

Test, and b) Paraphrése Test .

1i.4.i. Question Test

The organizational pattern of a discourses (or the clause
relation that comprise it) is not only ascertained by means of the
identification' o? the subordinators, conjucts, 'and' lexical

signals present in it. It can also be identified by the use of.
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questions which can be in the form of grammatical questions (Wh-
questions) or requests for information (cf. Hoey 1983: 28). vThis
operation can be carried out by projectiné the discourse into
question and‘ answeyr Fﬁrm in é manner which resembles a 'kind' of
dialogue between the reader and the writer mediated through the
text. The reader acts as questiqner and the text as answerer. In.
this sense and bn the condition that a discourse is well written one
can account for its organization in terms of implied qﬁestidns which
arise out of previous statements. Winter (1998) says:

~We take the pragmatic view that for every clause there
~must be a question to which it represents an answer.

adding further that:

Wé take a clause in its context of‘adjoining clauses and
ask ourselves "what <questions does the clause under
consideration answer of its adjoining clause or clauses
in this particular context?®"(p. 7).

For exémple, the following sentences "oF course,, there are
other points to be considered” , if contextualized; would raise in
the reader’'s mind the questions:. “what are tbe other points to be
considered"; or “tell me the other poinfs to be consideved”™ the
remaining sentence(s), - thus woﬁld be expected to provide the‘
particulars for these questions.’

According to Hoey (1983), questions can be divided into broad
and nafrow. Broad questions are normally apélied to ﬁans situations,
i.e., they tend to elicit answers of a certain tspevin almost any
discourses. For instance, the following broad questions*tan be
applied to elicit‘the S-P-5-E pattefn:
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a) What was the situation?

b) What was the problem?

c) What was the (gour) solution?

d) What was the result? or How successful was this?

. Broad questions can be used to elicit the Real membery of the
Hypothetical—-Real pattern. As we saw earlier, in the two components
of this pattern the Hypothetical presents someone else’s statement
to be affirmed or denied as true. It follows quite naturally from
this . that the role of the Real mehber can be seen as an. answer to
the following questions: is it true? or “how true is it7"
fAlso the question: “how do you know it is true?” can be used to

elicit the next clause relation of the Hypothetical-Real pattern as

basis (Winter 1986: 103).

In regard to the Matching pattern Hoey (1983) proposes the

following questions:

(a) Is what is true of X (nof) also true of Y or Is whét is
true for X at one stage (not) also true of X at another
stageT (p. 149). '

(b)) How does X differ form Y? and How does X compare (is
compatible) with Y7 (ibidem). :

As to the General-Farticular pattern the following questions

can also be applied:

{(a) Give me an example (or examples) of  this, for the
Generalization—-Example pattern (p. 137).

(b) Give me some details of X or Tell me about X in greater
detail, for the FPreview-lietail pattern (ibidem).
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Hoey proposes further the following questions which can be used

to elicit the tree types of details mentioned in section 1.3.: al
"what 1is it made of?"” for composition detail, b) “what .is its
function 7" for function detail, and c) "how‘would you describe

X7T"  for structure detail (p. 143).

Winter and Hoey (i9864) note in passing that questions such as:
“what follows from this?” , “what does that lead to7" , etc, can be
used to elicit fhe Logical Sequence 'relation; Accordingly, the
questioﬁs "what happened next?"” elicitsvthe basic Logical Seqdence
relation, namely Time Sequence, whereas “"tell me more about- X"_
elicits the basic Matching relation - Topic Maintenance (p. 123).

Narrow questions are in many sensés the converse of broad
questions. They tend to be applied uniéuels to specific situations
(discourses). According to Hoey (1983), narrow'questioﬁs have the
advantage of spelling out exactly the relationship holding between
two sentences (or parts) bf a partiéu]ar discourse. He providesbthe

following example:

Mr. Wilson won many middle-class votes in the election (p.

a28)
where the narvow questions “how did he achieve this?"  or
“how (did Mr. Wilson win many middle—claés votes in the election?)"”
predict the next clause of this clause relation <(here the

instrument-achievement relation) as answers to the posited questions.
Hoey ndtes that this latter question is narrow but '“that part which
~is unbracketed (i.e. how) can also stand on its own as a broad

question (ibidem). He also observes that, tﬁough those two narrow
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‘questions contain'exblicit lexical signals of achievement, namely
“how" and © "achieve" , this is  not essential to “"their
‘functioning” , and extending beyond the present case, for the

functioning of the question test in discourses.
1.4.2. Faraphrase fest

Anofher method for clarifsiﬁg 'fhé' clause relation holding
'Betweeh‘ the sentences of a discourse is by means of the paraphrase
test. This i§ because writers mas-deéide not to spell_ouf explicitly
the relations holding between the senténces (or group of sentences)
of their discourses. _Thus,‘ whenevef fwd clauseé or sentenﬁes (or
group of sentences) are presented as having no overt sigﬁal of the

relationbthes are in, we can check out which relations are possible

by the' use_ofvrephrasing so as to include an overt signai.»_ Hoey
adds; “if the reéult.doésh't_chanée the'meaning, then.the relation
ig that indicated by the signal inserted”, advising ‘that ‘"there
will be contextual differences according to the signal used” (1983:.

26). He gives the foliowing example:
Peter went fed. He knew he had seen silly (ibidem).

in which no éoft of subordinator or conjunct‘: can be seen
linkiné this pair of sentences. According to the paraphrase'fest, a
signal can be inserted between the two sentences, for instance, the
.éubordinator "because™ in order to make clear the meaning relgtion
holding between them, in the presént:case, that:thes.are in a cause-
consequence relation. Thus, the fesult cén be:
Peter went red because he knew he had been silly.
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1.95. Summary

In the last. sections I have discussed the notion that
discourses can ‘be best caracterized aé the product of semaﬁtic
relations »holding.between-(or among) their sentences-(or clauses).
We havé_ seen that,  according to Hoeg (1983) and Winter - and Hoeg
‘(1986), these semantic felations fall génefalls within- twb broad
categofies: a)d Logicai Sequence felation énd b) Hatchingv relation.
Logical Sequence relation can be seen as further subdivided into:
i) Cause-Consequence, 2) Condition—cﬁnsequence, 3) Instrument-
Achievehent, 4)Instrument—Purbose,b 5) Evaluation-Basis and 6) Time
.Seqqence; Matchingvreiation; on the ohter hand, has also beeﬁ seen
as_?urther:subdivided into: 1) Incompatibilitg, 2)'Compatibilits and
3 General~Particqlar ﬁhicb is.subdivided into: a) Generalization-
Example and b)“Preview~Détail. We have shown that these types of
Clause Relations findﬁusualls ;orréépondence in surface linguistic
items. whichvhelp indicate what type of relation is being signalled
to the readers/listeners. These itemé inciude; . a) conjuncts, b)

subordinators, and c) lexical signals.

I have 4additibnallsl shown that, apart'from these types of
semanticvrelations, there are Qell (and culturally) esfablishéd text
patterns which are used to organize. linguistic ﬁaterial into
diScOurses;_Thesé patterns have been seen as including the Situaton-
Evaluation and its full versidn,"némels the S-F-S-E pattérn, the

' Hypothetical-Real, the Incompatibility and Cdmpatibilitg ‘patterns,
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*and thé General-Farticular patterns which include fhe
Generalization—-Example and Preview-netail; We have also shown that,
 ']ike claﬁse relations; -thesé text patterns usually find
cbfresppndence in specific linguistic items which help signal their
underlying imeanihg (or organization).l fimong the - main signalling
categories are the conjuncfs. 'subordin§t0rs. lexical signals and
repetition. Finally .I have shown that fhe qnderlging meaning of a
discourée (or vthe clause relation that comprise it)»ﬁan also be
:identified bﬁ means of using fhe Queétion and Faraphrase tests.

All _the 'categorieé of Clauée‘ Rélations discussed 1in .this
chapfér.and their corresponding signailing items will»be used in the
cour se éf analysing the students; pre~ and post-test cﬁmpositions.
As to the patterns of discourse organizations discussed, the
.analssis will take into accountronlg the §-F-S—-E and Hgéothetital-
Real patterns. 'Thé Question »andiPafaphrase'tésts will also be
eﬁploged in the analysis as they may glari?s tﬁe meaning relations.
holding between. tBe sentences (of_vclauses) of thev students’

compositions.
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CHAFTER 2

METHODOLOGY

2.1. SUBJECTS

A gfoup of twelve Btaziliaﬁ undergraduate students envolled in
the Fortuguese/English Lanéuage'Course at Universidéde Federal de
Santa.Catarina participated'in.the study; two studeﬁts were envolled
in the Bth semester of study;, five in the 6th, two in the 7th, and

three in the Sth semester. Six weré'?emale and six male, their age,

t

raging  from R4 ko B6, A1l the twelve students voluntwered te
participéte in the study. Each of the subjects wrote three English
compositions (two for the pre~te§t condition and one for thé post-
test condition) as explained below. Beth sessions for data
collection and for the training.wére held at UFSC by the.researcher

himself?.
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2.2. DATA COLLECTION

2.2.4 Fre-Test

A

week before the first training session the students were

given two sheets of paper each of them containing three topics to be

-developed

in & composition. The students were instructed to choose

one of the three topics for each sheet of paper and write a 100-150

word composition on each one of the chosen topics.

The three topics for composition in the first sheet were:

{(a)
(b)

(c?

It is widely known that Brazilian people don’'t have the
habit of reading. How would you improve that?

Brazil is a country where traffic problems are ranked
high. What do you propose in ordev to solve_that?

The ozone layer is disappearing from the atmosphere. What
do you propose to remedy this?T

These three titles were expected to generate compositions whose

overall

structure would contain the following main components:

Situafion—Problem—Solution and Evaluation.

The other three topics were the following:

(a)

(b)

(c)

Compare cars.and planes for the purpose of long distance
tranportation.

Compare television with newspaper as means (vehicles) of
communication. "

Choose two American or Brazilian authors and compare them
in relation to their theme, characters, etc. '

These three titles were expected to generate compositions whose

overall structure would contain a sequence of coherent comparisons.
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The conténts of the titleé offered‘to the students to write
A_theif compositions for the pre- and post—-test deal essentially with
subject matters which arevwitﬁin the realm'of experience of the
students. AS.CléSSTOOM practice has shown topics in which students
take an interest,. and which afe within their undersfanding iead to

better compositions.

2.2.8.'Post—Teét

A week after the iast training seséion,(see description below)
the étudents‘ were given another shéef qf paber containing thrée
topics to be developed in a-se;oﬁd composition.Td control ‘for the
possiﬂilitg of ready-made compositions three new titles were
 provided. Again the tbpiﬁs weré expected tovgenerate coméositions
whose overall struéturé would contain_Situation—Problem—Solution and

Evaluation.
The Following'tifles were suggested:

(a) Brazilian university students enrolied in English Language
Courses tend not to have a high oral proficiency in English.
'How would you improve that? '

" (b) Statistics Eave shown that road deaths are very high on
. Brazilian highways. What do you propose to solve (or
alleviate) that? ‘
(c) The price of books in Brazil is above the level average
- people can afford to buy. UWhat do you propose to remedy
this? P '
The students were originally given the‘opfion to write. their

post-test }compositibns either in the S-F-S-E or in the Comparison
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patterns. My expectation was that the students’ option wduld be
weighted in both dire;tions S50 thét there wouid be compositionsv
written .in the S~-F-S~E and Comparison patterns. These would, then,
be compared with the composition of the same pattern each student

had written in the pre—test (see Figure e.2.).

Pre—-test training Fost~test
S-F-G-E | | §~F -8~
and or
Comparison ' : Comparison
Figdré 2.2. — Overall Research lesign
However, during a discussion which followed the last training

session the students decidéd unanimously that they would like -*to
write their compositions in the S—P~S—E_pattern. One of them even
voiced the opinion that to write a cohposition‘in the S-F-5-E
pattern would be much easier than to write the samé composition in
the Comparison pattern. Ferhaps this can be explained if we acﬁount
_ for . the di??eréntvcognitive demands required by the .two textual
patterns. As already pointed out in earlier sections the S-F-S-E
pattern is caracterized by the Logical Sequence relation whereas the
Comparison pattern is caracterized by the Matching relation, i.e.,by
statements which are matched vagainst' each other in order to
highlight similarities‘or differences.. As Harris ‘(1986) 'explaiﬁs
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‘‘where a comparisoﬁ or contrast (i.e. compafison + negative) .ié-
built bver‘more than one sentence it is clear that to manipulate the
pattern successfully the writer needs to be able to hold in mind'the
complete patterh prior fovwriting" (p. 170). Since none of the
participating students wrote their bost—test compositions in tﬂe
Comparison pattern, I disregarded the Comparison patferned_;
compositions they produced .in the pre—test cbndition_ for close

study.
2.3 TRAINING SESSIONS

The general aim of the two'text énalﬁsis training sessi0ns_ -
dne fo teach . the S-P-S-E pattern'and‘ the other to teach thé
Comparison pattern - was to‘combine the analysis of the overall
organization of the texts along with the discussion 6¥ the liguistic
items wBich signalled_tﬁe structure underlsing the tekts. These twb
objectives directed the choice of the reading strategies used> in
class and the prebaration of exercises for‘the teacbing of the gwo

textual patterns.
2.3.1. Reading Strategy

Two reading stfatégies weré‘usediin the two training sessions;
a) General and b) Detailed Cbmprehension.

The General Comprehension strategy aimed at teaching the
students to. approach the- fext from a top-down protessing
perspective, the emphasis being puf on the understanding of the text
~at a more global level so that.thé overall organization underlﬁing

" it could be perceived. _—
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Once the students had made ah‘ovefall reading of the text in
question the Detailed Comprehension strategy was then suggested.
This reading strategy aimed at téaching the students fo approach the
text from a bottom-up processing perspective, the »emphasis thus
being on the comprehension of fhe text at a more detailed level. For
this stage tbe students were instructed to process the text under
analysis on a word by word basis so thgt the language items usedvtol

signal the structure could be successfully pinned down.
2.3.2. Materials

The materials used in.this study for the S~P~S~E patfern were;
(a) Three short texts (50-100 word ) from Jordén (1984) :

1) “Keép off the Wall’'’.
2) "Eraces and Smiles”’
3) “'Pioneering Polstechnic"
(b) One"short text (100 word) about ‘Hanhattan Island °°
taken from Reading Research Quarterly (i9875.
(c) Two medium-sized (200-250 word) texts from Varig’s inflight
.magazine' ‘Icaro’; |
1) "“Parents Travel, Children are'Affeﬁted'f,

2) '‘How to avoid Excessive Support’’.

All the texts used for the teaching of the S~P—S—E patfern- are

- included in appendix A.
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The material used in this study for the Comparison 'pattern

were:

(a) One short text (50-100 word) taken from Winfer (1986) .

(b) One short text on '“Iconic Models  “taken from Hoey (1983).

(c) One short Eéxt_ on "‘Fishing and Farmiﬁgf' taken from
" Reading Research Qﬁartels (1987) .

(d) One medium-sized text (100-150 word) on the films "~ “Jaw and

the Exorcist '’ taken from the book College Writing (1983).

The  Poilowing criteria . éccount for the selection‘ of fhese
specific texts for study:
a) They exemplify the two textual patterns under study in a clear
way. For example, for the S-P;S~E patterﬁ the sBort texts have eacb
of their sentences taken up by each element of the pattern whereas
the medium—-sized texts héVe movre than ohe séntente ‘(groups of
séntenceé) taken up by each element of the pattern; b) There.‘are
plenty of exampleé in the texts.of typical language items used to
signal  what type §¥ .sttucture underlies them and ¢)The vtexté

contain factual information of general interest.

2.3.3; Exercises

The exercises were diyided into two steps which we distinguish
as follows;
{(a). Text analysis exercises.

(b)) Language-centered items exercises.
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The text énalssié exercises aimed at fea;hing the students to
peffdrm a ﬁrimars analysis of the téxt in question, .i.e., to'per?ofm,
an analysis of it on a global basis. Fdr this step the ’£0p~&own
reading strateés' was _suggested;. The .Language centered items
exercises;..on the other'hand,‘ aimed-at teaching;thev students to
per form an‘analgsis of the text on a ﬁore détailed basis 53' makin§
them move 'From.thatlglobal lével of understandingv(analssis) to =a
morerdetailed 19véibof.undefstahdin9 (analysis). For tbié stepv.fhe
bottom-up reading stratégﬁvwés suggested. This analﬁtical stage was
‘very important since thé'undéfstanding pf the text in terms of.its‘
overall‘ orgahization. provided é ‘jumping;of¥ .point‘ for _'the
identification ,of-tﬁeﬁlinguistic items which directéd_and 6rieﬁted
fhe students” comprehension of itsvglobal strqcfﬁre.

IndiQidual worksheétsvcqntaining»the tasks which'I.expected'the
sfudents. to 'pérform wére déviéed. The text ~ under analsSis.“was
included in each one of thése worksheets. I‘was also careful to make
the taské‘explicit‘so”that there would be no .doubtsvas to.what- the
sfudenté were expected to do. |

Host.‘ of the 'timer.the students were required - fo, work
individually. TBe'textpand the tasks detived from them contained all-
the. necesséfs guidance the studénts would pfobablg need to wofk ét
their own pace (see appendices a and b for addittional in¥ormation);
However, not all the activities’done'in ciass were student-centered.
In this sense 1 ﬁas invaluable in thrée main respects. First, I
provided the students Qith the background:knowledge'of the patterns

they were going to work with. Second, I faught the student the
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signalling system of each pattern, and the way they had to proceed
"to analyse the texts with the help of the items of tHe‘sgstem. And.
finally, I directed a class report-back discussion after each task
‘was completed in order to check out the results arrived at by the

students .

2.3.4. First Training Session

The First classvroom activity took place on september 5, 11988
and lasted for 2 hours. The goal was to acquaint the students with
the §8-F-S5-E pattern and help them build a representational model of

the pattern. The exercises used will now be described.
2.3.4.1. Scrambling/Unscrambling : -

The objetive here was to focus the students’ attention on - the
logical/semantic relation holding between the sentences of_the .text
*‘Fioneering Folytechnic '’ |

Each sentence of the.text was written on individual strips of.
paper so that each semantic-structural component_ofi the S-F-S-E
.pattern could be fepreéented in each.onevoF those strips of  paper.
The stripé were randomly arrangeq and given to the studénts._I asked
the students to unscramble the text»and.order it in the Situation-
Problem-Solution and Evaluation sequence. I wrote this sequence on
the board for the dtudents’ ease of visualization. The students were

advised that only one sequence was possible.
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A short discussion Foliowed in order to check the students’
»perfoménce. Four students succeeded in arranging the text in ~ its
normal sequence.

Next,‘the text '“Fioneering Folytechnic '’ was shown on a screen
using an overhead projector. The students were asked to match their
sequence of the text to the seéuence displayed. I then showed the
signallihg- system ofv the text usiﬁg another'v transparency.
Explanations - as to.the text ‘s principal language items related to.
the pattern ther discussion and how.these language items were used
“to rélate,ideasvin_one sentence to ideés in another sentence (hence
the pfe?erabilits of one veréion over.tﬁe others) ensued. |

Next the text "Pioneeriné Folytechnic’® was displayed in
anothér “transparency. The purpose of this activity was to show the
: students how the question teét could be applied to‘ 5-F~5-E

structured texts (see section 1.4.).'
2.3.4.2. Prediction

The objective of this écfivits was to make. the students

. formulate ngohteses,as tovthe likeig sequence of the text in terms

_of the §-F-S-E patferﬁ‘ TBe;text used was ' ‘Keep off the Wall’'’.

The text>was also shown using the overhead projector. Its title

only wgs'made visible while,thé rest of the text was covered Qith a

‘blank.sheet of éaper. Based on what the stgdehts had just seen they

Qere  asked to méke guesses as to the likely content and. functional

Categorg of the first sentence. Brief discﬁssioﬁs followed. The first
sentence of the text was then displased. The_studeﬁts were once-':
again asked to formulate hgpothesés as to the likely content and
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category. of the -secoﬁd éentence.  Thié ihtefplag of hypotheses
formation and refutation continued fhrougﬁout the wholé text.

Most students succeeded in confirming their hypothesges as to
the funﬁtional unit which was to comé next, ekcept for the fact that
theﬁ expected the 'text to be continued after the last senténce
(solution)!.

The text "“‘Keep off the Wall’’ doesn’t contain the component
Evaluation as a separate fﬁnctional‘unit. Because of this, I asked
the studeﬁts éo provide a sentence with evaiuative features for the
solution propoéed in the text. The main purpose fo this activity was
to make the students perceive (as they guessed_initiélls) that the
author of the text could have completed the fext in terms .of the
four components of the S§-F-S-E pattern;
| Next, the student were given individual sheets of paper
containing the text ‘‘Keep off the Wall’'. They were asked to read
the text and write down the mainvsignalling items of the te#t and

apply the question test to it.
2.3.4.3. Text Analysis

The objective of this activitg‘was to »foc@s the students’
.attenfion on the orgahization - of the téxt as a whole and the
language items that signal its overall orgénization.v

This time the students were given individual sheets of paper
containing tﬁe Text "Teeth and Smiles”. .Thes were asked to read the
text and divide it up according to the fogr components of the §-F-5-

E pattern. The students were then asked to read the text.fwice and
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mark false or true to four statements concerning its signalling
system. I checked the students’ answers.

Becauée the text “Teeth and Smiles"” doesn’'t contain the
component Situation as a separate functional unit, I devised an
exercise which consisted in breaking down the first clause (Probiem
with implied Situation) of the first sentence so that a separate
sentence  with situational features and another comprising the
problem proper could be produced by fhe students.

Next, thé students were given two separate sheets of paper each
of them containing the texts "Parents Travel, Children are AFPected"
and "“How to avoid Excessive Support™. fhes»were asked to read the
texts twice and divide ‘them up in terms of Situation-Froblem-
_Solution and Evaluation. They were warned that one text was to
present” wvarious problems and oné.solutidn while the other was vto
present one problem and various solutions, and that these
observations should be taken into account during their analysis of

those texts.

2.3.4.4  Recognition kof the sentence that best fFfits the overall

organization of the text.

The objective here was to make the students choose the sentence
movre appropfiate to.tﬁe overail meaning of the text. The text
used was a short text about "Manhattan Island".‘ The‘¥irst séntence
of  this text was omitted and included among other three sentences‘
devised by msself.' The students were asked to read the text and
choose the sentence which best represented its overall meaning
forganiéétion). The students were then asked to read the text twice
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and mark true or false to four statements concerning its overall
- organization and main signalling items. I checked the students’
anNswers.

2.3.9 Second Training Session:

This session toQki place one week after the 1ist session and
lasted 6ne hour and é half. It aimed at making the students
“acquainted with the Comparison pattefn and at helping them build a

represehtationalvmodel of the pattern.

As a first step, using the overhead projector, I showed - the
students the text below, asking them to read it an observe what was
being compared and in rélation to what details:

"What we have still not forgiven him for" she says "is thét

he (Mozart) reasoned”. Miss Brophy, whose spivitual home is
the 1i8th century enlightment, also reasons (Winter 1986:
Q). :

To help the.studenfé carry ouf tHe proposed activity I -provided
them with thé following statement which can be used to elicit’ the
“underlying organization of a Compariéon patterned text: "What is

true of X is trﬁe 6#;Y in respect of A feature” (ibidem). 1 asked

-the students.to replace thé uppef—éase letters X Y and A with the
material of the text just read. A brief discussion followed in order
to  check whether the studénts had arrived af the corfect answer :
what ‘is true of Hozart is trué of Hiss Erophy in respect to their
capacits to reason.

As a next step I ﬁresented bn a transparencg  the signalling
items avaliable to signal the Comparison patterﬁ and explanation as

to their use.



As a third step, the students feceived individual sheets of éaper
containing a shortvtext on "Iconic Hodels". ‘The students were asked
to read the text and mark tvrue or false to four statements
concerning its overall organization and signalling Sgstem. They wére
asked to read the text twice and arrange it in tabular form. They
were told that such a procedure would facilitate thé visualization
of the overall organization of the text (or ahg' other text
structured according to the Compariéon pattern) since it would help
display bettér what materials the sentences of the text would share
among fhemselves(see Hoey 1983). 1 checkgd the studeﬁté'answefs and
provided my own version of the text in .tabular form- using the
overhead prejector.

Next, students were given énother individual sheet of .paper'
containing a short text on "Farming and Fishing™. The students were
then instructed to read the text twice and i) write down words. (or
groups of words) which were repeated or substituted in the text and
2) arrvange the text in the tabular form. Feedback was provided to
“the étudents' answers.

Finally, the students were given one more sheet of paper
containing a medium-sized text on the films "Jaws and the Exorcist”.
The students were asked to read the text and write down the lahguage
items used to signal the underlying organization of tHe text as
Comparison and pin down any occurrence of words (or gfoup of wdrds)
which were.repeated or substifuted in the text? The students were
then asked to read the text twice and i) arrange it in tabular
form, and 2) mérk with the.letter X statements (made-up by myself)
' accqrding'to whether they embodied'the Comparison pattern or not
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(for examples see appendix B). They were then instructed to write
down the language items which helped signal those (marked) sentences

as Comparison. Agaih I checked the students’ responses.

2.3.6 Third Training Session

In order to complement the two training session on the 8-F-S-E

and Comparison patterns another session was held. This session took
into consideration fhree discourse ¥actors:v al the_ writer’s
purpose; b) the audience and c) the topic. It was carried out one

week after fhe second session and lasted half an howr. This training
session is in line with Zamel's (1983) opinion that:
Our teaching of writing must (...) take into account all
the factors that intevact to produce cohevent writing. To
ignore these crucial discourse considerations which should
 form the basis of all writing instruction - the writer’'s
purpose, the audience, the topic -~ would not only lead to
a failure to address composing itself; it would result in
writing in which it was no longer important whether the
links were missing or not (p;28).

I began the session by providing the students with general
explanations on the role played by the writer s purpose and the
audience and the topic in the production of a text. The students
were told that as a general rule texts are written vFor specific
- purposes and for specific audiences. 'Pursuing this line of thought
they were told that writers often speculate on the reader’'s .
knowledge about the subject matter to be dealt with in the text  so
that they can tailor it according to what they expect their readers
" to know and not to know. ‘The students were additionally told that

'factbrsv such as complexity of the writing, its length, 'tspé of

vocabulary used and sentence complexity would depend ultimately on
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the writer’s _purpoée ~in writing the text‘_and on the inténded;
audience for whom the text was to be addressed. Bgv virtue of
illustration I provided the students with the foiloﬁing explanation:
If a writer composed an article for the general public and the word
group "Fsschological Frojection”™ stood out as a central concept it is
likely that the writer'has'to define wBat "Psgchological_Rrojection"
means. However, if this same articleé were written for a specialist
audience,‘ in the présént case psgchologists, it -is uhlikelg that
such é-defiﬁition wbuld be necessary, since the intended audience
already knew.what "Psgchblogical Projecfidn" means. As to the factor
"topié"‘ the students weye briefly told that it was a very impbffant
factor to be taken into account in any writihg task because it was
'directls’related to the subject matter on which any pieéé of writing
bis to jbe. 3bout. It could be best viewed as an answer to the
questioh: "Uhét.isvthis text 3bout?“.
| " To illustrate the pqintsvmade by me the following outline, which
shows some purpose ?@r which téxts can be written, was displased on
tﬁe overhead projector:’ |

Texts. canr _be written as:
'a) News or>éntertainmént for the génefal public;
b} For technicai or business communicatioh purpose;
c) For soft sell prombtion of products and serQices;

d) letters requesting or'giving'information, and so on.

The writer has a specific purpose in communicating with his/her

audience and the (audience) reader has a purpose in decoding a text:



'a) Advertising (e.g. Bom-Bril)
writer ‘s purpose: to promote, to sell the product;
intended audience: a select group (probably the housewives);
audience’ purpose: to satisfy curiosity, to be informed of a product.
b) Fiction (e.g. detective story)
writer ‘s purpose; to entértain; ‘
audience: the purchasers of book (cultured people);
audience’'s purpose: to be entertained.
c) Letters from mother
writer ‘s purpose: many possible, including to show affection;

audience: sons and daughters;
audience’'s purpose: many including to vreceive affection.

d}y Article 1n general interest maga21nes (e. g Varig’'s inflight)
magazine ~'Icaro’’
writer’'s purpose: to inform, to entertain;
. audience: Varig’'s passengers (or literate people);

audience's purpose: to be inFormed, to be entertained.

e) Article in a SPEClallzed magazine (e g. Reading Research
_ Quarterlg) : '

writer ‘s purpose: to inform about advances in field knowledge;

‘audience: a select group (those interested in advances in language

studies); ‘ , _ :

audience s purpose: to be informed, to keep abreast of advances in

language studies. .

Another classroom activity was suggested in order to reinforce

the students perception of the importance of the audience and the
writer’'s purbose in the devising of a text. Using the overhead

projéctor I showed the students a short text "“Dear Farents’’ taken

frqm Jordan (1984)(see appendix C).

The students were asked toAreéd the text twice and guess for
which audience and forbwhich purpose it was written. The students
were advised that the writer had omitted certain information from
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the text since he/she knew that the inténded audience already knew
the omitted informatioﬁ (or- couid infer it from the éxplicit
information presented in the.text). |

During a brief discussion the students were asked to voice_
theiv gﬁeéses. Most of them were able to infer that the text was
written in. order to inform aboqtb a newly-created device  for
children’s school uniforms and that the intended audience was
probablavthe children’'s parents. Despite this, they failed to infer
what problem» (and by implication the Situation) the device  was
expected to solve. I then provided the students with the background
information (situation and problem) nece5sar3'For them to understand
better the meaning of the text (see appendix C).

Once this éxplanation was over I suggested to the students that
for their post-test compositions the following schéma could apply:
Audience: . Universitg students enrqlled in English Language Courses

at UFSC (or in any othervLanQuage Course);
Furpose: to inform the students of some facté,. their problems and
likely solutions;
ovr
to inform fhe'studentsvof similar features that one can

find between two chosen objects, events, etec.
2.4 Data Analysis

2.4.14 Holistic Evaluation

The fwentg-four expository compositions hroduced by the twelvé‘:
students - twelve in the pre—test condition and twelve in the post—
test condifion»-'wefe submitted to aAhqlistic evaluation - process.
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'fhe Bolistic evalﬁation process can be defined as a scoring process
in which  one or more readers are asked to award a grade to a
composition. based on their imptession oflthe text as é whole
(Ferkins 1983). |

In order to facilitate tﬂe evaluation task‘éll the compositions
were tgpewrittéh in‘indiviﬁual.sheets of paper. However, as the
compositions produced were short - averagé of 150-200 words - both the
ére—‘and ‘post— test compositions written by . each étudent were |
typewritten bn .thevsame sheet of paper.: To control for ordering
effects both the pre- and POStf.tGSt. compositions were orderved
differently in each individual sheetlof paper. So one half of the

pre-test compositions were fﬂped‘be¥ore.thé post~te§t compositions
and othér.halF a?fer the post-test compositions. Care was taken to
tﬁée_thé compositions vérbatim,' keeping, therefore, the original
wordings, paragraphing as well és ssntactic' and morphological
efrors.

The evaluators weré éxperienced teachers of English, all
residents of the citSIO?_Floriaﬁdpolisf = nine were nalive speakers
~of Portuguese, two native speakers,0f Spanish and one of English.

- Four .o¥ thém-wefe teéchers:o? English‘at UFSC; seven wevre enrolled
in the Engliéﬁ MA lénguage programme at UFSC as regular students,
#nd tﬂe' otﬁer had élreads.taken their MA certificate in thé same
programme . Despite these differences 1 assuméd that all the twelve
évaiuators' would share approximately the same background knowledge
in terms of language teaching.

During the evaluation session each evaluator received a backét
containing the twelve éheeté of paéer..Thé sheets were numbered from
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one (one) to twelve (i2) for conveniencé of Veférénce. A letter ‘o¥
introduction explaining the overali purpose of the evaluation task
as it is related to the present experiment was presented along with
a printed hand-out containing detailed inétruction as to tﬁé
criteria the evaluators had to take into account when avaluating the
twenty-four compositionsi

The evaiuators were instructed to Follo@ these steps; first, to
read at léast twice the same compositionvand give it é Hdlistic
evaluation coﬁcerning its overall coherence by awarding it a grade
on a scale from one (i) to ten (10). In ovrder to focus the
evaluators’® attention basically on the aspects of the compositions
which were significant to this experiment two indicators . of
coherence wevre suggested, nahels a) Content and b) Structure. The
'vfirst criterion had to do with the way the student developed tBe
topic of his/her choice.  Although I was aware of the difficulty in
separating the content from the structure I made it clear to the
evaluators fhat every effort had to be made not to mark. down =a
composition for dealing with é topic in a mannér,contrars to his/her
understanding  of the issues involved. The second criterion,
Strﬁcture, was related to how successfully the points had been made
in the compositions and how.logical the developmentvofvthe ideas was
vin the sense that the coﬁpositions would’ havé ‘aA beginning, ‘a
development, and a Conclusion,' thus being felt as a coherent

unified whole.

2.4.2. Composition Analysis

/

The analysis of the compositions took into account three
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points. First, the holistic evaluation results as these are related
to the general caracteristic found in the students’™ compositions.
Second, the features. which contributed to reduce the overall’
coherence of the compositions which will be termed "‘Factors of
Incoherence’ . Third, the ¥éatures which contributed to the overall
coherénce of the compositions termed ‘‘Factors of Coherence"

Within this factor the anélgsis‘will also take into account the
dverall organization of thé compositions, i.e., if they fit the 5-F-

S-E pattern as part of their underlying meaning.



CHAFTER 3

RESULTS ARND DISCUSSION

3.1. Introduction

In this section the students' pre- and post-test composifions
will be analysed and the results of the analysis discuséed._Two main
analytical goals will be taken into consideration. The first hés to
- do with the language features identifiéd'during the analysis which
were seen as reducing the e??ectiveness of the compositions as
coherent language units. These features are termed "Fattors ot
Incoherence”.” The second analytical goal has to do with the language
features in the compositions that contribufed to méke _themi hang
togetﬁér as a semantic whole. These features are terméd "Factors of
Cohereﬁce". Within these factors thé'analssis will also'také into
aécounf the overall organization of the compositions, i.e., it will
check if tge compositions fit the S-F-S-E pattern as part of their
underlying meaning. The grades received by the group of pre- énd
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post-test composition during the holistic evaluation process will be
considered as they are relatéd to those factors of incohevence and
coherence. The presentationn and discussion starts with the hoiistic
evaluatibn. Next the factors 6? Incohevrence and therence,

respectively, are presented and discussed.

3.2. Holistic Evaluation

Table S.é._shows the results of the holistic evaluation of thé
composition written in the pre-test condition and in the poétmtest
condition. Grades are given to both Content and Structure. Averages
are shown on the right side to each composition and at the bottom

for each group of compositions.

"Table 3.2. Holistic Evaluation Results

Fre-test compositions Fost-test compositions
Composition | content |structure | Average |content |strutcture|Average
numbey :
i 3,8 3,5 3,6 7,6 8,0 7,8
2 3,6 3.8 3,7 7.9 7,9 7.9
3 . 3,3 3,2 3,2 8,5 8,5 8,5
4 9,8 9.8 9,8 8,3 8,8 8,5
S 4,8 3,1 3,9 7,5 8,3 7.9
) 6,1 46,2 6,1 7,4 7,9 7.2
7 4,6 4,5 4,5 2,0 8,3 8,6
8 4,5 4,0 4,2 7,4 7,4 7,4
g 3,9 3,9 3,7 6,7 7,4 7,0
io 6,3 6,6 46,4 6,8 7,4 7,4
i1 4,9 4,8 4,8 5,0 9,0 5,0
i2 - 95,4 4,6 4,8 9,9 9,9 9,9
Average 5,3 4,5 4,9 7,4 7.2 7,3
grade ”
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fis we can see from the average grades on Content and Structure

calculated for the pre-test compoéitions (content 5,3; structure

4,5 ) and for the post—-test compositions ( content 7,4; structure
7,2}, there was a general improvement in the ie post-test
compositioné. These results suggest that the training on text

structure enabled the students to improve the quality of “their
written compositions. That improvement found across the twelve
post-test compositions is élso corroborated by the' average grade
calculated ?o; the bre— and post—-test compositions, when the grades
assigned to Content and Strqctufe were added tbgether. While thé
pre-~test compositions obtained (4,9) as a final grade their post-
test counterparts obtained (7,3).

| The data in table 3.2. wefe submitted to =a T Test. The
difference between the pre-test for Content and the post-test for

Content was statistically significant.

Content :

Studentfs T 5.5074243993

llegree of freedom ' = 11

Probability

0.00014
The comparison of the pre- and post-test for_ Structure  also

reveiead that the two groups were statisticélls different at a

significant 1evel.
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Structure:

Student 's 5.8057899577

legree of Freedom = 44
Probability = @.0001
From these observations one question arises: what objective

caracteristics discriminate between compositions rated high and
thoée rated low? What factors, what.languagé features, and what
textual elements could Have been taken into account by the
evaluators when aésessing the overall quality ,bF the student's
compositions? The claim is that the better compositions - those
holistically vated high -~ were those wHicB had a clear textual‘
organization underlsing‘them,‘here particulary the S~F-5-E (or F—S)
pattern, and showed to have their sentences semantically related in
a . clearer and move cohevent way. On the other haﬁd, the worse
compositions» - those holistically rated low - presented wvarious
coherence pfoblems. First, they were not writteﬁ according to a
ﬁlear and coherent plan of organization, not following the S5-F-5-E
(or F-5) pattern. Second, and perhaps as a consequence of that,
they proved to have their sentences semantically related in &
unclear and incoherent way. For ekaméie, Thesldidn;t support points,
‘theﬁ_ didn’t exemplifg generalizing statements, they didn’t make.
statements of cause—cohsequence. etc, thus failing to make the text
hang together as a coherent language unit. The factors of
incoherence identified in the pre- and post-test compositions are
presented and discussed in the.next sections.
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3.3. Factors 0? Incoherence

Coherence is the internal set of.consiétenf relationships'
perceived in any stretch of discourse (Winterowd 1970:
8a28) . : :

This section. of the analysis ié limited to ideﬁtifsing the
factors‘:which aFFecfed the internal set of coﬁsistent'relationships
#nd therefdre broke up thé normal sequence of sentences and clauses
relakibns, thus.affecting the meaning and structuwral organization of
the compositions. Thése coherence problens are seen as causing the
compositions to fail in achievihg continuity as a discourse. They
feduce the éffectiveness of the coméositions as language units wused

-to communicate meaningfully some state of affairs. These factors

are; a) .Inappfopriate' Anaphofic Reference ; b) Ungrammatical
‘Sentences ; ¢) Loosely Linked Sentences and d) Wrongly Linked

Sentences. I tried also to detect the factors of incoherence as
“these are related to the ovefall meaning of the §-F-S-E pattern.
These are; vé)'Content,Hismatch between the components Froblem and

Solution; b)) Negative {(and/or implicit) Evaluation of the Solution.

3.3.1. Ihappropriate,énaphofic Reference

Inébpfbpriate anaphoric rreferences are realized by ‘meéns . of
personal and demonstrative pronouns wﬁich_can not be .Successfuilg
fecbvered from the preceding text. In the compositions'_analssed
these anaphoric items don't contribute to cohesibn) cbnsequentls to

the cohevrence oF'the'compositions. Halliday and Hasan say that.
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“cohesion occﬁrs where the interpretation 6f some element in the
discourse is dependent on that of ahother" (1980:4) . Consequentlﬁ’
there must exist one item that is pressuposing and another that is
pressuposed, as. for example in "Peter.weﬁtvto Sao Faulo. There he
met some friends”, wkere Lhere and be are the pressuposed items
referring back to the pressupossing items Feler and Sag Eauwlg. In
the inapprepriate occurrenee of anaphoric reFefehce, the meaning of
the pressupossed  item can- not be eFFectiQels - interpreted
anaphorically because of ambiguity or Qecauee the pressuposed item
is absent ?fom the text. It may also be due to the fact that the-
pressuposed item is - too far from the pressuposing item. fhe
extracts below exemplify the occurrence of inappropriate anaphoric
reference in the compositions under analssie.

(i2a) (1)To improve the habit eF reading in Brazil I think it is
really necessary to look at the whole political, economical
and social situation. (2) Actually magazines and books aren’t
so cheap, even so when we know that great part of brazilians
work hard just to survive. (3) However, this doesn’'t consist
in a real excuse because. .. '

In this extract the use of the demenstrative.this in subject
position in clause a of sentence 3 causes a lot of problems for we
don’t know if this refers anaphorically to magazideﬁ and books
_zsx:eu;i!; $0 Cheap or to areat part of Brazilian work bhard Just Lo
sULrvive. Though demosntratives such as this and that can refer
anéphoriealls to groups of sentences or clauses, this ie not what

hapbens here since the two clauses are semantically unrelated (see

. section 3.3.3.)

Here is another example:



(L4ib) (1) Nowadays there are many foreign language ¢olleges in
"Brazil where the students are supposed to study the grammar
and the oral instruction. (2)The  students of underaraduate
courses have shown interest in  Lhem, so graduale course have
been created in the whole country. (3) Thisg intention has been
accepted as the best way for undergraduate students who wish
to learn much more about what they enjoy most in their
undergraduate courses.

Two problems of anaphoriC' reference can be seen in this
extract. First, despite the fact that we can interpret the pronoum

them in the sentence 2 as referving back to foreian lapnauage

colleges we can not interpret anaphorvically the meaning of the
subjects of the two clauses of sentence 2, respedtivels the
students of wnderarvaduate courses and  araduate course. The former

refers to undergréduate students,. though.iﬁ sehtence i no mention
has been made of them, unless Qe gﬁéssvthis nominal group refers
back to gstudents in sentence 1. The latter subject refers to
araduate courses, though in sentence i thevwriter simply talks abouf
foreian lauguagé celleses.

The second occurvrence of the inéppropriate use of an anaphoric
item can be 'seen in the relétion between sentéhce 3 and' its
preceding sentence 2, particularly the relation between the nominal
group this intenltion. - As presented, the demonstrative thia causes
ambiguity betause we don’t know whether this réfers anaph0ficallg to
uwnderaraduate students ioterests or to creation of graduate
courses. In addition, we can not recover the noun iiutentign from

the two preceding sentences.
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Another example:

(2a) (f{)Brazilian people have been becoming each ‘more
illiterate.(2)The goverment is not worvried about that.(3)It is
easier to govern illiterate ones. (4)I guess it is necessary a
total change "in all educational system.(5)I guess it 1is
necessary to make people read since the primary.

(6)The best way I find to solve Lhis eroblem is to exclude
childven from work, giving them some resourse to keep them
only studying. .

In this extract the demonstrative this in this problem poses
some problems because we don’'t know Tor swre whether this problem
refers anaphorically to braziliao eeople bhave been becowing each
wore illiterats orv to fthe aoverusnl is ool worried Lhat or to 4L
is easier Lo govern illiterate ongs. Note that even if we knew to

what sentence this is referring we would still have problems because

thig is far Ffrom the item it would be refeérring to.
An additional example of poor use of an anaphoric item:

(7a) (1) The best thing we can do to improve the habit of reading
‘ is to anticipate our contact with books without prejudice.

(2) Our Ffirst contact with books i1s full of things such as;
don’'t touch too much, don't play with them,  don't paint on
them, don’'t do this, don’'t do that. (3) As a result we become
afraid to even hold a book, thus starting avoiding i1t. (4)I¥
we don't like books, we don’t like to read.
(5)We can be taught to take care of books, but in another way,
without 1listening such foolish things and learning that
reading can make our world different. '

In this extract the anaphoric such in such foolish Lhiugﬁ also
poses some problems. Here they are caused‘bs the fact that the item
such is far from the item it is probablg referving to which is all
the material following the.semi—colon in éentehce 2.

in the extracts below the inappropriate.usé of the anaphoric
item is due td the wrong choice of cohesive items.
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(?a) .(i)Since the Childhood brazilian people are accostumed to
receive everygything done and when theivy own capacities are

needed they don’'t know what to do. (2)]t is easily explained
because. .. ' ' - :
(iia) (5)0F course, they need a good teachéf to help and prepare

them and what they will read, because I don't believe it could
be possible in theivr families, I mean in most of them.

‘In both cases the personal pronoum It is used inapprobriatels
in place  of the demonstyative thig and thatl.
Five (5) “out of the twelve (i2) pre-test compositions used

inappropriately reference anaphoric items. O0Only one (i) post-test

composition continued presenting this problem.
3.3.2. Ungrammatical Sentences

Ungfammaticéi sentences as a factor of incoherente are those
. sentencés which' can not be successfully intevpreted dué to serious
problemsvof'sentence construction. THe’extratté bélow illustrafe
this:
(8a) (4)Whether it will make sense for people they would engage
themselves in this process. : ‘
Only one (1) pre~tesf composition preéented a sentence which
-cbuld'not be‘interprefed because of its grahmatical construction. No

post—test composition presented such a factor of incoherence.

.3.3.3. Loosels Linked Sentences

This happens when a sentence doesn’t develop (or expand)
adequatela the topic set up in the preceding seﬁtence(s). In other

words, sentences were considered as lqosela" linked when they
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belonged to the same semantic level, i.e., .thes wefe seen - as
comprising a general statement whicH, due to their abstract natﬁre,
could have been developed further with supporting‘ or secondary
details in subsequent sentence(s) in order to give support, evidence
or detail to what had been said previously (the general statement).
Some authors distinguish between»sentences comprised of general
statements and those which speciFg the meaning of those general
statements. Winter (1982), for instance, calls the former
““unspecific iclause" and the latter '‘specific cldause’ . Other
authors give to this phenomeﬁon different labels such as ;‘topic
sentence’’ and '“subordinate sentences’’ (Dornan and Dawe 1987), and
‘‘superordinate sentence’’ . and "‘subordinate sentences’’ (Kintsch
and Uan‘Dijk i1978). Because wihter’(1982) has'been‘greatlg concérned
with showing the language items which signal the status of the
sentence (or clause) as unspecific I will briefly outline his ideas
below.

fAccording to Winter the sentence (or clause) which comprises
-general (or unspecific) statements is not adequate as an information
unit becauée, though '‘understood in the abstract requireé to be
further specified by specific clause’’ (1982: 44). He adds that
‘‘*the function of specific clause is to Fulfil»the lexical  meaning
‘OF unspecific clause in terms 6? the relevant specificities S0 tEat
unspecific. clause is now fully understobd"(ibidem). Winter also
notes that the linguistic property of an uqspecific sentenﬁe is not
limited to indefinite pronouns (e.g. somebody, something, etc) or to

general nouns (e.g. an accident), but is also '“a general semantic
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caracteristic.vo¥ many lexical items in the ciause" (p.40). As  an

example he mentions the abstract noun type which’ "has to be

lexically realized by the noun to which it>reFers" (ibidem) as in
type aof car. hgﬁﬁ inhus. This requirement set by the noun ty4ype can
also be seen in the '‘pushdown’’ question““tape of what?’ ',

The extracts below from owr data illustrate sentences with a
weak level of sémantic connection between them.

(ia) (4)A cﬂiid must be fivst taught how.to think. (35)There are
some steps before a child is able to rvead. (6) IDeveloping
these steps is another way of improving the reading habit.

‘Seveval problems of semantic connection ﬁan be seen ariéing
from the relations holding among these.sehtences.n To begin with, in
sentence 4 the writer Eegins by sasing_that the child must be.
taught “‘how to think '’ and by doing so he creates an expectation
that in the-next sentence(s) he will provide thebdetails o¥vhow one
can teach the child to think. However, this is not _fHe case.

Sentence 5 picks up another subtopic by stating that ' There are

some steps’’ the child has to follow before he/she is éble to read.

Another expectation is set up that the writer will brovide examéles

of specific steps that a child must follow in order to deVelop7 that

habit of reading. This can be best seen in the question " ‘what are
theée (or give me éxamples of these) steps?f' Once again this
expectation is thwarted. Sentence 6 introduces another subtopic by
affirming that "~ “these (unmentioned) steps’’ can help improve the

habit of reading.
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Another example of loosely linked sentences:

(3a) (i)Well, I firstly would propose to promote =a great
advertisement campaign in whole country. (2) This campaign
will be well succeeded following the objective of solving the
actual difficulties met in the majority of the cities. (3)The
situation is ouwr roads and the distribution of the transport
means cannot continue. (4)0n the othery hand, this situation
would be changed partly, if... '

In sentence 1 the writeyr proposes a national advertisement
campaign. And as such he sets up an expectation that the next
sentence(s) will develop further the topic related to the campaign.
The next sentence (sentence 2) satisfies in part that expectation
and in part creates another one. The expectation met is seen  wWwhen

the writer says that the purpose of the campaign is to solve " ‘the

actual difficulties met in the majority of the cities’’. The newly
created ekpectation is set up by the unspeci?ic nouns
*“difficulties’’ and '‘majority of the cities’’. The reader expects
that their meanings will be further speci?iéd in the next
sentence(s). This can be seen in the question ~“what are these

actual difficulties (met)? '’ and '‘which are the cities (that those
difficulties can ,be..Found)?". Sentence 3 doesn’t meet that
expectation and intvoduces another subtopic by sésing that " Tthe
situation’’ in the roads and "~ “the distribution of the transport
means connot continqe". As a sentencé.implsing a problem as seen in
the wverb phrase "~ “can not continue’’ (one discontinues or stop
somenthing unpleasant, unwanted or unnecessary), it is ‘also an
unspecific sentence and as such it creates another expecfatioh that

will be further specified in subsequent sentences. However, nothing
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in sentence 4 satisfies that expectation. It continues leaving the

unspecific noun "'situation’’ unspecified, not to mention that the

"subject matter related to the " distribuition of " the transport

means’ ' is not even touched:

The extracts below illustrate sentences loosely linked at the
semantic level. Dlespite this, they are connected by means of the
conjunct 80, a fact which seems to indicate that their writers
intended a cause-consequence meaning relation between them.

(ia) (1)The habit of reading comes ¥Ffrom in?ancs. {(2)S50 the "most
effective way to improve it is to give a good and stvyong basis
for our children. :

(3a) (1)The habit of reading is something you learn when "Yyou are
children. (2)So this habit must be increased by the parents or
when the children are taken to school. : : -

The writers’ problem with these passages starts with ‘the
second sentence. It is not clear how this sentence is semantically

related to the first sentence. As they stand the topic set up in

both fFirst sentences is directly related to the habit of reading

coming from early childhood. éand as such it should have been
develoPGd further in the next sentence(s), possibly by suggesting
ways in which the habit can be established in infancy. Instead thé

next sentence establishes another subtopic through the suggestion of
a way (in the\case of extract (5a), of two wass)_to improve the
habit of reading. We can noté in bbth.éxtfacts_the writers’
tentative effort to establish a casual relation through the Conjqnct

s 1in which case the causality perceiQed between the Ffirst and

second sentence 1is indivect at best .

72



Additional evidence of loose linking is shown'bs the following
example:

(Pa) (i{)EBrazilian people have been becoming each more illiterate.
(2) The goverment is not worvried about that. (3) It is easier
to govern illiterate ones. (4)1 guess it is necessary a total
change in all educational system.

fis can be seen the topic set up in sentence 1 is related to

Brazilian people’s illiteracy. And as such it creates an expectation'

that this topic will be expanded in the next sentence(s), maybe by

giving the .causes or consequences of that 1lliteracy or maybe by

comparing (or contrasting }? ‘Erazilian people’s illiteracy with
another people’'s illiteracy (or literacy). Ho@ever, "the next
sentence doesn’t meet entirely this expectation, the 'meahing"

relation holding between sentence i and 2 being apparentlg' one of
topic maintenance — the most basic‘tgée of clause relation which is
commonly found in children’'s writing ( cf. Hoey .1983: 186). Sentence

2 in its turn creates another expectation'that the next sentence(s) -

will provide the reason why "‘the goverment is not worried’’ about
- Brazilian people’s illiteracy. Sentence 3 satisfies in part that
expectation and creates another one. The satisfied expectation can

be seen the moment fhe writer sasé'that ““the -govérment- is not
worvried ™’ about Erazilian people's_ illiteracy because "it is
easier'; for the goverment '“to govern illiterate’’ people. The
newly created expectatidn in its turn is set uwup by this same
éentence 3 concerning.the reasons why it ié»easier to rule  over
illiterate people. This is seen in the following question: " “why is

it easier to govern illiterate people?’’ which could elicit the next
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sentence(s) as basis (reason) for thatvstatement concerning the

ruling ovef illiterate people. Sentence 4, however, doesn'f meet

" that expectation. Instead it introduces another topic through the

suggestion of 'a way of helping overcome BHBrazilian people’s

illiteracy. HNote the 'demonstrative.that in sentence 2 referring
anaphorically to sentence i. As we know the use of anaphoric items
such as thig. that étc, are greatly cohesive but its occurrence here
is not enough to make sentences 1 and 2 hang together. It isv only
part of a loose statement made about the subject matter set up ‘in

sentence i;

another example of loosely linked sentence:

(9a) (i)Since the childhood braiilian peop;e are accoétuméd to
receive everything - done and when their own capacities are
needed they don't know what to do. (2)It is easily explained
because their creative and critical sense is not developed.
(3)It is generally developed when a readery is able of réeading
and interpreting =a book or anything he/she has in her/his’
hand.

As it is clear the topic set up in sentence 1 is related fo
Brazilian people not knowing how_to act properly (when the occasion
arises) as a consequence of being accustomed to receiving everything
ready-made. As it sfands, this sentence is élso a generalizing
statemehthIAnd as a generalization it sets up an expectation. fhat
the next sentence(s) will provide the particulars (examples) of
specific situations in which Erazilian people don’'t know how to act

adequately. This can be seen in the following request: '‘give me

examples of situations (in which-Brazilians don’t know what to do).
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. ‘The next sentence (sentence 2) doesn’t meet that ekpectatipn.

Instead, it introduces a subtopic related to the topic set up

previously. It says that Brazilian peoplefs inability to act is a
,cbnsequence of - their ‘‘eritical and creative sense’’ not being
developed. Here a linguistic phenomenon called '~ ‘“undersignalling’’

which comes into operatioh the moment the writer ~“fails - to make
clear fd their readers the relation ' between the parts of a

‘discourse’’ (Winter and Hoey 1986: 136) can be noted. As preeented,

;the meaning relation between sentences 2 and 3 is another
genevralization-example, a relation the writer has consciously
obscured. .Sentence 3 (in which the pronoum iit, here anaphorically

in plece of this rvreferring back to the nominal group "~ ‘creative and
critical sense’’ in sentence 2) says that Brazilian people’s

~ecritical and cfeative sense is developed the moment they are able

to read and interpret '‘a book or anything "’ they have in - their
"Fands". As it is evident onefs ability to read and intevpret
any written material is ﬁot the only way in which he/she develops
his/her creative ahd.critical eense, but is one of the many ways
.in.which that sense gets developed.

Another example of loosely linked sentences:

(i2a) (1) To improve the habit of veading in Brazil I think it is
really necessary to look at the whole political, economical
and social situation. (2) Actually magazines and books aren’t
g0 cheap, even so when we know that great part of brazilian
work hard just to survive. (3) However, this doesn’'t consist
in a real excuse because we have libravies for the ones who

- can’t afford these materials and even so don’'t look for them.

- The problem with- this paseage starts with its very first

sentence, particularly in the meaning relation holding between the



:two clauses thch comprise it. The two clauses are related in an
ambiguous way. The key tb the understanding of this ambiguity lies
in the vrelation betweeﬁ the lexical signal " ‘improve’’ kin the
purpose clause - "“to improve the habit of reéding in Erazil’ ") and
the second clause ‘it is réalls necessary to lookf-at the whole
political, economical and sbcial situation’’ . As presentéd, clause 1
sefs up an expectation that a positiQé eQéluation (solution) will Be
'inen'hextﬂ However, thié expectation is ffustrated. The next clause
~Juxtaposed toiit is given solely in terms of the necessity (a clear
signal of problem) of léoking at varioﬁs factors. As we may intuit
the Habit of reading can never be.improved by 1looking at the
political, economical -and social.situation; but probably by some
other means (even if these mean;‘are related to those Faétorsf. I
: believe' that. what> thé writer~ﬁeant by this sentence is that the
problem of. reading habif' in Brézill is reléfed. to political,
ecbnomical and social factors. If this is a correct guess, the
replacement of the lexical item °‘improve’’ bs'_"understand;f. for
example, including tHe'lexical ifem “‘problem’’ to mark explicitly
“the function of this sentéﬁce as problem, would clarify what the
-writef intended to meén: | |
To understand the problem of the habif of feading in Brazil it
is necessary to look at the whole political, economical and
social situation. ' '
‘We now take the next two sentences for analysis, namely
sentences. 2 and 3. We begin bs-cohs;dering the two clauses which

comprise sentence 2,
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fis thej are presented no specific meaning relation can be found
linking the first and second clausgs of sentencera. The first one
mentions the fact that books are not so cheap while the second
sentence stétes that Brazilians.must work hard to survive. The
relétion between this pair of clauses‘ is further obscured bg. the
inappropriate use of the adverb "‘even so’’ which can be defined as
“thoth that is the case’’ as in the following made-up example:
‘‘these apples are not ripe enough, even so they can .be eaten’’
where the item ~‘even so’’ isilinking. two clauses which have
relatedness of topic.

Another problem with this passage 1is the third sentence,

particulary its first clause and its preceding sehtence . Clause 1§
of the sentence 3 says that this "“doesn’t consist in a real
excuse . However, we as readers are not able to know what  this

clause means; what can not be accepted as an excuse? the fact that
books are expensive or that Brazilian people work havd?

The extracfs below illustrate the occurvrence of sentences
loosely linked caused by the phenomenon called “"missignalling "’
"According to Winter and Hoey ‘“missignalling’’ happens whenever =
writer_“misleads readers info expecting a relation or pattern when

.

they are in fact producing another’ (1986: 136).

(14a¥(2?I notice that because brézilian people are still'unable to
decide some points by themselves the habit of reading is one
of these points and...

fis it is clear no specific meaning relation can be identified

holding together clauses 1 and 2 (i st clause ' because brazilian
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.peopie are still unable to decide some points by themselves ’and
2nd clause ' the habit of reading is one of these points'). This
difficulty is mainly caused b9 the writer employing =a linguistic
connective, namely the subordinator " “because’’ to signal a relation
of cause—consequencé between clauses i and 2 wheﬁ no‘causalifs ccan
be eviden;ed holding between them. The problem related to the hébit
of reading is an exemplification (not a consequence) of ﬁrazilian
peoﬁle's inability to make decisions. ‘Note that the item ' ‘one of

these points’’ in clause 2 seems to imply that the clause to which

it belongs is an exemplification of what was said previously. In
this case the replacement of the item "one of these points’’ by "a
ctase in point” plus the removal of the subordinator ' “hecause’’

could have clarified better the relation of clauses 1 and 2 as- - one

of generalization-exemplification, though problems of interpretation

could still occur.

Another example:

(1ib) (i)Nowadays there are many foreign language colleges in Brazil
where the students are supposed to study the grammar and the
oral instructions. {(2)The students of uwndergraduate courses
have shown interest in them, so graduate courses have been
created in the whole country.

The first sentence, particularly its second clause (' “where the
students are supposed to study the grammar and the oral
instruction’’) is signalling here a Hypothetical-Real relation. In
other words, this sentence is setting up a prediction that the next
sentence(s) will either deny or affirm, this prediction béing a
function of - the lexical signal ‘‘suppose ’ indicating
"hypotheticality. However that hrediction is thwarted. Nothingbin the.

sentence following sentence i satisfies that. Hoes‘(i983) notes that
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a statement. of views that are left unendorsed by the author

{hypothetical) :strongls predicts a statement of the author’'s view

~ (the real), adding that '“the consequence Q? delaying fulfilment of

such a pvediction is that the reader requives it with greater

urgency " (p. 183).

Let us observe thé~di¥férence between the presént extract
{with regard to its unful filment of'the'prediction set up by its
iexical signal suppose) and the extract below taken from post-test
composition 9f

Some of the brazilian students who are admitted at English
lettevs course think they will learn English. However, this is

‘not what usually happens.
where  the vérb think signals hypotheticality and in the following
sentence the adversative conjunct - however and the adverb of
- . negation th fulfil the prediction created by the hypothetical
signal by denying the truth of the previous sentence .

Another example of loosely linked éentences:

(ieb) (3)However, students who are enrolled in this course don’t
have a high oral knowledge of the language. (4)The level of
the classes are diversificate and teachers have a lot  of
problems to teach very well the language. (S)Lots of students
can’t follow the course and give it up or even change to
another one

fis it is sentence 3 has the student’s low oral proficiencﬁ' in
the language (English) as its main topiﬁ. And as such it sets up an
vexpe;tation that 'the nexf sentence(s) will develop it further..
However that expectation is not.fulfilled. -The topic set upvin the
next sentence (in its two clauses) is given in terms of classes

.being diversified and teachers having teaching problems. As readers

we never know with certainty whether the classes are diversified
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‘with regard to the student ‘s low oral proficiency (in which.case we
can infer that the stﬁdent'é oral pro?iciencﬁ yaries from high to
low) or something else. Nor do we know whether the teachefs have
téaching probleﬁs because of the students’ low oral proficiency. To
be sure, no specific‘ meaning relation is self-evident between
sentences 3 and 4. uith'fegard to sentence S_and ité preceding
sentence 4 no sort of specific and cleéf meaning relation can - be
'found‘_holding “them together. fis it stands we can not know with

.

certainty if the étudent's ‘can’t follow the course’ ' because
their teachers have teaching problems érvbecause their clésses are
diversified. Note that , even tBough fhe linguistic items present‘in
sentences 3,4 and 3 such as students. course. Classes. Leachgrs can
be said to have similar collocatiohs,_ this is not sufficient to
v‘unifg these senténces as a coherent whole. Note also that, in sbite
of the problems of semantic linkage identified émong sentences 3, 4
ana S, if we remove intervening sentence 4 from the passage “and
Juxtapose seﬁtence'ﬁ next to sentence 3, we are éble to note  that
the topic set up ih éentenceb3 is.cafried over to its following
sentence. This . can be beét seen in the example below ‘where the
~sub0rdinating- item ‘;because of this;} is used in front position in
sentence 5 (now senfence 4) in order to signal better'the relation
betweeﬂ "them as one of cauée—ﬁonsequence:

(3)YHowever, students ‘who afe énrolled in this course  don’t

~have a high ovral knowledge of the language. (4) Because of

this, 1lots of students can’'t follow the course and give it up
or even change to another one. ' '
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Seven - (7)Y out of the twelve (1i2) pre-test compositions
presented their sentences (or some of them) linked in a loose way
whereas only two (2) out of the twelve (i2) post-test compositions

continued presénting this cohevrence problem.
3.3.4. Wrongly Linked Sentences

Sentences were considered as wrongly linked when a ;iinguistic
connective was used inappropriately éo conneét sentences whose
fopics are seen as seménticalls related. The -extracts below
illustrate this: |
(42b) (4)The level of the classes are very diversificate and

teachers have a . lot of problems to teach wvery well the

language. (5)Lots. of students can’'t follow the course and
give it up or even change to another one.

(2a) (£)Since childhood brazilian people are accostumed to receive
everything done and when their own capacities. are needed they
don’t know what to do. . :

As can be noted the conjunct and is belng used in the above

extracts inappropriately. Here it causes the meaning rvelation

between the two sentences (clauses) to be quite loose. Even though

there is a,cause-consequente relation between the sentences, thié
relation has been obscured due to the inappropriate use of the
connective and. Note that the replacement of apd by a conjunct for

signalling explicitly the cause-consequence relation, such as "‘as a
consequence’’, “'as a result’’, ‘‘consequently’’, etc, could have
clarified better the relation between those clauses as one of cause-

consequence.
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Only one (1) pre-test composition and one (i) post-test

composition had their sentences wrongly linked.
3.3.9. Content HMismatch between Froblem and Solution

The extract below illustrates a special type of sentences
loosely linked. Here the cause is a mismatch in content between the
statement of problem and the proposed solution;

(8a) {1)The basic problem concerning brazilian people’s lack of
reading is strictly related to the political arrangments
which are coanducting ouyr education to death. (2YHow can we try
to change this situation? (3)First of all, we should work more
with the ideas about the necessity of veading and think how
this 1is important in order to exchange information . and
experience. (4 hether it will make sense for people they
probably would engage themselves in this process.

s can be observed there is a content mismatch between what
sentence 1 states (problem) and.what sentence 3 purports to solve.
Sentence 1 states that the problem of the habit of reading in Brazil
is "‘related to the political arrvrangments’ ' . And bs doing so it sets
up an expectation that the solution will be given in political
terms, i.e., it sets up an expectation that the solution will be a
.political solution. However, this is not the case. The solution is
given in terms of people’s discussion ' “about the necessities of
reading’’ and the importance of this discussion '"in order to
exchange information and experience’’. Commenting on the meaning
relation between the problem and solution in a F-8 patterned text,
Grimes (1975) advises that the solution put forward ‘*has to be a

soiution to the problem that was stated, _ not some other'f

exemplifying that ""if the problem to be solved is one in plant
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breeding, the solution had better be =a plant breedinQ solution, not
a soCiological one ... “(cited in Hoey 1979). Note'in passing that
the - signalling sentence which intervenes between sentence 1 and 3

“tends to disgﬁise,the mismatch between these two sentences.

Only one(i) out of the four (4) pre~test compositions which had
a P-S pattern as part of their underlsingv meaning.lpresented a
content mismatch between the components Fvroblem and Solution. No

post-test composition presented this specific coherence problem.
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3.3.6. Solution—Negative Evaluation}

In a S-F-5-E structured text we éxpeét the solutions given to
be positively evéluated. When éblution is. negatively evaluated, the
negétive evaluation.generalls signalé a new problem and once again
we as readers expect to be told of a new solution in order to round

off the discoufse, therefore the S~-F-S-E pattern. Hoey (1983: 82)
.notes that 7'in the vast majority of cases the F-§8 pattern ends
with a positive evaluation '~ adding that 'a discourse that
doesn’'t so end reads like an interim or simply seeﬁs  incomp1ete"

In addition to the expectation created that in =a S-F~5~E
structured text a solution will be eventually positively evaluated
there 1is also the expectation that the evaluation given be an
evaluation of the solutions presented in the discourse and not an
evaluation of some other solution.» The extracté below 1illustrate
both "types of problem with vregard to the relation of Solution-

Evaluation:

(iib) (&)XWhat do these students can do to solve this problem?
- (7Z)First they have to try by theivr own way a better
curviculum which could be possible to have more English
classes and less native language. classes (Fortuguese).
(8)Second, they have to find ways of improving their speech.
(?)We can conclude that Brazilian Universities students have
many solutions to solve this problem, for there are in fact

many solutions around.

(8b) (4)YIn ovrder to improve this problem there are two ways that
can be proposed. (5)The first and the main is to try to
change the admittance test to the university. (6)The test.
should be made according to the area of knowledge chosen by
the students. (7)The second would be the creation of a
parallel course to give support to weaker students.  (8)In

84



conclusion, many attitudes could be taken in order to
improve the quality of English letters course though these
changes will depend essentialy on a structural modification
in the administrative system.

As can be seen sentences 2 and 8 of extract (iib) and (85)
respectively depict evaluation. However as they are presented they
only evaluate the proposed solutions by implication. TBe inference
to be drawn is that ' “many solutions”’ and " ‘many attitudes’ ™ imply
the writers’s proposed solution plus many other solutions.
Extract ({ib) presents a negative evaluation of the proposed
solutions. This is evidenced by the concessive clause, signalled
here by “Tthough ', implying a further problem. The implication is
that the ' many attitudes’’ considered can not be regarded as
totally effective without a "~ “change in the administrative system”’

Other examples of negative-evaluation of solution:

(6a) (2)I would suggest many ways in which readers wouldvbe able
to expand their interests thus improving their reading
abilities. (3)Fivrst, I would make.... (&)Finally there are
several patterns to promote reading to those who are not at
all familiar with it, but unfortunately if we do not shake
up our ideas, surely we will never get there!

(i2b) (?)To prevent these troubles first is necessary to improve

: our English class in the primary and high school. (19)A

second solution would be to the exams to wvestibular by
areas, i.e., the ones who intended to study English will
have to do an special test. _ :
({i)Nevertheless these  solutions are often considered
fanciful and selective. (i2)As a consequence, Brazilian are
very far away from an efficient solution to this problem
and until there are students who are really interested in
doing a good English course in a university they will have
to do in a private course.

In a sentence ii and 12 of extract (i2b) the _negafive
evaluation of the proposed solution is explicity signalled. Note

that the adversative conjunct *‘nevertheless’’ which in a S§-F-S-E
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patterned text is commonly used to signal a problem to come,

reinforces that negative evaluation. In sentence 6 of extract (é6a)
the implied negative evaluation of the proposed solutions ié
signalled by the adversative conjunct "‘but ", Once again the

inference to be drawn is that the proposed solutions are secondary
to what goes on in the reader 's mind, i.e., if he/she doesn't have
an open mind towards readipg the proposed solutions are unlikely to
be effective.

One out of the three F-5 patterne& pre~test compositions (see
section 3.4.1.2.) bhad negative (and/or implicit) evaluation of
solution whereas three out of the twelve S-F-5-E patterned post-
test compositions (see section 3.4.1.) presented this factor of

incoherence.
-3.3.7. Conclusion

The compositions analysed in this section presented varicus
types of coherence problems. These problems were seen as reducing,
in varisng degrees, the overall structure (or coEefence) of the
compositions: The problems encountered were the following: 1)
Inappropriate Anaphoric Reference, 2)Ungrammatical Sentences, 3)
Sentences Loosely Linked,  4)Wrongly Linked Senfences, ) Content
Mismatch between _Problem~801ution,' and &) Solution~Negative—
Evaluation. |

From these types of coherence problems ten out of the twelve.
pre~test compositions presented at leasf one of them while, only

three out of the tuelve postFtest compositions continued presenting
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one or more of these problems. The most recurring of those coherence
problems found in the group Of. pre-test compositions were:
alSentences Loosely Linked and b) Inappropriate Anaphoric' Reference
whereas the ﬁdst recurring ones found in the group of post-test
compositions were: a)Solutioﬁ-Negative Evaluation and b) Sentences

l.oosely Linked.
3.4. Factors of Coherence

This section of the analysis is an attempt to identify the
language features which contributed to make the compositions hang
together as language units used to communicate meaningfullg sone

state of affairs.
3.4.1i. Text Structure

We usually describe events in the order in which they
occur unless we have a special purpose in mind, and thus
the conventional orvdery of the four-part metastructure is
situation-problem—-solution and evaluation (Jovrdan 1984
23). '
Text structure as a factor of coherence appears in the
compositions under analgsisvwhich contain the following points;
1)YA  sequence of coherent statements ordeved accovding to the
normal time/logical sequence of situation-problem-solution and
evaluation (or problem—solution—-evaluation) where a)The situation
introduces background material; b)The problem presents a statement

of the rundesiderable condition of some state of affairs, this

undesirability being ‘““any form of dissatisfaction or other
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‘stimulus that makes us want to improve a situation’’(Jordan, p. 20);
c) The solution presents a statement(s) OFYthe desirablé condition
of the state of affairs (éreviousls mentioned) in the sense that one
or more probositional elements of the solution "~ “neutralize a casual
antecedent of the problem’’ (Carrel 1984); d)The evaluation presents
a statement evaluating (poéitiQels) the solution(s) in terms of how
well it helps overcome the problem."Negative evaluation signals =&
'ﬁew ‘pfoblém and again ' ‘we expect to be told of a new sblution"

(Jordan 1984).
3.4.4.4. Situation

At the level of the overali structﬁre the component Situatidn
of _the"SjP—S—E_pattern is parf of a discourse which, ‘occupsing'
: usuallﬂ' the pqéition of first sentence(s) provides _the. necessary
: background inFormation for a better Understanding of the problem. In
a .tgpical S-F-8-E structured téxt the combonent Situation c¢an be
seen és creating an expectation of problem to come. However unless
Situation contains internally é‘strongfsignal that it is part of =a
.Subseqﬁent relation, - hevé the relation befween situation and
‘negativebevaluétion situation (probleﬁ), tHe expectation set.up by
it can be seén as wéak. As it stands the term expectation is being
used héfe much in the sense of the notion of “aﬁtecipation;’. as
proposed by Tadvros (1985). éccording to her “antecipatidn'f is @&
;'for@ard lookiﬁg feature of text organization, though ‘it is
Fraught with uncertainties since it is bound  up with notions

concerning the reader - his reading abilities, how much he is able
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jto infer, his kndwlédge about the world and so many other factors
related to the reader’s psscholinguistic' skills'" (p.6&7). Tadros
distinguishes fufther the notion of " ‘antecipation’’ from the notion
d? “prediction". She SaYs that “‘prediction’’, like
"antecipation",. “is also‘ a forward lobking feature of text
organization’’, but"difféfs ffom it in‘thét “‘prediction’’ has to
do with‘;‘CErtain signals in a text '’ which '‘“predict the occurrence
of pafticular linguistic events’ ™’ (p.5). So unleési Situation
éontainé a strong signal of Froblem (in the sense of ‘prediction’’
given above), the reader s expéctation of Froblem to come after
reading the first sentence(s) of a §-F-S-E patterned text is not
vparticglarlg precise and accurate. However, the mere presence of
language - signais cbaracteristic.. of Froblem, hére the
conjuncfs/subordinators - of the adveréative type, are enough‘ to
allow the reader.to confirm that his/her expettétion of Problem  to
come has been met. ‘when contextﬁalized in a §-F~S-E structure these
signals tend to reduce the readerﬁs inferential task by speliing out
explictly that a contraéting’or conflicting point of view (problem)
is about to be given. The egtracts below illustrate the relation of
'Situafion and Problém, the latter bein§ strongly signalled by
adversative cbnjunéts. Because composition (iib) presented
coherencé' problems .(see sections 3.3.i. and 3.3.3.) in the
sentences of the section which could be takeﬁ as Situation we are
nbt' going to present it here (extracts from compositions (3b),
(8b), and (9b) present a dif-F.ei‘e“nt signalling pattern in the

situation function as will be seen later on.)
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¢ib) (i)To travel by car is a very important and common was .of
transport in Brazil. (2) However,

(2b) (4)Students who enter in Brazilian English letters. course
’ intend to become able to talk English{?luentlg. (2)YHowever,

{4b) (1)The purpose of English letters course in FRrazilian’'s
universities 1is the development of the four language skills;
reading, writing, speaking and listening. (E)Nevertheless,

(5b) (1)A1l1 students who take the English letters' course in
Brazilian universities study the four language proficiencies.
(2)YHowever,

-(6b) -(15The Universidade Federal de Santa Catarina is known ta have
several outstanding courses and among them i1is the English
letters course. (2} However,

(7b) (4)To speak English fluently ‘is the main purpose 'qF the
students English letters course. (2YHowever,

(10b) (i)English letters course in Erazil, among other letters
course, is the most popular. (2)However,

(i2b) (1)The most sought language course in Brazil is English. (2)
EBEecause English - is a universal language theve are many
brazilians who want to know the language and its literature
with the  purpose of improving their jobs, lives ov just to
satisfy themselves. (3)However,

“As - can be noted all the extracts above contain statements

featuring situation, oc;upsing the'position of first sentence in the

discourses in whichvthes belong. Nothing in these statement can be
said to prediét prdblem‘to‘come until we reach the following
ladversative cbnjuncts in:¥ront position in theivr sentences. These
adversative conjuncts in their turn cue the reader as they mak e

him/her predict that a conflicting viewpoint is about to be

Presented{
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'Situafion (implicit pfoblem)*Problem

‘Tﬁev statement featuring situation given above were seen as
setting up a weak prediction of a problem to come, this prediction
being stronglﬁ canirmed by Foliowing adversative cénjuncts . In the
foliowing two exfracts situation is given in such‘a way that it
sets ub_ a strong prediction oflproblemlto come . In other  words,

unlike the type of situation given above in which no intevnal signal

predicted problem to come, in the examples below the situation is
seen as a situation with implied problem, the problem being
confirmed by Ffollowing adversative  conjuncts. Here this

prediction of problem to come is a direct function of modal verbs

’

- phrases, namely " ‘would like to read’’ and " “would be desirable’

LR

plus the Uit construction meaning probability or/and speculation.

Winter (1982) says that oﬁe of the main Functionslpf ﬁodal verb is

to set up ;'doubt about fhe definiteness of the clause'' to whicH

they belong;. |

(3b) (ilYHany braéiliaﬁ readéré Qoﬁld like to vead many more books
than they have time to read them. (2)However,

(8b) .(1)Talkin§"abodt the quaiitg of university education there
would be desirable if the students enteved the university with

a good knowledge.‘(E)The trouble is, however,

Iﬁ' the .First; extract fhe writer speculates on Btézilian
reader’'s desire to "‘devour '’ many more'booksbthan the time allows
tBem to. In the second the writer épeculates on thevdesirabilitg for -
students. to enter Brazilian universities with atgood knowledge. As
they stand,v both sentences set up é prédiction that the next

sentence(s) will introduce a snag to them, this prediction being met
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‘by the following advefsative conjuncts.

Situation (implying rvejection or affirmation)-Froblem
Winter (1982) says that when writers don’t have facts
(situation) as éomething definite."situation becomes hypothetical
situation''. He calls thjs type of éituation Hspotﬁetical member
adding that it can cbmbine with another member, namely the Real to
?orm the full ngothetical—&eél pattern. Accordingls,.this pattern
.comes"to exisf whenever ‘‘another ‘s view is first presented (the
hypothetical) and then rejected or affirmed by the author (the
real) " . The extract below illustrate - this;
(?b) (i)Some of the brazilian stﬁdents who afe admitted at English
letters course think they will learn English. (2)However, this
'is not what usually happens.

So apart'from the interp}etation of this extract as_beihg one
d?‘Situatioﬁ—Problém, it caﬁ élso be read as being one embodying the
Hypothetical-Real reiation. The clue for hypotheticality is in the
lexical signal think which sets up a prediction that the sentence to
which it belongs will be further aFfirméd or’rejected, in ouy case
that it is rejeéted. This is confirmed by the adversative conjunct
.hgueyex in front position in thé next sentence, signalling that a

conflicting view point is about to be given.

3.4.1.2. Problem~801ution

In ba S*P?SfE structured text the cbﬁponent Situation
estabilishes an expectation (strong‘or weak) of a problem to come.
“0Once  the  problem confifms the expectatioh created by sifuation it
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also sets up an expectation of solution(si to come. Anyone who is
informed of a problem would naturally expect to be told. 0% a
solution, be it attempted, proposed, or actual. The extracts bélow
illustrate the .component Pfoblem being followed by solutions.
Because of space limitatioh we are going to limit the present
analgsis to compositions (ib), (2b), (3b), and (8b). The readers are
invited to re?er to appendix ﬁ to check out by themselves how the

writers of the other compositions handled the Froblem-Solution

relation.
{(ib) (2)However, the way things are going on in brazilian’'s
: highways people become afraid to drive on them. (3) Car
accidents levels are increasing day by day. "4)To prevent that

various solutions can be proposed.

{(e2b) (2)However brazilian uwuniversity students who are regurarly
enrolled in that course don’'t have a high oral proficiency in
English. (3) As a consequence students are not able to talk to
foreigners Ffluently. (4) To solve this problem it would be
necessary to create conversation group and to promote trips
to countries which have English as their nalive language.
(S)YMoreover, it would be necessary to eliminate portuguese
credits from the course so that the students have more time to
practice English.

(3b) (2)However, the price of national books are very high. (3 In
view of this readers can not read so many good books so that

they are restricted to read just the cheapest ones whic are
not so worth reading. B :
(4)To solve this problem it is necessary both to improve the

salaries of our readers and make books with cheap material.
(8b) (2)The trouble is, however, how to select wéll'prepared péople
' when all educational system is a failure. (3)This is clearly
evident in English letters course which receives at each term
students who have a low oral proficiency in the language.
(4)In ovrder to improve this problem there are two ways that

can be proposed.

Tbe extracts below illustrate the relation betweem the
components vProblem and Solution as these were identified in the

composition done in the pre-test conditions. We are going to present
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here only extract (4a), leaving ouf extracts (é6a) and (1i9a).

(4a) (1)Today, one of the most important problems in education is
the habit of reading. (2)The means of communication such as
Tv, 1radio, video, put man apart from the world of reading.
{3)Besides, the books are very expensive so that few people
can buy one. (4)Many things should be done to improve the
habit of reading.

3.4.1.3. Freview-letail relation (éolution~solu£ion)

All ektracfs given under the Probiem*Solution relation, except
for extvact (2b), were seen as signalling the beginning of their
solution function by means of a preview statement . As a preview
statement these (unspecific) solutions set up a prediction that they
will be further specified in the next sentences. The extratcs below
illustrate 'this point; in each extract a preview statement is

expanded into furfher details (specific solutions).

(4a) (4)To prevent that various solutions can be proposed. (3)First,
what 1s needed to Brazil is an effective warning program in
order to bring to people’s consciuosness the seriousness of
the problem. (6)Second, people shouldn’'t travel without doing
a total revision in their cars. (Z)Third, they shouldn 't drive
drunk or sleepy or if not psychologically or physically able
to do it. .

‘(3b) (4)To solve this problem it is necessary both to improve  the
salaries of our readers and make books with cheap material.
(5)YThe first measure is to rvrise the salaries of our workers
who are the potential readers. (6)The second is to make books
cheaper than the ones people +Ffind in most brazilian’'s
bookstores. (7)To do this the publishing industvry could use
cheap material to make the covers and pages of the books.

(8b) (4)In order to improve this problem there are two ways that
can be proposed. (35)The first and the main is to try to change

the admittance test to the university. (6)The test should be
made according to the area of  knowledge chosen by the
student. (7)The second would be the creation of a . parallel

course to give support to weaker students.

The preview statement may contain strong, weak, or no CluE'that
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it  will be further deQeloped (Hoey 1983). The extracts presented
above illustrate the two first tspeé 0? preview statements. Extracts_
(ib) and (8b) exemplify preview statements which contain strong
signals that they are part of a subsequent relation (compositions
(4b), (Gb), {(7h), (4a), and (6a) also exemplify the type of preview
sfatement under discussion! See appendix I' to check this type Of,
ﬁreview statement in those compositions). Heve this is a function of
nominal groups all of which containing a sort of listing in the
form of an énumerationt Note that the preview statements under
consideration can be seen as demandiné (and not simply predicting)
that details be given in the next séntehces. Note also that demand
for details set ub by the preview statement varies from a
unspecifec to spécific details. The former type is a direct Ffunction
of indefinitive pronouns such as “‘many’’, ‘‘various’’, etc, as in
*‘various solutions can be prop;sed". Thé latter type is a function
of onumeral as in ‘'in order to improve this problem there are two
waysd that ﬁan be proposed’’ which in turn specifies in advance that
- two (and no more? éolutions will bé presented néxt.v

Extract (3b) exemplifies a preview statement which contains a
weak clue that it is part of a subsequent relation (see also extract
(i%a) in appendix I for this type of preview statement). Hevre this
is a function of a nominal group given in form of a..listihg but
containing no enumeration signal. Recause of thisA the preview
statement can be sen as predicting but not demanding that details
be given next. That this is the case can be seen in the fact that

the preview statement under consideration, unlike the other



examples considered, could stand alone in the context in which they

are used and still make sense.
3.4.1.4. Solution~Eva1uation

In a 6S-F-8~-E patterned text once a solution meets the
expectation created by the problem it also sets up an expectation
that it will be further evaluated in order to tell us how successful
the solutions overcome, reduce, or alleviate the problem. The
extracts below from the students’ compositions illustrate this. In
the compositions these evaluative sentences occupy the position "of
concluding sentences.

{(ib)? (16)I+ such measures are taken, among a lot of other
suggestions, brazilian’'s highways will be free of this trouble
-~ voad deaths. '

(2b) (6)YRYy these means students would finish English letters course
more prepared to enter into the professional market and able
to talk to foreigners fluently.

(3b) (8)IF one follows these measures national books will be less
EXpPENSive. (9)Therefore brazilian readers will have more
possibilities of improving their reading habits.

{ b)Y (PYWith these three advices the development of the oral skill

will be improved and students. will have a better oral
pro?iciencg in English. :

3.4.1.5. Conclusion

From the twelve analysed pre-test compositions three of them
had a . clear FP-S pattern as part of their. underlying organization
whereas all the twelve analysed post-test compositions bresented the
fuil S-F-S-E pattern underlying their meaning. From this group of

post—test compositions ten had thé S-fp~S-E pattern presented in a
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clear and coherent way while the other two, presented’ serious
coherence problems in the relation.between " the sentences which
"otherwise could have been taken as corrvesponding to the components
Situation (see section 3.3.1. and 3.3.3.) and Froblem '(see section
3.3.3.), respectively, of the S-F-§-E pattern.

Taking into consideration the analysis given in this section we

may conclude that:

(1) While eleven out of the tuwelve post-test compositions had clear
statements Featuring Situations (as opening senfences) and being
followed by Ffoblem, none of the Twelve pre-test compositions
had Situation followed by Froblem.

(2) While eleven out of the.fwelve post-test compositions presénted
»clear and coherent statements featuring - Froblem and being
followed by the proposal of Solutions, only three out of the
twelve pre—~test compositions had Froblem followed by Solution.

(3) Eight out of the twelve post-test éompositions employed & sort
of preview statement in order to signal the beginning of their
Solution function (the other four compositions proposed :thé
Solutions without the help .of a preview statement). The three F-
s patternéd 'pre~£est compositions employed the same device 'to
signal fhe beginning of thei('Solutibn function.

(4) Nine out of the twelve post-test compositions employed one. or
more than one sentence in order to evaluate (positevels) the
proposed Solutions (the other tﬁreé compositions were seen as

evaluating negatively (and/or implicitly) the proposed Solutions
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(see section 3.3.6.). Two out of the three P-§5 patterned pre-~
test compositions evaluate (positevely) the proposed Solutions
(the other one was seen as evaluating negatively (and

implicitly) the Solutions (see section 3.3.6.).
3.4.2. Tightly Linked Sentences

A clause relation is where we have the semantics of the
~one member completed by the semantics of another member
(Winter 1982: 87). ’

'Seﬁtences linked tightly as a factor of cohevence appear in
sentences which develop (or ekpand) adequately the topic set up in
their preceding eentence(s). In other words, the sentences were
considered aS"tightla linked when the meaning of one sentence
compieted the meaning of the other sentence so that the pair of
sentences ceuld' be seen as forming a coherent sementic whole. For
ease of analysis the tightly linked sentences werevsubdivided_ into
those which pertain te the broad cafegora of Logical Sequence
relation and those pertaining to the broad cafegora of HMatching

relation.

3.4.2.1. Logical Sequence Relation:

The types of Tightly Linked Sentences subsumed under the
category of Logical Sequence Relation which will be analysed here
are: a)Cause-Consequence, blCondition-Consequence, c¢)Instrument-
Achievement, d)Instrument-Furpose, e)Evaluation-Basis, f)Time-

‘Sequence. and g)HMicro Problem~-Solution relation.
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al Cause-Consequénce

The tightly linked sentences ﬁnder the logicél sequence to be
considered here is the cause-consequence.

The extracts below illustrate the meaning relation holding
betweem sentenées through the use of explicit signals of céuse-
consequence reiation. Signals are underlined.

(2a) (2)However, brazilian university students who are regularly
" enrolled in that course don’'t have a high oral proficiency in
English. (3) As a conseguenge, students are not able to talk

to foreigners fluently.

(3b) (2)However, the price of national books are very high. (3) In
view of this readers can not read so many good books sg that
they are restricted to read just the cheapest ones which are
not so worth reading.

(3b) (8)YIFf one folloas these measures national books will be less

expensive. (?) Therefore brazilian readers will have more
poscibilities of improving their reading habits. ‘

(4b) (6)8econd,, they should rvead a lot of materials because
reading can help the student improve his vocabulary and
.acquire new ones. :

(7a) (2)O0ur fFirst contact with books is full of things such as:
don’t touch, don’'t play, don’t paint on them, don’'t do this,
don’'t do that. (3)As a result we become afraid to even hold a
book, thus starting avoiding it.

(?b) (IBecause their teachers teach English in a level not
appropriate for most students, for this students didn't have
an experience of the language in any private course or didn’'t
go to any country where English is spoken,, these teachers
fail to teach efficiently. (4) 4s a conseguence students end
getting their diploma without the necessary knowledge.

As can be seen clauses i and 4 (see below) of
sentences 3, of extract (¢b), are in a cause - consequence relation

as the subordinator "‘because’’ in front position in clause 1 is

signalling. I+t we remove the other two clauses which ~intervene
between clauses i' and 4 thé meanihg relation holding
between them = as one of cause — consequence can be
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best seen: | ‘because their teachers teach English in a level not

appropriate for most students, these teachers fail to teach
efficiently’’. Sentence 4 is in turn in another cause-consequence
relation  with the whole preceding sentence as the conjunct ‘‘as a

consequence’ ' shows.
Other explicitly signalled cause-consequence vrelations:

(i2b) (BYRecause English is a universal language there are there
are many brazilians who want to know the language and its
literature. ..

(i2c) 1 ﬁiiiNevertheless these solutions are often considered .
fanciful and selective. (12) As a couseqduence brazilians are
very far away from an efficient solution to this problem ...

The extracts below exemplify the meaning relation of . cause-
consequence holding between sentences, this relation being signalled.
by means of anaphoric reference items along with lexical signals
caracteristics of the relation under analysis.

(7b) (2YHowever, these students have some difficulties concerning:
the oral skill in the language. (3 Bomet imes these
difficulties may make them give up the course even at the
very beginning.

A4s they stand sentences 2 and 3 are in a cause-consequence

relation. The cluevto the understanding of the relation is the‘modal

verb phrase ' ‘may make’’” and the nominal group ‘‘these
~difficulties’” in subject position. The modal verb phrase ' ‘may
make’ ‘' (here paraphrasable by the lexical signal ‘‘cause’’) is

signalling that what follows is to be taken as the consequence of

*‘these. difficulties’’ which in turn is a repetition (partial) of
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the statement given in preceding sentence 8;' ‘‘some difficulties
(concerning the oral skill in the language) ’’.

Another Example:

(i9b) (2)However, the students who are enrvrolled in that course
‘ don't have a good oral proficiency. in English. (3) this
causes genevrally lots of problems to the actual development
of the course, for without knowing how to express themselves
in a good way, there are no possibilities for the students to

have a fine class.

Sentence. 2 is presented as being in a cause-consequence .
relation with the first clause of sentence 3. The key is the lexical
signal “‘causes’’ and the demonstrative ~'This'‘ (in subject
‘position) which is a repetition by substitution of preceding
sentence 2.

The following extracts illustrate an occurrence of a cause*i
consequence relation given in an implied way:

(ib) (2)However, the way things are going on in brazilian’s
highways people become afraid to drive on them. (3) Car
accidents levels are increasing day by day.

As thég stand, these two sentences are in an implicit icause-'
consequence velation, sentence 3 as cause and sentence 2 as
consequence. This becomes evident if we read sentence 3 as an answer
to the following question; "‘why do people become afraid tob drive
6h brazilian’'s highways?’ '’ - “becauée car accidents levels are
increasing day by day’’ where the insertéd subordinator ‘“because”’
spells out explicitly the meaning of sentence 3 as the cause to the

consequence stated in sentence 2.
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The nominal grvoup " ‘car accidents (levels)’ ' in subject
position in éentence 3 1is also the lexical realization of the
unspecific noun ' Tthings’’ in the first clause of sentence 2; ' ‘the
way (things) afe'going on in brazilian’'s highways ' '. As can be seen
the bracketed noun "“things’  requires that additional information
be given outside its sentence boundara to complete its meaning.
This can be seen in the question; ““which’’ are these things?
(going on in brazilian’s highways that people become afraid of)
where the whole nominal group '‘car accidents (levels)’'’ in sentence
3 while serving as an ans@er to the bosited question specifies the
meaning of the unspecified noun "“things '’

An additional implicit cause—con5equenceviexample is the
following:

(4a) (i)TodaQ one on the most important problems in : education
is the habit on reading. (2)The means of communication such
as Tv,radio, video, etc put man apart from the world of

reading. (3)Besides, the bopks are very expensive so that few
people can buy one.

Sentences 2 and 3 are in the an implicit cause-consequence

relation with sentence i, the consequence being given in
sentence 1 and the cause in sentences 2 and 3. The Froblem of
the Habit of feadiﬁg is caused by communication vehicles
which tend to divert people From.reading_and by the prohibiting

(expensive) prices of books.
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another example:

(6b) (2)However, we have met several graduate students from
that instituition who attend the above mentioned course and
are not able to have a good oral profifiency in the language

(3)This course establishes two minor cwrriculum,. (4)So0, a
student who chooses English must automatically study
English and Fortuguese. (S)YAnd as of now, there are move
Fortuguese credits required that English itself. (&)Bs =
result, the probability of a student to. be orally
fluent decreases as he/she must attend these inumerous .
Fortuguese and Latim classes. (7)Not to mention that in
most English classes. It is not even emphasized that
students should practice spoken English.

Aparf from the explicit relation of - causé~cpnsequence
holding between sentences S5 and 6 as shown by the conjunct Tlas
a result’’, there is another cause-consequence . relation
underlying the above extract. As it is presented in sentence

e the writer Saﬁs that students don't have a high oral

proficiencsH in English and in the following sentences he tries to

.trace back the causes for studentes’ dinability to speak
fluently vthe language; As présented, Fortuguese .credifs
outnumbering English credits plus a 1lack . of emphasis on ’séoken
English' in class can be seén as.contributiné to Cor causing)

students’ inability to speak English fluently.

Another example of an implicit cause-consequence relation:

(1ib) (4)Un¥ortuhefels, just a few studenté are able to succeed. in

English or any kind of foreign language course. (S5)They

don’t have a high oral proficiency in the language they are
studying.

As it is presented sentences 4 and § are in an implied

cause?consequence relation, the cause being given in sentence 5
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and the consequence in the sentence 4. That this is the case can

..

be seen in the following question; why are (only) a few

students able to succeed in English (or any kind of foreign
language coursel?’’; ‘because they don't have a high  oral
proficiency in the language (they are studying) wheve the
inserted subordinator "because'f spells out explicitly the
relation between sentences 4 anﬂ S as one of ;ause~consequence.,
Ten out of the twelve post-test compositions presented
one or more instances of éentences‘ linked through the
CRUuse—COnse quence meaning relation.. Only two out of the twelve

pre-test compositions had the cause-consequence relation underlying

one of their sentences.
blCondition—-consequence

The tightly linked  sentence.under the Logical Sequence

relation to be analysed here is the condition-consequence.

The extracts below exemplify the condition-consequence
relation holding between the clauses which comprise the sentences.
Note that this : relation has been clearly éignalled_ by the

subordinator it .

(ib) (io)if such measures are taken, among a lot of other

suggestions, brazilian’s highways will be +ree of this
trouble: - voad deaths.

(3b) (8)if one follows these measures national books will be less
expensive.

(Sb) (7)if these solutions are taken, it s likely that
brazilian university students of letters will improve
their oral protficiency.
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(7b) (8)if the.students follow these proposals they are 1ikels.to'
improve their abilities of speaking English. ' :

(6a) ‘(6)Finalls, there are several patterns to promote vreading to

those who are not at all familiar with it but unfortunetely
if we don’t shake up our ideas, surely we will never get
there! S

(7a) (4)if we don’'t like books, we don’'t like to read.

Four. out of the twelve post-test compositions had one of
their _sentences linked through the &0ndition~consequente
relation. Only two out of the twelVe pre—~test compositions had

this type of meaning relation.
c)¥instrument-achievement

The next tightly linked. sentence under the l.ogical
Sequence to be consideved here is the instrUment—achievement.

The extracts below illustrate the meanihgv- relation
holding between sentences through the use of an explicit signal of
instrument—achievement relation:

(2b) (6)BY these means students would - finish English letters
course move prepared to enter into the professional market. ..

(4b)  (MWith these three advice the development of . the  oral
skill will be improved and students will have a better oral
proficiency in English. :

(6b) (10)S0, by havina more English <classes and impfoving
the use of the spoken language through practice one should

easily be able to express him/herseldf verbally without any
serious problem.

(7b) - (7)Third, they must practice the language by going to the
lab...

(iob) (684 these waus it could be known the level of evVery
student who intends to study in this course,
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;(4a) (7)uihh‘ihi§ it is easier to get the Habit of reading.
'kéa) (4)Second, I would propose persons whose reading interests
are equal, to debate upon the readings they have done,
" creating in fthis way a reading climate and envivronment.
(i0a) (&6)EY doipa things like these we can captivate the future
readers of this country.

"As can be noted apaft from extracts (6b),  (éa), and (7b)
where fhe relétion of instrument~échievement,is given within the
boundaries of the sentence, in the qther'extracfs the instrument
is given in the preceding sentences (i.e., the solution proper)
and bthe_achievement in the sentences which comprise the extracts_
under consideration (evaluation). Note that this is‘ reinforced-
by demostrative pronouns such as Lhis, these, etc, referring back

to'proceding sentences (as instrument).

The two extracts below exemplify an' implicit

instrument-achievement relation:

(8b) (4)YIn order to improve this problem fhere are two ways that

can be proposed. (3)The first and the main is to try to
change the admittance test to the university. (6)The test

should be made according to the areas of knowledge chosen by
the student. | ' , - .

Sentence & can be read as the lexical realization (i.e., as
instrument) of sentence 9. This can be seen in the question
‘formulated for sentence S5; "‘how can we try to change the

admittance test to the universits?" in which case the answer (for
sentence 6) could be; "~ 'by making the test according to the areas
of kﬁowledge chosen by the student " . The projection | of
sentences. 5 and é into question—answer form make§ exbiicit - the
instrument—achievement_relation.
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(i9a) (4)Fathers and mothers can stimulate ' their  children to
read, giving books to them and reading with them,

As they are presented clause 2 {(giving books to them) and

clause 3 (reading with them) of sentence 4 are in a  disguised
instrument—-achievement relation with their preceding clause i
(fathers and mbthers can stimulate their children to read). This

can be evidenced in the following question; '‘how can fathers and

mothers stimulate theiv children to read?” ’; by "giving books
‘to them"” and by “"vreading with them"”, where the inserted item

**by’’ spells out explicitly the function of clause 2 and 3 as

instrument for clause 1 (achievement).

Six out of the twelve post-test compositions presented one or
more examples of sentences linked by means of the inétrument~
achievement relation. | Three out of the twelve pre—~test
compositions had one of their sentences 1linked through that type of

meaning vrelation.

d)Instrument-purpose

The tightly linked sentence under the Logical sequence to be
analysed hére is the instvrument-purpose. |
 The -#ollowing extracts illustrate. the meaning relation
holding between sentences as one of instrument-purpose:
(3b) (6)The second is to make books cheapef than the one people
find in most brazilian’'s bookstore. (7) = Io do this the

publishing industry could use cheap material to make the
covers and pages of the books. '
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"Asvcan be seen, the meaning relation holding between sentences
6 and 7 is being signalled as one of instrument-purpose as the
grammar of the purpose clause To X (for the verb to dQ} indicates,
the instrument being  given in‘ all the language material which
follows the purpose clause Lo do (Lthig) whevre the ﬁdemonétrative
this is referring back to the preceding sentence. This relation
can be made clearer if we reword sentence 6 and 7 so as .to form one
sentence: to make books cheaper (than the 6nes people find in

most brazilian’'s bookstores) the publishing industry could use

cheap material to make the covers and pages of the books.

Another 'occurtence of Ehe instrument-purpose velation has
do with the meaning relation between the cdmponents Froblem and
Solution of the S-F-S-E patterned compositions. All the twelve

post—-test compositions, plus two pre-~test compositions, signalled
the relation between the problem and solution functiens by means
of an instrument-purpose vrelation. The following extraété llustrate

this:

(ib) (4)3To prevent that various solutions can be proposed.

(2b) (43To solve this problem it would be  necessary to create
‘ conversation gvoups and to promote tvips to countries which
have English as their native language.

v'(3b) (4)I0 solve this eproblem it is»neceésars both to improve the
salaries of our readers and make books with cheap material.

(Gb) (3)Iag develoe a aoed oral ereficiencyd in Enalish there are
‘lots of ways. :

.(12b) (9)Io erevent these troubles first it is necessary to
improve ouv English class in the primary and high school.
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The extracts below illustrate the meaning of instrument-
purpose, the purpose being in end position of'the senténce;

(4a) (4)YMany things should be done Lto impreove the habit Qf
reading.

{4b) (4)Teachers and students alike can find some ways Lo avoid

this deficiency.

(7b) (4)In wview of that one can find some wass to solve this
problem. : ~

(iib) (&¥What do these_studehts can do to solve this trouble?

The extracts below exemplify the relation OP.'instrument~
purpose where the purpose is signalled by the subordinator " ‘in
order to".

(46a) (S)Third, I would bring out seminars - -in Qtdgn to eronpte
: and expose the works, eventually done by these readers

(8b) (4)In order to imerove Lthis eroblem there are two ways that
can be proposed :

(£0a) (2)1In oprder fo imerove that, I think that we have to start
stimulating the children to like and to begin to read early!

(40b) (5)In  order te imerove this eroblem we can ask the
students who will take the '“wvestibular’’ to start studying
even before they take the letters course and...

As can be noted, the meaning relation of idinstrument-purpose
given above is signalled through the use of the purpose clause  as
seen in the grammar To X. In éxtracts (ib), (2b), (Sb),
(Sb), (6b);, and (12b), ,the‘burpose clause is in front position in

_the sentences, while in éxtracts (43);. (4b),(75) and (iib) it isvin
end position. In extracts (6a), (Bb),  (i@a), and (10b), the
.burpose clause is given witﬁ the help of the subordinator "in order

to" , except for (6a) which has the purpose clause in end position.
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All _the twelve post-test compositions showed one or more
- of their sentences (or clauses) linked through the instrument-
pﬁrpose'relationu Three out of the twelve pre~-test compdsitions had

this meaning relation underlying one of their sentences.

e)Evaluafion-basis

The  tightly = linked sentence under the Logical Sequence
relation to be considered here is evaluation-basis.

The extracts below exemplify the relation of evaluation—-basis:

(9b) (i)Some the brazilian students who are admitted in

" English letters course think they will learn English.
(2)However, this is not what usually happens. (3)Because

their teachers teach English in a 1level not aproppriate for
most  students, for these students didn’'t have an experience
with the language in an private course or didn't go to any
country where English in spoken, these teachers fail to
teach efficiently.

Sentence. c is a denial (or ‘problem) of the
hspothetical' Statement.(situation) giVen in fhe previous sentence.
As an unsbecific statement it also establishes an expectation
.that it will be expanded .in the next sentence(s). = Sentence 3
satistfies that expectation by offering the basis for the statement
that some Brazilian university students enrolled in Engiish
Language Courses are not able to learn English.

Clauses b and c (clause b "“for these students didn't have:

experience with the language in any private course’’ and clause ¢

**‘or didn‘'t go to any country where English is spoken’’) of the
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above extracts are in their turn the basis for the. negative

evéluation (problem} given in clause a. This'can be seen in the

question formulated for clause a; “‘what is the basis for your

' saginé that the level which their (students of letters) teachers

teach 1is not_appropriéte for them?’’ which elicits clauses b and ¢

as basis. Note in .passing that clauses b and ¢ are eOnnected to
clau%e ‘a through the conjunct “‘for’" meaning “‘on the
condition that ', '‘seeing that’’. |

Other exampleg of evaluation-basis are. given below:

(?b) (7)Certainls this is not the only solutionvbuf it is 6ne of
the best of them. (8)Something like that has been done by
some teachers with success and - both teachers and students
are going to have advantages with this new attitude.

In septence 7 tHe writer evaluates the solution proposed
in the previous sentenée as one of the best solutions available to
solve tBe problem .of the students'- 1dw oral proficiency 1in

English. In sentence 8, he gives a basis for the evaluation given

in sentence 7. He states that his proposed solutioh has been
adopted by some teachers, evaluating further that '‘both teachers

.

and students’’ will take advantages ‘‘with this new attitude’’

Another example: -

(1¢b) (2)YHowever, students who are envolled in that  course
don’t have a good oral proficiency in English. (3) This
causes generally lots of problems to the actual development
of the course, for without knowing how to = express
themselves in a good way there are no possibilities for
the students to have a fine class. : '

The 1last two clauses of sentence 3 (clause b '“for without
knowing how to express themselves in a good way’’ and clause
¢ "‘there are no possibilities for the students to have a fine
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class’’) are given as basis for the statement of problem given in

their preceding clause a: This can also be seen in the question
formulated for clauses a: "‘what is the basis for you saying that
this (low oral proficiency in English) causes a lot of problems to

the development of the letters course?’’ which elicits clauses b
and ¢ as basis. Note that, like clauses b and c of sentence 3
given above in extract (?b), clauses b and c of the senfence undér
analysis are linked to clause a by the conjunct “for’’,
meaning ‘alsé, ‘‘geeing that’’, as in “fhis causes generally
lots of . problems to the actual development of the course, seeing
that without knowing how to express themselves in a good way,
there are no possibilities for the students to have a fine class’ "

Another example of evaluation-basis meaning relation:

(ib) (8)0F course the goverment has its sharve of guilt, for some
of the brazilian’'s highways are in a very bad condition.

As can be noted, clause b ( " for some of the brazilian’s
highways are in a very bad condition’’) of sentence 8 is offered
here as. basis’ for the negative evaluation (probleh) given in its
preceding clause a.. This can be seen in the question; “‘what are
the reasons (basis) forlsour saying that the goverment_ has its
share of guiit?" which elicits clause b as - basis. Note the
conjunct "“for’" once again signalling the relatioh between

clauses as evaluation—basis.

ii2



'vThree out of the tuwelve post-test compositions had the
evaluation-basis relation linking one or more than one of their
clauses (or sentences). No pre~test composition had evaluation-

basis as part of fhe meaning of their sentences.
)Time Sequence

-The 'tightis linkedbsentence to be analssed here is time
-sequence.v.The extract below illustrates this relation;

(Zb3 ~ (¢ >Third, they must pardtice the language by goihg to the
lab and they should finish the course and then go abyroad
to practice Fulls the language.

The event depicted in clause ¢ (' ‘they should Finiéh the
course’’) is seen as .breceding in time the event depicted in ciause
d (' ‘and then go abfoad to practi&e fully the. language " ") . The
tiﬁe sequence relatibn is heré 'cleér15~ éignalled by the
conjunct (and) then. |

One post-test éomposition. had the time sequénce relation
undevlying one- of . its ::sentences. No pre—test composition

-presented this meaning relation.
glMicro problem-solution relation

The . extra;t below provides the_onislpiece of discourse
méde up of a coﬁplete structure recurving within another ﬁomplete
vstructure;‘ in "the:presént case an exemplificétioﬁ.of a micro F~§
relation recurring within~ a macro P-S§ pattern which is obviously
_ the composition as a 'wﬁqle. This sﬁppofts Hoey ‘s (1983) nqtion'
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that ‘*it is possible to have a complete structure within an

element of anothevr complete structure’’ (p. 23).

(1b) (8)Y0F couirse, the goverment has its share of guilt, for some

of the brazilian’s highways are in a very bad condition.

{?M)So even the goverment must. become aware of its
responsability. ‘ : :

'Senfence 8 is probiem and'seﬁténce ? is solution.  Note that
sentencé .9 could even be paraphrased as;  "So0 the goverment must
repair brazilian’'s highways'’, thus _making clearer the relation
between the two sentences as one of ptobiémmsolutioh.

Only one post-test composition had an example of a micro
~problem—solution relation underlying it. No pre-test composition

had'this type of meaning relation.

3.4.2.2. Matching Relation

The types of Tightly Linked Senteces subsumed undev the
category of HMatching relation ‘which will be ‘analssed here arve:
va)Incompétibilits,_ b)Compatibility, c)Generalization—example,

d)Preview-Detail, and e)Faraphrase..
aIncompatibility

The tightly linked sentence under the matching relation to be
analysed here is Incompatibility.
The extracts below (ib).and (9b) illustrate the meaning

relation between sentences within the semantics  of matching
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“incompatibility. " This reading 1is heve supported by the
conjunct ‘“however T, signalling that the sentence to which
it belongs has material incompatible with what has gone before.
Bécause this type of relation was alvready seen (though
implicitly) in . thé sentences of the post-test compositions that
Comprised the relation between the components Situation-Froblem
of the S-F-S-E pattern (see section 3.4.1.) we are going to
present only two examples.
(ib)} To travel by car is a very imboftaht and common wWay 'of
transport in Bramil. (a2) However, the way things are
" going on in brazilian’'s highways people become afraid to
drive on them. - ’
(9b) (i)Some of the brazilian students who are admitted at EFnglish
' " letters course think they will learn English. (22) However,
this is not what usually happenes. S
In tHe N extract below the adversative conjunct
"nevertheless'f is also signalling a matching - incompatibility
relation, though; unlike the extraéts above, it is here signalling
negative evaluation of the proposed solutions.
- (412b) (10)A second solution would be to do the exams to vestibular
- by areas, 1i.e., the ones who . intend to study English will
have to do a special test. (1i) HNevertheless, these solutions
are often considered franciful and selective.
The clauses that comprise the following extracts can be seen
-as partaking.'the semantits of the matching incompatibility. Here
this is a function of the subordinators '‘although’’ and *‘though’’,
both signalling‘a_conéessive relation. .
(Sb) (2)However, only  some of them get a gbbd oral proficiency,
althouah many students come to the university with a

reasonable background knowledge.
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(8b) (8)In conclusion, many attitudes could be taken in order to
' improve the quality of English letters course, thoudah
these changes will depend essentially on a structural
modification in the administrative system.

In the extract below the cdnjunct *but’’ is also signalling
an incompatibility relation. Like the extracts above, it also
signalls negative evaluation of the prbposed solutions:

(6a) (63Finally, there are several patterns to promote reading to

those who are not all familiar with it, but unfortunetely i+t
we don’'t shake up our ideas, surely we will never get herel

The fdllowing extracts illustvrate the meaning relation between

sentences within the semantics of the Matching Incompatibility
relation:
(9b) (5)To prevent that problem some teachers should not worry

about the oral performance of the students. (6)Instead, they
should give more attention to the written perfqrmance.
Sentence 5 ié in a matching contrast rvelation withisentence 6.

fis it is here this coﬁtrast relation is a function of the deniél
statement (signalléd by the adverb of negation “‘not ') given in
senténce S5 which in turn sets up a prediction that next sentence(s)
will be offered as a corvection (alterpnative). This can be best
séenv.in the question,'formulatedlfor sentence‘ 5. ‘‘what should
teachers do instead?’’ which elicits sentence 6 as é correction
(alternative). HNote that the conjunct ‘“instead”’ linking tHe two
‘sentences signals explicitly the relation holding between sentences
S and & as one of contrast (denial-correction).

Ah additional example of contrast is the following:
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(Sbh) (6)Finally, the course department would make  contact with

' another universities to exchange students so that some
brazilian students could come to spend some time in an
English speaking country whereas English students could
come to spend a time in Brazil.

Apart from the relation of cause-consequence holding between
clauses a and b, clauses b and ¢ (see below) are in their turn in =a
matching contrast relation. This is shown by the conjunct
““whereas’’ in mid position betweem clauses b and ¢ and additionally
by the fact that these clauses are presented as near antonyms.  This
can be best perceived if we reword clauses ¢ so0 as to contain the
gsame grammatical shape of clause b and put the two clauses side by

side:

Some English students could spend some time in an Fortuguese
speaking country. : :

Some Brazilian students could spend some time in an English

speaking country.

In the following 'extract the matching incompatibilits is

.

signalled by the adjectives “less' and ' ‘more’ ";

(iib) (6)First, they have to try by their own a better curriculum
which could be possible to have mogre English  and :
~less native language classes.
As can be seen the contrast occurring here is a function of
the complements of the verb ““have ',  both of which containing the
near antonyms adjectives '‘more’’ and ‘less’” . Thus the contrast

can be seen as turning on the terms; wmore English classes less

native language (or Portuguese) classes.
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All the twelve.post~test compositions had one or more than one
example of sentences linked through the ‘mafching incompatibilitly
relation. 0Only one pre-~test composition was found as having one of

its sehtences:linked through the matching incompatibitly relation.
b)Compatibilitly

The> tightly linked sentence under the Matching relation to be
‘analysed here is Compatibilitly.

An occurrence of the matching compatibility relation can be
seen in the relationship established between (or among) the
solutions proposed in the'”compoéitions. ~ For the purpose of
illustration we will provide some examples, as follows:

(2b) (4)To solve this problem it would be necessary to create

' conversation groups and to promote trips to countries which

have English as their native language. (SYMoreaver, it

would  be necessary to eliminate Fortuguese credits from: the
course SO that the students have more time to practice
English. : '

Sentence 4 and 9 are in a meaning relation of compatibility.
Both are plasing‘the same function invthe composition as a whole.
They are put Forward as solutions to the stated problem given
- previously. Note that the conjunct **moreover "’ in front position
in sentence 9 is signalling explicitly that this sentence is in =a
compatibilits relation with its preceding sentence.

In the extract .below the compatibility vrelation is given

within thé boundaries of a single sentence. This relation is here

LR Y .

indicated by the conjunct and’‘, signalling that the clauses it

links are playing the same function in the sentence (therefore in
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the composition as a whole); They are both the proposed solutions to

the stated problem.

({0b) (3)In order to improve this problem we can ask the students
who will take the '‘vestibular’’ to start studying even
before they take the letters course and for the teachers to
make these students take and English oral test before they
enter in the course.

In. tHe extract below there is a compatibility relation holding
.betwéen two sentences. This time the sentences comprise the
component Froblem of the composition. This compatibility relation is
here explititls signalled by the conjunct "~ ‘besides’’

(4a) (i)Today, one of the most important pfoblems in education is

the habit of reading. (2¥The means of communication such as

Tv, rvadio, wvideo, put man apart from the world of reading.
(3)Besides, the books are very expensive so that few people
can buy one.

In the following extracts the compatibility relation is given
within the boundaries of a éentence:-

(4b) (5)First, the students have to practice orally the 1language
most of the time, not only in class with the help of
the teacher, huh a1sQ with their classmates  out of
class. ' : :

As can be'seen'the last two clauses of this sentence are in a
matching’ compatibilits relation as the conjunct ‘‘not only...but
also”’ is signalling.

(ib) - (7)Third, they shouldn’t drive drunk or sleepy gr if not
psychologically gr physically able to do it. - .
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‘Here the coMpafibilits ireiation is given by thebvconjunct
“‘or’’, signalling that the materials it links are playing the same
role in the senfencé (therefore in the composition as a whole). They
éfe all thiﬁgs that peopie should avoid whenever driving a car.

In the follbwing extfacts the matching compatibility relation
is a function of the comparative cqnstruction in’ which the
linguistic materials of the senfences.are.put.

{3b) .(6)The second is tb make books cheapgr than the ones peoéle
find in mostvbrazilian's bookstores.

(6b)  (G)And as of now, there are morg Fortuguese credits required
than English itself. '

All the twelve post-test cohpositions had one or ﬁore than one
of their senteﬁﬁes linked through the matching VCOmpatibilits
' relatioﬁ; Three. out of the twelve pfe~test compositions - had the

matching.compatibilits relation linking.dne'of'theif sentences.
c)¥Beneralization—-example

The tightly linked sentence undev the Matching relation to be
analysed here is the generalization-example.

"The extracts below exemplify the generalization-example meaning

relation holding between sentences:

- (4b) (7¥Thivrd, the students need listening more to the spoken
_ language. (8)There are many possibilities such as music,
movies, etc, but whatever theg listen do it in English.

Though the generalization-example relation Qnderlging_the above

extract can be said to be complex, its meaning can be best perceived
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if we formulate fhe‘following request for sentence 7 “Tgive me

(some) examples in which students can listen (more) to‘ the époken

language’’, which elicits the nouns '‘music’’, ‘‘movies’’, in the

?ollowing_ sentence as éxamplés of spoken language. Note that the

“‘there are’’ in sentence 8 is predicating the éxistence of ' ‘many

possibilities’”” (of spokén‘language) anqvthat the item “suéh as’ ’

is signailing that that predication jﬁst éet up is being ?ulfilled;

Ahnotﬁervexample of generalizatioh~example:

(8b) (2)The trouble is, however, how to select well prepared
people when all the educational system is a failure. (3)This
is clearly evident in English letters course which receives
at each term students who have a low oral proficiency in the
language. '

As ﬁresented;_ sentence 2 is giveﬁ as a generalizing statement.
This isAparticuiarl3 evidenced by its second claﬁse ""(when) all the
educational'vssstem is a ?ailuref'k As a geﬁeralizing statement -
sentencé B_needs lexical realization in the following sentence(s) in
order to'cdmplete its meaning.In the example this is done by means
of an exemblificétionl of the generaéilation set up previously.
Sentence 3 Fqlfils that éxpectation by exempiifging that the failure
'in the .Braziiian' éducatibnai ssstém is fo be found 1in English
Language Courses. vThe principél function of the signalling clause
‘“this ié clearly evident ' ‘(where the demonstrative this re?efS'back'
to sehtence 2) is to link sentence 2.and 3 in a relation of

genevalization—-example. -

‘d)Preview-Detail
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The tightly linked sentences under the Matching relation to be
considered heve is the preview-detail.

The preview*detail relation was already seen in the sentences
thch comprised the solution function of most post-test compositions
given in section 3.4.1.3. Two_examples will suffice here:

(7b) (4)In wview of that one can have some ways to solve this
' problem. (5)First, teachers must encourage students to
express themselves without so much worvies about grammatical
~ rules. (6)Second, students must not feel shy to speak
English. (7)Third, they must practice the language by going
to the lab and they should finish the course and then go
abroad to practice fully the language.
VSentence 4 comprises the preview statement, signalling 1in
' advance that "somé" solutions will be presented in the next
sentenceé.- Sentences 5; 6, and 7 fulfil that prediction by offering
: thrée sblutions‘in three separate sentences.

The extract below illustrates a tgbe of préviewwdetail relation
occufring in the section Froblem.

(6b) (3)This course  establishes two minor curriculum. (4)So a
student who chooses English must auteomatically study English
-and Fortuguese.

In  sentence 3 the writer talks about '‘two curviculum’’ being

established . in English Language Courses and in sentence 4 he

.

identifies that '‘two curriculum’’ as being the study of English and
.qutﬁgueée. | |

| Eight out of the twelve post-test compositions had one of their
sentences.linked by means of.the bfe&iew—detail }elation; Three out
q? the twelve pre-test cOmpoSitioné had the preview-detail relation
as part of fheir underlsing oréanization.
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e)Faraphrase

Here paraphrase has much to do with longacre’s (1983) notion of
‘‘Equivalence Faraphrase’’ which comes into existence the moment the
wfiter/speaker . *“feels that to say somenthing only once is not
sufficient’’, deciding, therefore, '‘to say it twice or more in
differing words’  (pii5). He gives the fFfollowing example: " “He
capitulated.immediatelag he surrendeved on the spot')noting that the
verbs ‘‘capitulate’’ and surrender’’ are vers nearv‘ssnonsms,
consequently setting a paraphrastic relation betweeh the firsf and
second sentences (ibidem). The extracts below illustrate the meéning
relation holding'betweén sentences by means of paraphrase.

(4b) (2)Revertheless, people who are enrolled in these courses
' ‘observe that there are some faults concerning the development

of the speaking skill. (3)YIn fact, the problem  is that
students don’'t have a high oral proficiency in English.

As can be noted, sentence 3 contains information similar to
that giveﬁ in its preceding sentence‘B;‘ Foth mention the students’
lowi oral proficiency in English. The item '‘in fact’’ in front
position in sentence 3 is being used here to signal explicitly the
function of this sentence as a reiteration of the meaning"of
sentence 2.

another éxample of’paraphraée:

(i0b) (3)This causes .genevally lotsvof'problems to the actual
development of the course, for without knowing how to express
themselves in a good way, there are no possibilities for the
students to have a fine class. (4)It is so difficult to
communicate something when the person who is speaking don’'t

know how to make him/herself clear or when the person who is
listening don’'t understand what is being said.
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In this extract sentence 4 expands the meaning of seﬁtence 3 by
means of a paraphrastic relation (though sentence 4 ﬁan be said to
have a move general meaning than sentence 3 sinﬁe it can be applied
to many more situations). Sentence 3 says that the students’™ 1low
oral proficiency in English causes a lot of problems of expression
and sentence 4 that problems of expression causes a lot of
difficulties the moment one engages in a conversation.

| Two out of the fwelve post-test cqmpositions had one of their
sentences linked by means of a paraphraétic relation. No pre-test

composition showed this type of meaning relation.

3.4.3. Clear signalling of the S5~-F-S~E Pattern

Signalling as a factor of coherence appears in the compositions
organized according to the'S—F—S—E‘(or F-S) pattern where the
- presence of  certain language items wevre used to relate cohefentls
the relationship between the components Situation, Probleﬁ.
Solution, and Evaluation, thus integrating the" text into one
coherent whole. Eecause the language items used to signal Sifuation
‘hgve hot been thorodghls sistematized we are not going to take them

into account iﬁkour présent analysis. -
3.4.3.4. Signalling of Froblem
aConjunct and Lexical Signal
Adversative conjuncts = are often Qsed to indicate that tHe

sentence(s) to which they belong will give information that 1is
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contrary to or conflicting with what has appeared previously in the

text. In a typical S-FP-S~E patterned text these types of conjunct

are commonly used to signal the problem function. In the analysed
post—-test compositions, all of them employed some sort of
adversative conjunct to signal problem, except for composition

(iib) which employed the lexical sigﬁal “Tunfortunetely’’ to signal
the beginning of its problem function. None of the analysed pre-test
compositions used adversative conjuncts to signal problem.

apart’ from adversative conjuncts, the problem function of the
5-F~8-E (or S-F) pattern is also signalled by lexical signals. The
extracts below exemplify the probiem’function being signalled by the
conjunct ““however '’ along with the lexical signals  "“‘afraid’’
" and " ‘car accidents’’
(ib) (P)However, the way things are going on in brazilian's

highways people become afraid to drive om them. (3) Lac
accidents levels are increasing day by day. ‘ '

In the following extract the conjunct " “however’ plus the

(SR Y

lexical signals " ‘“trouble’’, failure’’ and low oral proficiency’”’

also signal problem:

(8b) (2)The trouble is, however, how to select well prepared
people when all the education system is a failure. (3)This is
clearly evident in English letters course which receives at
each term students who have a low oral proficiency - in  the
language. '

The fbllowing extracts exemplify the problem  function being

signalled by adversative conjuncts plus the adverb 6? negation

L3R Y [l
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(2b) (2)However, brazilian’s university students who are regulary
envrolled in that course don_.t have a high oral
proficiency in English. (3)As a consequence students are pot
able to talk to foreigners fluently.’

(4b) (2)However, we have met several graduate students from that
instituition who attend the above mentioned course and are
not able to have a good oval proficiency in the language.

With regard to the analysed pre-test compositions their problem

function was signalled through  lexical signals. The following

extract illustrates this:

(4a) (1)Today, one of the most important ' problems in

education is the habit  of reading. (2)The means  of
communication such as Tv, radio, video, puwt man part from
the world of reading. (B)besides,  the books are VELY

expensive so that few people can buy one.

As can be seen the lexical signals " ‘problem”’, " ‘put (man)
apart "7, ‘‘very expensive’'’, and '‘few (people can buy)’ '’ are all

instances of lexical signals ?eaturing problem.

3.4.3.2 Signalling of solution
a)Furpose Clause (énd Subordinator) and Lexical Signal

Ali the analysed post-test compositions employed a purpose

clause containing a lexical signal typical of response (solution)

to signal the solution function,, the only exception béing
composifions ({ob) and (8b) which resorted to the subordinator * in
order to “ (plus lexical signal of response) to signal the solution

function. Two pre-test compoéitions} (4a) and (10a) employed a
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purpose clause and ﬁhe subordinatbr "in ovder to" 'respectivels to
signai solution. Composition (éa) used a Iexical signal to mark the
solution function namely “suggest™ in "I would suggest many ways in
which readers would bé able to expand theif interests”.

As a two-way signal (cf. Hoey 1983) the purpose ;lause (as well
.'as_ the subordinator "in order to"” plus lexical signal of response)
'heips the reader’s interéretatiQe task by making explicit that
'somethingv in the previoué senténce(s) ?s'to be taken as problem and
that something in the next sentence(s) is to be taken as solution
(or respdnse). |

The extracts below exemplify the use of the purpose clause
comprised of lexical signals ‘of: response. The first éxtract
exemplifies the use of the purpose clause in front position and the
ofher in end position. RNote that the purpose clause containg an
anaphoric reference to the previous sentence as problem, this being
especially signalled by explicit lexical signalé of probleh. Note
also that in all the extracts there is a reference to “an agent
explicitly mentioned in the text as in extract (4b) by the nouns
“teachers and students” or implicitly as in extractsi(3b) and (ib). -

(3b)  (4)To selve this problewm, it is necessary to improve the
salaries of owr readers and make books with cheap material.

(4b) (4)Teachers and students_alike can find some ways Lo avoid
this deficiency. \ _

The extract below illustrates a purpose clause (plus lexical
signal - of solution) with an anaphoric reference to the previous .
sentence as problem, though it doesn’t contain any lexical signal of

problem as part of its meaning, as the extracts above illustrated.
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(ib) (4)To prevent that various solutions can be proposed.

The following extract illustrates a Purpose~clause through the
- use of thé subordinator "in order to". HNote that it contains an
anaphoric reference to the previous sentence as problem thrpugh the
use of the lexical signal "problem™
(8b) (4)In oarder Lo imeprove Lthis problew theve are two ways that

can be proposed.

- another occurvrence of lexical signals used to indicate thé
overall organizétion of the 5-F~S-E patterned compositions can be
seen in the enumeration items used to signal the sequence of the
proposed solutions. HNine (2) out of the twelve ((i2) analysed post-
test compositions employed a sort of enumeration item to organize
the sequencial meaning of the solutions. Extract (7b) below
illustrates the solution being sequenced by the items "¥1rst"
“second"”, and "thivrd".

(7b) (S5)First teachers wmust encourage students to  express
themselves without so much worries about grammatical  rules.
Second., the students must not feel shy to speak English.
(7) Ihird, they must practice the language by going to the
lab and they should finish the course and then go abroad to
practice fully the language. '

Composition :(iOb) signalled the sequence of its solution
through the conjunct "and” which was used to connect two proposed

solutions within one single sentence.

- (10b) (S)In order to improve this problem we have to ask the
students who will take the "vestibular™ to start studying
even before they take the letters course and for the teachevs
to make these students take an English oral test before they
ente1 in the course.
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Composition (6b) signalled the séquence of its solutions

through the conjunct "ovr" which was used to link two solutions as
two alternatives. The séquence of the third proposed solution was
signalled by the adverb ‘'also”, indicating a compatibility

relation with the preceding sentence

(6b) (8)To solve that problem onée way suggest the introduction in

the curriculum of a greater number of English credits or
just exterminate PFortuguese  credits. (230ne could also

acquire teachers who emphasize the practice of spoken language.

The analysed pre~test compositions also signalled the sequence
of their solutions. Compositions (4a) and (i®a) presented their
proposed. solutions in separate séntences,‘ though not signalled by
enumeration items. Composition (éa), however, signalled the sequence
of the solution by enumeration items:

(6a) (3)Eirst, I would make a research as to what type of literary
work interest each reader. (4)Ggcond I would propose pevsons
whose veading interests are equal, to debate upon the
readings they have done creating in this way a reading climate
and envirvronment . (9)Ibhird I would bving out seminars in order
to promote and expose the works eventually done by these

readers. (6)Einally there are several patterns to promote
reading to those who are not all familiar with it,

3.4.3.3 Signalling of Evaluation

"Nine out of the twelve analysed post-test compositions linked
the eQaluation (poéitive) function to the solution through the use
of a linguistic item. In general terms, these signals were giQen in
the form “by-ing"” or "if-then" (see section 3.4.2.1), all df them
containing’ a demonstrative pronoum referring back to the pré;eding'
sentences as in tBe'Followihg extracts:
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(6b) (19350, by havipng more English classes and improving the use
of the spoken language through practice one should easily be
able to express him/herself verbally without any serious
problems. '

- (7b) (8)If the students follow these proposals they are likely to
: improve their abilities of speaking English.

Composition (?b) 1linked its concluding sentence (basis and
evaluation? to the evaluation givén in its preceding sentence
tbroqgh the demonstrative "that” and "this". Senfence’7 (evaluation)
in its tuwrn was also linked to its preceding sentence (solution)

through the demonstrative "this",

(2h) (6)Instead they should give more attention to the  written

performance . (7)Certainly this is not the only solution, but
it is one of the best of them. ()Something like that thas
been done by some teachers with success and both teacher and
students are going to have more advantages with this new
attitude.

Compositioné (8b) and (4iib) didn't use any of the _deviﬁes
mentioned aﬁove to liﬁk the evaluation‘ function to  solution.
Instead, - they ehplosed lexical signals for indicating conclusion,
namely “in conclusion” and "conclude" to link evaluation to solution
(perhaps this can accodnt for the fact that these compositions were
seen  as evaluation implicitlj (see section 3.3.6.) the proposed
solutions). |
(8b5 (8)In conclusion, many attitudes could be taken in order to

improve the quality of english letters course.

(iib) (?YWe can contlude that brazilian university students have
' many solutions to solve this problem,

- Composition (iéb). like composition (8b), was seen as

evaluating negatively the proposed solutions (see section 3.3.6).
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As to the three P-S patterned pre?test compositions, one used the
conjunct “but” to link evaluation to solution (which signalled
negative evaluation) whereas the other two used the construction
“bs—ing“ to connect evaluation with solutipn.

(4a) (7)With thig it is easier to get the habit of reéding.

(10a) (&6)Doing things 1like these we can captivate the futuwre
readevrs of this country. '

3?4.3.4. Conclusion

From the analysis of the compositions just given the following
aeneral points can be made:
1) All the twelve post-test compositions signalled the crucial
stages .of their undérlsing meaning i.e., those stages where a
problem was presented, by some sort of adversative conjunct. In
addition, their problém funcfion was also indicated bs_ lexical
signals. HNone of the three F-§ batterned pre-test compositions had
gdversative conjuncts as signailing devices for the problem, this

function being indicated by purely lexical signals.

2) All ’the twelve post-test compositiqns signalled the relation
between the components Froblem and Solution by means of & purpose
clause (or subordinator), all of them containing  lexical signals
typical of response (solution). Two out of the three P-S patterned
pre-test © compositions ~employed either a purpose clause or
subordinators with an explicit reference to the pfevidus sentences

(éroblem) through the use of a demonstrative pfonoun.
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3) All the twelve post-test compositions signalled the sequential
.meaning of their solutions. Host of them were sequenced with . the
help of some sort of enumeration item. The.three analysed pre—test
compositions also marked the sequence of their solutions, though

only one of them employed enumeration items.

4) All the twelve posf—test composifions signalled the 'relation
between the components Solution and Evaluation. MHMost of this
relation was given in the_?orm "if-then” or "by-ing”. Two out of the
three pre-test compositions resorted to this same linguistic device
to relate Solution andvaaluation. In most cases the evaluative
sentences contained an explicit reference to the previous sentences

(solution) through the use of demonstrative pronouns.
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CHAFTER 4

CONCLUSION, IMFLICATIONS, ARND RECDH“ENDATIONS

FOR FURTHER RESEARCH

4.1. Conclusion

"The analysis of the compositions has revealed very specific

carécteristics. The post-test ‘compositions - those holistically
rated high - showed a high level of coherence whereas the pre-test
compositions - those holistically rated low - presented . various

coherence problems which were seen as reduciﬁg, in varying degrees,
their efficacy as a piece of language used to inform éome' facts
meaningfully. Table 4.1 below summarizes the fattors of incoherence
vand‘ coherence identifiéd in the students’ pré—test» and. post-test

compositions.
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As table 4.1. shows the post-test compositions were better than
their pre~test counterparts in three main aspecté.' First, they were
written according to the normal time/logical sequence of situation,
problem, solution and evaluafion of the S5-F-5-E pattern. Secpnd,
they employed various types of language items which helped  signal
fhe sequence of the pattern , thus integrating its four .components
into a clear and cohérent whole.

However, the most significant difference perceived between the
post—test and pre-test compositions emerged, in general terms, from
the analysis of the way their sentences were semabticallg related{
fis it is evident fvom table 4.i. the post-test compositions showed
to have not one single type of clause’relation underlsing them, but
often showed several clause relations. Composition (ib}, for
iﬁstance, has cause—-consequence, - matching incompatibility and
compatibility, vinstrument-purpose,‘ preview-detail, condition—
consequence, and micro problem—-solution relation. The pre-test
compositions (éxcept for compositions.(4b), (6a) and (i90al)), on the
other hand, can be seen as having their sentences semanticalis
linked in an unclear and loose way.  As already seen, the writers
‘didn't illustrate their points, they didn’t make statements of
éause~consequence, etc. Apart from these factors, fhes were also
seen as presenting other language problems such as inappropfiate use
6# reference items and sentence structure. And from the point of
view of the P-S pattern they preéentéd negative (and implicit)
evalﬁation of the proposed solutions and content mismatch between

the components Froblem and Solution.



aHypotheses Contirmed
From the analysis of the pre- and post-test compositions
presented in chapter 4 we attest the confirmation of the following

research hypotheses:

i) Global Coherence - It was hypothesized that the post~test
compositions compared with the pre—-test compositions would be
holisticalls rated higher. fAis can be noted ‘ in section 3.2. the

post—-test compositions were graded sigdi?icantls higher than their

pre—test counterparts.

2) Distribuition of the four components of the S-F-S5-E pattern - It
was hgpothesized that the post-test compositions would be writteﬁ
according to the normal time/logical sequence.of_situation, pfoblem,
solution and evaluation of the S-F-S-E hattern; This hypothesis was
also confirmed as the‘results in section 3.4.1i. show . All the post-—
tesf compoéitions were writteﬁ according to the ﬁormal»time/logical

sequence of that pattern.

3) Organization of a sequence. of coherent comparisons - As already
pointed out in section 2.2. the Comparison pattern was disregarded

for close study in the present disservtation.

45 Ekplicit Signalling of the S-F-S-E pattern‘— It was hspothesized
that the post-test compositions written in tHe S-FP~S~E pattern would
_signél their underlying structure through the use of various types
of linguigtic items. As seen in section 3.4.3. the bést—test
compositions contained explicif_ éignéiling of their underlying
organization as S-P~S-E pattefned texts.
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5) Clear and Coherent Semantic Linkage betweeh Sentences ~ It was

hspotheéized that the post—-test compositions would have their
sentences - (or clauses) semantiéallg linked in a clear and coherent
way. This hypothesis was also confirmed as the result in éection
3.4.2. show. The post—test.compositions presented their sentences

cohevently linked.
4.2 Implications

This study is based on previous research (Carrel 1984; 1983,
1987) which haS'suggested that writing instruction focusing on text
structure can improve students’ writing ébilitg.

From tﬁe results of this study we can_conclude that, as other
researchers (Witte and Faigley 1981i; Hoey 1982) have demonstratgd,
language micro-level issues (e.g. sentence structure, vocabulérg,
devices of cohesion within and between sentences) are not sufficient
by themselves to improve student’s skill in writing effective prose.
Though ﬁicro—level issues are not unimportant as  a means of
achieving coherence in written discourses, we are suggesting hére
fhaf attention directed to text stfucture (or macvo level issues)
in the course of teaching studentsbhow to compose effective prose
musf be emphasized. Hoey (1982) observes that "while it is important
fo_ teach the cohesion devices of English, these are not sufficient
by themselves to account for the organiiation of written discourses”
(cited in Stanley 1984). _Therefore,. discourse level issues must be
given special attenfion in the teachiﬁg of writing.

The results élso seém " to indicate that teachers who devote
much of their time to the devélopment of the textual competence

137



(either productive or receptive) of their students should include in
their curriculum discourée level issues which could help students
organize their ideas into a coherent and clear téxt.

Two ways of achieving this can be suggested by this study—~ the
teaching of the S-F-8-E and Comparison patterns. Other ways of
achieving a coherent text could be by teaching other types of text
structure. As already mentioned, these include:‘Contrast, Comparison
and Contrast, Generalization-Example, Hypothetical-Real, among other
types of text structure. As Carrell points out "composition teachers
who assign papers that describe, compare, raise problems and suggest
solutions and so forth are on the vight track” (1987: Sé).

Besides the importance of the notion of text structure, the
notion of clause relation has glso_ teaching potential; Iti is
necessary for any writing program to develop the students’ skill to
look for what type of semantic relation is being established between
a sentencé (or gvoup of sentences)‘he/she is producing in vrelation
to the sentence (6r group of sentences he/she has already pfoduced.
The emphasis here is on meaning relations such as cause-consequence,
instrument-achievement, and so on. Jacob (i?81i) says that "content
inforﬁétion is onig parf of what the reader wants to heaf. The other
body of in?ormatioﬁ that the reader wants to hear is composed of the
predication "this ié the cause”, "this is an example™, “this is at
some specific timé".' "this is di?férent from that . Hans_problems.
found in the students’ written compositions arise'because.theg are
unable to link‘senténcés successfully through meaning relations such

as those mentiohed'above, thus failing to make their compositions
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hang together as coherent pieces of discourses. When these students
write, they don’t illustrate, they don't genetalize, tHes don 't make
statements of cause-consequence etc. The students’ ihaﬁilitg to do
this can lead to sevious coherence problems. For example, Qhen the
writer of composition (i2a) wrote:

(Actually) ﬁagazines and books aren’t so cheap, even so when we

know the great part of brazilians work hard just to survive.

she -cou}d have pfovided one of the likely consequences of what
she stated in the first clause, as in:

(Actually) magazines and books aren’t to cheap, consequently

Few_people can bqs them.

Closely related to the teaching implications of the notions of
text‘ structure  and ﬁlauSe relations is the fact that the studeﬁts
must be taught the various types ofvlinguistic,ifems avaliable to
make ,CIEaf whatever type of text.pattern (or clause relation) they
inténdvto proddce. Conjuncts, subodinators and lexi;al signalé all
have an iﬁportant role to play here. In addition, with regard to the
latter type of language items, students must be taugHt those
lexical signals which can be used to set up predictions as fo what
'is to come ‘next in the discourse and ways of fulfilling those
prediétions (e.g. the signals used to predict defails to-come in a
bréyiew-détail relation). As Tadros advises "6ne way of making Nthe_
text transparent is by setting up predictions and Pulfilling. them"
(1985: 66). |

Finally, it ‘would be interesting to make the students
acquainted with the. question criteria asvit is applied to the
teachiﬁg of both text strucutre and clause relation. As Hoey (1982)
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says '"'the notion of discourses in general as made-up of answers to
questions and the four problem—solution questions are well worth

familiarizing a student of English with " (cited in Stanley 1984).
4.3_Rec0mmendations for Further Research

As I have already mentioned; some research has been carried out
about stundents’ awareness of text structure on their comprehension
of written materials. Very few studies (Taylor and Eeach 1984),
however have investigated the influence of students’ awareness of
text struture on the quality of their written cémpositions. Even
fewer' studies have been carried out in the EFL classroom regarding
text structure and students’ writinél érbficiencs. Therefore, much
mére research is needed before the whole fieid of text structure and
writing proficiency can be covered.

In view of fhe difficulties found and of the limitations
inherent to this study, the ¥ollowing‘recommendations can be »made
for further research:

1) Text Structure Variation - This sfudg made use of the SQP—S—E
and Comparison patterns. .Further research should investigate the
effects of instruction of other tgpes of text_étrucfure on the
quality of students’ written compositions.

2) Number of Training Sessions - This study was limited to two fext
structure training seésions. Further research must yefifgy the
effects of instruction of text structure on the quality - of
students’ written compositions on a long term basis.

3) Control Group - Because this study was limited to one traiﬁing
aroup, further research must investigate the differences in
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4)

writing quality | between students who receive training on. text
structure (training group) and studénts who receive no training

on text structure (control group).

Number of Subjects - The findings of this study are limited due to
the ‘shall size of the sample. Further research must investigate

the effects of text strﬁcfure instruction on a large sample of

students: because the laréer the number of subjecfs the ‘more

reliable the results.

Finally, another area of research could investigate the cultﬁral

differences in discourse _ structuré. It 1is possible that

different cultures will approach text organization in different

.ways (see Kaplan 1977).
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APFENDIX A

Texts used for the teaching of the S$-F-S~E pattern:

Text

Text
rText
Text
Text

Text

.........................................................
.........................................................
.........................................................
.........................................................
.........................................................

® 4 s e s s e s = % e e s e e a e s e s 8 a2 s e s s s & o m e & = s s v s e e 8 = om s s e o 8 a4 s s s e s s s s .
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Text 1
Keep OFFf the Wall
The ‘only man—-made structure on earth that you can see from the

moon is the 1500-mile Great Wall of China.

But what you can’'t see from uﬁ there is the damage that has been

done to it.

FPeople have chipped off bits for souvenirs and stones have been

uéed for building.

Now new laws_are being demanded to protect the wall.



Text 2
Teeth and_Smiles

Having to wear braces to strengthen teeth can be damaging to
one’'s vanity so Ir. Craven Kurz, an american dentist, has ?inalig
come up with the brightest idea of putting braces inside the teeth.
They aré kept in placé by a strong acrylic resin and the first few

patiénts, inciuding‘an actress, are reported to be delighted.
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Text 3

Fioneering Folytechnic

Frofessional and teachefs produce nofhing_ except written
communication, spoken communication and drvawings.

Yet in .spite of this most students receive 1little or no
instructidn in the theory and use of information structures

in practical communications.

To remedy this deficiency, the Hatfield Polstéchnic has
pioneeved wovrk in contextual grammar of English prose, in
understanding how information is structured, and in applying

this knowledge for practical benefit.
This should lead ¢to improved communications skills among

"students.
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Text 4

Tranportatiqn is a special problem for Hanhattan? Most of the
people who work on the island of Manhattan must live somewhere else.
Therefore, every day several million people and the goods they use
or. pfoduce must travel to and from the small island. Several
solutioﬁs to the transportation problem exist. One solution is to
travel to.or from the island by way of water. Ferfs boats énd barges
carvy people and goods for short distances, while ocean ships cavrry
them for longer distances. A second solution is to travel onto or
~off of the island over one of many bridges. Generally, ﬁars_ and
buses carry people, and trucks and trains carry freight; Thevthifd
solution is to approach and exit the island city through tunnels.
Mosf people reach or leave Manhattan by way of sqbwas trains.‘ Some

goods are carriéd in trucks that travel through tunnels.
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Text §

Parents Travel, the Children are Affected

If a business executive finds himself in a position which
requires that he travel for contact or Self—improvement, it is
usually welcomed as a sign of pro?eséional growth. EHEut how do these
executive pargnts_expléin this to their children, who are subject to
resentment aﬁd stress in their parents’ absence? This is a common
problem which many professionéils successful parents must Fface
uﬁprepared. Specialists in behavior, however, assure us that if is
possible. to leave our children, whether for business or pleasure
trips, without causing undue streés. In Stress in Children,'Bettie
Young advises parents,. first of all, to understand why children
become disoriented when their pérents travel, even though fhes may
ﬁave ‘many interesting activities to keep them gntertained. The
explanation is simplei chiidren are afraid of the unknown. FEecause
they don't»know whére or how théir parents ére, they fantasize about
what could be happening and often imagine unhapps or _unsettling
.scenarios; -

To avoid this, it is importaht that the children  know ,the'
parents itinerary, how to‘reach‘them in case of an emevgency, and
have set times‘ ?or“communica{ing with them. Evén with small
~children, it  is important to discuss ﬁhe cities, hotels, and the
type .of work or activities iﬁ conhection with the trip - concrete;

references which can ease the anxiety.
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Certain ‘rituals priovr to the ttip,cah also help. The_ evening
before departure should be reserved for time together with ‘fhe
. children to give them the message that "I will miss you so much that
I want to spena this time wifh gou”. The child should be present
-when instructions are given to the person who is going to take care
of him. This helps the child understand that even even though his
parents are leaviné, they are concevned with his well-being and ére
~not by any means-abandqning him. When parents call during'the'trip;
they should get the child to speak about how he is doing. This will
allow .the parents to discuss any problems that may be occurring,
while not restricting the conversation to giving ovders and
reprimanding. If the child does not seem to be interested in
talking,v he may be trying to convince his parents that he is not
that concerned about them, wHich is one way to conceal the hurf

caused by the separation.
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“Test 6
.How to aAvoid Excessive Support?

In critical times there is nothing like the support, sympathy
and solicitude of our family and close Ffiends. The troublé vis,
however, how to lend effective support to tBbse who are dearest to
us, witBout getting in the way. This difficulty became evident
dﬁring the discussions at a meeting 6# psychologists at the American
Fsychologist ﬁssociation,.as commented on in the New quk Times by
Daniel Goleman. |

» Being too involved in somebody’s welfare, at times leads us
into  emotional pitfalls, resulting " in more stress rather than
relief. James Cogﬁe, a psschblogist at The University 6¥r Hichigan,
who was present at the meeting, mentioned cases of married couples
in which the huébands had suffered a heart attack. Ofteﬁ the wives
made things difficult by their overprotective attitude as they felt
partly guilty for what had happened to their husbands. The wive's
excessive solicitude did not go unnotited by the husbands. Many
compléinéd- that, ‘despite their physicians and physical therapists’
vadvite to keep active, their wives treated them as'if. they were
physically and emotionally disabled. | |

The person who instead of helping, hinders, is usually unaware
of this, as was shown by a study made of obese women trying to lose
weight. More than 90% of husbands Felf they were béiﬁg sdppdrtive of
theirvwives in their attempt. However, the conversations tﬁat.were

monitored during mealtimes showed that they tempted their wives with
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repeated offers of food, andvggve theh i2 times morve criticism than
praise for their efforts.

With the best of intentions, a family that assureé thé
responsability for the recovery of one of its members after a crisis
of “illness, ‘can also become a negative interference. It is not
uncommon for a person who is seriously ill to torture him/herseld
with the thought'that he/she is troubling the whole family; or

; oOn

feeling depressed, feel obliged to dissemble so as not to worry

them.

In order not to make hurtful misfakes, one shquld bear in mind
that even extending condolences, can, at times, cause thbughfless
hurt. Expressing one’'s ‘ssmpathg with one of those ready-made,
ritualistic remarks such as "I know how jou must feel” may sound

very inconsidevate to the bereaved. Remarks such as "This will pass”

or "don't be upset” might eventually be interpreted as “sou're
making too much of it."” Giving advice at iﬁopportuhe times, such as
how to react to grief and loss, is offensive.  "One of the least

Belpful things for someone who has su??ered a loss is to be urged to

shrug off and cheer up." says psychologist Camille Wortman, who also
participated in the meeting. |

The best way to help usually éonéists in  Jjust lettiﬁg the.
sufferer pour out his or her feelings,  without passing judgemeﬁt or
giving advice, unless the listener has experienced a similar

situation and his words might be helpful. "But even so, it must be

made clear that the advice is given as a mere suggestion.
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AFFENDIX B
Texts used for the teaching of the Combarison pattern
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Texﬁ i

*What we have still not forgiven him for” she  says
*ijs that he (Mozart) reasoned”. Miss RBrophy, whose

gspiritual home is the 1i8th century enlightment, also

reasons.

154



Text 2

It is interesting to note that,icoﬁic mode1s oniﬁ .represent
certain features of that portion of the real world which they
simulate. For example, a map will only contain features which are of
interest to the person using the map. Similarlﬂ. architects’ models
will be limit;d to include only those features which are of interest

to the person considering employing the architect.



" Text 3

Commevrcial fishing and farming are similar in several ways. The
‘cost of the equipment required in a large scale commercial operation
is very high for both fishing and farming. Fishing and farming both
réquire iong hours of hard work. And both allow an individual some
choice in selection of working hours and in sequentingv of

activities.
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Text 4

Ini.both Jaws _ahd The Exorcist, an evil force preys upon
innocent people. In Jaws the evil force is a great white shark that
‘snacks‘von bathers at a seaside resort.: In The Exorcist the evil
.¥orce is Satan himself; he‘deéides to possess a young girl and
forces her into all kind of unnatdralyand grotesque actions. llespite
the dissimilarities - one an ‘actual animal and the other a
éupernatural being lacking any stable physical form - both the shark
~and the dévil represent forces that pedple ‘cannot cdntrol; tﬁese
’Fofces terrify us. Roth the shark and the devil strike unexpectedls
and choose their particular viCtims for-nd appavrent reasbn, Although
awaré of‘the pfesence 6{ tﬁese Porceé, people cannot predict attacks
or defend thémselves;fromvthéﬁ; " The young gifivin The Exorcist can
no more understand what has happened than the‘quickls disappearing
victims in Jaws;‘ andjthis incomprehensibilits is the source of the

terror that both movies evoke.

Thev¥0116win9 sentences were given to thé students for them to

mark whether theg exempli?s the Comﬁarisoﬁ pattern or not:

a) The poem “"Navio Negreiro b3 Castro'AIves; - like the book “Casa
Grande & Senzala" by Gilberto Freire, deal with the racial

subject .
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b)

c)

d)

e)

)

a)

Denmark and Norway are similar in that they both have a
constitutional monavchy.

England is very cold in winter; so, too, is Sweden.

Faulo 1lectured quite well on the sources of poverty. The same
‘was  also true of Rosa Maria. She lectured very well on the
problems poor people must face.

Bia can write articles. Her friend, Betty, can also write articies.
Jimmy speaks exceptionally well his mother tongue , - but his
father doesn 't speak that well.

Denmark and Sweden both have the same kind of constitution.
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AFPFENDIX C

Text used for the third training session
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Text 1§

Dear parents,

The school is trying to ensure that éll the children’s clothing is
labelled. To assist parents the school can supply IRON-ON NAME TAGS.
Thé tajs will withstand boiling, and are suitable for most garments.
They can also be used to label gym shoes, satchels etc. They can be

sewn on if requived.

The  following extract served as.basis for my explanation on the

implied problem (and situation) of the text given above.

‘Without knowledge of the situation and problem Forvthis example,
Qou would wonder what'the fuss is all about. However, readers will
have that knowledge and will readily intevpret the infotmationléiven
as being a solutibn to axverg dif#icult problem. Thé situation is a
Junioy’ school‘ Fdf childfeﬁ aged S~-i1 yYears who wear uniform.
Problems arise when the children change for physical education,
6ut§ide play of.gémes because.therebaré then mang_seté of clothes of
- the same éizes, colour and quality. vChildren do not alwaﬁé' keep
theif own clothes' neatly in one place; and there are constant
arguments regarding which clothes belong to which children - Fence
- the solufion being adopted by the school. The tags offered to

parents are evaluated in the last three sentences.(Jordan 1984: 42).
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"AFFENDIX D

Students’ . compositions.i l.etter a stands fTor the pre~test

compositions and letter b for the post—test compositions:
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(ia)

(ib)

($)The habit of reading comes from in?anﬁs.(a)SO, I believe
the most effective wés to improve it is to give a goodb and
strong basis for our children. (3)Reading is not Jjust a
mechanical act, you have.to understand and fhink'aboutv what
you are reading. (4)4& child must be first taught how to think.
(5)There are . some ~steps before'a éhild is able to read.
(6)Developing these steps is another way  of impfoying the
reading hébit.

(1)To travel by car is a very impﬁrtant and common way of
trénsport in Brazil. (2)However, vtﬂé wés things are going on
in brazilian’'s highways people”become.a¥raid to drive on them.

(3)Car accidents levels are increasing day by 'das. (4)To

‘prevént that'variouS»solutions can be proposed. (S)First, what

is needed in EBrazil is an effective warning program in order

to bring to people’s consciousness the seriousness of the

vproblem. (6)Second, people shouldn’t travel without doing a
total revision in their cars. (7)Third, ‘they shouldn’t drive

"drunk or sleepy or it not psychologically or physically  able

tobdo_it. . (8)0+ coﬁrse the goverment haé its share of guilt,

- for <some of the brazilian highways are. in a wvery bad

condi{ion. (9)80; even the goverment must become aware of its

responsability.

(10) If such measures are taken, among a lot of other

suggestions, brazilian's highwéss'will be freé of this trouble

-~ road deaths.
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(2a)

" {2b)

(3a)

(i)Brazilian people have been becoming each more  illiterate.

(2)The goverment is not worrvried about that. (3)It is easier to

govern illiterate ones. (4)I guess it is'necessafg a total
change. in all'educational'ssstem.i (5)¥It is necessafa to make
people read since_the primats.

(6)Tne best way f find to solve this problem is to exclude
children Prpm work,v giving them some resource to keep them
onlg_studsingﬂ | - |
(i)8tudents who enfer in brazilian English letters course
intend tn become‘able to talkbEninsh fluently. (2)However,
brézilian's univérsitsvstudents who are regularly enroiled in
that course don’'t have a high oral proficiencg_in- English.
(3)As é consequence; stqdents are not able to .talk'"fo

foreigners fluently. (4)To solve this problem it would be

" npecessary to create conversation groups and to promote trips

to countries which have English as their  native
language.(S)Moreover, it would be neéessérs, to eliminate
portuguese credits from the course so"fhat the students have
more time to nractice English.

(6583 thesé means~studen£s would finish English letters course
move :prepared to enter info the professional market and able
to talk to Foreigngrs ?lnentlg.

(1)Well, I  firstly would propose tol promote a great

advertsiment = campaign in whole country. (2) This campaign

will be well sutceeded following the objectiQe of solving the

actual»dif#iculties met in_the majorits{of_tne cities. (3)The
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(3b)

(4a)

sitﬁation in dur.roads and the distribution of the transport
means can not continue.

(4)Oﬁ the other hand, this situation would be»changed partly,
if the - goverment ‘organized a plan .' to
give financial insuranceé to the  responsible departments.
(S)The statual departmeﬁt wbuld have more conditions to apply
the ‘fight way in that direction.(é&)In this case we can also
watth ofher people in other countries and try to discués'it.
(i)HMany Brazilian readers would like to read many more books
than they have time to read them. (2)However, the price of
national books are very high. (3)In Qiew of this readers can’t
read so many good books so that they are restricted to fead
Just -the cheapest ones which are not so worth reading.
(A)Tb solve, this_prob1em, it is netessarﬁ both to improve the

salaries of our readers and make books with cheap matevrial.

" {5)The first measure is to rise the salaries of owr workers

whb are the potential readers. (6) The second is to make books

cheaper  than thé ones péople find in most brazilian's'
booksfores. {73To do tBis fhe publishing industfs could use
cheap material to ﬁake the covers ahd'paées of thé books .

(8)I+ one ?ollows.these measures national books will be less
expénéive. (?)Therefore, Braziliaﬁ readers  will have ﬁore

possibilities of improving their reading habits.

'(1)T0da3, one of the most important problems in education is

the habit of reading. (E)Thefmeéns of commdhication‘such as

Tv, 'fadio, video, put man apart from the world of'reading. 
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(4b)

(5a)

(3)Besides, the  b00k are very  expensive so that few people
can buy one. (4)Many thingsfshould be done to imprové the
h#bit of reading; (S5)1 would open more public librariés for
whole people. (&)1 would make a circle of good books. (7)With
this it is easier to get tBe habit of reading!

(£)The purpose of Ehgiish letters course in PBrazilian's
univeféities‘ is the development 0? thé four lanQuage skills;
reading, writing, speaking and listening. ~(2)Nevertheless,
people wﬁo aré enrolled in these courses observé that theré

are some faults concevrning the development of the speaking

'skill. (3)In Fact,' the problem is that students don 't have =a

_high oral proficiency in English.

(4)Teachers ahd students alike can find some ways . tq avoid

this deficiency. (S5)First, the students have to practice

qrallg the language most of time, not jusf in class with the
help of the teacher, but also their classmates out of class;
(6)Secohd,_theg should read a lot 6? material, because reading
can help fhe studehté imprer their:vocabulars_éhd acquire new'

ones.f(7)Third. the students need listening more to the‘spoken

language.jv(B)There are. many poséibilities such as music,
movies, - etc, but whatever they listen, do it in
English.

(PIUWith these three advices, the development of the oral skill

will bé ‘improved and students will‘ have a better oraI
'proficiéncs'in'English.

(1)The habit of reading is something you Ie#rn when You are

child.(&)So this habit must be.increaéed by the parents or
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b)

. when the Ehildren are taken to school. (3)YIn Brazil, -it is

vérs di??icult . to improve this habit, because the parents
don‘t have fhis Eabit too. (4)That is'whﬁ I think that the
best place td improve this habit is still in school. (5)There
we are gettinQ a new genération.that .probabls’.will enjos

reading and they will learn their children will get that

. habit.

(1)all studénts who fake the Englisﬂ letters course in
Brazilian universities study the four language proficiencies.
(2)However, only some of them get a good oral proficiencs,:
althbugh‘ many students éome ‘to the wuniversity with a

reasonable background knowledge.

.(3)Té develop .é good oval proficiency in English there are

lots of ways. (4)Nowadays, there is one that is very up to

. date, i.e., the communicative abprdach method. (5)0ther ﬁass

to solve this problem could be the creation of free
~ conversation 'disciplines - with dramatizations, music, etc..

(6)Finally, the course department would make confact ‘with

other univefsities to exchange students, so that some
brazilian students could spend some time in an English

speaking country whereas English students could come to spend

‘a time in Bra=zil.
(7)1¢ fhese solutions are taken, it is likely that brazilian

university students of letters will improve their oral

proficiency in English.
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(6a)

(6b)

(1)1 realize that brazilian people do not have the ’habit of
reading. {(2)I would suggest many ways in which readers would
be able to expand their interests, - thus improving their

reading abilities.

(3)First, I would make a research as to what type of literary

work interests each reader. (4)Second, I would propose persons
whose reading interests are equal, toidebate upon the readings
they have done, creating in this way a reading climate and
environmeni. (5)Third, I would bring out seminars in order to
promote and expose the works, eventuails done by .thesé
readers. (6)Finalls, there are several patterns to promote
reading to those who are not at all familiar with

it, but unfortunetely if we do not shake up our‘ideés; surely
we will never get there!

(1)The Federal University of Santa Catarina is known to have
seQeral outstanding courses and among them is The English
letters course. (E)However, we have met several graduate
students from that institution who attend the above mentioned
course and are not able to have a good oral proficiency in the
language. |

(3)This course establishes two minﬁr 'curricuium. (4YSo0, a
student who choosés_English must automatically studs English
and Portuguese. (5)And as of now, there are moré Fortuguese

credits required than English itself. (6)As a result the

probability of a student to be orally fluent decreases as

- he/she must atténdv these inumerous Fortuguese and Latin
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(7a)

(7b)

classes.v (7)Not to mention that in most English classes it ié
not even emphasized that students should practice spoken
English. |

(8)To solve tgat problem, one may suggest the introduction in
the curriculum ona'greaterlnumber of English ﬁredits or Jjust
exterminate Fortuguese credits. (9)0One could also acquire

teachers who emphasize the practice of the spoken language.

(10)80, by having more English classes and improving the use
of the spoken language‘through practice one should easily be
able to express him/hersei# verbally without any serious
problems.

(1)The best thihg we can do to improve the habit'ofvreading is
to anticipate our cdntacf.with books without prejudice; |
(2)0ur first contact with books is full of thingsr such aé:
don’t touch too much, don’'t play with them, .don't paint  on
them, don’'t doAthié. don’t do that. (3)As a result we become
a#faid'to.even hold a book, thué starting avoiding_it. (4)1?
we don’'t like Books. we don’'t like to read.

(5)We can be taught to take care of books, but -in anotBer way,
without  listening such foolish things and learﬁing that
reading can make ouyr world di?#ereht._'

(i)To séEak English fluently is the main pufpoée of fhe
students of English letters course. (2)However, these students
have some difficulties 'conterning’ the oralb_skiil in the

language. (3)Sometimes these di##iculties may make them give
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(8a)

~(8b)

up the course, even at the very beginning. (4)In view of that
one have some ways to solve this problem.(5)First, teachers
must encourage students to expresé themselves without so much
worries about grammatical rules. (6)Second, students must ﬁot

feel shy to speak English. (7)Third, they must practice the

" language by going to the lab and they should finish the course

and the go abroad to pratice fully the language.

(8)IFf the students follow these proposals thes.aré likelg_ to
improvevtheir abilities of speaking English;

(i)The basic problem concerning our people’s lack of reading

is  strictly related to the pqlitical arrangements which are

conducting the education to death. (2)How can wy try to change

~this situationT (3)First of all, we should work more with the

ideas about the necessities of reading and think how it is
important in order to exchange information, -experiences.
(4)whefher it will makebseﬁse‘¥0r people they probabls. would
engage themselves in this process. |

(1)Talking about the ‘quality of university éducation _there
would be desirable if the students entefed in the "university
with =a good knowledge. (2)The trouble is, however, how to
select well prepared people when all the.educatiohal system
is a failure. (3)This is cléarls evident - in English letfers
courses which receives, at each term, students &ho have a 16w
oral proficiency in the language. (4)In order to improve this
problem there are two ways that can be proposed. '(S)fhe:first
and the main is to try to change the admittance test to the
university. (6)The test should be made'accofding'to the érea
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(?a)

(9b)

of knowledge chosen bs the studenfs. (7)The second would be
the création of a parallel cburse to ine support to weaker
students. (8)In Conclusion, many éttitﬂdes couéd be taken in
order to imprbve the quality of English letters course, though
these changes _will depend esséntiallg on a strdctural

modification in the administrative system.

(1)S8ince the childhood brézilian people are accostumed to

receive eversfhing done and when their own capacities are
needed they don’t know what to do. (2)It is easily explained
because their creative and critical sense isn’'t developed.
(3)It is generally developed when a reader is able of reading
ahd interpreting a book or énsthing he/she has in his/her
hand. (4)0f course it is not the only way of getting a bright

mind but, without doubt, helps a lot.

(1)Some of the brazilian students who are adﬁitted af Engiisﬁ
letters course think they will learn English. (E)Howevér, this
is not what usually happens. (3)Because their téacherél»teach
Ehglish  in a level not appropriate for most students, for
these: étudents didn't have an experience with the language in
any private course of didn’'t go to any country where English
is shoken,‘ these teachers fail to teach eFFicientlg.(4iAs a

consequence, the students end getting their diploma even

without the necessary knowledge. (5)To prevent that problem

some teachers should not worry about the oral pevy fomance of

their students. (6)Instead they should give more attention tb
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(i0a)

the written perfomance. (7)Certainly this is not the only
sblution, but it is one of the best of them. (8)Something like
that has been done by some teachers with success and both

teachér andvstudents are going to have more advantageé -with
this new attitude.

(i)Thé most part of brazilian people, .as we know, don't have
the habit of reading which I consider a bad thing in our
culture. (2)In order to improve that, I think that we have to
start stimulating the childfen to like and to'begin_to read
early! (3Ue can_tb this, mainly, at home and at schbol.
(A)Fathers and mothers can stimulate their children to read,
giving books to them and reading with them, demonstrating that

reading 1is a good habit . (Siét school teachers can stimulate

" the habit os reading through many ways like reading books in

(i0b)

class with children, making_little theoretical representation

about these books, 'discussing stories'o? the books and so on.

(6)Doing things like these we can captivate the future readers

of this country.

(1$English .lettefsr course in Brazil, among other letferé
courses, is the most popular. (E)waever, the étudehts who are
envolled in that course don’'t have a good-oral proficiency in
English. ‘(3)This causes genevally lots of problems to the
actual development of the course, for without knowing how fo
expreés themselves in a good way, ‘thére afé no possibilities
for the students to haQeva fine class. f4)It is so difficult
to »communicate something when the person who is "spgaking
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(iia)

doesn't know how to make him/hevrself clear or when person who
is listening doesn’t undérétand what is being said. (S5)In
order to improve this problem we can ask the students who will
take the “Qéstibular" to start studying even before they
take the letters course and for fhe teachers to méke these
students take an English oral test before they enter in the
course. (6)BYy these ways it could be known the level of every
students who intends to study in  this course, therefore
selecting the best students.

({)It is very hard to changé habits of people, especialls when
people are unable to decide what could be better or worse to
them. (2)1I nqticed that because brazilian beoéle are still
unable to .decide‘ some points by themselves, the habit of
reading is one of this.points and brazilian know they read
yersllittle, or rather, only people who can afford fhe prices
of books are those who can read in this country or those who

are very interested in reading. (3)However, if you compare our

_ whole population and people who read:.-normally in Brazil you

can get frightened. (4)HMaybe the best solution to solve this
huge problem_:is to control the prices of books and wﬁat is
more important to introduce ﬁhe habit of vreading in schools

while kids are having their vinds growing.(35)0Ff course, - they

"need  a good teacher to help énd prepare'them and what they

will read, because I don’t believe it could be possible in

their families, I mean in most of them.

(iib)

(i)Nowadays there are many foreign language colleges in Brazil
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where the students are supposed to study the grammar and oral
instructions. (2)The students of undergraduate courses have
shown interest in them so graduate courses have been  created

in the whole country. (3)This intention has been accepted as

. the best wasvfor undergratuate students who wish tq learn much

(i2a)

more about what they enjoy most in their undergratuafe
courses. (4)Unfortunetely, Just a few students are ablé to
succeed in English or any kind of foreign language course.
(5)They don’t have a high oral pro?iciehcg in the language
they are studying. (6)What do these students can do to solve
this troqble? ‘(7)First, they have to try by their own way a
better curriculum which could be possible to have more English
classes and less-.ﬁative language _classes (Fortuguese).
(8)Second, they have to find wass.of improving their sbeech.
(?)We can conclude that brazilian university studénts have
many éblutiﬁns to solve thiskproblem, for tBefevare in fact
many solutions around. |

(id)To ,imptove the habit of reading in Brazil I think it is

really necessary to look at the whole political, Veconomical

and social situation. (2)Actually, magazines_and books éren't
so cheap, even so whenbwe know that greaf bartvof brazilians
work hard just to survive. (3)However, this doesn’t consist in
a real excuse because we have libraries for the oﬁes who can’t
affort these materials and even so don't look. for -them.
(4)Besides. there are many people who can bﬁs books and don’t

do that.
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(5)So the great questions are: "whslthis situation happené in
Brazil?;' and ' “how could we improve it7°°. (6)To answer the
first question we must think about the political reality: it
is clear that.the habit of reading wasn’'t developed because of
political and social intervests. (75Ne can easly write an ample

roll with a lot of causes to this trouble, but the difficulty

" is to answer the second question. (8)KNo! it isn’'t difficult

because theve is no solution anymore...it is difficult because
the same answers to the first question are still an obstacle.

{(?)Nevertheless, we‘ can’'t give up. (i9)We have to ,begin'

v changing our educational system, showing to the children at

(12b)

school that the book is a wonder+ful and mégital world and
never imposing to them a book. |

(1)The wmost sought .language course in FKErazil is English.
(2)Because . English is a universal language.thefe' are many
brazilians who want éo know the language and  its litératufe
with ‘the purpose of imprbvihg.their Jobs, lives or just tb
safisfs themselves. (3)However, studéntsbwho'are enrolled iﬁ
this course don’'t have a high oral knowledge of the vlanguage.
(4)The level of éhe classes are very .diversificate aﬁd
teachers have a lbt of pfqblems to teach very well the

language. (S)Lots of students can’t follow the course and give

it up or even change to another one. (4)In view of this level

of dropping out there are teachers who are happy and think the
course is working well, but thié is not  true. (7)A -good 

teachers »knowS'if some students get he graduation it will be
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.unfair for there will be some more bad professionals in. the
~market. (8)Besides, a cdurse with such a low table of approved .
students isn’'t a synonum of a goéd course.

{9)To prevent these troubles First is necessary tovimprove our
English class in the primary and high schooi. (;O)A second
solution would ‘be to do the exams to vestibular by areas,
i.e., the ones who intends to studQ_English will have to do a
special test. | |
(11)Névertheless, these solutions - are often considered
fanci#ul and selective. (i2)As a éonsequence, .braéiliaﬁs are
very far away from an efficient golution to this problem and
until _theré are students who.are really interested in doing a
good English course in a university they have fo do it in §

private course.
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ERRATA

Dissertagao de Antonio Mota Filho - Text Strucutre and Brazil_ian
University Student's Writing Proficiency : An Experiment

Onde selé _ Leia-se
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