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RESUMO

Este estudo pretende 1nvestigar a possibilidade de ensinar
alunos brasileiros, adolescentes, principiantes no estudo_dei uma
lingua estrangeira, a ler com compreens3c textcs simples, mas
auténticos, em Inglés.

A pesculss esta baseada no modelo interativo da leitura e . na
hipotese de que & possivel ensinar a ler uma lingua estrangeira
atraves da utilizag3oc de certas estrategias/atividades de ;leitura.

tais como exercicios de pré-leitura, uti1lizacSo de palavras

cognatss, leitura superficial do texto para ocbter uma ideia geral do

assunto ou localizac3o de informagdes especificas, identificagio da
ideia principal, cde palavras-chave e dos portos principais do
texto. Ecstas estrat2gilas/atividades possibilitam ao aluno captar a

mensagem do texto, mesmo sem ter um bom conhecimento da lingua
estrangeira.

Os sujeitos envalvidos no projeto foram 151 alunos das 7as

series de S Escolas Municipais de Florianopolis. Os materiais
preparados para o projeto foram aplicados por S5 professores
(incluindo a pesquisadora). Sessenta e um alunos que n3o utilizaram
esses materiais, foram também pré- e pos-testados para que o seu

desemperho pudesse ser comparado com os resultsdos dos alunos que os
utilizaram.

Os 151 alunos gue receberam o tratamento foram submetidos a
trés testes de wunidade e foram subjetivamente avaliados pelos
professores em seu desempenho € participacio.em sala de aula.
Finalmente, os alunos e professores responderam questionarios de

atitude, com o objetivo de verificar sua opinido sobre os materiais
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e método de ensino usados na pesquisa

Os resultsdos obtidos permitem concluir gue &€ possivel ensinar
adolescentes, <sem conhecimento previo da lingua i1nglesa, a ler com
compreens3oc textos elementares em Inglés, uma-vez que os sujeitos
envolvidos no proleto melhoraram significativamente o seu desempenho
do fré- paras O pos-teste e s maioria deles (&0 .5X% obteve
aproveitamentoc superior a 7Q% de acertos nos trés testes de unidade.
Houve tambem uma correlacdo significativa entre os resultados do
rré- & pos-testes e as correlagoes entre os resultados dos testes de
unidsde e © pré- e pos-teste também foram =m sua grande maioria
significativas. Esta harmonia no desempenho dos alunos tambem se
refletiu nas correlagoes entre os seus resultados nos testes e as
avaliagdes subjétivas feitas pelos professores.

Os materiais preparados para o estudo, mostraram-se adegquados
para oS alunos da rede municipal de ensino de Floriandpolis poraque
os objetivos de compreens3o de leitura estabelecidos para o estudo
foram scsatisfatoriamente atingidos nas atividades de sala de aula
atraveés da participacso dos alunos e no seu desempenho nos testes de
unidade. Além disso, a maioria dos alunos e professores, atraves de
resposta a quéstionérios, apresentou avaliagcdes positivas dos

materiais e do metodo de ensino usados na pesquisa.
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ABSTRACT

The purpose of this study is to investigate the possibility to
'teach Brazilian students, beginners in the study of a foreign
language, how to read with comprehension simple, but authentic
English texts. |

The research.is based on the interact1§e model of reading and
on the hypotheses that 1t is possible to tesck how to read 3 foreign
language. through the use of some resding strateglés/activ1ties such
as pre-reading activities, the use of COQEates, skimming, scanning,
identifying the main 1dea, key-words, ard the main points of the
text. These strategies/activities allow the étudents to get the
. message oOf the text, even without having a good command of the
foreign language. |

The subjects involved in the project were-151.students of the
7th grade of S Municipal Schools in Florianopolis. The materials
prepared for this project were applied by S teachers (reéearchef
included). Sixty-one students who did not use these materials. were
also pre- and posttested in order to compare their performance with
the results of the students who used the materials.

The 151 students who received the Freatment were submitted to
three Unit Tests, and were also subjectively evaluated by the
teachers for their performance and participation in class. Finally,
students and teachers answered questionnaires on attitude in order
to check their opinion on the materials and methodology used in the
study .

The results of the study allow the researcher to conclude that

it is possible to teach young students, beginners in the study of
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the English language, how to read with comprehension elementary
English texts, since the subjects involved in the project 1mproved
significantly from the pre- to the posttest and most of them (60 .5%)
had more than 70% of correct answers in the three Unit Tests. The;e
was a3 significant correlation between the results of the pre- and
posttests as well, and thke correlations between the resulis of the
Unit Tests and the pre- and posttest were 1n the majority also
significant Additi1onaly, the harmony of the students’ perfcrmance
was reflected in the correlations between the students’ achievement
in the tests and the subjective evaluation carried out by the
teachers.

The materials prepared for this study showed to be adeguate for
the Florianopolis municipal students, because the reading
comprehension objectives posed for the research were satisfactorily
achieved i1n terms of students’ participation in the classroom
activities, and in the students’ achievement in the Unit Tests 
Besides, most of the students and teachers vpresented positive

evaluations of the materials and methodology used in the study.
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CHAPTER 1 - INTRODUCTION

1.1. Ihe foreisn langumge teachinm situation io Eloriangeclis

The present study issued from the awareness that foreign
language teaching in Brasil, and particularly in the Municipal
School System in Florianopolis, presented many problems, and that it
was urgent to face some of these problems and to contribute to their
solution.

It is an accepted fact that foreign language teaching in our
country has been deteriorating for the last 2@ years, and among the
many reasons presented for such a poor state of the art are:
the small number of classes per week in the curricula; the low
motivation of our students; the lack of wants and needs analyses;

inadequate teaching materials, and the poor preparation of the

teachers for their jobs. These are just some examples which have
contributed to this deterioration. Nevertheless, some efforts to
revert this situation have also been made. For example, the

Brazilian ESP project has been an attempt to improve the teaching of
English for Special Purposes at the University level and technical
schools, and the joint project UFSC - Secretaria da Educagdo of
Santa Catarina has been an effort to improve the foreign language
learning in elementary and secondary State Schools.

Looking at the reality of Municipal Schools in Floriandpolis,
where the researcher has worked since 1982, however, one can
conclude that these innovations have not had an impact on this

school system yet. Thus, near three thousand students, from fifth to



eighth grade, have not received adequate attention 'in terms of
foreign language teaching. The students have only two forty-five
minute classes of English per week in the 7th and 8th grades, the
materials are inadequate or they are not present at all, and mainly,
teachers do not have a uniform methodological orientation, nor are
teaching objyectives clear.

Nevertheless, since 1982, the educational authorities of the
Municipal School System have made an effort to improve the quality
of the teaching in the different disciplines of the curriculum. One
element that helped this improvement relates to the fact that
teachers have been submitted to examinations in order to be hired
for their jobs. For English, however, it waé only in the beginning
of 1987 that the selection and employment of teachers was done
through a competitive examination; previously, university students,
with a kind of teaching assistantship were in charée of the English
teaching .

There are 28 schools that are under the municipal government
and these schools are subdivided into "Escolas Desdobradas™, "Grupos
Escolares” and "Escolas Basicas". It is only in "Escolas Basicas”
that schooling reaches the Sth to the 8th grade. Therefore the
present study was déveloped in some of these schools.

Although some “"Escolas Basicas” are located near the town
center, the students who attend classes in these schools are mostly
from low socio-economic classes; many of these students already have
a job in the afternoon or in the morning, depending on which period
they attend classes. It seems that most of these students will not
enter the wuniversity because they will help to support their

families with additional income. Nevertheless, a significant number



will continue studying in "20 grau” after finishing eigth grade.
They will take technical courses such as those offered by "Escola
Técnica Federal’”, or take computer courses, or yget, take regular "2o
grau' courses. In all these situations students will need a foreign
language. it seems, therefore, clear that students of municipal
"Escolas Basicas’ should have an opportunity to 1learn a foreign
language. At present, in most cases the foreign language offered in
the school curriculum is English. However, taking into account the
limited time alloted in the Municipal Schools curriculum for the
foreign larguage, approximately 120 hours, and taking also 1into
account the problems mentioned previoﬁsls, together with very poor
payment for the teachers, it is understandable that teachers will
feel discouraged to strain at better teaching conditions.

On the other hand, the students in the Municipal Schools will
seldom be able to travel to English-speaking countries and will
rarely meet English speaking people. So, 1t seems quite utopic to
aim at developing all the linguistic skills. One way to use better
the 1ittle time available in the curriculum would be to concentrate
on one or two of the traditional 1language abilities. One skill
municipal students seem to need in their future studies or work 1is
reading in English, because this skill is helpful to get specific
information from foreign literature when they take their courses or
perform their professional tasks. Thus, an emphasis on reading could
be the main objective of teaching English in the Municipal S;hools.
In order to put this objective under experimental feasibility, the
present study reports on the process and results of a project aiming
at developing reading abilities in municipal school students in

Floriandpolis.



1.2. Why ewebasize readiaa?

A consensus is building up among foreign language teachers that

it might be possible to develop in the learners only one or some of

the four traditional language skills. Several solutions have been
proposed . One of them has been to emphasize reading in the foreign
language classroom. The awareness concerned with the reading skill

comes mainly from the fact that there is a growing need to read
foreign languages, particularly English, due to the fact that this
language 1s wused all over the world 1in ©erospects, 1instructions,
Journals, etc.

In the past, reading classes used to be basically an instrument
for practicing the foreign language. Today, however, teaching

reading carries as 1its main objective the development of the

student 's sbility to get information from texts rapidly and
efficiently. Dixon (196@) says, for example, that in places where
English will not be heard or spoken in common situations, "it 1is

almost foolish to spend time teaching the students the more
difficult arts of speaking and understanding English” (Dixon
196061, in Leffa 1979.460); this author suggests that a simpler and
more practical objective would be to teach such students how to
read. In addition, according to Leffa (1979:34-33), language
researchers realized lately that the need for one skill or another
depends on the kind of language skill the learner will need later in
his 1ife. The student in a non-English-speaking environment usually
and that is to

has only one practical reason for studying English,

gain the ability to read in this language.

In Brasil the necessity to read English was evidenced by needs



analyses all over the country made by the Brazilian ESP Project. The
research showed that the overall need of the students was to read
with comprehension academic texts written in English (Maciel, Marmet
and Celia 1983:2).

The needs analyses referred above, however, concentrated mainly
on adult learners who normally have had, at some time along their
schooling, some foreign language instruction, even if inefficient.
In dealing with teenagers, beginners in the study of a foreign
language, it seems that the results of needs analises would mirror
more the 1immediate wants of the students than their actual needs,
because at this age students normally are not sure about what they
will want to do in their future lives. Besides, as English classes
are a novelty, students are generally motivated, sometimes thinking
that they could be able to speak English in a short period of time.
It is, therefore, not surprising that they would choose the speaking
skill as their main expectation for learning the foreign 1language.
A concrete example of this fact are the answers obtained 1in the
questionnaire applied to the subjects of this study. From a total of
154 subjects, 121 pointed out speaking as the skill they thought
they would need most in the future. Therefore, a decision on which
skill will be more useful for the students of "1o0” and “2o0 graus” in
Brasil probably has to emerge from the teachers  or the researchers’
careful analysis of the Brazilian educational reality.

Magalh3es and Dias (1988:63) say that a good alternative way of
teaching English "in "10” and "2o0 graus” in Brasil would be to
emphasize the ability to read a text critically. They believe that,

if the teachers’ and the students’ efforts are concentrated on



developing only one skill, the results. could be more productive and
rewarding. |
David and Tania Shepherd (1986:96),' analysing the Brazilian
teaching situation of English as a foreign language, state that the
students’ “short or long-term learning needs” were not taken into

consideration when the teaching of English was adopted 1n our

country, neither were examined the students’ “soclo-economic
realities”, nor their ‘“physical environment or the professional
abilities of the teaching staff’. Thereinafter they propose a

"receptive reading approach” that could be more feasible for the

Brazilian reality. They state that
very few students have an opportunity of actually
speaking English (although of course they will
hear it in films or pop music); productive oral
skills have little in common with their short-term
(e.g. vestibular’', professional training) needs or
their long-term (e.g. university, work) language
requirements (p.98).

In addition, Magalh3es (1986:117-118) says that the teachers of
English can help students to "keep their cultural identity” through
a reading approach; they can teach reading strategies and form
reading habits that are useful not only in the foreign language but
also in the students’  native language. She also says that the staff
of the “Instituto de Idiomas Yasigi"™ in 530 Paulo suggests that
teaching reading in the foreign language should be a prolongation of
the reading instruction in the native language. In the same manner
Taglieber (1981:1) emphasizes that reading in a foreign language
should be 1linked with other learning activities of the students’
curriculum since the beginning.

Michael Scott (1981:11) vpoints out a problem that could be

posed by foreign language teachers: is it possible to teach reading



in a language that is not spoken by the learners? He says that if

there 1is any doubt about the possibility of reading in a language

without knowing the pronunciation he would say that
evidence from studies of deaf-mutes ...
indicates that it is possible to read silently
without mental’'pronunciation’ of the words (sub-
vocalization). There are thousands of peoprple 1in
the world who cannot speak a language but who can
read it. Reading 1is probably the most useful and
most durable of the four skills for most students
(p.11).

Such an argument probably does not have an impact on the adepts
of thke oral zpproack but it is something to think of when teachers
are faced with the problems of the Brazilian foreign language
teaching situation. According to Magalh3es and Dias (1988:26-29),
one problematic point in foreign language teaching in Brasil is the
use of inadequate methodologies for Brazilian students; many times
a method is used only because it is a novelty. A good example is the
introduction of the communicative approach in language teaching.
Many methods were developed based on the theoretical assumption of
this approach and many were introduced in Brasil. The communicative
use of language, however, was often confused and solely applied to
the speaking ability. Additionally, Shepherd et al (19B8B6:98-99) say
that the texts that illustrate the conversations 1in the oral
approach are not appropriate for the Brazilian students because they
have very little to do with the other disciplines of the curriculum,
and do not present a neutral, expository prose that is easier to
cope with. Regarding the texts, it could also be said that they are
frequently artificial and do not play the communicative and

informative role they claim to play. This does not mean, following

Magalh3es et al (1988:29) that the reading skill is not compatible



with the communicative approach. Reading is normally a complete
communicative process with author, reader, and text interacting in
the process.

Leffa (1979 :.60-76) lists a series of advantages of
teaching/learning reading over teaching/learning the other skills.

He says that languages are more alike in the written than in the

oral form, mainly if the scientific langusge is taken into account .
Authentic materials for reading like books, magazines and
newspapers are not wvery difficult to find. Dialectal differences

w1il]l seldom disturb a reading class. The learner s short-term memory
will not cause him problems in the reading class, because he can
stop and re-read the text whenever he wants. Many grammatical items

are redundant and sometimes even dispensable to the meaning of the

text. It is easier to get information through reading than through
speech, because sounds are not easily discriminated by a non-native
speaker. In written language “statements predominate, questions are
rare (.. ) and short answers and reduced forms are uncommon" (Norris

1975:203, «aquoted by Leffa 1979:.66). Reading fluency is easier to
get than oral fluency. In reading classes students can have
decision-making activities with the chance of predicting, deducing,
and raising and testing hypotheses; they can infer and discover
things by themselves. Finally, reading classes are feasible for big
as well as for small groups of students.
Indeed, with a reading approach in foreign language <classes,
/ teaching a foreign language shifts from being an end in ifself and

jstarts to function as a tool for information gathering and for the

/acquisition of new knowledge.



Some reasons for emphasizing reading in Brazilian foreign
language classes were presented above and it is the researcher’s
opinion that, in an underdeveloped country like Brasil, with so many
poor people and so many economic and social problems to be solved,
every discipline in the curricula of the schools should have a
practical and i1mmediate objetive; reading in a foreign language has
this objective. Therefore, the feasibility and the wutilitarian
purpose that has been lately attached to reading are the main

reasons for the emphasis given to this skill i1in the present study.

1.3 Summary of the eroposal to teach elementary Brazilian

studepnts to read English

The purpose of this study is to investigate elementary
Brazilian students’  achievement in reading comprehension when they
are taught the English language through simple English texts. The
students who participated in the study were 7th graders in the
Municipal School System in Florianodpolis.

In order to achieve the objective of the study, the researcher
designed and prepared a set of reading materials consisting of 35
lessons, 5 quizzes and 3 unit-tests to be applied in the Municipal
Schools. For each two lessons a small text of 70 to 130 words was
selected. The text was followed by some activities and exercises
that had as their main objective achieving text comprehension; the
grammatical exercises were functional and not structural. The texts
were taken from teaching content books, English teaching textbooks
and booklets of touristic information; they were chosen taking into

account their authenticity in conveying information, meaningful and



interesting content for the students, the presence of cognates,
repetition of content and linking words in different texts, and
because of their sintactic simplicity, avoiding, for example,
inverse ordered sentences. The activities and exercises were
prepared taking into account the students  age. Crosswords, games,
Jokes, etc, were frequent}s presented in the lessons in a tentative
effort to make the classes as pleasant, fun and informal as
possible. Whenever a new text was introduced, 1t was preceded by
pre~reading activities so that new information presented in the text
could be lirked to the students’ stored knowledge.

The objective of the exercises was to develop in the students
the following abilities at the end of the school year, when reading
simple English texts:

(1) get the general idea of a text;

(2) recognize the main idea of a text;

(3) find out the main points of a text;

(4) ¥ind out specific information in a text;

(3) identify relations between sentences;

(6) write or present orally, in Portuguese, outlines or draw
diagrams based on a text;

(7) recognize text organization;

(8) draw inferences;

(?) summarize a text, where the main points were clearly stated.

In order to evaluate the performance and progress of the
students at the end of the school year, they were submitted to a
pre~ and a posttest (see copy in Appendix 1) and, along the school

year they were given three achievement tests (Appendix 3). Not all



the students who took the pre- and posttests received the same
treatment with the materials and methodology proposed for this study
by the researcher; this way the results of the pre- and posttests
of the two groups of learners could be compared for significant
differences.

In addition, students and teachers had to answer questionnaires
so they could express their opinion and attitude concerning the
materials and methodology proposed, and students were also evaluated
by the teachers for their performance/ participation in class.

The present research pursued answers to the Ffollowing main
questions:

(1) - Questions related to the study as a whole:

a) What is the essence of the comprehension process?

b> Is 1t possible to teach elementary students in Municipal
Schools 1in Florianopolis, who are beginners in the study of the
Pnglish language, how to read with comprehension, simple but
authentic, English texts?

(2) - Questions related to the materials:

a) What kind of materials could be prepared for the studeﬁts
of the Municipal School System?

b) What kind of strategies could be used to achieve the goal of
reading with comprehension?

c) How can the reading strategies be introduced 1in the
materials and methodology proposed?

d) How can these strategies be applied in the classroom?

(3) - Questions related to evaluation and performance:
a) How much comprehension can be achieved through the

materials and methodology proposed?



b) How helpful can the evaluating instruments be to measure
the subjects’  achievement (pre- and posttests, other measuring
instruments)?

c) How significant can the correlation between the teachers’
evaluation of the students’ participation in the classes and the
students achievement in the tests be?

d) How much additional learning can be achieved through the
materials?

(4) - Question related to the subjects’ attitude:

a) How will the subjects involved in the project react to the
materials and the methodology?

This study 1is an attempt to improve the English language
teaching in the Municipal Schools. As the municipal school students
are a significant part of the student population in Florianodpolis,
it is a matter of a fair treatment and justice to give them the same
opportunities, regarding foreign language, as their peers of the
State School System. One of the objectives of the work is to provide
the teaching of English in the Municipal Schools with a more uniform
methodological orientation which could help the students to have a
more positive attitude and a better performance in their English
tlasses.

Although the researcher took all the necessary steps in order
to satisfactorily accomplish this study, many facts and problems
could not be predicted and some were out of her control. There were,
for example, more losses in subjects than it was expected (from the
312 subjects that were pretested and began using the materials, only

151 could be used in the study, and from the 117 that were pretested



but did not receive the same treatment with the materials and
methodology, only 61 were posttested). Some of the problems that had
a direct influence on the studs were the following:

-~ there were many changes of teachers during the school year;
despite most of the municipal English teachers be permanently hired,
as the payment was very low, several asked for a leave without pay.
Caonsequently, substitute teachers had to be hired;, <sometimes these
teachers were difficult to find, and yet, when they were found, some
left the Job after a short time; thus, again other substitute
teachers hacd to be found;

- there were two strikes during the school year of 1988, lasting
more than one month each;

- as the teachers normally worked in several schools (municipal and
private, for example), it was difficult to get them together for
meetings;

- many schools are far from the town center making a close follow up
for the researcher difficult;

- the municipal educational authorities were not much interested in
the project not giving it adequate financial support, legving the
financial burden of the cost of the materials entirely to the

researcher 's responsibility.



CHAPTER 2 - APPROACHES TO EFL TEACHING AND THE ROLE OF READING
- REVIEW OF THE LITERATURE

This chapter reviews ihe literature on different aspects of the
reading process, on EFL teaching in Brasil and more specifically on
ESP.

Section 2.1 is subdivided into three subsections in which are
discussed- 2.1.1 -~ models of the reading process; @2.1.2 - the
comprehension construct, and 2.1.3 - reading in the first language
versus reading in a foreign language.

The Brazilian situation of EFL teaching is briefly discussed in
section 2, and the latest trends of research in ESP and the state of

the art of ESP in Brasil is the subject of section 3.

2.1. BReadiang

2.1.1 - Models of the reading process

According to Sahuels and Kamil (1984:185-224), the first
known studies concerning the reading process are ""the paper on eye
movement", written by Emil Javal in 1879, and a "paper on seeing and
naming letters and words', written by James McKeen Cattell in 1886.
These two studies are solely concerned with the physical aspects of
reading. In fhis century, 1in spite of some publications on the
reading process mentioned by Samuels and Kamil (1984:185-224) as
those of Huey (1908/19468), Woodworth (1938), Tollman (1932), Hull
(1943), aAnderson and Dearborn (1952), and Holmes (1953), it is only
after Chomsky's 1957, 1965 and 1972 publications, and after the

advances 1in the study of psychology and mental processes that



relevant studies on the reading process and on reading models
started to appear.

Among othersl the botfom—up and topP-down reading models Qere
some of thke first ones to appear. Phillip Gough's reading model
(1972) 1s mentioned by Samuels and Kamil (1984:.185-224) as being the
best example of a bottom-up reading model. For Gough the reader

first learns to match sounds and letters and then develops word

perception and recognition. He states that reading goes from print
to meaningc. fsiccording to this reading model readers do not make
predictions about the meaning of words while they " read. They

basically extract meaning ?fom the written text.

On the other e;d of the spectrum, Kenneth Goodman's reading
model (1973) is presenteéd by Samuels and Kamil (1984.185-224) a§ a
good example of a top—dowﬁ model of reading. In Goodman's model the
reader is considered a “continual seeker after meaning” and the act
“of readiﬁg is considered a ‘“psycholinguistic. guessing game”
‘(Goodman, K.S. 19867). In the top-down model, the process of réading
_starts in the reader's mind with hypotheses which are then checked
for confirmation on the printed page.

The bottom-up énd the top-down reading models were later on
integrated by Rumelhart (1977, in Samuels and Kamil 1984:185-224)
in én interactive model. According to him, the reader’s ssﬁtacfical
_knowledge, semantic.knowledgé, lexical and orthographic knowledge
work simultaneously when reading-and information is processed in 3
"message center” in the reader 's mind. -

StanoQigh (1980), in Samuels and Kamil (1984:184-224) éass that

the bottom-up and the top-down readihg models do not provide a



complete description of the reading process. Thus, improving and
completing the interactive models he tries to develop an
interactive-qompensators model . Stanovich states'that

when combined with an assumption of compensatory
processing (that a deficit in any particular
process will result in 3 greater reliance on
other knowledge sources, regardless of their
level in the processing hyerarchy), interactive
models provide a better account of the existing
data on the use of orthographic structure and
sentence context by good and poor readers
(Stanovich 198032, in Samuels and Kamil
1984:.185-224) .

Thus, Stanovich's model states that deficiencies in any process will

be compensated by other knowledge scources, taking into account
individual differences in reading. In this way, a reader with poor
skills for word recognition, for example, may be disposed to a

greater reliance on contextual factors for the reason that these
provide additional sources of information.

“Each of the builders of reading models 1is describing the.
process from a somewhat different perspective, with. a different

focus' (Samuels and Kamil 1984:.185-224) and so, presents information

that 1is peculiar to that model. Nevertheless, the important point
is that researchers’ discoveries in the reading process are not
exausted; according to Smith (1978:1-2) in order to understand

reading, besides the physical aspect of the process, all the other

mental and cocial mechanisms must be considered, such as

memory and attention, anxiety, risk-taking, the
nature and uses of language, the comprehension
of speech, interpersonal relations, sociocultural
differences, learning in general and the learning

of young children in particular (Smith 1978:2).
Thereinafter Smith presents a concept of reading that carries a

similar idea to Goodman’ s definition which states that reading is a



"peycholinguistic guessing game’”, and also similar to Stanovich's

interactive-compensatory model of reading, translzted, however into

a very simple language, having into its core the idez of the
interaction reader/text/author. For Smith '“reading 1s asking
questions of printed text. And reading with comprehension becomes a
matter of getting (...) questions answered” (Smith 1978:103).

Analysing Smith’'s concept it can be concluded that one who asks
questions 1s somehow “"guessing” something; in order to have these
questions answered it is necessary to interact with the text using
all the <cources avsilable, such as prior knowledge, word
recognition, and contextual factors, and finally get to the aimed
point, that ,15. to achieve comprehension. Therefore, in this
interactive model of reading, the mind has to work similarly as it
does when completing a jigsaw puzzle, says Anderson and Pearson
(1984:286), using all the-infofmation available in order to get a
picture that makes sense. It seems that the reading definitions
discussed above present complementary positions, and, as a matter of
fact, 1in spite of all the researchers’ contribution for the
understanding of reading, reading is still an open field for

future studies.

2.1.2. The comprehension process

The characterization of the basic processes - in reading
comprehension does not have a definitive model yet. According to
Anderson. and Pearson (1984:.285), what is meant by the term
comprehension 1is the interaction between the new information

presented in the text and the old knowledge stored in the reader’s



mind (Anderson and Pearson 1984:255). This reinforces what Pearson
and Johnson (1978:24) gaid about the essence of comprghension:
"comprehension 1s building bridges between the new and the known™.
| For Goodman (1968:26), ''reading 1is not readiné unless there is
some degree of comprehension’ . Indeed, being essential for reading,
comprehension 1is an active process where prior knowledge and
inference play crucial roles; through comprehersion is established a
"dialogue between writer and reader” (Pearson and Johnson 1978:24).
With regard to reading in a second or foreign language, the
first stages of reading must focus, according to Paulston and Bruder
(19746:163), on the development of "strategies of expectation and
guessing meaning from context” and also on the development of skills
in decoding messages by wusing syntactic and lexical clues,
emphasizing recognition rather than production.
On the other hand, following Anderson and Pearson (1984:255),
what a person has stored in her mind determines what she can
compregend,ithat.is, prior knowledge is the basis for comprehension.
To say that one has comprehended a text 1is to
say that she has found a mental "home” for the
information in the text, or else that she has
modified an existing mental home in order to
accommodate that new information (Anderson and
Pearson 1984:.255).

All the knowledge (schemata) a person has stored in her mind 1is

organized in a3 way that can be used, when activated, to help this

person in anchoring new information.

Mackay and Mountford (1979:112) state that researchers have
tried to list the basic skills for reading comprehension, but most

of such lists consisted “"largely of alternative formulations of the

gsame skills”. Nevertheless, they mention Mackmillan's list of



skills  (1965) as a ‘''starting point” for teaching reading
comprehension 1in English. In Mackmillan’'s list, Mackay and
Mount ford omitted the skills related to intelligence and to the
ability to concentrate, because the teachers have no control on
them, and presented the following:
i{- To recognize English words and to build wup
an appropriate vocabulary.
2- To identify sentence patterns.
3- To react to typographic conventions.
4- To identify the “longer passages that
constitute thought units'.
S- To follow and evaluate the development of
the information being presented (Mackay and
Mount ford 1979.113) .
According to Mackay énd Mount ford (1979:113), the first three of the
skills presented above are basic for the first stages of reading
instruction. In order to develop these skills in the students,
teachers should concentrate on the kind of language knowledge the
texts they would use in the reading classes would require.

As 1t was sald in the beginning of this subsection, “the

definitive model of the basic processes in reading comprehension”

(Anderson and Pearson 1984:283) was not built yet. Nevertheless,
many studies have been done concerning reading comprehension
performance. Meurer (1985:1-8) defines reading comprehension
performance as “the recall of a number of text-based and schema-

based 1idea units i1in a given hierarchy which ideally match the idea
unit organization of the original passage’. This definition
summarizes the 1ideas of "bottom-up” and "top-down" models of the
reading process where the "text-based” (bottom-up) idea wunits are
combined with the ‘“schema-based” (top-down) idea units to reach
comprehension. As there 1is a natural limitation on . the capacity’

people have to process and retrieve information, normally after



reading a text, people’'s recalls concentrate on the most 1important
idea units of this text. Thus, for Meurer these most important ides
units or "higher level information"”, relate to the "macrostructure”
of the text, that is, the "global"” meaning which permits the reader
toi comprehend the text. “The macrostructure, or higher level
information relates to the main points, the gist or the theme of a
text”, so, it seems that these points should be emphasized in the
first stages of reading instruction. The "microstructure’” or
"supporting details” of a text have meaning more easily and
coherently derived after general comprehension.has been achieved.
The present study aims at teaching elementary students how to
read a foreign language. According to some of the authors reviewed
above, 1initial reading in a foreign language should concentrate on
strategies that lead students to a recognition of English words,
English sentence patterns and typographical conventions; it should
‘also concentrate on strategies that activate the existing knowledge
to anchor the new information; and on strategies that focus on the
overall information conveyed by the text. Based on th;s, the
emphasis 'of the materials prepared to teach elementary school
children how to read English texts will be on strategy development

for comprehension such as recognition of main ideas, text

organization, relations between sentences, etc.
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2.1.3. Reading in the first langpuage versus reading in a

foreign language

'Alderson and Urquhart (1984:XV) in the introduction to Readina
in 3 Foreign Language state that the distinction between reading in
a foreign language and reading in the first language 1s not
completely clear yet, in spite of all the research that has been
done in the field.

According to Goodman (1971, 1n Coady 1979:9), for a person
already literate in any language, learning to read a foreign
language should not be a source of much difficulty, because the
mechanical aspects of reading should transfer from the first to the
foreign language. Carvalho (1984:40) argues that studies developed
in foreign language reading do not differ from those developed in
reading in the native language. She says that a proficient reader in
his native language will probably be efficient in the foreign
language too. “He Jjust transfers his reading abilities frbm one
language to the other” (Carvalho 1984:40).

Notwithstanding, Smith (1978:6), and Paulston and Bruder
(1976:159) agree that "reading is learned rather than taught” and
that “one learns réading by reading” in tBe mother tongue and in a
 foreign language. On the other hand, there are many studies
supporting the view that learning to read in a foreign language can
bring much difficulty to the learner. Yorio (197%f, in Alderson and
Urgquhart 1984:3) claims that the problems foreign language learners
have 1in reading are originated in their weak knowledge of the
lgnguage as well as in the interference of the mother tongue in the

reading process. For Ulijn and Kempen (1976, in Coady 1979.:9), the



lack of conceptual knoweledge is a strong reason for poor foreign
language reading comprehension and they consider the role of first
language reading ability irrelevant for foreign language reading.
"In short, success in reading a second langusge is directly related
to the degree of proficieﬁcs in that language’” (Coady 1979:9).

Two controversial tendencies concerning reading in a foreign
language were discussed above: the first one favors the similarities
between reading in the native language and reading in a foreign
1angua§e; the second argues that reading in a foreign language 1is
dependent cr the reader’'s proficiency in that language. Alderson and
Urguhart (1984:.:24) say that there are not enough étudies to support
any conclusion about the problem of reading in L1 and L2. For them
the main questions about the subject remain to be answered.

In scpite of this fact, Coady (1979:9) says that students with
deficiencies in process strategies read with poor comprehension even
if they are proficient in the foreign language; there¥oré, they
conclude that such students have a reading problem more than 3
language problem. Thus, a3 good foreign language knowledge 1is not
-enough for a good reading comprehension performance in that
language, but efficient reading strategies and habits in the native
langqage do help reading in a foreign language. Coady (1979:i8) $3ys
that only recently he realized that there are many ?oreign language
students who have ""very poor reading habits to transfer from their
first language”; thus, these students need to be taught reading
strategies and skills which should have already been learned in
their mother tongue reading instruction.

In addition, when learning to read in a foreign language the

students need to be taught some culture-specific aspects of the

ee
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language also, in order to propitiate them contextual references
which can help them 1in reading with comprehension the foreign
language texts (Coady 1979 12).

Although the studies on the relation between reading in a

foreign language and reading in the first lsrguage are not
conclusive, it is clear that good reading strategies and good
reading habits are helgful in both, foreign snd native languages.

Thus, teaching reading strategies and stimulating reading habits
should be part of the objectives of the foreign 1lsnguage reading
teacher. This study is a tentative effort in teaching the students
how to use strategies and give them conditions to establish reading

habits since their first contact with the foreign language.

2.2. Ihe Brazilian situation of EEL teaching

A historical overview presented by Magalh3es and Dias (1988:14-
23) says that the teaching of modern foreign languages was
officially settled in Brasil in June, 22, 1809, by a3 decision of the
Regent Prince D. Jo3o VI, one year after the Portuguese Royal
Family had moved to Brasil. The oeption, at that time, was that the
teaching of the French and the English languages should be
emphasized.

In 1900, an educational reformulation establisﬂed that the
stﬁdents in secondary schools should have three classes per week of
foreign language. Nevertheless, from 1911 on, there was a noticeable

decrease in the number or years reserved for wmodern foreign



languages teaching in secaondary schools curricula. In spite of this
fact, until 1961 the foreign language teaching was obligatory in the
Brazilian schools. After the law "Diretrizes e Bases da Educacso
Nacional” (law 4@24/1961) was introduced, foreign language teaching
lost credit and became, in many cases, only complementary or even an
optional discipline in the curricula of 10" and "20 graus™.

The CFE (Conselho Federal de Educagdo), in the Resolution

n &6/86, reestablishes, in part, the prestige of the foreign language

teaching by saying that the teaching of at 1least one foreign
language was obligatocry in "Z2o grau” and recommended it in 1o
grau’, 1f possible from the Sth grade on.

Indeed, foreign language teaching has been a difficult ares

to deal with in our country. Leffa (1979:80) says that foreign
language teaching in Brasil has brought so many problems to
adminiétrators that every time new laws concerned with education
~appear, the #orgign language teaching time 1is reduced 1in the
curriculum.

In the case of the English language, in regular secondary public
schools in Brasil, teaching follows discouraging patterns such as
these presented by Capelle (1985:1):

- a small number of classes per week:

- classrooms with a great number of students, which limits the
possibilities for oral practice (this problem is not restricted to
public schools, it is even worse in private secondary schools);

- only a few audio-visual aids or , more realistically, no
audio-visual aids available in most cases.

To these difficulties, another could be added: the negligent

way of treating English, or as such any foreign language, among the
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other subjects of the educational curriculum. English is not
considered an important discipline in the curriculum. According to
Magalh3es and Dias (1988:.25-26) the foreign language teaching 1in
Brasil lacks a consistent pedagogical support because it does not
have objectives clearly and specifically defined in accordance with
the Brazilian reality. In addition, they say, the methodology used
is not always adequate to Brazilian students and sometimes teachers
apply methods only because thewy are a novelty and not because they
suit the Brazilian needs.

Actually, this was the case of the Audio-Lingual Method,
which was generated by the behavioristic postulates and which was
largely adopted all over the world after the forties. The Audio-
lingual Method focuses on memorization and basically involves the
manipulation of the structures of the language. This method was
widely wused in Brasil for a long time and still is adopted by some
schools of "1o" and "20 graus” (Msgalh3es and Dias 1988:.9).

On the other hand, the communicative approach, that appeared in
the seventies, did not find such a receptive field in foreign
language teaching in Brasil. Up to the present day form is still
emphasized in our schools although not always following a pure
audio-lingual methodology. Finally, the cognitive approach, that
came with the sixties, also had a significant influence in the
Brazilian foreign language teaching methodology (Magalh3es and Dias
1988;62).

Regarding the state of the art of foreign language teaching 1in
Brasil, Magalh3es and Dias affirm that the existing way of

teaching is inefficient because, at the end of "20 grau”, a great
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number of students are not capable of performing simple tasks in the
foreign langusge using any of the four language skills, even though
they have been taught a foreign language for five years or more

(1988:8) .

2 3. ESE - a oew aeergach io EBL teaching in Brasil

Since (94¢ there has been an increasing worldwide concern with
specialized content in English teaching curricula (Candlin 1977:1).
Research on arplied linguistics made the teachers of English aware
of the fact that English teaching should not be an end in itselfd,
but a means to enable students to use the language as a
communicative wvehicle for gaining and transmitting knowledge. Such
new awareness found a ready response in codrse designers, and they
began constructing materials for teaching English to students of
specific areas. Studehts started to have the opportunity to learn
the English language mainly in order to ‘“manipulate difficult
intellectual material in it"” (Selinker and Trimble, quoted by
Candlin 1977:.VII1). The new view of English teaching involved "not
only specialization in form and discourse, but also in skills and
tasks” and this is what the term "special” in the name English for
Special Purposes (ESP) is attached to (Candlin 1977:.1IX).

Mackay and Mountford (1978:1) say that the awareness to the
relationship between the language and other areas of the learners’
activities brought not only a "general educational aim” for learning
the English language., but a closé “utilitarian purpose’” related to

some "occupational requirement”. According to them, "the first major
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step is to identify the needs of the specific group of learners and
the educational and curriculum setting into which teaching of
English must fit~” (1978:6) .

Following Mackay' s orientation when examining the Brazilian
reality, it <could be said that an incressing need <for reading
specific bibliographic and referential material in the English
language 1is emerging among the Brazilian students wgo normally do
not have the chance to become bilinguals.

In fact, according to Devyes (1984:3-4), the necessity of the
Universities 1in providing English cgurses for Medicine, Engineering
and others motivated Maria Antonieta Celani (PUC) to propose a
National ESP Project with the objective of improving ESP courses in
Brazilian Universities, writing and exchanging materials among
universities, and promoting research and teacher training.

By means of needs analyses it was found that the demand for
English in the Brazilian Universities was mostly related to reading.
Thus it was decided that the Brazilian ESP Project

should concentrate on developing students’
reading strategies, which should enable them
to cope with texts on their speciality at
‘levels of comprehension appropriate to their
needs. Teaching would usually be done in
Portuguese (Deyes 1984:7).
Regarding text selection for ESP classes, the project favored
authentic academic texts; the texts should be "unadapted in terms
of ideas” and the situation/problem/solution/evaluation wmodel of
text structure would be preferred (Deyes 1984:10).
Besides, part of the ESP Project was to convince students that

it was not always necessary to understand every word while reading a

text. Students were also told they would face three 1levels of



comprehension when reading a text. These three levels would not be
presented as a progression, but according to the purpose of reading
the text: 1) general comprehension, that requires the student to
read to get the main gist of the.text; 2) main points comprehension,
by which the student has to identify the main arguments of the text;
and 3) detailed comprehension, where the student has to “concentrate
on the meaning of the component sentences and lexical items Ffrom
the context” (Deyes 1984:.10¢-11).

Mamede, Schiite and Guimar3es (1985:Introduction) say that the
ESP modern methodology ié basically centred on the assumption that
adequate techniques and strategies can offer the reader the
necessary comprehension skills for reading the text even if he does
not have a very deep knowledge of the language. Strategies help
students to grasp the general idea of the text and give them the
abilities to preview and infer meaning from context.

Foreign language teaching based on ESP principles, however,
concentrates mostly on adult teaching; even though it has had some
impact on "2o0 grau” learners, mainly in technical courses.

I+ fhe main ckill Brazilian students need is reading

comprehension, and this was detected by the needs analyses of the
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ESP Project, it seems more reasonable to emphasize this skill from

the beginning.
Therefore, the purpose of the present study, to investigate the
possibility to teach heginpers of EFL how to read simple English

texts without emphasizing oral production or explicit grammastical

teaching, is in harmony with the latest research in the ESP studies.



CHAPTER III - METHODOLOGY

3.1, Iotroduction

The purpose of this study is to investigate the possibility to

teach elementsry Brazilian students, beginners in the study of a
foreign language, how to read with comprehension simple but
authentic Ernglish texts. To reach this objective, reading materials

speci1ally cdesigned for this purpose by the researcher were applied
in classrcoms. These materials consist of 32 lessons exploring
short texts (70 to 130 words) through activities based on
strategies designed to develop the following abilities 1in the
students:

(1) tc get the general i1dea of a text;

(2) to recognize the main idea of a téxt;

(3) to find out the main points of a text;

(4) to find out srecific information in a text;

(5) to identify relations between sentences;

(6) to complete or write outlines, in Portuguese or draw
diagrams based on a text;

(7) to recognize text organization;

(8) to draw inferences;

(9) to summarize a text where the main points are clearly
stated.

This chapter will present: 1) a short description of the
Florianopolis Municipal School System, where the present study was
conducted; 2) a description of the subjects involved in the project;

3) a description of the teaching materials used in the classroom; 4)
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a3 description of the evaluation instruments and testing procedures
of the study; S) a short description of the methodology wused in
training the teachers for the application of the materisls, testing
and evaluation instruments; and &) a profile of ﬁhe teachers who

applied the materials

3.2. The Elorianoeglis Municieal Schopl Sustem

In Floriandpciis there are @28 schools that are wunder the
municipal government administrative responsitility. These schools
are subdivided into:

(1)"Escolas desdobradas”, which employ only 2 teachers and have a
maximum of &0 students distributed along the first four grades of
elementary school. There is only one of these schools in the system.
One of the two teachers is responsible for two of the four grades
working in the same classroom, in the morning , while the other
teacher is 1n charge of the other two grades in the afternoon. The
students in this school belong to a very small and low socio-
economic community.

(2)"Grupos Escolares', are bigger schools and some have two classes
of each of the first four school grades. There are 12 of these
schools which normally have eight teachers and a director (in the
schools of group 1 the administrative tasks are performed by one of
the teachers of the school). The number of students in each "Grupo

Escolar” in general does not exceed 200.

(3)"Escolas Basicas", are the biggest schools in the system; there



are 15 of these schools and they have about 350 students each. The
educational process ranges from the first to the eigth grade
(usually one or two classes for each grade). These schools are
situated in larger communities and in the suburbs of the town
center. Examples of these schools are the ones that are located in
Corrego Grande, Pantanal, Costeira do Pirajubaé, Saco Grande and
Cogueiros; others are Qituated on the main beaches of Floriandpolis.
Although some '"Escolas Basicas™ are located close to the town center
and contact between students and tourists is quite common, the
students who attend classes in these schools are also mostly from
low socio-economic classes. It was at these "Escolas Basicas” that
this study was conducted (see the map of Florianopolis with the

localization of the "Escolas Basicas' in Appendix &) .

3.3 Subiects

The subjects participating in the present study belong to
the Municipal School System of Prefeitura Municipal of
Floriandpolis. They all study at the "Escolas Basicas”,the third
group of Municipal Schools described above and they are all 7th
grade students. This grade was chosen because the English teaching
only begins in the 7th grade in the Municipal Schools curriculum.
Since these students were beginners in the study of English, they
had not been exposed to other methodologies before, and as such the
discipline was a novelty for them and this was thought to be an

important mofivating factor for the classes. The 7th grade schedule
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includes two 45-minute classes of English per week and the present
study was planned to fit this timetable.

At the beginning of the school year (March, 1988) 429 7th grade
students were pretested in order to see their proficiency in reading
comﬁrehension and linguistic knowledge of English (see copy of the
pre- and posttest in Appendix 1). From these students, 312 began
the school vear using the teaching materials prepared by the researcher
(see sample lesson in Appendix 2). The other 117 subjects did not
receive the same treatment, but for comparative reasons, they were
also pretested ss the students who used the prepsred materials.

As the study covered a whole school year in a public school.
system .it was natural that some subject losses would occur during
this period These were mainly due to changes of teachers.
Therefore, the final results of this study refer to 212 (131+61)
seventh grade students (aged between 13-17 years). The 1351 7th
graders were the students submitted to the treatment with the
materials prepared for this study. These students were pre- and
posttested and taught by S teachers (researcher included). The
teachers became acquainted with the materials and the methodology 1in
several meetings along the school year (see section 3.6 of this
chapter - Teacher training). The other 61 7th graders, did not
receive the same treatment in teaching, although they were also

pre- and posttested.

3.4. Descrietion of the materials

The materials consisted of 32 lessons prepared along the school



year, with one sﬁall text (70 to 13@ words) for each 2 lessons. Each
lesson included activities and exercises expldring the text using
reading strategies as tools to help students to acquire basic skills
for elementary reading abilities such as "getting information from
graphic materials'; “"getting significant facts from passages’;
"recognizing main ideas and organization” .and "drawing
inferences” (Bohn 1979:.27)

After each four lecsons there was a quiz, mainly on wvocabulary,
and after eight lessons {(a unit) there was & longer test covering

the main content of that particular unit.

3.4.1. Reading strategies

Based on Carvaiho (1984-.60-65), Capelle (1985:5-6), and Hoey
(1983:61), the following strategies/activities were selected to
develop reading ability:
a)Pre-reading activities (activation of prior knowledge about the
subject of the text, p?ediction ;nd pre~-teaching vocabulary) - had
the objective of making the students acti;ate their prior knowledge
in order to enhance the comprehension of the text, and also of
motivating the studentsrto read the text with interest and personal
involvement .
b)Identifying cognates and false cognates - was a helping device for
students to grssp the general idea of the text.-
c)Skimming - a strategy used for the recognition of the main idea of
the text.

d)Scanning - to aid the students to locate specific information in



the text.

e)Identifying typographical clues, logical connectors, discourse
reference, verb phrases, nominal groups, modals and word formation
(without explicit grammatical explanations) - to develop in
students an awareness of the English language structure and
functions.

fIKey ‘words - to help the students to find out the main points of
the text, complete outlines and diagrams, draw inferences, and
summarize texts.

g)Recognizing text organization and identifying relations between

sentences - to lead students to find out parts of the text such as
introduction and conclusion, as well as relations such as cause/
consequence, problem/solution, comparisons and time relations, and

also to 1identify different types of texts such as stories,

definitions, advertisements, descriptions, etc.

3.4.2. Text selection

The criteria for text selection was basically information
content and not language functions or grammar points. According to
Widdowson (1978:99-91), " reading “passages have to engage the
learﬁer'g'interest and impress him as being 1n some way relevant to
his concerns, and ‘on the other hand be pitched at an appropriate
level of linguistic difficulty”. Therefore the criteria that guided
texts choice were: ‘
a)meaningful and interesting content for thé students;

b)the presence of cognates;

c)syntactical simplicity;

34



35

d)repetition of content words,
e)repetition of linking words;
fitexts with SVUD sentences (avoiding difficult inverse ordered
sentences whenever possible) were favored over others.
The texts were taken from:
a)teaching content books;
b)English teaching textbooks, and

c)booklets of touristic information ( see bibliography).

2.4.3. Activities

Apctivities 1n the materials were selected based on the
researcher’'s experience and suggestions found in teaching materials
such as English activity books, Portuguese activity books, textbooks
of content disciplines (Science, Geography, History), activity books
of Mathematics, and by searching thé kind of games young students
like to play (see a sample Unit of the materials in Appendix 2).

The activities for the classes were determined according to
the <characteristics of each text chosen. For example, texts
presenting méns concrete words explored the vocabulary with the
help of pictures; texts rich in verbs in the past tense included
activities related to past tense recognition; texts with information
easily outlined included activities to draw or complete outlines;
texts organized 1in the problem/solution way were used to develop
activities involving the recognition of textual organization. In
general, each text generated activities for two lessons and would

obey the following sequence:



and
(see

were

36

Lesson {

1-Pre-reading activities;

2-Reading of the text (reading aloud by the teacher,

accompanied by the students’  silent reading),

3-Activities related to the cognates;
4-Activities for the comprehension of new words;
S-Activities for getting the general idea of the text,

L-At ivities for comprehending the text in details.

Lesson 2

7-Rereading the text;
B8-Activities for comprehending the text in details;

9-Activities exploring text organization (if the text presented

comparisons, problem/ solution, cause/ consequence) or

reccenition of parts of the text or its type;

10-Activities exploring grammatical items that appeared in the

text and/or exploring structural aspects of language.

3.5. Iesting and evaluation iostrumentis

3.5.1 - Pre-/posttest and Unit Tests

A1l the 212 students participating in the study took s pre-test

posttest i1in reading comprehension and language proficiency
copy of the pre-/posttest in Appendix 1). Out of these there

15¢ students who were taught with the reading matefials



prepared for this study, and é1 who were only pre-tested and
posttested in order to compare their results with the results of the
subjects under treatment. The pre-/posttest included:

1) 2 texts (of 82 and 113 words respectively);

2) a vocabulary list with the potentially most difficult words of
the texts;

3) and 76 questions testing:

a) comprehension of wvocabulary 1tems taken from the texts
(cognates and non cognates);

b) recognition of English words and non-English words (for ex.
"book ', "tlak™”, "sizk");

c) recognition of different expressions with the same meaning
(possesive case, for ex. “"the shédow of thé earth’, “the
earth s shadow');

d) recognition of past tense of verbs;

e) recognition of the correct and incorrect position of words in
English expressions and clauses (for ex. “sun the a star 1s”,
“"the dark moon’);

f) general comprehension of the texts;

g) identification of the main idea;

h) identification of the main points;

i) recognition of parts of texts ( for ex. problem/solution);

j) identification of text type;

k) summary of the text (in Portuguese).

Along the school year the students’ progress was measured by
their performance in evaluation tests applied after each wunit. A

Unit Test presented one new text (3@ to 100 words), and the topic of



the text was always related to some of the torics approached in that
particular wunit. The vocabulary of the text in the Unit Test was
mostly withkin the range of the students’ knowledge. The questions
were organized taking into account the objectives of the lessons of
each unit and followed a similar organizational vpattern of the
questions presentied in the materials of the previous unit (see the

organization of the lecssons in section 3.4 3, in this chapter):

there was a pre-reading activity before the presentation of the
text, a wvocabulary list with the new words, exercises with
cognates, vocabulary exercises, comprehension exercises, and

exercises covering the grammar points and structures that appeared

in the unit (see copies of the Unit Tests in Appendix 3).

3.5.2. - Attitudinal evaluating instruments

3.5.2.1. Subjects’ attitude in class

Besides the tests that evaluated the subjects’ performance,
students were also evaluated as to their attitude in class.

Each teacher had to observe the students’  attitude in class
during the school year concerning three items:
a) oral participation; willingness to 9o to the blackboard,;
participation in pair or group work;
b) attention in class;
¢) execution o% the activities and exercises.

After each unit, each student was evaluated as to his/her
attitude in class concerning the three items above. The teachers
used the Ffollowing concepts to evaluate the subjects: Muito Bom

(Very Good), Bom (Good), Regular (Regular), Desinteressado (Not



interested) (see the evaluation sheets in Appendix S)
This subJjective attitude evaluation could be used at the end of
the school year to relate to the students’ grades to see 1if a

positive attitude corresponded to a good performance and a negative

attitude to 3 poor performance.

3.5.2 2. Subjects’ evaluation of the materials and methodology

Two instruments were used by the researcher to get the
students’ and teachkers evaluation of the materials and methodology:
a) students’ questionnaire of attitude: by the middle of :“he second
semester the researcher asked the tszachers to apply a guestionnaire
to students to see their opinion on the English <classes and
materials and also to check their attitude towards English learning
and the English language in general (see copy of the «questionnaire
in Appendix.4);
b) teachers’ questionnaire of attitude: at the end of the school
year the teachers answered a questionnaire evaluating the students’
attitude concerning the English classes and materials, and giving,

at the same time, their own opirion on the materials - (Appendix 4).

3.6. Ieacher training

The teacher training consisted of 7 meetings, that took place
along the school year.

At the end of February, before the application of the materials
used in the project, the municipal English teachers participated in

a full day training session. The teachers pretended to be students



and the researcher taught them two lessons. The materials and the
methodology were discussed after the presentation. In the same
meeting the researcher also explained how to arpply the pretest
(Appendix 1) .

In March, a second meeting was held. The teachers brought their
first reactions to the materials, and also brought the results of
the pretests.

Since the materials were divided into Units (I,II,III,and 1IV),
each of these units had an evaluation test. In the second meeting
the researcher also explained the teachers how to apply these tests
in order to monitor the students ' progress, and simple things like
how and where to write down the students’ grades were discussed with
the teachers (see copies of the tests in Appendix 3 and copy of the
sheet to write down the students' grades in Appendix J).

The third meeting happened in April. It was used to receive

feedback from the teachers about the application of the materials.

In the June meeting, however, the researcher asked the
teachers to answer a gquestionnaire giving their opinions on
the students’ attitude related to the materials, abilities

developed, preferences, difficulties and complaints, and also the
students’ care with the materials and their performance 1in the
tests.

In August, the first meeting of the second semester t ook
place. The reseacher asked the teachers to apply the students’
questionnaire of attitude, mentioned in section 3.5.2 of this

chapter.

Another feedback session with the teachers took place in



September, when the researcher also gave some guidance related to
the application of the posttest. #&s some teachers were falling
behind in the application of the materials it wss decided that those
teachers who were finishing Unit III would apply the posttest after
finishing this unit, because the others would probably reach that
unit only up to the end of the school year, and would then apply the
posttest .

In the November meeting the researcher asked the teachers to
bring the evaluation sheets and the results of the posttests in the
next meetirng. In December, the researcher collected the data for the
study with the teachers and made an overall evaluation of the

application of the materials askirg the teachers to answer the

teachers’ questionnaire of attitude, this time more complete than
the one applied in June, which provided an overview of the whole
project .

3.7. @epelication of the materials. and evaluatioon iastrumeats

The materials were applied by 4 municipaf English teachers and
by the researcher herself. These 4 teachers, as most of the pther
English teachers of the Floriandpolis Municipal School System, are

certified English teachers and with at least two years of teaching

experience. They voluntarily accepted to participate in the study.
The researcher’'s first meeting with the  municipal English
teachers was 1n February, 1988. The objective of the meeting was to

present the project to the teachers, introduce them to the
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materials, and to familiarize them with the methodology. From the 9
teachers present at the meeting, & decided to participate in the
project and started to use the materials prepared by the researcher
in their classes in March. The other 3 teachers decided not to use
the materials because they were satisfied with the materials used in

their teaching and with the performane of their students.

There were, therefore, & teachers using the reading materials
from the very beginning of the schkool year. However, 2 left the
municipal school system in the first semester .. Thus, only 4

teacherse plus the reseacher took the project up to the end.



CHAPTER 4 - RESULTS AND DISCUSSION

4.1 Introductign

In order to reach the objective posed for this research, that
is to teack beginners how to read a foreign language, iS5t 7th grade
students of Municipal Schools in Florianopolis were taught by S
teachers (researcher included), wusing reading materials specially
prepared fcr the study for the full school year. Yet, other 61
students were taught by 3 teachers using other methodologies. The
main thrust of the study, howevgr, lies on the achievement and
attitude of the subjects who used the reading materials; the other
subjects were included for comparative reasons whenever comparisons
cculd be macde. All the 212 cstudents were pre- and posttested, and
the 151 students under treatment were also submitted to three Unit
Tests during the school yYear, and were subjectively evaluated by the
teachers for their performance and participation in class. Finally,
teachers and students answered attitudinal gquestionnaires intended
to check their opinion on the materials and on the importance of
English as a Foreign Language in their education.

This chapter presents the results obtained in these evaluation
instruments, computed by the SAS package of statistical programs on
the IBM's CPU model 4341 computer of the NPD (Nucleo de
Processamento de Dados) - UFSC, retakes the objectives of the
research, énd compares them with the results to find out if they
have been effectively achieved.

MEANS and T TEST were used to compare the results of the pre-

and posttests; for the comparisons of the results of the Unit Tests
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and the students’' evaluation of the materials, MEANS and PEARSON’s
CORRELATION were used; for the comparisons between pre-/ posttests
and the Unit Tests PEARSON's CORRELATION was used as well. Finally,
the results of the attitudinal questionnaires were manually

computed.

4.2. Testing instruments
4 2.1. Pre- and posttests

The pretest was applied in the beginning of the school year
before the students had had any other contact with the English
language. The same test was applied to all students by the end of
the school 4ear as a posttest. This test consisted of 76 questions
(see Appendix 1) covering:

a) comprehension of vocabulary items (cognates and non cognates) -
questions 1 through 22;

b) text comprehension - questions 45 through 6@, and 73 through 76;
c) text organization - questions 58, 59, 75, and 76;

d) structure of the English language - questions 23 through 28, and
61 throughk 70,

e) English grammar - questions 29 through 44, and 72 through 74.
Some of the questions were very easy and two of them were answered
for the students.

As the results of the students of the schools that received the
treatment were compared to those that did not receive the treatment,
the two groups of schools will be referred to from now on as schools

of group {1 (schools 1/2/3/74/5, that received the treatment), and



schools of group @2 (schools 6/7/8, fhat did not receive the
treatment) .

The students’ —correct answers 1n the pre- and posttests were
.scored 1in percentages and then the results were compared for their
differences, taking 1into account:

1) the 151 students (schools of group 1) who received the treatment
compared tc the 61 students (schools of group 2} who did not;

2) the mirnimal and maximsl percentages in the pre- and posttests in
schools of group 1, compared to schools of group 2;

3) the total number of students pre- and posttested,;

4) the schcols of group 1, taken separately, compared to the schools
of group 2,

5) the standard deviation of the mean percentage i1n the pre- and
posttests, in order to compare schools of group 1 to schools of
group 2;

4) the different groups of students 1in each school analysed
separately and compared one with the other;

7) the students of schools of group {1 compared with regard to sex;
B8) the different parts of the test analysed separately in order to
compare the students’  performance in schools of group 1 to the

students’ performance in schools of group 2.

4 2.1.1 - Results of the pre- and posttests

The first part of the analysis of the pre- and posttests
results showed that the 151 subjects in the treatment group improved

17 .9% 1in the posttest (PROB>/T/ = ©.0001), while the other 61
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subjects of group 2 improved only 4 .8% (PROB)/T/ = @ .0067) (Tables 1
and 2). The minimal percentage in the pretest in schools of group 1
was 32.9%, and the maximal percentage was 82.9% (mean = 59.3); in
the posttest the minimal percentage was 47 4%, the maximal 96.1%
(mean = 77 2). On the other hand, in schools of group 2 the minimal
percentage in the pretest was 19.7%, the maximal 77 .64 (mean =
56.46); the posttest presented a minimal percentage of 19.7% (equal
to the pretest) and a maximal percentage of 892 5% ( mean = 61.4)
(Tables 3 and 4)

The overall results of schools of groups 1 and 2 together, on
the other hand, showed that the students improved significantly from
the pre- to the posttest; independently of treatment . The
difference between the pretest and the posttest for the 212
students was 14.1% (PROB)>/T/ = 0.0001) (see Table 9).

Furthermore, when schools of group 1 were compared to schools
of group &2 the results revealed that school 5 had the highest
improvement of 3all schools (29.7%, with PROB>/T/ = ©.0001) and
school 4 had the smallest improvement among the schools that
received treatment (9 .6%, with PROB)/T/ = ©.0@001) (Table 6). The
smallest improvement in group 1 1is similar to the highest
improvement in group 2, which was 9.0X% (PROB>/T/ = ©0.0117), while
the smallest improvement 1in the last group of schools was 1.0%
(PROBY/T/ = ©.7781) (see Table 7).

The analysis of the results of the different groups of students
(groups 1.1, 1.2, 2.1, 2.2, 3.1, 4.4, 4.2, 5.1, 6.1, 7.1, 8.1, 8.2)
showed that there was not a significant difference between them, as

it can be seen in Tables ! and 2, nor was there a significant
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difference related to sex in schools of group f; the boys improved
18.@% and the girls improved 17 8% (PROCB ) /T/ score = ©.0001 for
both groups).

On the other hand, the standard deviation 6? the mean
percentage scores on the pre- and posttests showed a smaller
standard deviation 1in the posttests in schools of group { than 1in
schools of group 2 (Tables & and 7).

Finally, the analysis of the different parts 6? the test
corroboratec the overall results of the pre- and posttests. In all
the different parts of the test, vocabulary items, text
comprehen51o;\ text organization, English language structure and
English grammar, the students in schools of group 1 had a higher
percentage of improvement than the students in schools of grour 2
(see Table 8.

The students’ improvement in the posttest was significant for
all students and the mean percentages in the pretest were relatively
high because some of'the questions could be guessed, or asked for
very litle knowledge of the English language. The reason for the
inclusion of such easy questions was to make the students feel
comfortable and confident when answering the pretest, since this was

their first contact with the English language.
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TABLE 1 - BESULIS OF IHE PBE- AND POSIIBSIS IN SCHDOLS
OF GROUE 1 (submitted to the treatment)

! { FNOOF 1 % % I % [ !
{SCHOOL | GROUP ISTUDENTSI| PRETEST (POSTTEST (DIFFER. IPROB)/T/ |
|==:=::|:::::::t::::::::|:========|====:===:|=:====::|:=::::=::l
| 1 ! 1 f 13 I S4.4 | 78.8 I 24 4 | ©.0001 |
[=mmm-- fmm e R | mmmm o m - R femmm - [—mmmmm—mm |
! ! 2 i 1S I 57.2 1+ 77.1 I 19.9 | ©.0001 !
R R R R R [=mmmmmm- l=mmmm = |
b2 f 1 | i8 ! 61.6 | 78.2 1 16.6 | ©.0001 1
| mmemm | mmomm [~ mm fmmmmmmm [mmmm e fmmmmm e [=ommm e |
I ! = b 20 I 62 3 + 77.0@ I 14.7 + ©. 0001 |
R R |mm—mm - I | mmmm e |mmm e R |
b3 | 1 I 20 | 59.0 t 73.9 | 14.9 | ©.0001 |
=== R R R R et R fmmm—m— - |
i 4 ! 1 b 23 ! 60.5 + 701 I 09 .6 | ©.00035 |
e R fmmmm e fmmmmmm—m- R Tt fmmmmm e B |
I ! 2 13 [ 59 .9 I &9.7 I 9.8 | ©.0031 |
[mmmmme e R [=mmmm—m - R R R e l
(- ! 1 I 27 | ss.2 | 87.9 I 29.7 | ©.0001 |
[::::::[:::::::|:====:==}:::::::::]:::::::::|==:====:|=:=:=====|
! ! | ! | | | |
TOTALI S { 8 I 151 I 59.3 |+ 77.2 I 17.9 | ©.0001 |

TABLE 2 - RESULIS QOF IHE PRE- AND POSIIESIS IN SCHOOLS
OF GRQUP 2 (not submitted to the treatment)

! ! I N. OF t % % b % t |
{SCHOOL! GROUP !STUDENTS!PRETEST (POSTTEST! DIFFER. IPROBX/t/ |
|===:::[==:=:==|===::===|=:=======|=======:|==::==::=(=:=::====|
6 | 1 1 14 t 1.3 t 70.3 | 09.0 I ©.0117 |
R R R O ettt R R it R ettt |
P 7 I 1 1 11 | 70.2 | 711 | 00.9 I ©.7781 |
R fmmm R fmm——————- |——mm——= R R |
I 8 I 1 1 21 | 53.3 + S7.2 | ©3.9 ! ©.2581 |
R R R mmmmm———- e ettt [———————=- fmmm—————— !
I | 2 | 15 ! 46 .8 | St.6 | 04.8 i ©.1788 |
|==:===l:::::::[::::::::|======:=:I::::::::]:::::::::[:::::::::]
! | ! 1 | ! ! !
TOTALL 3 ! 4 | 61 | S6.6 | 61.4 | 04.8 I ©0.0067 |
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TABLE 3 - MEAN PERCENIAGES. MINIMUM. AND MAXIMUM IN IHE EBE
6ND POSIIESIS IN SCHOOLS 1 IQ 2
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TABLE S - GENERAL BESULIS DE STUDENIS ERE= AND

POSITIESTED
IN. OF 1 % I % L% ! |
1STS. IPRETEST! DIFFER IPOSTTEST! PROB) /t/ |
| ====== [ ==m===- | === fmmm = === mm=———--- a
| [ [ x | [
{212 1 s8.5 | 141 1 72.6 | 0.0001 !

TABLE 6 - MEAN PERCENIAGES. SIANDARD DEVIAIIONS. a&ND DIEEERENCES
IN IHE PRE- aND BOSIIESIS QP SCHOOLS OF GROUP 1

—_—_—___._____.__.—___-—__.______.__—-.———_.—__—_-_—__..__.__.___—_—_—_—.—

| I N. OF | % I STD.I % I STD. | % | I
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- | -—====-- === f—————- - - m————- - |
! 1 | ! ! | I | |
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=== fm——m———- j=———=- |~—==-- | ————==-= j-—=—=- === = 1
i I | ! I | I | !
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I ! ! ! ! 1 i I |
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{ t ! ! ! | | | 1
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| 1 f I | | | I {
TOTALI 5 I 151 | 59.3 1| 1.0 | 77.2 | 09.9 | 17.9 | ©.0001 |
! ! ! ! ! I 1
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TABLE 7 - MEAN PERCENIAGES. SIANDARD DEVIAIIONS. AND DIEEERENCES
IN IHE BRE- oND EOSIIESIS QF SCHOOLS OF GROUE E

t i N. OF 1| % I STD.I % I STD. 1 % | (
ISCHOOLS ISTUDENTSIPRETEST! DEV.IPOSTTESTI DEV. IDIFF. IPROB)/t/!
[mmmm R I e I = |—————- fm=mm———— f
l ! l 1 | | 1 I !
T | 14 I 61.3 | 8.4 | 70.3 | 12.9 1 09.0 | ©.0117 |
|mmmmmmm jmm—————-— | ~mmmmm lmmmemm fmmmm———— | —mm—mm f-mm——- fmmm————— (
| { I | | ! i | {
t7 ! 11 t 70.2 | 4.8 1 71 .2 f 44.4 | 01.0 | ©.7781 |
e e T e e P e ——— m———mm fm——m—— R |
| l | l f i ! ! [
I8 [ 36 | S06.6 | 14.0 | S4.9 i 47.4 | 04.8 | ©0.1788 |
b b | | e b e e :
t | : 1 | | i | !
TOTALI 3 r 61 | S6.6 1 13.9 | &1.4 | 47 .14 | 04.8 | ©0.0067 |
| ! l ! | | |

TABLE 8 - RESULIS QOF IHE PRE- AND POSITESIS IAKING INID
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4. 2.1.2 - Discussion on the results of the Pre- and posttests

The next pages discuss the findings of the application of the

pre-/posttest 1in schools of groups i (submitted to the treatment)

and 2 (not submitted to the treatment). The comparison of the two
groups, however, had only the objective of giving insights of how
the two groups moved troughout the ©project. The empkasis was
actually on the performance of group i, group 2 was included for a

checking point in the evaluation of the achievement of the students
in general.

Cocmparing the results of the pre- and posttests in schools of
groups 1 and 2, the first important finding is that the students
submitted to the treatment (cschools of group i) had a significant
higher improvement than those who did not receive the treatment
(schools of group 2) (see Tables { and 2). On the other hand, the
significant improvement detected in the results of the posttest in
the 8 groups of students pre- and posttested does not come as a
surprise, because, when the students took the pretest, most of them
were basically beginners 1in the study of English as a Foreign
Language. When they took the posttest, however, they had had one
schbol.sear of English instruction, no matter whether they used the
researcher 's reading materials or other materials.

The comparative analysis of the students’  performance in the
different parts of the pre-/posttest, according to the subject
covered by the questions, showed that the students of schools of
group 1 improved significantly more than the students of schools of
group 2 (Table 8). The highest difference between pre- and

posttest, taking into account the different parts of the test, was
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in text organization. actually, what was asked for in the test
regarding text organization was part of the approach of the reading
materials. In the same way, for the questions related to fext
comprehensigor the difference between pre- and posttest was higher
in schools of group 1, again this was an expected result, because
text comprehension was the main emphasis of the materials. Without
paying special attention to tke comparison between the two groues,
however, the progress of group 1 in text comprehension and text
organization <should be emphasized 1in relation to the reading
comprehension objectives posed for this study, since it shows that
the students actually improved significantly 1n the posttest on the
content emphasized 1in class. fccording to the guideline of the
National ESP Project, it should be emphasized to the students that
it was not always necessary to understand every word in the text 1in
order to achieve text comprehension; this way students could
concentrate on the general meaning. This seems to have given
satisfactory results showing the efficacy of the treatment.

On the other hand, the questions testing vocabulary items had a
higher difference in the posttest in relation to the pretest 1in
schools of group 1 compared to group 2 as well. 1In this case the
better perfomance of group 1 may have come from the freaquent
exposure of the students of those schools to new words in tge texts
used in the reading materials. Even if the words were not learned by
the students, they were able to recognize them when facing such
words in other texts. According to Paulston and Bruder (1976:163),
mentioned in the review of literature in this study, the first
stages of reading should emphasize recognition rather than

production, and this emphasis was really given in the reading
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materials The students’ progresse in vocsbulsry in the posttest
compared to the pretest ceems to show thast their ability in
recognizing English words and meaning was somehow more asccurately
developed in the students of sﬁhools of group 1. There is na clear
explanation for .the lower results of the studenté of schools of
group 2, wWho were either taught with “Our Turn”-vol 1 in schools 6
znd 8, and with 3 structurs}l zpprosck bzsed on grazmmar, not using
any book, in school 7. Would these mzterials restrict the students
to be exposed to s sﬁa]]er vocsbulary, repetitive or maybe not
interesting? Additionslly, the better performance of studente of
schools of croup i was evident even in the parts not emrhas:ized 1in
the classes, such as structure of the Epglish lacguzeg (position of

words in clsuses and expressions), =and gramcar; these were not

n

emphasized by the Yazigi book either, but they were part of the
structural ms=thod wused in school 7; nevertheless, according to

information gciven by the teacher of this last school, ske anly

worked with "verb to be'" and “"the plural form"” during the whole
school yvear. From the results it seems clear thzt in spite of the
emphssic in the reading materials being on reading comprehension

some additiorzl lezrning related to grammar was achieved ss well.
It 1is relevant to note that the students who worked throush the

reagding matzrisic had cositive results in cpite of the facltl tka

e

they Gic nc: .entrecss their preference for the rzzzing =-:
;

questicnnzire of sttitude (see sections 4.3.1.1 arnc
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Crapters . Such poeitive results could have been schievsd ZfIlzicse of



Taglieber (1981:1), reviewed in the Introduction chaspter, reading in
a foreign language should be linked with the other school
disciplines; 1in addition, reading in a foreigr language should also
be taught through texts written in a neutral expository prose as
recommended by Shepherd et al. (1986:98B-99). Thus, it seems that the
students could find information already known from other disciplines
in the Engliskh texts of the reading classes or could 1learn new
things related to those disciplines in the texts, and, this way,
reach the comprehension objectives more easils

Furthermore, the students’ achievement in schools of group 1
was more homogeneous than that of their peers in schools of
group 2, as can be attested by the staAdard deviations presented
in Tables é and 7. These results, however, have to be handled with
special care because of the difference in number of subjects in
group 1 in relation to group 2. In three of the five schools that
used the reading materials, the standard deviation scores 1in the
posttest decreased an sverage of 3.1% in relation to the pretest.
So, the heterogeneity of these groups of students seems to have
diminished during the school year. Besides, the other two schools
submitted to the treatment in which the standard deviation scores
increased, the growing did not surpass ©.8%. In the three schools
that did not receive the treatment, however, the standard deviation
of the mean scores increased in an average of 4.9%, seeming that the
classes became more heterogeneous by the end of the school year.
Several factors could be invoked to explain the performance of group
2, tiredness, lower interest and motivation at the end of the year,
etc. are among some that could be mentioned. However, students in

group 1 were not sheltered from these factors and they were more
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homogeneous by the end of the school sear than in the beginning. It
is possible that the reading materials prepared for this study
ceucceeded ir maintaining all the students’ interest/motivation in

the classes wup to the end of the school year. The need for the

students to concentrate on meaning and message may have contributed

to hold the students’ interest. It is pocsible that the materials
succeeded in providing the i + 1" 1input claimed by Krashken as one
of the basic requirements as good input in foreign language
scguisition (Mrzchen 1982:20). It seems that students of schools of
group 1 became more positively 1involved in the clzscses than theaxr
peers of schools of group 2. In the same way, an analysis of the
minimal mearn psrcentace on the pre- and posttests in each group of
students (Tabtles 1 énd 2) shows that the results favoureq schools aof
group 1 once more. These results could be an additional indication
that the students cf thece schools became more interested and were
more .involved in the classes than ﬁhe students of schools of group
2, 'because all students tried to answer almost half of the

posttest .

As the Municipal Schools are all in the suburbs aof the city

=

(see the mz=zp with the loczlization of the Municipal Schoolse 1n

appendix &), one could wonder if the distance of the school from the

town <center czoif szwe inficenced the students’ achievement . The

not hzve escy access to coliuTzd
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events like cinersz, c-Zwe, sxhgbi;s, etc. These events could,
hepotheticeil=, sr-1:2- sivcents’ stored knowledge and enlarge the:r
Capacity +Jor infevencs ang ceomprehension, since, according to
Anaerson and Fsarscor {41S£4 223, mentioned in Chapter 2, sectiorn
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2.1 2, prior knowledge is the basis for comprehension. In schools of
group 1| the worse perfomance is actually that of the most distant
school; all other schools are closer to the town center. In schools
of group 2 the lowest mean percentages in the pre- and posttests are
those of school 8, and the lowest increase in achievement from the
pre- to the posttest was in school 7, both placed at a considerable
dicstance from the town center. The students of school &, locsted
close to tke town center, had the highest increase in achievement .
Therefore, it seems that the proximity to the town center could have
tad some influence on the students’ ' achievement and 1t 1s rossible
that materials they were handling along the school uear were
bssicslly geared towards knowledge related to the “middle class
values” and not to the knowledge of the rural communities, such as
planting, fishing, nature in general, etc.

An interesting fact to observe is that the teachers who were
convinced of the validity of the methodology proposed for this study
were those of schools 1, 2, and 3. The teachers of schools 4 and S
also taught 1in schools 7 and 8 using other methods and did not
completely agree with the emphasis given to the reading skill; but
they accepted to participate in the study in order to cooperate with
the researcher. Even so the students’ achievement in the tests seem
to demonstrate that their teaching with the reading materials was
effective; such results could have issued from the fact that
students acquire "the real skills of reading only through reading”
and the teachers’ task is only “to make it possible for them to
learn to read” (Smith 1978.6); 1t is possible that the materials did
play their role of being a helping device for students 1in the

achievement of the reading objectives of the study. It is also
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possible that these 2 teachers became more enthusiastic with the
methodology as they aplied the materisls along the school year. For

school S, which had the highest improvement of all schools in the

posttest, the popular saying that "students learn in spite of the
teacher” could be applied, because this school changed teachers
twice, a fact which usually damages the learning process. Indeed,

the students of school 5 could only be included 1in the study,
because there was no break between the leaving of one teacher and
the beginning of the other, and the teachers were already teaching
in the Municipal School System, having, therefore, participated in
the training sessions.

Concluding this section, it can be said that the discussion on
the results of the pre-/posttests seems to show some positive
aspects in the reading materials manipulated by the students. The
objective of the study to test the feasibility of teaching English
giving emphasis to the reading skill and the correctness of the
methodology used 1in the materials seem to deserve a positive

evaluation.

4. 2.2 - Unit Tests

The Unit Tests were three, and they were taken by all students
who used the reading materials (schools of group 1) They were
applied right after the end of each Unit, which consisted of eight

lessons, based on four texts. The Unit Tests evaluated the students’
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achievement 1in the objectives posed for each particular Unit (see
copies of the Unit Tests and the list of the objectives posed for
each Unit in Appendix 3).

After the application of the Unit Tests, they were graded from
@ to 100, and the means were computed for each group of students for
each Unit Test. These means were then added up 1n order to get the
general mean for all the 151 students submitted to the treatment 1in
each Unit Test . Test III, however, was taken only by 115 subjects,
since school 4 fell behind in the application of the materials and
did not manace to finish Unit III.

The students’ total means 1n each Unit Test, provided
information to establish the adequacy of the tests for the
students’ level. Furthermore, the results of the Unit Tests were
computed by group as well, 1in order to find out if the reading
objectives posed for this study were satisfactorily achieved, and 1if
there were significant differences in the students’ performance.
Finally, as a complement to the analssis of the Unit Tests results,
a sample of 150 Unit Tests (50 of each of the three Unit Tests),
were randomly selected among the different groups of students that
participated 1in this study to check on the students’ achievement in

the different objectives covered by the questions of the Unit Tests.

4 2.2.14 - Results of the Unit Tests

4 2 2.1.1 - Adequacy of the tests
The first observation based on the results of the Unit Tests
relates to the adequacy of the tests for the students’ linguistic

competence. Decisions on this adequacy were based on students’
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grades i1n the following criterion:

- grades 90 to 10@ = Easy
- grades 70 to 89 = Adequate
- grades @ to 69 = Difficult

The analysis of the results shows that, in means, S2.1% of the
students received grades in the "adequate” level, 36.9% in the
"difficult” level, and 11.0% in the "easy” level, in the three Unit
Tests (see Table 9). Analysing the three tests separstely, however,
80 students (353.0%), from the 151 involved in the study, received
grades iﬁ the range of 70 to 89 in the Unit Tests I and I1I, and S8

studentes (S5€.4%), from the 115 who took Unit Test III, received

grades in the range of 70 to 89; these were classified, therefore,
in the "adesuate'” level (see Table 9). In the "“"difficult” level,
on the other hand, the results presented 48 students with grades

under &9 (31.8%) in Unit Test I; 63 students (41.7%) in Unit Test
II, and 43 students (37 .4%) in Unit Test III. 1In the "easy” level,
in which were classified students with grades above 90, the results
showed a smaller number of students than in the “adequate’” and
"difficult” levels as follows: in Unit Test I, 23 students (1S5.2%)
were graded above 9@; in Unit Test II, 8 students (5.3%);, and in
Unit Test III, 14 students (12.2%).

The analysis of the mean in the three tests in each group of
students, <cshows that scores over 7@ predominate in the three Unit
Tests in most of the groups;, 1in an average of 6@.4% of the students
received grades above 70 in the three Unit Tests (see Table 10).
From another standpoint, taking into account the means required by

the school suystem for the students to pass, which is 5@, the results
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show that only a3 very low number of students were not successful in
getting a Passing grade in English. Table 11 shows that 14 students
(9.3%> from a totsl of 1S, failed Unit Test I, Unit Test Il was
failed only by S students (3.3%); and 15 students (13 . 0% of the 115
students who took the test) failed Unit Test III.

The means for each group of students in each Unit Test and a
general means in all the three Unit Tests were also computed 1in
order to make a comparison of the performance of the students in the

different croups ( cee Table 12).

TABLE 9 - GENERAL BESULIS QE IHE UNIT TESIS ACCORDING
10 THE CRIIERION QE aDEGUACY

U S - T T P T 2 T -
Bl el — B R R R R R

I GRADES i TEST | % I TEST | % I TEST | % | MEANS
{ P I i i II ! bIIT % |
I @ to 691 | | | | | | |
IDifficult! 48 1 31 .81 63 | 41 .71 43 I 37 .41 37 . 0!
|- | === j———== |- | = HEE L k) == | =———- |
170 to B2l | ! | | | l |
lAdequate | 80 1| S3.01 80 | S3.e1 S8 | Se.4| Sz2.2!
e e == | o= f————— e | wm——— fem———— e [ {
190 to 1001 | | | | l | !
|Easy l 23 I 15.21 8 | S5.31 14 | 12.21 10 .8!
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TABLE t@ - SIUDENIS. WEeN GRADES UNDER aND ABOVE 7@ IN THE UNII
I€SIS I. II. eND III IN IHE DIEEERENI GROUES
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433 5 -t F S 4 5 5 S S F 555 R S

16 IN. | TEST I | TEST 11 | TEST 111 1TOT . |
IR | f=—m—mmmmmmmmmm oo | = mmmmmmmm e [mmmmmmmmm—m e e e oo 1% OFI
e I10F | e-70 | 71-100 | @-70 | 71~-100 | @-70 | 71-100 | 71 |
VI == | == R e Rl e P R I Lt [===l=-==== | TO |
IP  ISTSISTSI % 1STSI % ISTSI % ISTSI % 1STS! % ISTSI % | 100!

e o > - v o - D - — D e v A o —— R S S A - P Sm W M S WA D MR NE e— s Y- N MR Wh - W WP M A A S S N R T N T ST oSS ===
3 ¥ 454 2 T T T At - 2 s R e et R
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et el Bl Bt e e fm——fmm——- fomm = mm——— e ===
t ! | | | ! | l | ! ! | 1 | t * |
14 11 231 81 34.8f 151 &5.21 15t 65.21 81 34.81 --1 == .~ == =-=.~-130.0!
e e e B iy e |—==lmm——- l-—=l===== l-==l-===- el =om—- | ===
| | ! 1 | | 1 ! 1 ! 1 1 1 ! | *
4.2t 131 St 38.51 81 41.51 St 38.51 81 61.51 --f -=. -1 == --.-161.5!
e B R B f=——=t-==-- === f=c==- ===l =-=--- |——= === [ B b—=—==
l | 1 1 i | | | | ! | ! - ! ! i
1S.41 271 111 40.71 161 S59.31 31 11.11 241 88.91 111 4@ .71 1461 359.3169 2°

T
0 :
T 811511 Sit 33.811001 &6.21 691 45.71 82! 54.31 451 39.11 701 60.9160 4.
a
L

* - Groups 4.1 and 4.2 did not take Unit Test III because they did
not finish Unit I11. The total means percentage refers to the

percentages of students with grades above 7@ in Unit Tests I and II.



TABLE 11 - STUDENTS. MEAN GRADES UNDER AND ABQVE 3¢ IN IHE UNIT
IESIS I. II. eND III IN IHE DIEEERENI GRQUES
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* - Broups 4.1 and 4 2 did not take Unit Test III because they did

not finish Unit III.
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* - Grours 4.1 and 4.2 did npt take Unit Test 1717 because they did

not finish Unit III. The Seneral mean grades o these two groups

derive from Unit Tests I and 11

*% - The total mean grade of the cstudents in Unit Test ITII only took

into account groups 1.1, 1.2, 2.1, 2.2, 3.1, ang S 4



4.2.2.1.2 - Achievement of the objectives

The Unit Tests were finally analysed and compared to the
students’ achievement 1n the objectives posed for each Unit and
covered by the questions of the test. A sample of 5@ tests of each

of the three Unit Tests, randomly selected among the different

groups of students ©participating in the study, were examined,
question by Qquestion. The student who had 374 of the question
correctly answered had his/her question considered correct. The

correct answers to each question of the sample tests were then added
up and vrelated to the objectives intended with that particular
question. When the tests were organized there was not the care of
covering each objective by only one question; therefore, some of the
objectives were repeated in several questions (see Tables 13, 14 and
15). 1In Unit Test I only one question had less than 350% of the
answers correct (23 correct answers, or 46%): it was the question
related to the structure of the English language (Table 13). In Unit
Test II all the questions were correctly answered by more than 3S0%
of the students (Table 14). Finally, in Unit Test III only the
question about the relation of "why/because” as question and answer
was correctly answered by less than 50% of the subjects (20 correct
answers, or 40%) (Table 15). Except for the cases presented above,
all the other qgestions of the three Unit Tests had correct answers
of, at least, 25 students (50%). An overall analysis of the results
of the three Unit Tests, regarding the achievement of the objectives
posed for each unit, shows that, in average, 40 students (80%)

answered the questions of the tests correctly.
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TABLE 13 - CORRECI ANSWERS IO EACH QUESTIOQN IN & SeMELE QE 3@
UNII IESIS I BELeIED IQ 1IBE OBJECIIVES BOSED EQR
THE QUESIION (see Appendix 3)

IQUESTIONICORRECT! OBJECTIVES i
[ | ANSWERS | ,
;--—_-I--;— 44 |- recognize English words used in Portuguese |

i | |- recognize and retain English words in general ]

| 2 ! 47 - recognize and retain English words in general I
| = m e m = e I
| 3 | 48 |- identify numbers from 1 to 1@ in English i
| o m e e e e e e e e e e~ ————- |
| 4 | 43 t- recognize and retair English words in general |

i | i~ identi1fy and use cognates i1n order to facilitate |
1 ! I text comprehension i

| S { 43 i- identify numbers from 1 to 1@ in English |
! ! - get elementary notions of plurality |
| ] |- recognize and retain English words in general [

| é | 23 {- get elementary notions of the English language 1
| { | structure: adj/noun positions and SV0 order |
] 1 i- get elementary notions of the verb in sentences |
i | - get elementary notions of subject/verb concord {
T e i
1 g8 | 49 I- identify and use cognates in order to facilitate !
i | ! text comprehension 1
] { I- find out specific information in the text [
| = m = m e e e e 1
1 9 ( 39 |- identify and use cognates in order to facilitate i
[ | I text comprehension !
R ettt |
| 10 | 33 I- recognize and retain English words 1in general !
| e e e e T e e e e e e e e e e e e e e ————— {
! i1 { 42 |- get a general idea of the text |
! ! - identify the main idea of the text {
ettt e e et e |
{ i2 | 49 {- get a general idea of the text i
i | !~ summarize the text in Portuguese |
e e e e T e e e e - ——— - f
13 40 - comprehend details of the text

I- find out the main points of the text in order to
{ complete a summary
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TABLE 14 - CORRECI ANSWERS IO EACH QUESTION IN 4 SAMELE QE 30
UNIT TESIS I1 RELAIED IO IHE OBJECIIVES ©BQSED EQR
IHE QUESTION (see Appendix 3)
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|QUESTIONICORRECT OBJECTIVES !
i | ANSWERS ]
1 45 I- activate prior knowledge related to the subjyect

I- get a general idea of the text

{ t
| ! of the text i
! |
{ - draw inferences 1
|
|
|

------- [ = m oo e e

|- draw inferences

! 4 49 |- identify and use cognates 1n order to facilitate |
| ] text comprehension i
|———=—— == | - e i it sk it |
f S { 25 {~ identify and retain English words already known, !
i i | and their meaning |
|———————— | I it e e e i |
] & i 27 |- identify the main idea of the text |
jemm - f—————-- e e e e el D {
i 7 ! 36 - comprehend details of the text |
] { |- find out specific information in the text ]
fme—————- jmm————— jmmm e, e, e e e e {
i 8 | 42 |- identify and retain new English words |
| | t~ identify synonyms and antonyms !
| { - recognize the English phrase "adjective+noun” |
i i |- draw inferences {
| i | ——————- R et it e Tl ettt g |
! @ | 47 |- get elementary notions of word formation in Englishl
| | | (sufix "-1y"” related to "-mente”, in Portuguese) |
|————m———— fmm—m———— e i i R e itk i
190 | 38 |- get elementary notions of the negative in English

] i- recognize some contracted forms 1like “isn't°",

|

|

{

|

|

! "aremn’'t”, and "don’'t" |
: i

f
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"TABLE 1S - CORRECI ANSWERS IQ EACH QUESIION IN A& SAMELE QE 22
UNIT IESIS III RELAIED IQ IHE OBJECTIIVES PQSED EQR
THE QUESTION (see Appendix 3)
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{QUESTIONICCRRECT! OBJECTIVES
| {ANSUWERSI
i 38 |-activate prior knowledge related to the text subject ;

{
{ |~identify and retain new English words |
] {-identify and use cognates to facilitate comprehension |

i i |-i1dentify key~words that could clarify the text subject!
| ! l-identify relations of meaning among words ‘
! | l-draw inferences i

| 3 | 32 |-find out specific information in the text

| { i~identi1fy the main points of the text in order to

| | { complete a summary !
= e R e e il ;
{ 4 { 30 |-find out specific information in the text :
| f l-complete an outline or summary based on the text

| S | 29 {-identify relations of meaning between the words

|~ m——— | mmmm——— I R e e ettt Rl Rk e et kbbb |
| & | 28 I|-recall a text in Portuguese ]
| i {-recognize "problem/solution” in the text |
{ ! I-complete an outline or summary based on the text !
{ | i-identify relations between sentences ]
|- e m———- e it e e —m— e |
| 7 | 45 t-identify and use cognates to facilitate comprehension |
| | j-identify and retain new English words !
{ | f-identify key-words that could clarify the text subject!
] ] |-comprehend details of the text f
| ! l-find out specific information in the text |
| i t-draw inferences !
R ettt e R ittt e inattad !
i g ! ag I-receognize present and past tense of regular verbs !
|emmmm——— [ R et e e e itk |
| Q | 41 l-recognize present and past tense of regular verbs |
| ——————— jomm———— R ittt b e kb f
! 10 | 41 I-recognize present and past tense of some irregular i
! { I verbs, including verb to be {
== |- e el i e e e et |
{ 11 | 20 ‘' I-identify and relate "why/because’” as gquestion/answer,; |
| | l-identify relations between sentences |
e | ——————— It e itttk kel kil itk bkt ]
f 12 I 35 I-identify the suffix "-est', superlative cf adjectives !

! { i-draw inferences |
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The analysis of the sample tests concerning the general
objectives .posed for the present study (see the Introduction
of this study, section {.3) showed that, in an average, 33 students,
out of 5@, answered the questions of the Unit Tests correctly (see
Table 16); this means that 70% of the students of the sample tests
somehow reached the learning objectives of the study. In addition,
when the objectives were analysed separately, the first one (''get
the general idea of a text") was the best resched objective with a3
mean of 42 ccrrect answers (83%), <followed by the eighth one (“"draw
inferences') with 3 mean of 41 correct arswers (82%). 0On the other
hand, the cocbjectives with fewer correct answers were the fifth one
("identify relations between sentences”) and the seventh ('"'recognize
text organization'), both with a mean of 28 correct answers (56%)

(Table 16).
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TABLE 16 - QBJECTIVES POSED EOR IHE PRESENI STUDY BRELAIED IO IHE
STUDENTS ACHIEVEMENT IN IHE UNII IESIS

P N N R R Y T L T D L N L P T T T T 2 X3 T 53+ 4%
2t 2 2 2 2 2 2 2 22 T 2 Tt 2 2 2 2+ 2 R R 2 P R R R R R P R F 52 2 222 R R Rk ko

OBJECTIVES IUNIT TEST IGUESTION INUMBER OF CORRECT |
| | IANSWERS IN A |
ISAMPLE OF 5@ TESTSI
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lt-get the general idea of | 1 I 11 | 42 | I '
|  a text; ' | I [ 12 i 40 | I '
! ! 11 r 1 | a5 | 42 | 84 :
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l2-recognize the main idea of a | 1 [ 11 i 42 1 l !
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| ! 17 ! 8 |1 42 ! ! !
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I T D ettt fmmmm—m———— R e e — !
|9-summarize a text, where the | I | 12 i 40 | i !
| main points are clearly I 111 | 6 I 28 | I !
| stated. { I ! | 34 | 68
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4.2.2.2. Discussion on the Unit Tests

A general overview of the results obtained by the students in
the Unit Tests seem to indicate that the students’  achievement in
learning the content of the reading materials prepared for the study
was satisfactory. The analysis of fables ? and 1@ shows that, in
means, more than 60% of the students received grsdes above 7@ in the
three Unit Tests. On the other hand, the percentages of students
with grades wunder 5@ (the minims! grade established by the school
system for the students to pass) in the three Unit Tests (Table 11)
shows that only approximately 8% of the students were not successful
in passing the three Unit Tests arpplied during the school year. It
seems to the researcher that a mean percentage above 91X of the
students passing the English course could be an indication of the
feasibility of the methodology proposed for this study.

In the same way, the analysis of the results concerning the
adequacy of the tests seems to show that the Unit Tests could be
considered adequate for the students’  level of knowledge, since
more than S@X of them received grades in the range of 7@ to 8% (see
Table 9). Even 1if the probability curve drawn with base in the
adequacy results is nct a2 normal curve since the number of grades in
the difficult level is higher than those in the easy level, it seems
that still the tests <could be considered adequate, since the
criteria adopted for this analysis was somewhat harsh; it
established the adequacy 1limit in 7Q with base in the consensus
existent in Brazilian schools that the grade 7@ frees students from
final exams; the adequate level could have been established from 60

to 79 and the easy level from 80 to 100; if this had been done it is
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possible that the results would generate a more harmonic curve. On
the other hand, according to the opinion of the teachersg’ involved

in the project, the tests could be more demanding from students;

they said that a test with 60% of students with grades above 7@

could be cc~sidered an "'easy’ test. The students’ performance in
the Unit Tests is basically gratifying for the researcher, since
testing has =lways been a difficult task for teachers. Moreover, it

is a8 common <act among students to be affraid of exams and sometimes
such fear <can drive them to failure. Having this in mind, one
permanent ccrcern of the researcher in the preparation of the tests
was to make them as pleasant as possible, and similar in form and
content to the lessons presented in the reading materials. It was
assumed thkz3: this would diminish the students ' apprehension during
the testing sessions, and, consequently, improve their performance.
Additionally, the analysis of each group of students, taken
separately, showed that there were rather small differences in the
performances in the different groups, and these differences did not
seem to be much significant. In spite of the fact that group 1.1
(which was the researcher’s group) had the highest percentage of
students with grades above 7@ (Table 10}, groups 5.1 and 1.2 had
similar results. On the other hand, only one group (group 3.1) had
less than half of the students with grades above 70. In addition,
the students’ general mean grades in the three Unit Tests (Table
12) are also similar except again for group 2.1 which was lower
than the others. Group 1.1 (the researcher’'s group) had again a
slightly better general performance, followed by group 1.2, but

these results could have been influenced by the familiarity and even
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a greater enthusiasm related to the materials and methodology since
both groups belonged to the same school. The similarity in the
majority of the groups’  performance, however, seems to be an
indication that the tests were adequate to the students’ level and,
as the tests were prepared trying to mirror the lessons, it seems
that the materials and methodology could be considered adequate for
young studerts. Indeed, the matérials were designed having in mind
the ESP mocdern methodology mentioned by Mamede et al.(1985) that
claims that adequate techniques and strategies can offer to the
reader the necessary comprehension of the text even if he does not
tave a deer krnowledge of the {foreign language.

Additionally, the mean grades of each group of studénts in
each one of the three Unit Tests (see Table 12) and the minimal and
maximal grades in each test in each group, show differences that did
not follow any regularity (see Table 12). Through these results one
can conclude that no group stood out among the other groups and the
sparse differences detected may not have any special generating
factor.

The 1last comments concerning the Unit Tests refer to the
accomplishment of the objectives posed for each Unit and for the
whkole study. As it was not possible to analyse 2all the students’
tests, a sample of 5@ of each of the three Unit Tests was randomly
selected among the different groups participating in the study.

The first part of the analysis of the sample tests concerned
the objectives posed for each Unit related to the questions of the
Unit Test that covered these objectives (see fables 13, 14, and 15).

The analysis of Unit Test I shows that all the objectives

related to wvocabulary and reading skills were very well achieved
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(Table 13);, the only question with results under 66% of correct
answers had an objective related to the structure of the English
language, which was not the main emphasis of the reading materials.
On the other hand, the question for which the objectives were to
“identify and use cognates in order to facilitate text
comprehension’, and to “"find out specific information in the text™,
had 98% of correct answers. Thus, analysing the results of Unit
Test I, it could be concluded that the students responded
catisfactorily to the treatment since the first Unit of the reading
materials.

In the same way, regarding Unit Test II, all the questions had
more than S@¥% of correct answers (Table 14) and most questions had
more than 70% of correct answers, even those questions that covered
objectives not directly related to reading strategies 1like to

“"recognize the English phrase ‘adjective+noun’'" or to get
elementary notions of word formation”. Test II, therefore, seems to
provide evidency fér the feasibility of the reading materials not
only for the achievement of reading skills, but also for additional
learning related to the structure of the English language.

Finally, in Unit Test III only the question for which the
objectives were to "identify and relate ‘why/because’ as question/
answer” and to “"identify relations between sentences”, had a low
number of correct answers, 40% (Table 15). Besides, the question
related to text organization, had only S56% of correct answers. The
other questions had, in average, 77% of correct answers, and most of

them were related to vocabulary and reading skills. In spite of the

fact that Unit Test IIl showed good results related to reading
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skills, it also showed that the materials should have emphasized
more the exercises related to relations betweeen sentences and text
organization.

The second part of the analysis of the sample tests concerns to
the general objectives posed for this study. Analysing these
objectives as a whole (Table 16), it seems that the present study
reached 1its educational objectives since 70% of the questions were
answered correctly by the students in the Unit Tests. As a matter of
fact, it should be emphasized that all the objectives posed for this
study were covered in the classes and introduced in the Unit Tests
sometimes 1in a rather elementary level, since the students were
beginnerg. Even so, the objectives seem to have been well achieved.

Otherwise, when these objectives were analysed separately, the
one that received the highest percentage of correct answers (84%)
was to '""get the general idea of the text”. This objective relates
to the "global" meaning of the text, the “"macrostructure” (Meurer
1985.1-2), which should be the main objective of the first stages of
reading instruction. Besides, the second highest score was on the
"inference'" questions objective (82% of correct answers); according

to Paulston and Bruder (1976:163) the first stages of reading,éhould

focus on “strategies of expectation 2and guessing meanin from
context™: in order to guess meaning from context, students need to
be able to draw inferences. Additionally, the third best achieved
objective in terms of highest score was to “find out specific

information in a text"” (7é6% of correct answers); the achievement of
this objective enhances the general comprehension of the texts, and
has the wutilitarian purpose of developing students’ skills for

extracting information from Englishk texts in their future studies
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and/or professions. The fourth and fifth best achieved objective,
to “find out the main points of a text” (72% of correct answers),
and to "recognize the main idea of a text” (484 of correct answers)
relate again to the "higher level information” or “macrostructure”
of the text (Meurer 1985.1-2) to be emphasized from tFe beginning 1in
reading instruction. In fifth place also (68% of correct answers) is
the objective to ‘'summarize a text, where the main points are
clearly stated”, this was not an easy ability to develop and it was
covered 1n a very elementary level, but the cquestions of the Unit
Tests related tc 1t where satisfactorily achieved. The other three
objectives posed for the present study ("write or present orally, in
Portuguese outlines or draw diagrams based on a text’, *identify
relations between sentences’”, and "recognize text organization™) had
60% and Sé% of correct answers. These are more complex objectives
and they were not sufficiently exercised in the lessons. Even so,
they had a reasonable percentage of correct answers. The positive
achievement of the students in the tests discussed above seems to
be a practical comprobation of what MagalhSes & Dias (1988:63)
believe: when teachers and students concentrate efforts on
developing only one language skill (in this case, reading), the
results may be more productive and rewarding. |

The analysis of the performance of the students in the Unit
Tests, their progress from the pre- to the posttest, and the good
achievement of the learners in the analysis of the sample Unit
Tests seem to 1indicate that the materials and methodology are

feasible for soung students, beginners in the study of English.
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4.2.3 - Pre- and posttests x Unit Tests

Besides analysing the performance of groupr 1 students in the
pre- and posttests, and in the three Unit Tests, their total results
were computed for correlation scores, 1in order to scsee if the
students improved harmonically during the application of the reading
materials prerared for this study, and in order to see if there was
a certain wuniformity between the students’ grades in the S tests

applied (pretest, posttest, Unit Tests I, II, III).

4.2 3.1 - Results of the correlation analysis between Pre- and

Posttests, and Unit Tests

The results of the correlation analysis between pre- and
posttest and Unit Tests are presented in Table 17 which shows that
the correlation is significant among most of the tests, except for
the comparison between the pretest and Unit Tests 1I and 111, 1in
which the correlation of @.1231@¢ and ©.13932, respectively, present
the PROB)/R/ score of @.132%f and ©.137S, which do not have
statistical significance (in this study considered at the ©0.05S

level .

4 2 3.2 - Discussion on the correlation between Pre- and

posttests, and Unit Tests

The overall results show that there was a significant

correlation among most of the tests. The low correlation of the
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pretest and tests II and III may be explained by the knowledge
students acquired in the period of time between the pretest and
tests II and III, this low correlation, however, was compensated by
the posttest which <correlates significantly with all the other
tests. |

The correlation analysis of the pretest, posttest and Unit
Tests I, 1II, and III gives additional scores which can corroborate
the hypothesis raised in section 4.2.1.2 of the epresent chapter,
that the students taught with the reading materials had a
homogeneous performance guring the school year, without significant

individual disruptions or differences in performance/achievement.

TABLE 17 - CORRELAIION COEEEICIENIS AMONG PREIESI. EQSIIESI.
UNIT IESTIS I. Il. eNR III

s========

‘ ] ] ]
! : ! PRE- ! POST- ! UT I !t UT II ! UT III |
! | ! ! ! ; ' '
i==z=z===zl=z=======z=====s=il=s=sxs=zx==ls=z======l====z====lz=======|
' PRE- 'CORR. ! 1. 00000! 0 .22390! ©.21700! ©.12310! ©.13932!
! IPROB)/R/! © . 0000! ©.0057! ©.0074! ©.1321!' ©.1375!
! ISUBJECTS! 1517 151! 151! 151! 115!
fomm e R St lemememe- lomm e g lececeee- lececoee- '
! POST- !CORR. | ©.22390! 1.00000' ©.23940!' ©.40811! 0.25091!
! tPROBY/R/! ©.0057! ©.0020! ©.0031! ©0.0001! ©.0048!
! iSUBJECTS! 151! 151! 151! 151! 115!
e o= e i L e et lemeeeme- e !
PUT I 'CORR. ! ©.21700! ©.23%40! 1.00000! © .22875! 0.29779!
! 'PROB)/R/! ©.0074! ©.0031! ©.0000! ©.0047! 0 . 00i2!
! iSUBJECTS! 151! 151! 151! 151! 115!
o fomm e it b e i lemeeenee b= !
f UT II fCORR. ! ©.12310! ©.40811' 0.22875' 1.00000! 0 .27643!
! 'PROB>/R/! ©.1321! ©.0001! ©.0047! ©.0000! 0 .0028!
! ISUBJECTS! 151t 1511 151! 151! 115!
fmm e for e bemmm e lmmm e P e e e e !
' UT III !'CORR. 1 ©.13932! ©.25091! ©.29779! @.27643! 1.00000!

! IPROBY/R/! ©.1375! ©.0068! ©0.0012! ©.0028! 0 .0000!

! 'SUBJECTS! 151! 151! 1511 151! 115!
Ilzz=zzszszcsfizs=s======ls=====z=|=s====z===sslz=ss====Iss==c===sissss====|
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4. 3. Attitudinal evaluation instruments

4. 3.1. Students’ questionnaire on attitude

The students’ questionnaire on attitude consisted of 4
questions and one apen question for personal reactions and
suggestions. In summary the questionnaire zsked the students’

opinion on the 1mportance of English in the curriculum and 1its
importance in their future lives, 1t 3lso asked about their parents’
opinion on the importance of English in the curriculum and about the
way Englisk was taught in their school. In addition, the
questionnaire tried to find out if students saw English as a means
of social mobility, and what they thought about the elimination of
the discipline from the curriculum of their schools. Ffurther, the
questionnaire revealed some of the students’ peculiarities such as
if they had a job or if they had attended or were attending classes
in a private English course. Finally, students were asked whaf they
thought about the materials used in their school, the activities
they liked best, and the language skills they thought they lwould
need most in their professional lives.

When answering the questionnaire students did not have to
1dentify themselves, and the number of students who answered the
questionnaire does not exactly coincide with the number of students
pre- and posttested because some students were absent the day the
questionnaire was applied, or were absent the day the posttest was

applied.
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4 3.1.1. Results of the students’  questionnaire of attitude

Two hundred and nine students answered the questionnaire,
distributed as follows:
a) 153 students of schools of group 1, taught with the reading
materials prepared for this study;
b S¢ stucdents of schools of group 2, taught with other
methodologies.
The average age of the students who answered the questionnasire was
.14_1 years old, arnd they have been attending classes in the target
schools for an average period of 5.4 years.

In order to find out the students’ opinion on the i1mportance of
English amorng the other disciplines, they bhad to grade all the
disciplines from 4 (Very Important) to 1 (OFf Minimal Importance)

(see Table 17 and Figures 1 and 2). The results were very similar in

the two groups of schools. In schools of group 1, 70 .64 of the
students gawve grades 4 and 3 to English, and in schools of group 2
this percentage was of 78.5%. These results were similar to the

grades given to History and to Geograprhy. On the other bhand,
Portuguese, Mathematics and Science were scored higher. The other
disciplines of the curriculum as Physical Educatibn, Artistic
Education, Moral and Civic Education, and Social and Politjical
Organization of Brasil were scored lower, as can be visualized in
Figures 1 and 2.

When students were questioned about the importance of studying
English, 41 8% of the students in the group 1 schools, and 42.9% in
the group &2 schools said that it was very important to study

English, while 31.4% in group 1, and 33.9% in group 2 said it was
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rather important (see Table 19). The majority of students in both
groups of schools also said that their parents considered it
important for them to learn a foreign language (81.0% in group 1 and
Si 8% in group 2).

Although students gave high importance to English 1n the
curriculum, most of them had never studied English before. In the
two groups of schools only 64 students out of 209 had already
studied English and only 20 had studied English for more than one
year, while only 7 had studied 1t in a private English course.

Additionally, when asked if students had already travelled to
or lived in an English-speaking country, only 3, +from a total of
209, said ves .

On the other hand, when students were asked if they wanted to
learn another foreign language besides English, approximately 80X of
students in both groups of schools said yes. In addition,
approximately the same percentage of students in both groups of
schools said that the English discipline should not be eliminated
from the curriculum of their school. The questionnaire presented
German, Italian, Spanish, and other language as options for the
students to choose the other foreign language. Spanish was their
favorite choice. The choices for the other languages are specified
in Table 20.

For the question that asked if society appraised more peorle
who know a foreign language, more than 60% of the students in both

groups of schools said yes.
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TABLE 19 - IMPORIANCE GIVEN BY IHE STIUDENIS IQ IHE ENGLISH

DISCIBLINE
1SCHOOLS 'NUMBER OF!! VERY 'RATHER INOT SO 10F MINIMAL'!
' 'STUDENTS '' IMPORTANT!IMPORTANT!IMPORTANT!IMPORTANCE!
|===z===z=!==c=zz===z=fll========z==zlz=z=z=====l=s=s==ss=s==xi======z====|
! bo1ee 0y 41 .84 ' 31.4% ' @23.5% ! e3.3% !
' GROUP 1 ! 153 H 64 ! 48 i 36 ! 4] !
[ -, [ L | [ e - {
! bo100 .0 ! 42 9% ! 33.9%4 ' 19.6% ! 03.6% !
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lz=oz=z=zs==iz=zzc=z===llz===z=z=x=zs==lzzz=======l====zc=z====i===zszs=====|
! 'o1ee . 0% ! 42 1% + 32. 1% + 22.5%4 ! 03 3% !
ITOTAL ! 209 b 88 ! 67 ! 47 ! 07 !
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TABLE 2@ - STUDENIS. CHOICES EQR QIHER EOREIGN LANGUAGES IQ
BE PARI QF TIHEIR CURRICULUM
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L -——4—33—8 5 S35 -5 555 3 3-S5 S F 35S -P PSR § Y LR R R =

' LANGUAGE ! SCHOOLS OF Bt SCHOOLS OF t TOTAL !
! ! GROUP 1 Bt GROUP 2 Ll !
! P U . [ I p———— e . | i
]

IN OF STS! CHOICES!I!N.OF STS! CHOICES !! STS. ICHOICES!
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1 ! ! ' '

1153 ! ! 16 't 209 ' g@
R it L T lomemmmmm R (lmmmmmm e fommmmm o Pmmmeem ommmme e '
{GERMAN P13+ 37 1t 56 ! 7 11 209 !t 44
o e e e eme e R R R oo o R . |
' ITALIAN t 153 ' 37 56 ! 8 1! 209 ' 45
b e e e I lemmm e R fommmmmm ;
IOTHER LANGUAGE! 153 ! 46 ! S6 ! 18 11 209 t &4 |

In the Introduction Chapter it was mentioned that most of the
Florianopolis municipal students belong to a 1low socio-economic
class and many of them had to work in one period of the day and

study in the other. The questionnaire results showed that 34.7% of



group 2, had a job besides studying (Tables 21 and 22).

In the part of the questionnaire where the students evaluated
the kind of English they were taught in their school, the majority
of students, 71.9% in group 1 and 57 1% in group 2, answered that
the English they were 1learning would fulfill their future
expectations. Moreover, 79.7% of students in schools of group 1 and
42 S% in schools of group 2 said that their parents were satisfied
with the way English was taught in their school. & high number of
students however, wanted tc have more English classes per week than
the schools were offering (see Table 23).

Additionally, when evaluating the English classes, &6.9% 1in
group 1 answered that the clzsses were dynamic and interesting,
19 .0% answered that the classes were not very interesting, @8.5%
.considered them tiring and @6.5% said they were dull (see Table
24) . In group 2, hdwever, only 32.1% classified the classes as
dynamic and interesting, 55.4% said that they were not very
interesting, 10 7% said that they were tiring, and 1 .8% said that
they were dull (Table 28). Furthér, in the evaluation of the
materials wused 1in class, 20.3% of students in schools of group 1
said that the materials were very interesting, 57.5X said that they
were idteresting, 19 0% said that they were not very interesting,
and 03 .2% said that the materials were uninteresting; the results of
schools of group 2, on the other hand, showed that only 14 3%
classified the materials they used in class as wvery interesting,
only 39.3% as interesting, @246 BY% as not very interesting, and 19. &%

as uninteresting (see Tables 24 and 25).
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TABLE 21 - SIUDENTIS WHO HAVE & JOB IN SCHQOLS QFE GRQUE 1

tSCHOOL '{NUMBER !'STS. WHO!1-2 HOUR'2-4 HOUR!4-6 HOUR! 8 HOUR !

! fOF STS ! WORK ' JOB v JOB I JOB ! JOB !
U vt 30 ! 10 ! 2 ! 1 ! 3 ! 2 !
fmmmmm fmm e {mmm e R b B fomm e !
boe b 49 ! 7 ! 1 ! 3 ! 1 ! c !
fom e R lmm e R omm e lemmmmmm e e !
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feme— - fmmm— e | mmmm e [ [P, femm e —— |
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TABLE 22 - STUDENIS WHO HaAVE & JOB IN SCHOQLS QFE GROWE @

ISCHOOL 'NUMBER !STS. WHO'1-2 HOUR'2-4 HOUR'!'4-6 HOUR! 8 HOUR !

! tOF STS. ' WORK ' JOB t JOB ' JOB ! JoB !
- 16 ! 2 ! % ! 2 ! 1 ! 1 !
fmm e — fecmmmm [P o ee e e fmmme e e e — e ]
7 b10 ! e ! % ! 2 ' % ! 0 !
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[P e emm e P - fomemmmm femmee e fmmmmmme 1
! ] ! 1 ] ! I !
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TABLE 23 - STUDENTS WHO WeNT IQ HeVE MORE ENGLISH CLASSES

PER WEEK
! INUMBER ' !'WANT MORE ENGLISH!I TOTAL !
| t OF 't CLASSES PER WEEK!! !
{SCHOQL 'STUDENTS ! ! 3 - 4 't N QF ! !
! ! 'l CLASSES! CLASSES!! STS. ! % !
! i ! 30 i 11 ! 29 1 2o ! 66.7
lemmm | mm e o= e e e o e e e e Y [P, [ - ]
! 2 ! a¢ i 26 ! ¢4 t 3¢ ! 75.¢ !
e = —— SO U S, | I S, I ———————— | IR S, | e o o e 3
1 3 i 1S It 23 ! Q7 11 10 ! 66.7 !
fmm e fommmm——— e e bmm e e e I [P e e ]
| 4 ! 4¢ 1 19 f 13 it 32 ! g0 .o !
o om = R | R [, R | NN S | o o e o 1
! S f 2B i 12 ! 19 1 ee f 78.6 1!
fmmm I R [ [ IS o !
t 6 ! 1¢ i 25 f 28 P 13 ! 81.3 !
| | m e e = = | IR LI tananin | I SR, e e e e e = i
! 7 ! 19 P Q6 ! 03 t 29 ! ?20.0 |
fmm e I Pl fmm e = [ S e !
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'::::::::::::::::::::::::::::::::::::::::::=:===::====’
! I U ! ' ! !
TOTAL 8 t 209 ' Las] ! 57 | 152 ! 72.7 !
’===================:=============:===============:====
Regarding the texts presented in the materials, in schools of
group 1, 44 S of the students considered them well wupdated, and

41 .8% updated (Table 26); in schools of group 2, on the other hand,

only 12.5% of the students considered the texts well updated, and

44 ¢% updated (Table 29). Exercises and activities were also
evaluated by the students, being classified by group 1 students as
very creative (28.7%), creative (60 .1%), repetitive (09 .2%), and

very repetitive (02.0%) (Table 26); the students of schools of group
2 had ¢the following results for the evaluation of the exercises:
12.5% for very creative, 39.3% for creative, 42.8% for repetitive

and ©5.4% for very repetitive (Table 27).

88



TABLE 24 - SIUDENIS. EVALUATION QF IHE ENGLISH CLASSES
AND MATERIeLS IN SCHOOLS QE CROQUE 1

v IN. OF ! CLASSES ! MATERIALS !
ISCHOOL' STS !f DI ' NVI! TR ¢ DU !! VI ¢ IN ! NVUI! UN !
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TABLE 25 - SIUDENIS. EVALUATION QE IHE ENGLISH CLASSES
anND MeIERIALS IN SCHOQLS QFE GROUP 2
! IN. OF 1 CLASSES 1! MATERIALS !
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! 1 i | f ] v ] 1 ! !
TOTAL! 3 ! 56 tt gt 31 ¢+ &t 1 vt gt 2 t 15 ! 11 1!
R R R e R e B I B B e R .
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KEY - DI = Dynamic and Interesting VI = Very Interesting
NVI = Not Very Interesting IN = Interesting
TR = Tiring NVI = Not Very Interesting
DU = Dull UN = Uninteresting
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TABLE 26 - STUDENIS . EVALUATION QF IHE IEXIS AND EXERCISES
IN SCHOOLS OF SROUP 1
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TABLE 27 - GIUDENIS. EVALUAIION OF THE IEXIS AND EXEBCISES
IN SCHOOLS OF GROUP 2

S S e - 3 3 3 3 - T 3
- 2 4 1 31 1 T 2 2 2 2 2 2 2t - - R R R

! IN. OF ! TEXTS ti EXERCISES !
tSCHOOL !STS. Pt WUPY  UP! NEU! OUT!! VCR! CR! REP! URP!
lzmessmles=ss==ilz==sslssszlcs===l====ilt=z===f====l====i====|
! 6 ! 16 ! 41 2! 2! 1t 3! 10! 2! R
e a = | = e e !!——--l————l-———l————!!————l————'-——-|-———l
! 7 ' 1o i 1! e! 71 ot 1! c! 7! !
e e = | e == !!—--—l————l————l———-!!—-——l————'—---'-———l
! g + 30 ! 2! 14! 13! 1t 3+ 1e¢ 15! 2!
!::::::l::::::!!::::I::::!::::l::::!l====l====l:==:l====l
TOTAL! 3 i S6 ! 7' 25! ge2! et! 7' 22t 24! 3!
AND 1------ e I e Dttt Rt E LT L B B DLl Bl Bdeladed
! ! H ! ! ! bl ! ! ! !
% 1 I 100.0!'112 5144 6139 .3103.6!1112.5!39.3/42.81905.4!
|======c—=====c--c=-=============cX===s=c-=zzss=x======s==z3==|
KEY - WUP = Well Updated VCR = Very Creative
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The students of all the eight schools also pointed out the
activities they preferred in the English classes (see Table 2B). To
do “fun and games’” was the most favorite of all the activities
presented; it was chosen by 72.7% of the students. To do "true and
false exercises” came 1in second place, chosen by S55.5%4 of the
students, and in third place was to "answer questions about texts”
and to "listen to stories”. On the other hand, the activities less
chosen by the students were to "do dictation” (13.9%), ¢to 'do
dramatizations” (13.8%), and to "do oral presentations” (16.3%).

After their own evaluation on the English classes, the students
expressed what they thought was their clascsmates’  opinion on the
classes as well; 1t was very different from their own opinion (see

Table 29). The results showed that more than S0% of the students in

91

both groups of schools thought that their classmates did not like

the English classes very much.

Further, students also pointed out the language skills they
thought tkey would need most in the future. In schools of group 1,
79 .1% of the students indicated speaking, 48 .4% indicated writing,
43 8% indicated reading, and 24.8% indicated listening. In schools
of group 2, on the other hand, speakinglwas'indicated by 83.9% of
the students, reading by 58.9%, writing by S7 . 1%, and listening by
35.7% (see Tables 3@ and 31).

Finally, in the open question, where students could express
their personal reactions and present their suggestions, @28% of the
students in group 1 and 2@% in group 2 did not present any
suggestion, and 15% in group 1 and ©9% in group 2 said that they
liked the English classes exactls.the way they were taught. The

other suggestions mentioned by the students are presented in Table
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3e. In gereral the most significant suggestions were that the
students wanted to have more English classes per week ( 11 .35%),
wanted to start learning English earlier in school (?.6%), wanted to
learn more songs in class (9.6%), and wanted the schools to adopt an

English textbook (9 1%).

TABLE 28 - STUDENIS. PREFERRED ACTIVITIES IN ENGLISH CLASSES
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TABLE 31
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4 3 1 2. Discussion on the students’ questionnaire on attitude

The general findings of the analysis of the questionnairg are:
(1) students had a positive attitude towards English as a foreign
language in the school curriculum; (2) they also revealed a positive
attitude towards the materials and methodology wused in their
classes; and (3> the attitude of students in schools of grour 1 was
more positive than in schools of group 2 (see Tables 24, 235, 26,
and 27 .

The first part of the questionnaire investigated the role and
the 1importance of Enrglish among the other disciplines of the
curriculum. The results show that there was not much difference 1in
importance given to the English discipline between schools of groups
1 and 2 (Table 18 and Figures 1 and 2); these results agree with the
students’ opinion on the importance of studying English (Table 20),
but regarding their parents’ opinion on the importance of studying
English, schools of group 1 had a significantly more vpositive
attitude than schools of group 2 (81.0% X 51.8%). Additionally, the
hypothesis of the elimination of the English discipline from the
curriculum of the Municipal Schools, raised in one of the questions
was totally rejected by the great majority of the students who
answered the questionnaaire. Such an importance given by the
municipal students to English seems to indicate that they are wvery
interested in the study of the English language, and the improvement
of the teaching of this foreign language in Florianopolis is indeed
a worthwhile effort. On the other hand, the awareness that for the
last two or three decades the teaching of English as a foreign

language in Brasil, in spite of the students’ interest, has followed
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a permanent descending scale in the degrees of quality and time
available in the curricula is extremely frustrating for English
teachers. The sparse efforts of improvement as those mentioned in
the Introduction of the present study ére not enough to respond to

the students’ expectations.

“Furthermore, when the students were asked if society appraised
more people who know a foreign language, more than 60% of the
students answered "'yes', indicating that for the municipal students,

to study a foreign language is not only a matter of intelectual
achievement, but also of "social status”. Actually, most of the
students who answered the gquestionnaire also wanted to learn other
foreign ianguages besides English (more than 70%); Spanish received
the highesp rumber of choices: nearly 490%. In sddition, the majority
of the 209 students wanted to have more English classes per week:
some wanted to have 3 classes per week (they only had 2), and some
wanted to have 4 English classes per week (see Table 23).

The above paragraphs discussed the 1mportance municipal
students give to the study of foreign languages in their schooling.

Most of the issues above were analysed in relation to all the 209

students’ results, because the way students see the importance of
the English discipline was very similar 1in both groups. The

students’ reasons <{for giving such high importance to foreign
laﬁguages are probably exclusively related to achievement in the
foreign language properly, as intelectual improvement or social
mobility. There are, however, other reasons that could be mentioned
for the maintenance of foreign languages in eleﬁentars schools’
curriculum; for example, the possibility of making comparisons

between mother tongue and foreign language patterns and structures,
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which could propitiate students to understand better their native
language grammar and functions; the awareness that there is a close
relationship between language instruction (native or foreign
language) and the other areas of students’  activities; the
possibility of creating reading-centered foreign language courses,
which could give students opportunities to transfer comprehension
strategies not only from native language to the foreign, but the
other way around, for students with poor reading habits in the first
language; and finally, the wutilitarian purpose of reading 1in a
foreign language, which 1is extracting information from written
texts. Actually, most of the advantages of foreign language teaching
presented above are the main thrust of the ESP National Project
principles.

The following part of this discussion will present the
students’ evaluation of the way English was taught in their schools.

The analysis of the two groups of schools showed that the
attitude of the students in group 1 was much more positive regarding
the English <classes than their peers’ attitude in group 2; for
approximately two thirds of the students in group 1 the classes were
dynamic and interesting against only one third of the students in
group @&, additionally, more than 90% of these 1last students
classified the classes as not very interesting, while only 19% of
the students in group 1 chose this option in the classes evaluation
(see Tables 24 and 25). Notwithstanding, the evaluation of the
classes by the studen@s of schools of group 2 was not extremely
negative. They seemed to be more apathetic, while students of

schools of group 1 seemed to see their English classes more



ka4

enthusiastically.

In spite of the apparent positive attitude and empathy students
of groups 1 and 2 demonstrated towards the English discipline and
the positive evaluation of the English classes in group 1, both
groups did not feel their peers were as enthusiastic. Many students
said that their classmates did not like the English classes very
much (Table 2%9). It 1is not clear what generated this discrepancy
between the students’ own opinion on the English classes and the way
they see their classmates’  opinion.

Additionzlly, regarding the evaluation of the materials used in
the Municipal Schools, once again the results favoured schools of
group 1, 1in which the reading materials were used; more than 80% of
these students evaluated the materials positively, seeming that
they actually had an active personal involvement in the classes. In
schools of group 2, however, where the materials used were
different, the percentage concerning positive evaluation was much
lower than 1n group 1 (see Tables 24, @25, 246, and 27). The results,
therefore, show that the students’ evaluation of the materials
used 1in their classes was significantly more favcorable in schools
of group 1 than in schools of group 2. Several explanations could be
forwarded for such a result, but they seem to be very significant
for EFL teaching, since they show that the efforts for changing,
adapting and improving the quality of materials and teaching can
actually have a positive response from students.

Complementing, the questionnaire also asked the students if the
English they were taught would fulfill their future expectations and
if their parents were satisfied with the way English was taught in

their schools. Comparing the two groups of schools, group 1
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presented near 75% of positive answers, while group 2 had less than
60%. Regarding the opinion of the students’ parents about the way
English was taught in their schools, the analysis of the two groups
of schools showed that group i1 had near 20% more positive answers
than group 2. It is possible that the tentative effort accomplished
by this study for changing the state of the art of English teaching
in the Municipal Schools may have influenced parents (as seen by
students) and students’ favorable position regarding the methodology
used 1in class, because it seems that, 1in general, the parents’
approval for any special enterprise of their children’'s school can
also have a positive influence on the students’  involvement with the
school’'s actions.

When students were asked to indicate their favorite activities
in the English classes (see Table 28), the results showed that 6 of
the 8 most preferred activities were actually those activities the
researcher had chosen as the main activities of the materials
prepared for the present study. The following sequence of the
activities refers to the choices of group 1, but schools of group 2
had a similar distribution. The students’  favorite activity was to
do "fun and games’”; this is ususally an activity that teenagers like
to do. When the reading materials were being designed, the
teenagers’ preferences were taken into account, and fun and games
were very frequently introduced in the materials. The second
preferred activity, to do "true and false exercises”, was also
frequently introduced in 1lessons of the reading materials. To
“answer questions about texts”, the third most preferred activity,

was presented in most of the lessons prepared for this study. To
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“listen to stories” was in fourth place in the students’ preference,

but this activity was not part of the approach adopted for this

study, since the emphasis was on reading and not on listening.
“Silent reading’, the fifth one, was emphatically developed in all
the reading classes. “"Singing’”, the sixth most preferred activity,

was not freauently present in the reading materials and needs to be
introduced 1i1n the materials when revisions will be made. “Do
multiple choice exercises” appears in seventh place in the students’
preference, and was introduced in most of the lessons of the
materials. Finally “ask/answer questions orally”, the eighth one,
was an activity freguently used in the reading classes mainly during
the pre-reading activities, but in Portuguese.

In spite of the positive results presented above, the
researcher’'s expectations were not completely fulfilled in the
results of the questionnaire. When ssked which 1language skills
students needed more in their future professional 1lives, it was
expected that, at least in schools of group 1 the scores for reading
would be at least similar to the scores for speaking. Nevertheless
reading was scored even under writing (see Table 3©). On the other
hand, regarding the students’ preference for the speaking skill, the
results could be due to the fact that many students answered the
question based on their immediate wants, and not on their future
needs. Another reason could be the "social status™, because "“to
know” a language is usually equated with '"speaking” that language
and students do think that knowing a foreign language helps <climb
the social ladder. Another reason for the high number of choices for
the speaking skill could be students misunderstanding of the role

of the four skills; they could think that one who knows how to speak
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s foreign language would, as a consequence know how to read, write
and listen to that language; therefore, some students could have
chosen scpeaking supposing that this skill would 1imply the other
three.

The last part of the agquestionnaire, consisted of free
suggestions . teproximately 40¥ of the students did not present
suggestions, or said that they liked the classes exactly as they
were. This could be an indication that the questionnaire presented
the main issues on which these students would like to give their
cpinion. Among those who gave their suggestions, the students of
schools of groups i1 and 2 reinforced their desire of having more
English classes and even of having English since earlier in their
schooling (see Table 32). This suggestion corroborated the
importance that all the 209 students gave to the English discipline
in their curriculum, and could deserve a revision in the municipal
curriculum regarding English classes.

Besides, in schools of group i, the students showed that they
wanted to develop the capacity of naming things in English. Indeed,
the texts chosen for the materials prepared for this study did not
present wvocabulary related, for example, to the objects wused in
school. Maybe the students wanted to be able to usé English words to
name concrete things that they use in theif daily life. Texts were

chosen having in mind students’ interest in relation to the other

disciplines of the curriculum, updated information, etc. There was
not, however, a special concern that texts should relate to daily
routines, or school objects. This could be a lack in the materials

because students had expectations that were not fulfilled along the
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different texts chosen for the materials. The same could be said in
relation to the suggestion that asks for the adoption of English
textbooks. The students were probably accustomed to see their peers
of other school grades using books in their English <classes. The
xeroxed sheets that they received for each class were not a book;
thus, they wanted to have their English book. It is even a matter of
"status” among their <classmates of other grades. The students’
suggestion that asked for more exercises could relate to the kind of
structqral repetitive exercises, that work for memmorization, wused
in other methodologies and which were not part of the materials. On
the other hand, the students’' demand for songs in English in schools
of group 1 was actually a lack in the materials and the researcher
tried to fill in this deficiency in the last lessons. Nevertheless,
there was not time enough to develop this activity. Songs can
probably be good motivation for students. The lyrics of well chosen
songs could many times be used as a text to be explored through
different activities in the English classes.

Schools of groups 1 and 2 gave the suggestion to watch films
spoken in English. This request, in spite of legitimate, 1is quite
utopic for the poor condition of the Municipal Schools concerning
teaching aids.

In schools of group 2, the request for more exercises was also
present, in addition to a request for more homework; this is strange
because most of the students usually complain about their tasks.
These schools asked for more songs as well. Finally, the other
suggestions given by schools of group 2 were quite different from
those of group 1. Some students asked for better teachers and for a

better teacher/students relationship. One possibility for these
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students’ complains of their teachers could be a rejection of the
methodology used in class. This seems to be a plausible possibility

because the students of these schools in other suggestions also

mentioned the need to have more adequate materials, to use other
textbooks, to be taught how to read texts, to have more fun and
games, and to be taught with other teaching methodolcsies. Such

suggestions were not present in the questicnnaires of schools of
group 1, which ceems to indicate that the students of these schools
were actually satisfied with the materials and methodology used 1in
their English classes. Schools of group 2, on the other hand, can be
seen as recguesting to the educational authorities for some changes
in the teaching of foreign languages.

The questionnaire seems to have given an overall view of the
way the subjects involved in this study see the English 1language/
discipline 1in the context of their lives. It was also through the
questionnaire that the researcher could detect the positive 1impact
the materials prepared for this study had on the municipal students,
and the 1limitations of the project as well. Besides, one 1important
finding of this attitudinal evaluation instrument was the high value
students gave to the English discipline in the curriculum, and
their desire of having more English classes per week, and of having
English since earlier 4Years in school; this fact could be a high
motivating factor for English teachers to ask from the educational
authorities more attention for the disciplines of foreign language

teaching.
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4.3.2 - Teachers’ evaluation of students’ attitude in class

The teachers’' evaluation of students’  attitude in «class was

based on the teachers observation of the students’ participation in

the English classes, concerning their oral participation;
willingness to go to the blackboard; participation in pair or group
work ; attentionr in <class, and execution of the activities ancd

exercises (see the attitudinal evaluation sheet in Appendix 5).

This subgjective evaluation was done only with the students who
used the resding materisle (schools of group 1), and it was done by
the bimester (according to the official evaluative system of the
Municipal Schools). There were, therefore, four evaluations during
the school-year for the students’' participation in the English
classes. The teachers used the evaluative criterion from very good
to not interested, for the computer analysis the different
“concepts” were transformed into grades from 1 to 4, as follows:
DESINTERESSADO (Not Interested) = 1
REGULAR (Regular) = 2
BOM (Good) = 3 |
MUITO BOM (Very Good) = 4
The grades were added up, and a mean for each student and group of
students was establisked through the computer SAS statistical
package of the NPD - UFSC; these mean grades were afterwards
compared to the students’  mean grades in the three Unit Tests for

correlation scores.
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4.3.2.1 - Results of the teachers’' evaluation of students’

attitude in class

The first part of the analysis of the attitude evaluation
is a comparative analysis of the different groups oOf students’
performance in <class in schools 1/2/3/74/5. These results are
presented 1in Table 33; they were similar in the majority of the
groups; only two groups in school 4 had a slightly higher mean grade
(3.3 and 3.7) than the other schools.

The second part of the analysis tried to find out if there was
a correlation between the means of the students’ three Unit Tests
and the means of the four grades assighed by the teachers for the
students’ participation in class. Taking into account the general
results of the 151 students evaluated, there was a correlation
between the two mean grades, and the probability scores indicated
that it was statistically significant: the students’ general mean
grade in the three Unit Tests was 72.6 and the students’
participation general mean grade was 3.9, with a correlation of .37
and PROB)>/R/ = @.0001 (see Table 34). @nalysing the eight different
groups separately, however, the results indicated that only half of
the groups had a significant correlation between the two mean grades
(see Table 34). The group with the highest correlation was group 2.2
(CORR = ©.74, 3nd PROB)/R/ = ©.0002), and the group with the lowest
correlation was group 2.1 (CORR = ©.09, and PROB>/R/ = ©.7030).

The last part of the analysis of the students’ participation
mean grades refers to the comparison between boys’  and girls’ mean
grades (see Table 35). In this case, the results showed that, in

general, the girls had a slightly higher mean grade for their
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participation in class than the bous; in 3addition, the minimal mean
grade of the girls was higher than that of the boys as well, but

the differences were small in both cases and not significarnt.

TABLE 33 - MEGN QReDES ECR SIUDENTS” ATIITUDE IN CLeSa IN
IHE QIEEERENI GROUPS. MININAL AND MAXINMEZ. UHEAN
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TABLE 34 -COBRELAIION ANALYSIS BEIWEEN THE UNIT JESIS UEAN
GRADES IN IHE DIEEERENI GBOUPS QOF SIUDENIC eND IHE
MEAN GRADES OF IHE SIUDENTS  PARIICIEPAIION IN CLASS
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TABLE 35 - COMPARISON OF THE GIRLS  PARTICIPATION
MEAN GRADES WITH THE BOYS  PARTICIPATION
MEAN GRADES
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4 3.2.2 - Discussion on the teachers’ evaluation of students’

attitude in class

An analysis of the results of the teachers’ evaluation of the
students’' attitude in class, showed that, in general, the students’
participation in the English classes was considered Gogad by the
teachers, and the comparative analysis of the eight different groups
of students in schools ¢ to 5 demonstrated that almost all the
teachers considered their groups close to the “Good” 1level (see
Table 33). Only group 4.2 had a significant higher mean grade, close
to the "Very Good” level. The similarity in the groups may be an
indication that the uniformity of these schools reflected by the

teachers’ attitudinal evaluation is in harmonic concordance with the



119

homogeneity already detected in the posttests (see sections 4.2.1.1
and 4.2.1.2).

The correlation analysis, on the other hand, showed that the
general participation mean grade and the general Unit Tests mean
grade «correlated significantly; it seems that, in general, high

grades 1in the tests actually corresponded to high grades for the

students’ attitude in the English classes by the teachers, and the
same happened to low grades (see Table 34 -) summations). The
analysis by group, however, showed that the correlation between the

two mean grades was not significant in all groups of students (Table
34). The low correlation scores in a significant number of schools,
including the researcher’'s school, <could be due to the presence of
some students 1in the groups who had an active participation in
class, but who did not succeed in the tests, or the other way
around, students with an apparent apathy during the classes being
able to reach high grades in the tests. This discrepancy probably
did not occur in groups 2.2, 3.1, and 4.2 which had the the highest
correlation scores in the schools that used the reading materials
(see Table 34). Such differences do not seem to be abnormal, since
this study is dealing with different groups of people, that in spite
of having similarities such as age, school grade, school system or
socio~economical <condition, belong to different communities, with
different habits, having peculiarities that could have 1influenced
their performance. Even so these differences in correlation scores
only became evident when the analysis was made by group, with a
small number of subjects, for general results the correlation was
highly significant (Table 34) .

After the analysis of the correlation scores, however, there is
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an important conclusion to be drawn: no matter the kind of
the evaluation instrument taken into consideration, the general
results of students’ achievement in this study were always in the
"good"” or "sdequate” level (see sections 4.2.1, 4.2.2, and 4.2.3).

The results of the teachers’  evaluation of the students’
attitude 1 class concerning differences between the boys’ and the
girls’ participastion 1in the £English <clssses showed that the
difference btetween them was of low significance (see Table 35).
frnother comsarison between boys and girls had already been made when
the pre- ard posttests were analysed and there was no significant
difference as well. These results may be interpreted as another
indication of the homogeneity of the subjects submitted to the
trestment .

In this study, the teachers’  observation of the students’
participation 1in class was also an additional evaluation instrument
to be compared with the other evaluation instruments of the study
and also to serve as a measuring instrument of the students’
personal irnvolvement with the materials and methodology during the
classes.

It 1is important to mention, however, that in the educational
process, the subjective evaluation instruments seem to be wvalid
mainly because they propitiate good opportunities for the teachers
to know better their students. The close interaction teacher/student
that 1s constant in the 4 first grades in school, 1is normally put
aside from the Sth grade on, probably due to the fact that the
teachers of the different disciplines do not have classes with the

same group of students everyday, since they teach to several grades.
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The adoption of some criteria of observation of the students’
attitude in class such as those used for the present study (see tke
attitudinal evaluation sheet in Apperndix S} could at least help
teachers to know their stqdents better in order to improve their

interaction, and follow the learning process more closely.

4 3.3 - Teachers questionnaire on attitude

The tezchkers’' gquestionnaire on attitude consisted of 137
questions. The guestions covered aspects of the teachers’ personal
characteristics, aspects of the teachers’ viey on their profession,
on the main objectives of teaching Englisk as a foreign language,
and, finally, an evaluation of the reading materials prepared for
the present study.

A1l the 11 municipal English teachers were asked to fill in the
questionraire, but, unfortunatels, only & responded. All the
teachers that returned the questionnaire, used the reading materials
prepared for this study in their teaching, even if 2 of them could
not have their students included in the data for personal reasons.
Therefore it was not possible to get the opinion of the teachers
who did not use the materials on thke different subject matters

covered by the questicnnaire.

4 3.3.1 - Results of the teachers ' questionnaire of attitude

In the first part of the «questionnaire, on the teachers’

profile, the results were the following:
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a) - on the average, the &6 teachers that answered the questionnaire

taught in 3 different schools;

b) - there were S women teachers and {1 man;
cy - all the &6 teachers were fully certified teachers; one of them
had an MA degree in English Literature; and 4 had an additional

English course, taken in s private school,
d) - four of the 6 teachers graduated from UrFscC, {1 from UFRGS, and

1 from FESEL;

e) - they had been teaching English for an average of 5.8 ygears,

§f) - the ¢ teschers taught for sbout 30 hours per week in "1o
grau”; and i taught 10 hours per week in "20 grau’’;

g) - the teachers had an average of 22 students in each class;

h) - in the Municipal Schools, S of the & teachers were permanent

staff, and one was a substitute teacher;
i) - four teachers also worked in the state school system;
jy - two of the & teachers taught Portuguese besides English in
the Municipal Schools;
k) - four of the & teachers had English as a full-time profession;
and 2 were part time.

In the second part of the questionnaire teachers were asked

about their profession and the results showed that:

a) - all the & teachers liked very much to teach English;
b) - all of them felt the need of improving 1in their profession; 23S
the means for improvement, 2 of them indicated readings, 3

indicated seminars, 4 specialization, and 3 indicated MA degrees;
c) - five of the & teachers said that they were happy in their

profession;



d) - five of the & teachers said that they were doing a good job 1in
their profession, and 1 said that she was doing a regular job;

e) - table 36 shows the results obtained with the question that
presented a list of 16 factors which could bring problehs for the
teachers ' work trying to find out the main problematic aspects of
the profession of teaching a foreign language. The most common
problems presented by the teachers were the following:

(1) low salary (5 indications);

(2) poor schools (S5 indications);

(3) lack of adequate materials (S indications);

(4 insufficient time available in the curriculum in order to reach
the teaching objectives (4 indicstions).

"The other factors were indicated as bringing no problems or not many

problems by at least 4 of the & teachers (see Table 36).
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TABLE 36 - MAIN EACIORS IHAT COULD CeUSE EROBLEMS EQR ENGLISH

TEACHERS

i-negative sttitude of parents

tand commurity towards English;
| e e e m e Em - - ——— - ———-—— — =

!-negative attitude of other
lteachers, and administrative
'staff towa~ds English;

l-negative sttitude of other
'English teschers towards the
‘professior.

i-lack of clear and reachable

‘objectives for the discipline;
| e o o o o e = . = = e - = - =

l-insufficient time available
lin the curriculum in order to

Ireach the “eaching objectives;
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The tkird part of the «gquestionnaire concerned the main
objectives oSf teaching English as a foreign 1lsnguage, and the
results wers the following.

a) - teachkers had the following reactions on the students’ purpose
for studyirs English: 3 sazid that the students wanted to learn more
about different subjects; ¢ said that the students studied English
in order to pass the "vestibular”, 1 said that the students studied
English in order to have a better performance in their future
profession, and 1 szid that tkey wanted to get a better job;, no one
said that t:~e students wanted to communicate with different reorle;

b) when teschers were asked sbout the importance for their students
to learn Erclish, the results were mixed. 35 of the 6 teachers said
that to know how to read was very important;, for 2 of them to know
grammar was very important and for 3 rather important; to understand
somebody speaking wés considered very important by 2 teachers and
rather important by other 2, 3 teachers said that to know how to
write was very important; and 4 of them considered to know how to
translate an objective of minimal importance. The other presented
objectives, to know English speaking countries’ culture, and to

know how to speak, had sparse results (see Table 37)
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TABLE 37 - ¥0SI IMEQRIANI QBJECIIVES IQ BC REACHED IN ENGLISH
TEACHING TAKING INTO ACCQUNT THE SIUDENTS  SGCIAL

CONTEXT
§ ::::::::::=::::::::::::::::::===::::=====::::::::::::::::::::::::: l
! IVERY 'RATHER INQT SO I0F MINIMAL'!
! OBJECTIVES 1 IMPORTANT ! IMPORTANT ! IMPORTANT I IMPORTANCE!
=:::::::::::::::::::::::::::=:=::::::::::::::::::::::::::::::::::::'
'-to know English speaking! ! ! ! i
‘countries’ culture; ! ) t 2 ! 3 ! 1 !
iy e o . R SOOI !
t-to know tow to speak; i 1 ! 2 ! 1 | e !
g S g g [P lemmem———— S, [N ]
'-to know kcw to read,; ! S ! Q ! i ! /] !
it ittt e et fmmmmm e femm o= lmmmme e !
t-to know how to write; ! 3 ! Q ! =S ! 1 !
R i e LT L L L Lttt fmeemmmmmm fmmmmmme e bommmm o I bt !
l-tg know how to translate! 2 ! e ! ] f 4 !
R e B T e it bommm oo o R ittt fmmmmm e !
l-to know grammar ! e f 3 ! 1 ! e !
I ittt bt Rt et e it e e e e - e e e {
I-to understand somebody ! ! ! { !
Ispeaking English. ! 2 ¢ 2 ! 1 ! 1 f
i

The last part of the questionnaire asked the teachers to

evaluate the reading materials prepared for the present study. From
the & teachers who answered the questionnaire, S said that the
materials were very interesting and 1 said that they were

interesting (see Table 38). Regarding the methodology, 3 teachers
said that it was very dynamic and 3 that it was dynamic (Table 38).
In addition, comparing the reading materials with other materials
the teachers already knew, 4 teachers said that they were muﬁh more
efficient than the others, 1 said that they were as efficient as the
others and 1 said that the materials were less efficient than the

others (Table 38).

The teachers also evaluated the texts and the activities of the
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reading materials, as well as the adequacy of the materials for the
students’ lewvel of knowledge. Concerning the texts and activities, 2
teachers said that the texts were well updated, and 4 said that they
were updated; 2 teachers said that the activities were very
creative, 2 said that they were creative, and-E said that they were
repetitive, at last all the 6 teachers said that the materials were
adequate for the students’ level of knowledge (see Table 39).

When asked if they wanted to continue wusing the reading
materials irn the next school-year, S5 teachers said yes. In addition,
3 of the & teachers said that their students were very motivated
and interested in the classes, @2 said that they were somewhat more
motivated and interested than students of previous school-years, and
only 1 said that the students had the same participation as students
of previous school-years.

The next 'results refer to the activities of the reading

materials properly. All the &6 teachers said that their students
liked to do pair-work or group-work, and that the pre-reading
activities were a motivating factor and a facilitative element for

text comprehension. Further, S5 of the 6 teachers said that the
students actually used the cognates as a helping aid to comprehend
the texts; and 4 teachers said that the students made efforts 1in
order to do their activities alone, while 2 said that their students
asked for the teacher’'s help frequently.

Table 40 presents the results on the question that asked the
teachers to indicate their students’ favorite activities 1in the
class. To do cross-word puzzles was the only activity indicated by
all the & teachers as their students’” favorite. In second vplace,

came to do word hunt. To do true/false exercises, do multiple choice
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exercises, fill in the blanks, relate columns, and play games came
in third place. Besides, Table 41 pregents the main objectives of
the present study with the teachers’ evaluation of the achievemnt of
these objectives, grading them from 4 (well achieved) to 1 (not
achieved). According to the teachers grades, the best achieved
objective was to get a general idea of a text. To write outline or
draw diagrams based on a text, in Portuguese and summarize a text,
where the main points are clearly stated came in second place in
order o©f achievement, and in third were toc recognize the main idea
of a text and +find out the main points of a texts To draw
inferences was the objective less achieved, according to the
teachers.

Finally, the teachers were asked if they thought it had been
valid to emphasize the reading skill in the present study, and 5 of
the & teachers said yes.

At the end of the cquestionnaire the teachers were 1invited to
give some free suggestions for the researcher to 1improve the
materials, only 4 of the &6 teachers wrote something. Two of them
suggested the introduction of lessons exploring the lyrics of songs
more frequently, more games, a bigger number of tests, and more
difficult tests. Another teacher said that the materials could be
adapted in order to introduce some oral communication exercises,
because, he said, the students enjoy to speak. Finally, one teacher
said that the haterials were too long for one school-year and they

could be adapted for the 7th and Bth grades.
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TABLE 38 - IEACHERS. EVALUATION QE IHE  MAIERIALS  &ND
METHODOLQGY

THESE MATERIALS REL .!
TO OTHER MATERIALS !
MME!' SME! AEAQO! LE !

'TEACHER'SCHOOLS! MATERIALS ' METHODOLOGY

! ; !
! ! L VIY RI!' ININVIU UDIDIN!NVD! TS

f
!
!
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' i ! 1 f1 et gt et ettt Q! 9! 1! ¢ ! %] ! 0 !
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|, e e e = PRy [P SR P P S L I et R Lt b Pl It ket
t 4 1 5,8,14t @' @' 1 '@l @!'11otet o' &! @ ! 1 !
R et R T B B T I B I B et it Eotecb el ikttt [ ]
! S ! @ 1 vt @t erveo !t 1 te teo! o! 1+ ' e ' & !
e it e~ R B e e e It B B e Itk ittt - !
! 6 ! 12 N R R - I R T T I A - T T I 1 ¢ o ! ° t ¢ !
T'======:i=:::=::|=::!:==|===!:::l:::!:::!===!:=:!==:=!===:1::::=!:::::{
01 1 t i 1 ] ! ! 1 ! ! ! ! ! i
T! 6 ! k4 r 5ttt 1t @t 313 teto! 4 1 o 1 LA SR
KEY. VI - Very Interesting VD - Very Dygnamic
RI - Rather Interesting DIN - Dynamic
IN - Interesting NVD - Not Very Dynamic
NUI - Not Very Interesting TS - Too Still

MME - Much More Efficient

SME - Somewhat More Efficient
AEAD - As Efficient As Others
LE - Less Efficient

Note: the teachers of schools &, 1@, 11, 13, and 15 did not respond
the questionnaire.
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TABLE 39 - IBACHERS. EVALUATION QE INE IEXIS aND ACIIVITIES aND QE
IHE eDEQUACY COF IHE MATERIALS PREPABED EQR IHIS STIUDY

iTEACHER!SSHOOLS! TEXTS ! ACTIVITIES ! ADEQUACY OF THE !

! ! ! ! ' READING MATERIALS !
IWUP! UP'NEU'OUT!VCR! CR'REP!'VRP! TE ! ADE! DIF ' TD !

i
t t ! ! I ! ! !
! 1 ! 1 r{T vt o' o toOo 1t @0t @1 @ o ! 1t @ U
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e b= R e I e I I R el bl B b e !
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! 6 ! i2 t Qe t it re !t et ettt @1 0! o ! 1t o ! Q !
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0! 1 ! ! ! ! ! ! ! t ! ! ! ! !
T! é ! 9 t2 1 41 01 @t 21 2121 0! ! &1t 0 o !
KEY: WUP - Well Updated VCR =~ Very Creative
UP - Updated CR - Creative
NEU - Not Enocugh Updated REP - Repetitive
OUT -~ Qutdated URP - Very Repetitive
TE - Too Easy
ADE - Adequate
DIF - Difficult
TD - Too Difficult

Ngte: the teachers of schools 6, 1@, 11, 13, and 15 did not respond
the questionnaire.
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TABLE 40 - STUDENIS. PREEERRED ACIIVITIES. IN IHE IEACHERS.

QRINIQN

1T0-!
'TAL!

TEACHERS

ACTIVITIES

6

t-ask/answer questions orally

R T R

t-read silenty

R e bt e B

e e e r e e s ———— - — s —

t-read aloud
t-answer questions about texts

i-do multiple choice exercises

i-do true/false exercises

1-fi11

in the blanks

i-relate columns
t-dpo cross-word

puzzles

R B e il

t-do word hunt
t-play games

P B el i e Bt
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TABLE 41 - ACHIEVEMENT QF IHE QBJECIIVES EBOSED EQR IHE SIUDY.
ACCORDING IQ IHE TEAGHERS. GRADING

T T T Y Y T X S X ¥ ¥
-2 2 RPN RS S T R R R R
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4 3.3 2 - Discussion on the teachers’' questionnaire on attitude

The aquestionnaire presented results that can give an overview
of the municipal English teachers’ profile, since 5 out of 7 of the
permanent municipal English teachers, and & out of i1 of the total
staff, including substitute teachers, aqswered the questionnaire.

The results on the teachers’  schedule seem to demonstrate that
they were overloaded, mainly because they had to move from one

school to the other. Such facts are not unusual among Brazilian
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elementary teachers, and they can easily have a damaging effect on
the quality of teaching.

In the Introduction Chapter of this study, 1t was szaid that
until 1987, there were not any careful criteria for the admission of
English teachers, wusually university students were in charge. Since
the beginnirg of 1987, however, applications for the admission of
qualified Erglish teachers were required. Therefore, in 1988, when
this Qquest:cnnaire was applied, the municipal English teachers’
level was w2rvy good, the results of the aquesticrnaire showed that
they were all fully certified teachers and ore had even an MA
degree. They were also experienced teachers, since the results
showed that they had taught, in average, for 5.8 years.
Additionally, all the teachkers said that they liked "very much” to
teach English, and most of them felt professionally fulfilled, and
doing a good job in teaching, yet, 3all of them said that they wanted
to improve their teaching through additional training such as going
to an MA degree, attending seminars and to improve professionally by
further readings. Another piece af 1information given by the
questionnaire, that 1is a common fact in the elementary schools in
Brasil, is that the great majority of the municipal English teachers
are women . The data on the municipal English teachers’
characteristics given by the questionnaire showed that they have
some problems that are common to most teachers in Brasil such as
overloading and low salaries (Table 36), but the most important
findings on their personal characteristics are their professional
qualifications, their experience 1in teaching and their personal

fulfilment in the profession. These findings seem to qualify them
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to do a good job with their students and reinforces the reliability
of most of the findings of this study which worked with data
obtained through these teachers ' teaching.

On the other hand, according to the results, the average number
of students in each of the teachers’ clsssrooms was 22 which is 3
reasonable number of students, normally not difficult to work with.
The problem with crowded classes which i1s many times a common
teachers’  complaint in many of the other Brazilian Schools does not

seem to bLte the most common trouble in the Municipal Schools of

Floriandpoclis. But the municipal English teachers do have problems
in teachinrg, the most common ones, selected by the teachers (see
section 4.3.3.1 above), being possibly the most common problems

encountered in the Brazilian state school system in general.
According to Capelle (1985:1) and Magalh3es et all (1988:25-26) (see
Chapter 2, section 2.2, in this study) the lack of adequate
materials and insufficient time available in the curriculum in order
to reach the teaching objectives, which were also indicated by the
municipal English teachers, are 1indeed two of the most common
problems in foreign language teaching in Brasil.

Moreover, 1in the part of the questionnaire in which the
teachers had to 1indicate their students’' purpose for studying
English, their answers were contradictory 1in relation to the
students’' questionnaire of attitude, since no teacher said that
their students wanted to learn English in order to communicate with
other people (see Table 37). Most of the students said in their
questionnaire that they wanted to speak English, but only one
teacher said that it was very important for their students to know

how to speak English. On the other hand, most of them said that it
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was very important for their students to know how to read.
Therefore, it seems that most of the teachers were not much worried
with their students  wants, but they felt that the reading skill was
of main importance for them. The teachers’  opinion in this case
confirms that the efforts of the ESP project for emphasizing reading
in Brasil for 20" and 30 graus’ can find adepts in teachers of "io
grau” also, and it could be poscible to extend the range of that

project for elementary teaching.

The last part of the teachers’ guestionnaire presented the
teachers’ evaluation of the reading materials prepared by the
researcher for this study. In general the teachers’  evaluation of

the materials and methodology was very positive (see Table 38); most

of them considered the materials much interesting, the methodology
dynamic, and the materials much more efficient than other
materials. Besides, the texts also had 1@90% of positive evaluation,

and 100% considered the materials adequate for the students’ level

of kdowledge (see Table 39} . Regarding the activities, two thirds
of the teachers said that they were creative (Tatble 39), and for
the majority of them, their students were more wmotivated and

interested in tge classes this school-year than other étudents in
previous school-years, thus, most of them wanted to continue using
the materials next year. Such approval, given by professionals in
language teaching, seem to show that the way the materials and
methodology approached teaching reading in English could be
considered consistent with the students’ 1learning process and
appropriate to be used when teaching beginners in the study of fhe

English language. Besides, Leffa (1979:60-76) recommends decision-



i27

making activities where students can infer and discover things by
themselves for the reading classes. Having this 1in mind in the
preparation of the materials the researcher tried to combine the
reading strategies with activities that were appropriate to the
students’ age and interests, but that were also decision-making
activities that demanded personal involvement of the students. This
may have contributed for the students’ and teachers’ motivation for
the classes, giving origin to the good achievement in the tests and
positive results in the students’ and teachers’  evaluaticn of the

materials.

On the other hand, when the teachers indicated their students’
favorite activities 1in class (Table 40}, cross~word puzzles, word
hunt, play games, true/false exercises, multiple choice questions,

£i11 in the blanks, relate columns received indicaticns of a
significant number of teachers. These choices agfee in part with the
students’  questionnaire of attitude which indicated fun and games
and true/false exercises as their favorite activities. In addition,
the teachers evaluated their students’ achievement in the cbjectives
posed for this study, giving a grade from i (not achieved) to 4
(well achieved) to each objective (see Table 41). The results of the
teachers’ grading, however, did not completely agree with the
results of the analysis of the students’ sample Unit Tests (see
Table 16), except for the first objective get a general idea of the
text, which was the best achieved in the Unit Tests also; draw
inferences, which was the second best achieved objective in the
students’ Unit Tests, was the last one graded by the teachers. On
the other hand, the objectives graded in second place by the

teachers, write outlines or draw diagrams based on a text, in
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Portuguese. and summarize a text, where the main points are clearly
stated, ar& among those with low achievement in the students’ Unit
Tests. It is not clear the reason for such contradictory results,
since the general results of the teachers’' evaluation of students’
participation in class correlate sign1¥itantls with the students’
mesn grade in the Unit Teste  This could be an indication that, in
spite of <the efforts made in the observation of the students’

sttitude :in <class, the teachers do rnot really know well their

students.

Finally, regarding the free suggestloﬁs on the materials and
methkodologs, teachers made vaiid suggestions, mainly to introduce
songs 1in the lessons (which was a students’ reaquest also), to
introduce some oral communication exercises, and to adapt the

materials to be used, in a sequence, by the 7th and 8th grades; this
last suggestion issued from the teachers  observation that the
materials were too extensive to be used in only one school year. The
researcher intends to revise the materials taking into account what
the teachers said, and also trying to eliminate several other
deficiencies which had already been detected in the materials during
their application.

Through the results of this questionnaire it was possible to
see not only the positive impact that this study, and the materials
and methodology, had on the municipal English teaching staff, but
also to get an overview of the municipal English teachers’ profile.

The results of the study that have just been discussed showed
that the emphasis given to reading when teaching beginners seems to

have been valid, and confirms the opinion of Michael Scott
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(1981:11), MagalhSes et al.(1988:63), David and Tania Shepherd
(1986:96), and of the ESP project in general (mentioned in chapters
1 and 2) that the decision for an emphasis on reading in English
teaching 1n Brasil should be seriously evaluated. In addition this
chapter also showed that the materials can be considered feasible
not only because the instructional objectives posed for this study
were satisfactorily achieved, but also because students and teachers
gave their persorsl aspproval toc the materials and methodology in the
questionnaires of attitude.

Teachirg is, ty itself, a challenging task and, in a study like
the present acne, in which innumersble wvariables such as many
teachers with different ways of thinking were involved, students of
various settinge, geographical distances, snd many other variables,
which could interfere and/or even contribute to its failure, it
seems that the positive results presented in this chapter could be a
stimulus for new studies not only for the researcher, but for all
those involved with research in education. It seems that researchers
will #find an open field for studies with many subjects willing to

collaborate and ready for the special care that research design

asks for.
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CHAPTER S - CONCLUSIONS

Chapter S5 presents the conclusions of this study and relates
them to the objectives of the research as outlined in chapter 1. It
also deals with the 1l1imitations of the study and makes

recommendations for future research.

9.1 - Maior susstions eosed for this study

S.1.1 - Questions related to the study as a whole

a) What is the essence of the comprehension process?

“"Comprehension is building bridges between the new and the
known" - according to Pearson and Johnson (1978:24) this statement
summarizes the essence of comprehension and this provided the
theoretical ©background for the use of pre-reading activities and
other <ctrategies 1in each reading lesson of this study to help
students to comprehend the texts. The pre-reading activities also

gave students the opportunity to interact with the teacher and their

peers, creating an informal atmosphefe full of expectations
regarding the text, adequate to trigger the students’ previous
knowledge and schemata. The students’ participation 1in the

interpretation of the texts, and a certain easiness they experienced

in comprehending them (in spite of their small knowledge of' the
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language) seem to indicate that an interactive model o+ resding
comprehension might be an adequate description o©of the reading

pProcess.

b) Is it possible to teach elementary students in Municipal
Schools in Floriandpolis, who are beginners in the study of the
English language, how to read with comprehension, simple but

authentic, English texts?

The answer for this broad question covered all the steps of the
study. Since tke first classes it could be observed that the
students had and active participation in all activities. The results
evidenced the sgsood performance of the students 1in the posttest
compared to the pretest, in the Unit Tests, and in the teachers’
evaluation of students’ attitude in class. The questionnaire; of
attitude showed that the good results in achievement reflected the
students’ snd teachers’ enthusiasm with the project. These facts’
seem to indicate that to teach beginners how to read a foreign

language is a feasible enterprise.

S.1.2 - Questions related to the materials

3) What kind of materials could be prepared for the

students of the Municipal School System?

According to the results of the needs’ analysis of the ESP

National Project that indicated reading as the skill Brazilian
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students reed more, the materials prepared for the Florianopolis
municipal students emphasized the reading skill. As the students
were teenagers, the texts were chosen for their meaningful and
interesting content adequate for the students’ age (including

interdisciplinary texts), and also taking i1nto account the students’
condition of beginners in the study of the Englicsh langusge.
Besides, the emphatic presence of fun and games in the lessons seem
to have 311 bteer motivating fsctors that provided fascilitative

rffects 1n te~xt comprehension.

b) What kind of strategies/activities could be used to achieve

the goal of reading with comprehension?

The selection of the strategies/activies seem to have been
rather Fkelpful for the students. The more fruitful were the pre-

reading activities that provided the students’ motivation for the

reading classes; the use of cognates which gave the students’ the
necessary confidence in their own capascity to get the message of
the text; the skimming strategy which seemed to make students feel

rewarded when they could grasp the general i1dea of the text; and
scanning that helped them to find specific information in the text.

Through the analysis of the results of the tests and other

evaluation instruments it could be concluded that the
strategies/activities chosen for this study, specially those
mentioned above, cseem to have aided the subjects to reach text

comprehension.
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c) How can the reading strategies/activities be i1ntroduced==ihH

the materials and methodology proposed?

The texts chosen for the materials had different
characteristics 1n form and content making them more adegquate +{or
the introduction of some strategies in opposition to others. The
spplication of the reading materials showed, for example, that texts
rich in <cognates, easily understandable, enhanced the studentsg’
self-confidence, and helped them to understand more complex texts.
On the other hand, texts with parts easily i1dentifiable, as for
example, cause/consegquence, problem/solution, or comparison/
contrast, facilitated the general comprehension of the texts, even
if detailed comprehension was difficult to achieve, these texts were
normally good for identifying the main points of the text also. Yet,
interdisciplinary texts were more easily comprehended when linked
with the students’ knowledge of the related discipline in the pre-
reading activities; these texts wusually presented scientific
vaocabulary that students could, for example, relate to Geographs,
Science, or History, and were good for drawing 1nferences, for
identifying the main points, for identifying typographical clues,
for completing summaries or outlines, etc. Besides, texts relatea to
the students’ interests peculiar to their age, as for example, rock
stars or popular music in general, were good for finding specific
information, identifying the main idea, identifying the main points,
completing a summary, etc. In addition, whenever specific English
structures such as adjective/noun position or the possesive case,
or other linguistic structures appeared in the texts, activities of

recognition of these structures were introduced in the materials.
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d) How <can these strategies/activities be applied in the

classroom?

Different activities were applied 1n the classrcom for
different strategies. For example, the pre-reading activities were
developed tkhrough questions, through prediction or guessing, through
pictures or relating the new text to texts of previous lesssns. The
identification of cognates and false cognates was developecd through
"cross-word puzzles”, “fill 1n the blanks exercises’”, ‘“relate
columns’, “gscrambled words' or simply throush scanning tke text 1in
order to find out the cognates. Skimming was developed by asking
the studernts to "pass the eyes” quickly through the text to get
its genera! idea or find out its main idea. The scanning strategy
was applied by inviting the students to do a searching look over the
text to find out specific information to be used in several kinds of
activities such as "fill in the blanks™, "true/false exercicses’,
"multiple-ctoice exercises"”, etc. The identification of
typographycal clues, 1logical connectors, discourse reference, verb
phrases, nominal groups, modals and word formation was applied,
functionalls, in many activities prepared for the materials; for
example, in order to recognize the function of verbs in a sentence,
students related the “action” in a3 sentence to & picture
representing that action; as anothef example, the recognition of

suffixes in English words was sometimes done through the comparison

of suffixes 1in Portuguese words. In addition, activities of the
"fill in the blanks” or “relate columns”™ kind, were specially
designed for the recognition of those linguistic devices. The

identification and selection of key words was applied in activities
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such as ~cross-word puzzles”, ‘games’™, "fill in the blanks’,
“complete ocutlines and diagrams” etc. Recognize text organization
and identify relations between sentences <came in activities  such
as 'relate the sentences” or '"complete diagrams”, ‘multiple choice

exercises’ etc.

Some <f the activities were more successful tharn others among
the students, as could be detected through the students’  and
teachers’ zttitudinal evaluation instruments. The main activities
developed :n the <classrcom were actually those preferred by the
students (see Table 28, 1in Chapter 4),; it is, of course, difficult

to evasluate which of these activities were more crucial or which

contributed more to text comprehension.

S.1 3 - Questions related to evaluation and performance

a) How much comprehension can be achieved through the materials

and methodology proposed?

To measure comprehension is a difficult task because it is an
individual ability, different from person to person. This research
established some parameters for measuring comprehension through the
evaluation instruments, mainly the pre-/posttest and the Unit Tests.
Taking into account the objectives posed for this study, the results
of the tests showed that there was a significant improvement in the
students’ performance from the pre- to the posttest, and the results

of the Unit Tests together with the work developed in the classroom
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allow the researcher to conclude that the materials used in the
classroom developed in the students the ability to comprehend simple

but authentic English texts.

b) How helpful can the evaluating instruments be to measure the
subjects’ achievement (pre- and posttests, other measuring

instruments)?

The r~s3in conclusions drawn from the results obtained with the

evaluation instruments are the following.
(1) The students who used the reading materials improved
sighificantly from the pre- to the posttests.
(2? The Unit Tests were adequate to measure the students’
achievement because the results of the three Unit Tests showed that
the majority of students had grades that fit in the <criteria
established for the adecuacy of the tests (grades from 70 to 89).
(3) The evaluation instruments also showed that the general results
of the pre- and posttests and the three Unit Tests of students of
group {, had a significant correlation in most of the tests.
(4) The teachers’' —evaluation of the students’ attitude in class
showed that an attentive observation of the students by the teachers
is a worthwhile effort and a good additional evaluation instrument
in the foreign language classroom, since the results show that, in
general, the participation mean grades did significantly correlate
with the Unit Tests mean grades.

The overview of the results obtained with the evaluataion

instruments seem to indicate that they were actually helpful to
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measure the students’ achievement in the tests and participation 1in
class, since there was a significant correlation of the pretest with
the posttest, and Unit Tests I, II, and III with the pre- and
posttests. Additiorally there was also a significant <correlation
between the teachers’ evaluation of students’ participation in class

and the three Unit Tests.

c) How significant can the correlation between the teachers’
evaluation of the students’ participation in the classes and the

students’ achievement in the tests be?

The teachers ' evaluation of the students’  attitude in class did
significantly correlate with the results of the tests measuring the
students’ achievement. This seems to indicate that the subjective
evaluative instruments can be an additional evaluative methodology
used by the teacher in her/his pedagogical activities. Careful
observation can bring important insights to the behaviour and

achievement of students in the classroom.

d> How much additional learning can be achieved through the

materials?

The main emphasis given by the materials was on reading,
specifically on comprehension of the "macrostructure” of the texts.
The materials focused, on recognition rather than on production.
Notwithstanding, 1learning of content not emphasized in class was

achieved during the school year. The analysis and discussion of the
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results of the pre-/posttests showed that the students who used the
materials <(group 1) had 3 higher improvement in English language
structure and in English grammar than the students who did not use
these materials (group 2). On the other hand, the students of group
1 also had a significant higher improvement in vocabulary than the
students cf group 2. In addition, it was found that the questions
related to language structure and grammar 1in the Unit Tests were
always sat:csfactorily answered.

It seems, therefore, that even when grammar 1is not explicitly
tsught, 1t still can be scaquired by the students through activities

of recognition and functional wuse of the language.

S 1.4 - Question related to the subjects’  attitude

a) How will the subjects involved in the project react to the

materials and the methodology?

In their questionnaires of attitude students and teachers
evaluated the materials and methodology. The conclusions drawn from
their evaluation are:

(1) - A high percentage of the students who used the reading
materials presented a3 very positive evaluation of the <classes,
materials, texts and activities; therefore, there was effectively a
good response of the students to the materials and methodology used.
(2) - Regarding the kind of activities students preferred to do in
class, most of the students’ favorite activities in group 1  were

those kinds of activities most frequently presented in the
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materials.

(3) - The students of group 1 had an overall more positive attitude
and schowed more positive evaluations of materials and methods than
students of group 2, thus the students involved i1in the project seem
to have been significantly more satisfied with the materials used
1n their English classes than the students of group 2.

(4) - Concerning the importance giver by the students to English,
the great majority of the students ccnsidered important tc study
English, snd wanted to have more Englisk classes per week.

(5) - The teachers questionnaire of attitude provided evicence of

the teachers approval of the materials and methodology, as well.

(4) - In spite of the positive attitude towards the materials and
methodology, the students manifested. the desire to develop the
speaking ability in the language classes. This skill was the one
with the highest number of indications in the students’

questionnaire of attitude.

$.2 - Limitations of the study and final remarks

Recsearch in education 1is difficult. There are too many
variables to control and biases are difficult to avoid. Losses of
subjects, changes of teachers, strikes, financial problems with the

high costs of the materials, and lack of interest of the educational
authorities 1in the project, were Just some of ¢the problems
encountered in this research. There were also limitations on time.

In order to fully reach its objectives, this project should have
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been carried through 7th and 8th grades.

Another problem relates to the preparation of the materials. Not
all the lessons were completely ready when the materials besan to be
applied. Some designing went on along the school-gear. Suck a fact,
however, was not totally negative; through per¥ormative evaluation
some shcrtcomings of the first lessons could be corrected in the
rext ones.

Moreover, the present study involved many people; besides the
researcher, the students and teachers, who were directly :nvolved,
there were thkose 1i1ndirectly involved 1in the projgect, as the
administrative staffs of the Municieral Schoole. The long <dcistances
of the schools from the town center, and the different schedules of
the teachers also caused disturbances for bringing the teachers
together for meetings, and for the accomplishment of the research as
a whole. As it was very difficult to have under control all these
variables, this study was not intended to be a strictly evperimental
study, but an exploratory one.

Finally, there were limitations 1n the evaluation instruments,
specially in terms of reliability. The Unit Tests were corrected by
the teacher of each group of students and not by the researcher.
Although the value for each question was previously established by
the researcher, the correction probably was not totally uni?ﬁrm
because it was done by different people.

The results of this study have to be interpreted in the 1light
of the limitations outlined above, since foreign language tgaching
involves many problems and variables that escape the contrcl of the
researcher. But on the other hand, the very basic questions on the

feasibility to emphasize reading since the very beginning in the
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foreign language classroom seem to have been adequately answered.

Nevertheless, 1n order to gather more complete data on the subject,
future studies should be carried out, covering the 7tk and B8th
grades in the Florianodeolis Municipal Schools, or maybe, covering

the Sth, é6th, 7th, and Bth grades 1in schools that have English in
their curriculum in earlier grades.

Furthermore, the wvalue of this study seems to be not only in
the findings of students’  achievement; it also signals tao the fact
that students consider the English disciepline highly 1mecrtant 1n
their school curricuium. The research was also an opportunity to
know better the schools that are part of the Municipal School
System and the communities where they are located, and an
opportunity to get 1in close contact with the municipal English
teachers. The project showed that students and teachers are
cooperative and both are open to innovative methodologies. Other
studies should be carried out because foreign language teaching 1in
Brasil still 1lacks elementary research that can reveal needs,

expectations, frustrations and achievements.
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PRE-/
PéS—TESTE EM LINGUA INGLESA E COMPREENSXO DE LEITJRA

Fome do aluno Data Serie

Caro alunos Vocé certamente ja ouviu falar em eclipse da lua ou eclipse do
sol, Provavelmente vocé ja leu alguma coisa a respeito ou talvez
ate ja estudou a materia nas aulas de geografia. Escreva nas li-

nhas abaixo o gue voce sabe sabe sobre o assunto.

ght
Agora leia os textos n%s 1 e 2 utilizando o vocabulario para esclarecer

Eclipse of the Moon

’.-..-..-.-...."“-... The sun appears to be bigger

than any other star. That is because it

is near us. The other stars are far

awvay. The sun shines. It is very hot,
e The moon also shines. It -
refl ta the sun's light. It is 1like
a big mirror.

Sometimes the earth moves
etweer the sun and the moon. The
edxth's shadow falls on the moon. The
moon gets dark. It cannot reflect the
sun's light. We call this an eolipse of
the moon. (adapted from:

suag duvidas.

Elementary
Scientific
mirror English
between Practices,
shadow < sombra P+24)

falls = oai
dark = escuro
cannot - nao pode



Texto nt 2

Vocabulario
This is the story of Christopher island -~ ilha
Columbus and an eclipse of the moon. bring = traser
The natives of the island of food - comida
Hispaniola refused to bring food to Columbus, knew = sabia

Columbus knew the date of the
eclipse of the moon.

Soy he told the natives God was
going to make the moon dark. He pointed to

Vocabulario (cont.) the beginning of an eclipse of the moon.

to0ld - oontou Columbus then went to his room
God = Deus in the ship. He waited in the ship alone.
was going - ia Then he returned. Columbus said God had
make = fager forgiven the natives. He pointed to the
beginning - comego moon. The eclipse was ending.

then - entao The natives were glad. They were
went = foi 80 afraid of Columbus that they never
room = quarto stopped the supply of food againe.

ship - navio (Adapted froms Elementary Scientific
forgiven -perdoado Bnglish Practice, P. 24)

ending - terminando
glad - contente
afraid - amedrontado
never = nunca
stopped -~ pararam
supply = suprimento
again - novamente




Agora que voce ja leu os textos, tente resolver as quostses abaixo,

A - Relacione a coluna da direita oom a da esquerdas

(O1) The stars are far away. ( ) A terra se move,

(02) The moon refleots light. ( ) Colombo apontou para o sol.
(03) The earth moves. ( ) A lua brilha,

(04) Columbus pointed to the sun. ( ) As estrelas estao longe.

( ) A lua reflete luz.

B - Encontre no texto palavras parecidas com o portugués que correspondam as

palavras assinaladas nas frases abaixos:

(05) O professor contou aos alunos uma estoria interessante,

(06) O menino doente recusou a2 comida.
(o1) Qual 6 a data do seu aniversirio?
(08) O astronomo apontou para o ceéu.

C - Complete as palavras crugzadas com palavras do texto ne.1s
(09) so1

(10) Terra

(11) Quente ’ q
(12) Rclipse .

(13) Lue i
(14) 0, &y 08, as H
(15) Estrela
(16) As vezes
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M

(17) Perto 16 0 J 5
( 1§ ) Entgo V///j ///% /Z

1+

| 7
18 27
7
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77

3 -

Ny

NN

NI
0wl e |
NEZ\
N
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D = Relacione as gravuras com as palavrassg

E = Na 1ista de palavras abaixo, ciroule as palavras que voce acha que fa=-

zem parte da lingua inglesas
(23) ALONE
(24) BOOK
{25) ~ STZX
(26) BIRD
(21) | - Tax

(28) - HOUSE

P - Ligue as expressdes que tenham o mesmo significados

(29) = the ship of Columbus the sun's light

(30) - the 1ight of the sun

the earth's shadow

(31) = the sun is a star - Columbus' ship

(32) = the shadow of the earth the sun shines



G = O passado dos verbos em inglés ¢ muito simples. Relaoione 0s verbos no

piesento que estao na ooluna da esquerda com o seu respectivo preterito

na coluna da direita.

(33) refleot moved
(34) move calls
(35) reaoch reflected
(36) call reached
(37) need stops
(38) stop needed
stopped
called

H - Tente explicar na linha abaixo o que aconteceu com 08 verbos da coluna

da direita que permitiu que vocé encontrasse o passado correspondente

aos verbos da coluna da esquerda.

1 - Voce sabe que toda regra tem excegao. Relacione os verbos da ooluna da

esquerda oom o seu tempo passado que esta na coluna da direita. Esses

verbos nao formam o passado de maneira regular como os da questao an-

terior.
(39) is vere
(40) are shone
(41) shine got
(42) fall brought
(43) get was
(44) bdring _ fell

Jd = Coloque V (verdadeire) para as afirmativas que estejam de aocordo oom 08’

textos e P (falso) pars as que nao estejams
Texto nt 1

(45) { ) A lua e muito quente.
(46) () As veses a terra fiea entre o sol e a lua.
(a1) () 0 sol parece maior do que o.

(48) ( T)A lua & como um grande espelho.
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3~ (oont.) Coloque V (ver@adeiro) para ae afirmativas que estejam de acordo
com os textos e F(falso) para os que nao estejams

Texto n® 2

(49) ( ) cristdévao Colombo sabia quando seria o proximo eolipse da lua.
(50) ( ) Colombo estava oom medo que Deus tornasse a lua escura.
(51) ( ) Os nativos acharam que Colombo havia provocado o eclipse.

(52) ( ) Depois do eclipase, os nativos deixaram de traszer comida para

Colombo,

K ~ Procure no texto n® 23

(53) Como era o nome da ilha onde Colombo estava?

S e G G A S P D o e
—mn M s G G R e emm =

L - A estoria do texto n® 2 se passa

() atuslmente ou ( ) no passado

M - Copie do texto n? 2 tres palavrss que comprovem sua resposta anterior.

narrada.

0 - 0 texto nos oonta uma estoria aconteoida com Cristévao Colombo na ilha

i de Hispaniola. Colombo epr£§ntiva um problema. Que problema era esse?



Q- (°°nt.) Como Colombo resolveu seu problema?

8- (58) Marque com um X o tipo de texto correspondente ao texto n? 23
( ) Descrigao
( ) Propaganda
( ) Bstoria

R~ (59) Leia as 5 primeiras frases do texto n?2 e oopie a frase que da uma

ideia geral do texto.

—
T G e v D G i D Y i e GG G S e S T EED HD GED @ED e A S GED IS GED ctr WIS SEP mwe R e s Sm e

S ~ (60) conte, com o m{nimo de palavras poss{vel e em portuguds, a estoria

do texto ne 2.

S R o P G GER cm cne GHD WA GER s G G D GEP GE cas GER SN IR MR Gme WS @A me EEE DS D Mam dEn TS GED SRS AR o am

T =~ Assinale com um C as frases e exprgss;os que seguem a ordea oorreta das

frases ¢ expressces de l{ngua inglesas

(61) ( ) Sun the a star is.

(62) ( ) A mirror big.

(63) ( ) The dark moon.

(64) ( ) God made the sun and the moon.
(65) ( ) Hispaniola the island of.

(66) ( ) Columbus was alone
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U - Observe o grafico abaixo. As palavras da expressac estao em sua posigao

correta. Ao lado Vooé tem algumas expressees cujas palavras esao fora de

ordem. Tente encaixa-las na ordea oorreta no grafico.

MOON

(67)
(68)
(69)
(70)

1l - dark moon a

2 = the men glad
3 = room his dark
4 = old story that
5 = food the hot
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UFIDADE 1

7% Ligao
1 - Atividades de pre-leitura

Vocé sabe por que a pesca e a caga de alguns peixes e animais e proi-
bida? Discuta com seu coleguinha do lado sobre o assunto e escreva nas li-

nhas abaixo o que vocés concluiram.
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2 - Ouga atentamente a leitura que o professor fara do texto e acompanhe si-

lenciosamente a leitura em seu texto.

3 - Texto

Fon Extinction
- S ;*‘\. % £
a 7 §¢‘?""'}”"w Extinction is the complete destruction
e ‘\\\ ‘Q‘ , of a species or group of living things. It
?f( ‘§\\ AN means that they no longer exist.
25 Today, over 120 species of mammals are
~ !!l/ & in danger of extinction. Many fish, reptiles,
@Q‘"'\.' "l.v' N &g

\%l“ Q\QQ\‘\ f)/ plants, and birds are elso endangered.
%\s‘f-\& VN (¥ith the works, p.80)
7

A
ﬁ 4 - Vocé ja sabe que as palavras cognatas

~ I 4 . -~
sao um bom auxilio para a compreensao do

‘ A
\%\ texto. Procure as cognatas no texto

)
é "Extinction" e copie-as.
- ~ - , ——————————————————

5 - vamos tentar descobrir o significado das palavras do texto? Em torno da

palavra do texto ha algumas indicagdoes do seu significado. Veja se desco-

bre o s8eu significado e escreva—o no espago em branco.

YESTERDAY| TODAY |TOMORROW

ontem amanha

EEEE 5=

DANGER

-—— - =)




5 = (cont.) Vamos tentar descobrir o significado das palavras do texto?

!

!

FISE

sardine

canary

[chicken i' l pigeon |

N

7

T
1sardinha L _canario /

\.atum \ _t;a'i_xi_hﬂ | frangol | pombo.l

6 - Vamos agora brincar um pouco com as palavras do texto, completando as
cruzadinhass

l-mam{feros
2-e [/ acima de / em
3-nao mais

w
=
>
N

'.‘ Ted i .-N HE S 4-destruigao
Saiul IS B IR e 5-eles, elas
MIATN Y B e [ §-extingio
10 D e T-significa
M R B B R A IR N i ¢4 8-perigo
slsciiis el Biil IMIE R 9-tambem
::: » .; ees P Y .o 8 10-nuitos
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7 - Observes ' ? i q %

reptile Teptiles plant plants

Agora completes

-

© o ¥ %

8 - TAREFA DE CASAs Releia o texto e escreva nas linhas abaixo o que voce

conseguiu entender dele.

- En e e C—— L — — — — . —— —— D Gt —— o — — — N —— W v s Gk M R wEw G - A . e om —

Objetivoss Reconhecimento de palavras cog-
natas.
Reconhecimento & fizag¢ao de pa=
lavras novas.

Compreensao geral do texto.
Nogoes elementares de plurali-
dgde.




UNIDADE X

8¢ Ligao

1 - Ouga a leitura que o professor fara do texto, acompahando-a silenciosa=-

mente.

2 - Em sua tarefa de casa voce escreveu o0 que consezuiu entender do texto.
0 professor chamara alguns alunos para fazer a leitura ds tarefa de
casa. Se voce for chamado, leia para a classe o que escreveu. Se nao

for, preste atengao a leitura de seus colegas.

3 - Tente responder, em ingles, &s seguintes perguntas sobre o textos

a)What is extinction? (0 que e extingao?)

b)How many species of mammals are in danger
of extinction? (Quantas especies de mami

feros estao em perigo de extingao?)

c)¥hat other species of living things are
also endangered? (Que outras especies de

seres vivos estao também ameagadas?)

4 - As respostas que voce deu as perguntas acima transmitem as infornag3el
mais importantes contidas no texto. No entanto o texto tem uma frase que

transmite a ideia principal do texto. Encontre essa frase e copie-a no

espago abaizxo.



5 = QObserve as duas primeiras frases abaixo e depois tente completar as fra-

ses seguintess

Extinction is the complete destruction of living things,

Mammals are endangered.

The reptiles a group of living things.

The canary in danger of extinction.

Plants also endangered.

The eartkh a planet.

The planets part of the solar system.

The sun the centre of the soler system.

The 9 planets as followss Mercury, Venus, Earth, Mars, Jupiter,
Saturn, Uranus, Neptune and Pluto,

6§ - Converse com seu coleguinha do lado e tentem descobrir qual a fungao das
palavrinhas "is" e "are" e qual a relagac que elas tém com as palavras
que estao na coluna de esquerda do exercicio anterior. Escrevam nas li-

nhas abaixo o que vocés concluiram.

7 = Releiam agors, vocd e seu coleguinha do lado, o exercfcio n¢ 7 da pagina
20 e o exerc{cio nt 7 da pégina 24, relacionando—os com 0 exercicio ne5
desta ligao. Tentem agora completar o exercicio abaixo, observando a

informagao dos desenhos.

One fish | is aquarium.
Four reptiles are in the river.
in the ' cage
are n : .
——————— i ! ~ \!
- [
[ ap S
LRI e




7 - (cont.) Tentem completar o exercicio abaixo, observando a informagao

dos desenhos.

o Wi

are on the " table,

is in the flag.

Objetivoss Compreenszo detalhada do texto.
Informagoes especificas.
Identificagao da ideéia principall]
Pluralidades concordancia sujei-
to -~ verbo.

8 - TAREFA DE CASAs Procure em revistas ou jornais, artigos ou gravuras rela-
cionados com poluigao ambiental e cole ou copie no espa-

go abaixo.






UNIDADPE I

A TALIACKC

Kome do aluno Data Serie_

~ -~ -~ V4 . Ld
1 - A relzgao de palavrzs e expressoes abaixo sao da lingua inglesa mas sao usa=
das em portusues. Cologue L entre parénteses para as palavras ou expressaes

que tém relagzo com lanchonetess cologue E para aquelas relzcionadas com es-

portess cologue ¥ para aguelas gue tem relagzo com misica e coloque P par:

aguelzs relacionadas com produtos e propaganda.

SKATE () BAKANA SPLIT ()
EOT DOG () OCELN PACIFIC ( )
ALL STAR () VIDEO GAME ()
4 HELVY ¥ETAL ( ) WIND SURF ()
' .- TWIST () BASEBALL ( )
SURPF ( ) ROCK ()
JEANS () POOL ()
CHEESEBURGER ( ) ROCK IN RIO ()
DRIVE IF ( ) HOCKEY ()
COKE ( ) POP MUSIC ( )

2 - Forme palavras com os conjuntos de letras abaixos

sol )

estrela )

w - 3
lua ) .‘\\"

vida )
.. SBIRD___ ____ ( passaros )
-~ 2 :
;;227é§ BFIS _ _ o - ( peixe )
i&ﬁﬁiLKIL o __{ nmatar)
St o RWATE _ _ _ ___ _( agua )

3 ~ Relacione os a i s n
lgérlsm°s a esquerda com seu correspondente em inglés:

e

L6

five

nine
one
three <::::>

O~ WU =~

seven




II

4 = Preenchz as cruzadinhas com o significado em portugiés das palavras cogna-

tae epresentadas zbaixos

HORIZONTAIS 4 ) ! . : ] VERTICAIS
" 1-Extinction 2 _ 1-Plants
2=-Planets 2-Natural
3=Centre 5
A=-Satellites
H

5 - Complete de acordio com os desenhoss

one bird

one asteroid

ons star

6 - Observe o grafico abazixo. As palavras da frase estao em sua posigao correta.
20 lado vocd tem trés frases cujas palavras estac fora de ordem (a primeira
s € 2 mesma gue aparece em ordem correta no gréfico)e Tente encaixar as

1
pzlavras das frases b e ¢ na ordem correta no grafico.

THE RARTE | EAS ONE SATELLITE a)satellite the has earth one.

. ' b)planets some satellites have.

c)destroys resources natural
pollution.

FRE-LEITURA]| Vocé viu no texto da 7@ ligzo que existem mais de 120 es-

pécies de snimeis ameagados de exting3o. No entanto, o pro
blema dz extingao nzo é novo e, como o texto da 99 ligao nos diz, nao é apenas a
poluigEo provocada pelo homem cue mata animais e plantas. A pr6pria natureza pode
eer a causadora da extingso de seres vivos. Ha milhOes de anos a terra era habita-
da por animais gigantescos que hoje estao extintos. Voce sabe que animais eram es-

ses? Escreya no espago pontilhado.




T - Ouga atentamente a leitura do texto feita pelo professor e acompanhe & leitu=
ra em siléncio. Depois examine cuidadosamente o vocabulario.

——
Dinosaurs were true reptiles. They were

land animals eating other animals and plants.
Dinosaurs inhabited the earth for 160

million years. They became extinct 65 million|
years ago.

(adaptado de "Batter up™ p. 107)

Vocabularios were - eram
true - verdadeiros

eating - comendo
inhabited ~ habitavam

for - por
became ~ ficaram
ago - atras, passados

8 - Preencha os espagos pontilhados com palavras do texto que sejem cognatas com

as palavras sublinhadas nas frases em portugues.

O Brasil tem mais de 120 milhoes de habitantes.

Os répteis gigantes estao extintos na terra.

9 - Copie do texto as outras palavras cognatass



Iv

10 - Relacione as palavras da coluna da esguerds com o seu significado na colu-

na da direitas

LAND ANOS

OTHER E

AND TERRA, TERRESTRE (S)
THE OUTRO (S)

YBARS ELES, ELAS

THEY 0, A, 0S, AS

11 - C texto gue vocé leu na pagina anterior n3o tem tftulo. D& um tftulo em

\ inglés ao texto.

—-— — — GEs AP e GED M VD WA wEm GNP e GER mm GEL GER S GED GHE e D 6D e S e

l
|
l
l
|
|
[
|
|
!
|
|
|
{

L d o g o
13 - Releia o texto da pagina anterior e responda as seguintes perguntas em portu-
guess

a) O que eram oS dinossauros?

b) De que se alimentavam os dinossauros?

c) purante quanto tempo eles habitaram a terra?

—— —
——‘—--———————-——- -—

d) Quando é que os dinossauros foram
extintos?

14 - Para a proxima aula faga uma pesquisa em casa gobre como foi construfda a ci-

dade de Brasf{lia.



OBJECTIVES OF UNIT I

— - ————— —— M . i e S o R S e e A S M S S S e Am ML M Y A WD M e N A e A T AR SR ae S e m e - = E R T TS SRS
FEE E F E F 3 T 22t 1 2t 211 31 2ttt it it ittt

ILESSONS AND ACTIVITIES
{THAT COVERED THE OBJEC.

|
|

QUESTIONS OF

|-recognize English words used

I in Portuguese

I et D SRR

t-activate prior knowledge

| related to the subject of

! the text;

I-recognize and retain English

I words in general

t-identify numbers from 1 to
| 19 in English

|-identify and use cognates
| in order to facilitate text
| comprehension

i

i-get elementary notions of
| plurality
|

|-get elementary notions
{ of the English language
I structure: adJ/ noun

| positions and SV0 order

l ______________________________
i-get elementary notions of

| the verb in sentences
| .

[ ______________________________
|-get elementary notions of

| subject/verb concord

| e e e -

|-find out specific
| information 1in the text

! ______________________________
j-get a general idea of the-

tLes. 1/2-all the activ.

ites. 3 -activ. 1
IlLes. S -activ. 1
ILes 7 -activ. 1
iLes. ? -activ 1

tLes 1/2-all the activ.
fLes. S -activ. &
iLes. B -activ. 7
fles. 9 -activ. 1

lLes é -activ. 7

ILes 7 -activ. 7

fLes 8 -activ 3, 7

jomm e
ILes 3 -activ. 4, S
ILes S -activ. 3

ILes 7 -activ. 4

iLes 9 -activ. 4, S

| st
tLes é -activ. 7

iLes 7 -activ. 7

iLes 8 -activ , 7

UNIT TEST 1
ist
ist, 2nd,
4tk . 10tk
3rd, Sth
4th, 8th,

th
Sth
Sth, 6th
Sth
6th
7th, 12th

- - — - ——

- ————— - ——



|l-identify the main idea of lILes. 6 -activ. 3 I 1ith

I the text iLes. 8 -activ. 4 {

I et ettt it e e e - | e
{-summarize the text in lLes. 3 -activ. &4 I 12th

| Portuguese lLes. 4 -activ. 7 |

! lLes 5 -activ. 5 |

] ILes 7 -activ. B |

R e il it T | - - | e v e
{~comprehend details of the ILes. 4 -activ. 4 I 13th

| text ILes. S -activ. 6 ]

| iLes 8 -activ. 3 ]

I e b T | e e e - - e =
{-find out the main points of lLes. 6 -activ. 2 I 13tk

I the text in order to IlLes. 19 =-activ. 2 |

| complete a summary ! ]

e e ik ol il Rk B IR e e e e -
l-identify the English pronounsilLes. 6 ~activ. 4, 5 f

i "they” and it | !

| ——— e, e - e ittt itk e R | e -
l-identify key-words in the iLes 1© -activ. 3 ]

| text | |
o e - - = m———_————_—_————
l-recogrize cause/consegquence fLee. 1@ ~activ. 2, 3, 41



UNIDADE II

Ayaliaggo

. -« ® .
Nome do alunos_ _Series _ _ __ __ _ Datas

— — —— - -— e e —-— — e w—
— -— — -— o o—

L - Na unidade -II voce leu quatro textos. Vamos relembrar os assuntos dos textos

ligando =as frases com os t{tulos apresentados abairo.

12¢Ligao - "Bras{lia" — The capital of the state of Santa Catarina is a
highly popular tourist resort.

149L19§b - "Florianopolis" — All people do not like the same music.

16¢Ligao - “Music" — They have to work hard and have to practice every
daye.

18¢Li¢ao -~ "Rock Stars" — The capital of Brasil was carefully planned for
modern living.

. : -~ . o .
2 - .-Lgora. cuaga € acozzanrnie coa atengao a leitzra qaie o professor fara do texto apre=—

sentado abaixo.

<f11

3 - Textos

SANTA CATARINA
)

s
mo3t beautifil regions in 3razil.

The zountain ridges, 3now-capsed in winter;
the vallsys colonized by Zuroosans; the minaral
water springs; the bYeaitiful bpeachesy all of

1 2 warn hospitality of the local
peopie, 3

. I S - .
Laguna/Historical Center (folheto turistico "Santa e B2la Catarina™)

.o ld -
Jocabulario

one >f the most - uan dos zais
ridges - cumes

snow-capped - coberto ie neve
Wwinter - inverno

springs - fontes

plas - mais

fsature - caractsrizar

oo dos Conventos i



II

4 - Copie do texto as ;alavras cognatas ao lado do seu sigrnificado apresentado a-

. « ® Ld
baixo. Observe gue ba O numero exato de guadradinhos corrsspondente ao nimero

de letras de cada palavrae.

zontaniha ' ' I ' ]4;1

SN privilegiado [ l ? 'j
eUTop=ii3 [ 71
atraente[i L T ]
hospitzliidzde , ! l AI % ; I

o . - . ” . . ~
relacioradas abaixo voce ja conhecs porque ja aparcceram em ligjoes

anteriores. Relacicnz—as com 0 seu significado apresentado na coluna zo 1lado.

Pﬁ

dARM POR
3EZATTIFUL HORNO, QUENTE
)4 EOHiTO

WATIER PRAIAS

.-,A ]
Zieno D LUC3R .UIT0 PREUDTASC Berra do Rio do Rastro

- -
PICZL3 oo

AL

ZZ30RT PZ33CAS i

6 - Faga um reténgulo} -em torno da frase que focaliza a ideia prinoipal

do texto.
. 3Janta Catarina has
N 35.000 a’e
N/ .

Santa Catarina has mineral

water springs.

Janta Catarina is an attractive
tourist resort,

Some mountains in Santa Catarina
are snow-capped in winter.




. -~
7 - Assinale com um X as Irases cujas informagoss aparecem rno

. 3 * . L3 b
primeirz pagina desta zraliagaos

( ) 0 estado de Santa Caizrina
tsm 350000 kmZe.

( ) Uma rarte 2o litoral le

Jantz Catarina foi coloni-
zada 70T Agorianos.

gido sarrana fica cok:rio

de neve no invsrno.

( ) C povo da regiao lite=inea
S hospitzleiro.

L4
) Santa Catarina e
atraentes pontos

do 3rasil.

Pam S

oo,

(0]

i
v
=~
o
[/7]
'ﬁ
[ 4

0 toro das montankas ia re-

Sao Joaquin/Snow

am 35s mais
2oL
turisticos

ases abalxo coligie o sinal

Alardo Luz/Water Fall

III

L4
texto que esta na

RUSTIC BALNEARY
JATORRL A Z‘:ZBI"-_-';’."IT
JARYM EOSPITALITY

Calil SUMIER

MINERAL WATER

[ ~ - - .
- para as 2xpressoes g-ie tem 0 MesmO sSlg—

~ ~ - - . 3
rara as expressoes qie tem significades diferentes.

sophisticated balneary

snvironmant

tranquil summer
sza watsr

beautifil winter

Bainedrio de Camborit/Beach



Iv

9 - Numere as palavras da esguaerda .

5%
o
[++]
(¢]
1
o
(2]
[o]
8
(<]
w
(1}
[+
(7]
]
H
2]
(o
Q
[++]
[N
o
[V
u
e
H
¢
H
[4 4
w
.

() SITRACTIVSLY (1) HMODERYANMENTE
() 3PoIaL { 2) COMPLETO
() osTyLi (3) LTRUTNDEMENTD
() 27TACTITS (%) =srzc1fL
() cerrraes (5) *7RYINTE
() SFECI:LLY ( 6) CUID2D0S0
N () CARIFULLY {7) x02zRWO
/() vesERY { 3) 7JID% DOSKMENTE
() cozLorTL (9 ) TSPOCIALITTE
( ) CARIFUL {10) COMPLITAMENTE

10 - Cbserre as informacgoas giue as frases 3abaixo apresentzn e depois complete cs
L4 - Fo4

espagos com isn't, aren't ou don't.

. & . . . ~ .
a) Florianopolis is the czpital of 3anta Catarina.

[¢]

[) Florianopolis _ _ _ _ the capital of Parana.

b) Children go to school on foot.

Children _ _ _ _ go to busy streets on foot.

c) Canasvieiras and Itaguaju are sophisticated beaches,

Canzsvisiras and Itaguazz _ _ Tustic beackes.

d) A rock star's life is difficult.

L rock s%ar's life _ _ _ _ easy.




OBJECTIVES OF UNIT II

[ T T 2 T T T 2 2 S T+ T T 2 T - 2
33 F T T P F S T P T F R 22 &5 32 54220222 K Rt e it it

! OBJECTIVES ILESSONS AND ACTIVITIES | QUESTIONS OF

1 iTHAT COVERED THE OBJEC .| UNIT TEST I1I
l-activate prior knowledge tLes. 12 -activ. 1 I 1st

! related to the subject of tLes. 14 -actaiv 1 [

I the text fLes. 16 -activ. 1 1

I iLes. 18 ~-activ. 1 {
USSP | e m————————— e ————— R
I-get a general 1dea of the lLes. 16 -activ 9 i 1st

I text ] -
|~ e I et e I
l-draw inferences lLes. 12 =-activ. 7 ! 1st, Bth

] iLes. 13 -activ. 3 P 10th

[ ILes. 16 -activ. 7 {
et - [ et R et B et i e
I-identi1fy and uze ccgnates in iLes. i2 —activ 4 | 4th

] order to facilitate text lLes. 14 -activ 6 ]

! comprehension iLes. 16 -activ. S ]

! iLes. 18 -activ. S 1
e Tt e
l-identify and retain English iLes. 16 -activ. 4 I Sth

| words slready knowns and { i

I their meaning ! 1
e - - |m—wr—re e e — - ——— e
|-identify the main idea of lles. 17 -activ. 3, 4, 91 éth

I the text | }

IR e bttt e el | e e — = frm—mem -
l-comprehend details of the ILes. 13 -activ. 2, 4 | 7th

1 text ILes. 17 -activ. 2 !

| iLes. 18 -activ. 8 ]

T e bttt L Rl T R fem e - fmmm—mmmm
|-find out specific lLtes. 13 -activ. 4 I 7th

I information in the text fLes. 13 -activ. 2 ]

R ittt Rl kbl g I ittt TP P [ e
l- identify and retain new lLes. 12 -activ. S i 3rd

{ English words ites. 14 -activ. 4, S {

| {Les. 16 -activ. 8 |

| fLes. 18 -activ. 8 |

[ et e L L Lt b R Tt T jemmm e
l- identify synonyms and lLes. 15 ~activ. 3, 4 | Bth

| antonyms | |
L e e e e L TR e atatatadetais
I~ recognize the Fnglish lLes. 12 -activ. & I Bth

| phrase “"adjective+noun” IlLes. 18 =-activ. 7 ]

R bt R e e T R fem e —— e
t-get elementary notions of lLes. 13 -activ. S Pth

| word formation 1in English |
I (sufix -1y related to ]
{ “mente’”, in Portuguese) I

|



|-get elementary notions of ILes. 17 -activ. 7, 8 | 10th
I the negative in English | {

i-recognize <some contracted lLes. 19 =-activ. 3 i 1eth
| forms like "isn’'t”"aren’'t"”, | : |
| and ""don 't~ ] |

-use correctly the English ILes 14 =-activ. 4, S ]
I dictionary ] |

|-identify characteristics of ILes. 15 -activ. S |
| beings in the text | |

i-identify bey-words in the fLes. 16 -activ. &, B ]
I text { |

i-translate expressions of the ltes. 15 -activ. 7 |
| text with the help of a i |

{ glossary and the cognatecs | |

[mrmmmm e e m e — e e -
{-fi11 in ar outline with tase llLes. S ~activ. ¢ !

i in the texti fLes. 19 -activ. &6 i

i fLes. 13 -activ. 6 |

T it e e - e~
i-identify comparisons in the iLes. 17 -activ. 6 i

I text | ]

I e e e e e |mmmmr e
i-1dentify complementing fLes. 13 -activ. 3, 6

i
| information related to the ] |
i subject of the text { f



IDADE II1

Avaliagao

me do aluno Series Datas

HOOT | AUTONOBILES o oM R L PTTERS

ECTRICITY

STARS

TELEPEONE PEOPLE

AEROPLANE AIR AUTOMATION

When aluminum was first produced,
about 150 years ago, it was difficult to
separate from the ores in which it was
found. So its price was very high. Then a
process was discovered for refining the
metal with the aid of electricity.

The uses of aluminum are innumerable. §
It is practical for many purposes, one of
which is for making pots and panse. .

But one of the most important uses
of aluminum is in transportation. Aluminum
is found in the engines of automobiles, in
__________}hs bodies of trucks,; buses, trains, boats

and aeroplanes.
By making vehicles light, aluminum
reduces the amount of fuel needed to move

the vehicles.

(adaptado de "Let's learn English",

~ Book 5, pags. 104/105) L
P ST R Ay T =

Vocabulario .
- making - execugao, executando

- when -~ quando - light - leve(s)

- ores - minerios - pans - panelas

= in which = no qual - bodies - corpos

- found - encontrado - boats - barcos

- price - prego - fuel - combustivel
- then -~ ent3o &(,ﬁ/t/ o - needed - necessario
~ with - com v aid - ajuda




II

2 = As vinte e duas palavras abaixo sao a tra.dquo de cognatas do texto "Aluminum®.

Copie as cognatas do texto ao lado de sua tradugao apresentada na relagao abaixo.

- alumfnio - _ _ _ _ _ _ _ _ -~ pratico (Util) - _ _ _ _ _ _ _

- automoveis - _ _ _ _ _ _ _ _ _ = process = _ _ _ _ _ __ -

- descobezto - _ _ _ _ _ _ _ _ _ - produzido - _ _ _ _ _ _ _ _ _

- diffcil - - propositos(finalidades) = _ _ _ _ _ _ _

- Complete a8 frases abaixo com informagdes tiradas do texto (em portugués)s

a) 0 aluaf{nio foi produzido pela primeira vez ha .

b) O prego do alum{nio era alto porque era diffcil separa-lo dos

nos quais era encontrado.

o) Mais tarde foi descoberto um processo para refinar o aluminio atraves da

e) Os mais importantes usos do alumfnio estao mo _ _ _ _ _ _ _ _ _ _ _ _ .
&, /
- Responda, em inglés, com base no texto "Aluminum". ®

a) Where (onde) is aluminum found in transportation? gy




II1

) = Circule a palavra que o estranha a cada um dos conjuntos abaixo.

AUTOMOBILES

TRUCKS
{ GASOLINE °
EOAT s

- Releia o primeiro paragrafo do texto e encontre nele um problema e a solucao pa-

ra O mesmo. Escreva no espago abairxo o problema e a solugao encontrada para ele

b

) (em portugués).

- Meio de transporte privativo
e confortavel (plural).

- Meio de transporte aereo (pl.).

- Combustivel.

- Transporte de carga (ple)e

- Utensilio de cozinha (ple)e.

- Metal leve usado para utensi-
lios de cozinha e para o fabri
co de meios de transporte.

- Transporte aquatico (pl.).

8 - Transporte de massa {Pl.).

- Andam em trilhos,

- Forga que move ve{culos, apare-
lhos domésticos, industrias, etc.

- Engenhos que se movem e andam
sobre rodas. ’

- Utens{lio de cozinba. (Ple)e




Iv

| = Relacione as agoes (verbos) da esquerda (que estad nopresente) com o seu respec-

tivo passado que esta a direita.

> =TT T reduced
PROIUCE separated
MOVE refined
= SEPARATE moved
& DISCOVER separates
RZFINE producsd
l == needed
Q REJUCE moves
N discovered

) = O que acontece com os verbos quando vao para o passado?

) - Agora relacione os verbos a esquerda (que nao formam o passado regularmente)
com o seu respectivo passado a direita.

7%’
e found
I3 making
> ARE made
FIND were
MAKE was

l - Relacione as perguntas a esquerda com sua resposta correta a4 direita de acordo
com o texto.

(1) #hy was the price of aluminum ( ) Because it is used in the engines
| high 150 years ago? of automobiles and in the bodies
of trucks, buses, trams, boats, etc.
(2) Why does aluminum reduce the ( ) Because it is practical for many
amount of fuel needed by the vehicles? purposes.
) Because it was difficult to separate
(3) Why is aluminum so important? it from the ores.
(4) ¥Why are the uses of aluminum () Because it is light.

innumerable?

2 = Observe o exemplo abaixo e depois complete as frases seguintes,

Ex.s Aluminum is a metal with a wide use in transportation.
) Aluminum is a metal with one of the widest use in transportation.

a) Gold (ouro) has a high price.

Gold has one of the _ prices among(entre) the metals.

b) Cotton (algodao) is a light material.

Cotton is one of the _ materials.




OBJECTIVES OF UNIT III

|-activate prior knowledge

| related to the text subject.

|-i1dentify and use cognates
| to facilitate comprehension
|

I-identify ard retain new
! English words
|

IR b et

l-identify key-words that
| could clarify the text
| subject

R R it [ mmm e m e e

ILESSONS AND ACTIVITIES

F THAT

l-identify,relations of meaninglles.

{ among words

| mmmme———————— e —————————— |——————- —————— e

l-draw inferences

I-+ind out specific
! information in the text

j-identify the main points of
| the text in order to
| complete a summary

l-complete an outline or
| summary based on the text

l-recognize '"problem/solution”

I 1n the text

|-comprehend detsils of the
{ text

COVERED THE OBJEC .|

23
24
25

ce

-activ

-activ.
-activ.
-activ.

-activ.

S

QUESTIONS OF
UNIT TEST III

ist
ist, 2nd
7th
ist, 7th
1st, 7th
Sth
ist, 7th
3rd, 4tk
3rd
4th, 6th
b6th
6th
7th

- —————— -~ — - -



l-recognize present and past

| tense of some regular and

| irregular verbs, including

| verb to be

] ______________________________
l-identify and relate "why/

| because” as gquestion/answer

I-identify relations between
| sentences

i-identify the suffix "-est’,
| superlative of adjectiwves
i-identify the general 1idesa
I the text
!-1dentify the type of tke
I tewxt

l-identify the main idea of
| text giving 1t a title

l-write down simple sentences
I in English, using known words

l-recognize compound words
| (every- some-)}

l-identify the months of the
| year and the cardinal
| numbers

f-complete sentences with
I actions

tLes. 25 -activ. 7, 8 | 8th, 2th

i I 10th

] ]

| {

R ke |mmmmr e e
lLes. 28 -activ. S I 1ith

| {

R e e TR R e EEE
IlLes. 28 -activ. S I 11th

| ]

R e et e Tt
ILes. 28 -activ. 4 I 12th

! |

I i e e
lLes. 21 -activ. & ]

IlLes. 27 -activ. §, 6 I
it [mmmmmmm e
IlLes. 27 -activ. 3 I

] |

I it e i
lLes. @22 -activ. 4 |

lLes. 24 -activ. 3 i
[ R e bt
ILes. 22 =-activ. 7 ]

IlLes. 2& -activ. 7 ]

IlLes. 28 -~activ. 6 i

fmmmmr e e - e ettt
ilLes. 24 -activ. § i

| ]

frm e - R e
iLes. 26 -activ. 5, & {

| ]

| |
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IlLes. @B -activ. 3 |






QUESTIONARIO PARA 0S ALUNOS DAS 7as SERIES DO 1o GRAU DA REDE
MUNICIPAL DE ENSINO DE FLORIANOPOLIS

Leia com aten¢g3o o questionario e, se precisar, pega a
ajuda do professor. E importante gque vocé responda
todas as questles com ateng30 e sinceridade.

Série em que estuda: .. .. ... ... ... . .. i
Idade: .. .. . . L e
Escola em que estuda: . . ... . . . ... ... 3
Cidade: . . . .. . .. ... .. ... 4
Ha quanto tempo estuda nesta escola?. ..... ... .. .... ... . S

Vocé se interessa e se dedica com o mesmo entusiasmo a todas as
matérias?

( yndo 6

( Ygim 7
Voc@ acha Gue todas as matérias tém a mesma importancia?

( yn3o 8

( Jeim 4

atribua notas de Q1 a 04 as matérias abaixo, de acordo com o grau
de importancia que vocé lhes da.

01 - nZo importante
02 - pouco importante ( ) Geografia i0
03 - bastante importante ( ) Ed. Fisica 11
04 - muito importante ( Y Histéria 12
( ) Inglés 13
( ) Matematica 14
( ) Portugués 15
( Y Ciéncias 16
( ) Ed. Artistica 17
( Y EMC i8
( )y DS PB 19
Vocé trabalha além de estudar?
( Yn3o 20
( )sim 21
Quantas horas vocé trabalha por dia?
( > 1 a 2 horas ee
( ) 2 a 4 horas 23
( ) 4 a 6 horas 24
( ) B horas 235

Vocé ja tinha estudado Inglés antes?
( yn3o 26
( dsim 27



Se ja estudou, por quanto tempo?

( ) 1 ano 28
( ) 2 anos 29
( ) 3 anos ou mais 30

Estudou ou estuda em algum curso particular de Inglés do taipo
YASIGY, IBEU, FISK, CCAA, ou outro?

¢ ‘n3o 31
( Ysim 32
Morou ou viajJou para algum pais de lingua inglesa?
: ( ynSo ' 33
( Jeim 34

Uocé acha cue € importante estudar Inglés? Quanto?

( ) muito importante 35
( ) bastante importante 36
4 ) pouco i1mportante 37
( ) nada importante 38

As aulas de Inglés de sua escola tém lhe parecido

( ) dinamicas e interessantes 39
( ) pouco interessantes 40
( ) mondtonas e cansativas 41
( ) chatas 42

Voc® acha que seus colegas gostam das aulas de Inglés?

( ) gostam muito : 43
( ) gostam bastante 44
( ) gostam pouco 435
¢ ) n3p gostam 44

Qual a sua opini3o a respeito dos materiais usados nas aulas
de Inglés?

( ) s30 muito interessantes 47
( ) 830 interessantes 48
( ) 830 pouco interessantes 49
( ) n3o s3o interessantes S0

Os assuntos sdo ( ) bem atualizados S1
( ) atualizados Se
( ) pouco atualizados 53
( ) desatualizados S4

Os exercicios s3o ( ) muito criativos SS
¢ ) criativos Sé
¢ ) repetitivos S7
( )

muito repetitivos S8



Vocé acha que o Inglés aue vocé esta aprendendo atendera
suas expectativas e necessidades futuras?

( )n3o

( Jeim

Vocé gostaria de ter mais aulas de Inglés na sua escola?
( Yn3o
( eim

Se vocé respondeu SIM, quantas aulas por semana?
( Y 3 aulas
( ) 4 aulas

Assinale o que vocé gosta de fazer nas aulas de Inglés.

- fazer/ responder perguntas
oralmente

- contar/ completar estodrias

- escutar estérias

- ler em voz alta

- ler si1lencicsamente

- responder perguntas csobre

R

textos

- fazer ditado (

- fazer exercicios de
falso/verdadeiro ( )

-~ fazer exercicios de

maltipla escolha ( )
- fazer dramatizag¢les ( )
- relatar trabalhos oralmente ( )
- cantar ( )
- fazer Jjoguinhos e _

passatempos ( )

Vocé& acabou de assinalar as atividades que vocé gosta de

tazer; ascsinale agora qual a atividade mais importante para

seus estudos ou seu futuro.

escrever em inglés
escutar inglés

ler inglés

falar inglés

AN AN N AN
~r N N N

Vocé gostaria de aprender outra lingua ALEM co Inglés?
( ynao
( Ysim

Vocé gostaria de aprender outra lingua EM VEZ do Inglés?
( Yn3o
( Jsim

59
60

61
62

63
&4

63
&6

ke d
7/

68
69

70
71

72

73
74
75
76

77

78
79
80
81

82
83

84
85



Se vocé respondeu que SIM, que outra lingua gostaria de
aprender?

Alemdo

Italiano

Espanhol

outra

~ N A~
-~ N N N

Vocé acha que 3 sociedade valoriza, dando mais chance de
emprego e de ascensdo social, aquelas pessoas que sabem uma
lingua estrangeiraT?

( yn&o
( Yeim

Os seus pal1s acham importante que voCcé aprenda uma lingua
estrangeira?

( 'n¥o

( Jsim
Eles - os ceus rpais - estio satisfeitos com o ensino do Irslés
na sua escola”?

( Yn3o

( Jsim

Yoc® acha cue o Inglés deveria sair do curriculo das escolas
de 10 grau de Florianopolis?

( yn3o

( Ysim

Que sugestBes vocé daria para melhorar o ensino do Ingles na
sua Escola”®

- -
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88
89
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91
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93
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96
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QUESTIONARIO PARA 0S PROFESSORES DE INGLES DA REDE

MUNICIPAL DE ENSINO DE FLORIANOPOLIS

Escola(s) e curso(s) em que lecionas Inglés:

e e A E . = e - - e - T G WD e TR SR T D G S S W S WS e e —— G G S R n P W G ED S S W WS G WE W e e Y . -
D — D - WD v ——  ——————————————— A ——— D W T - — = - ————— —— ———
- —— —— - —— o —— —— ———————— . = - — o — - A - ———— - -

Sexo: Feminino ( )
Masculino ( )

Vocé &€ professor(a) de inglés

- com licenciatura plena em inglés

- com licenciatura curta em inglés

- com licenciatura incompleta em inglés
- com outro curso superior

- com curso particular de inglés

Se licenciado ou licenciando em 1inglés, rpor cual 1instituicIo?

Atualmente, quantas horas semanais”? No 10 grau

Em média quantos alunos tem por turma? No 1o grau
No 20 grau

Sua situac3o funcional como professor do Municipio €& de
- professor efetivo (
- professor substituto ( )
- professor contratado ( )

Se leciona no Estado, qual sua situag3o funcional?
- professor efetivo ( )
- professor substituto ¢ )
- professor contratado

Voc® leciora alguma outra disciplina aléem do inglés?

N3o ( )

Sim ( )

Qual(ie)? e —————— e ————————————————————
0 magistério de inglés € para vocé:

- profissio de tempo integral « )

- profiss3o de tempo parcial «

- ocuPa¢3o temporaria « )

N>

10

i1

i2
13

14
15

16
17
18

=y
c1
ae

23

24

25

2é
a7
28



Voc8 gosta de ensinar inglés? Muito

Bastante

Pouco
Nads

Vocé sente necessidade de se aperfeigoar profissionalmente”

N3g
Sim

Como voce prefere se aperfeigoar? Atraves de.

Leituras
Seminarios

Curso de especializacio

Curso de mestrado

Joace ce sente um profissional realizado”? N3o
Sim

Indicue oz Jfatores que msis lhe caueam problemas

exercicio ¢

prafblems; 5 ico problema, 4=snenhum problema)

C1

- 3 BaRiXKa remunEracgzo

- atitude negativa de pais ou da comunidade com O
inglés

- atitude negativa de colegas de outras disciplinas
ou de administradores com relagc3o a sua disciplina
- atitude negativa de colegas de inglés com relagao
3 sua profissdo

- falta de objetivos especificos claros e atingiveis
- numero de aulas insuficiente para alcangar seus
objetivos

- falta de materiais adequados a3 seus objetivos

- falta de disciplina dos alunos em aula

- rejeig3o dos alunos & matéria

- falta de motivag3oc dos alunos para estudar ingleés
-~ falta de recursos materiais ns escola

- excesso de alunos por turma

- falta de tempo para preparar aulas

- corregio de exercicios e provas

- sua formac3o pedagogica € insuficiente

- sua formag3o lingUistica €& insuficiente

Em termos profissionais, voceé acha que e€sta
realizando um trabalho
Muito bom
Bom
Regular
Nada bom

profissao (i=muito problema; 2=bastante

(
(
(
(

(
(
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30
31
32

33
34

35
36
37
38

3%
40

41
42
43

44
45

46
47
48
49
S50
St
Se
S3
54
S5
56

57
58
59
60



Dentro da realidade social de seus

alunos, o que vocé

acha mais importante para eles aprenderem em inglés?

Enumere de § (= nada importante) a
cada um dos objetivos abaixo:

- conhecer a cultura dos paises

- saber falar

- saber ler

- saber escrever

- saber &traduzir

-~ conhecer a gramatica

- entender alguém falando

Na sua opiri3o gqual e o obyetivo de seus alunos ao estudar

inglés™? Ele estuda para:

4 (= mais importante?

de lingua ingless

- se tormar um profissional melkor
- aprendsr malis sobre sssuntos diversos

- @ COomunicar cCom mals pPess0as
- passar no vestibular
- ter um emprego melhor

Vocé partic:pou do projeto de inglés desenvolvido nss

escolas muricirais?

Se sua rescosta foi sim, indique de que maneira participou:

- pré e pos-testando os alunos e
usando os materiais do projeto

- somente pré e pos-testando os alunos

Se vocé usou os materiais, como 0OS

classifica?

Muito interessantes

Bastante interessantes

Interessantes
Pouco interessantes

Os exercicios e as atividades sdo

Os textos =30

0 método empregado €

Muito criativos
Criativos
Repetitivos

Muito repetitivos

Muito atualizados
Atualizados

Pouco atualizados
Desatuslizados

Muito dindmico
Din8mico

Pouco dinamico
Muito parado

(
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(
(
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66
67

68
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71
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75
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77
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82
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85
86
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91
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Em relag3o a materiais gque voceé ja usou
anteriormente, os materisis preparados para este
projeto foram

- muito mais eficientes

- um pouco mais eficientes

- t30 eficientes quanto outros

- menos eficientes

Yocé tencicna continuar usando 0% materialis no proximo
ano letive”?

N3o

Sim

Se voce r3ic usou os materiais este ano, gostaria de
usa-los nc sraoximo ano letivo?

N3o

Sim

Vocé, gue Lusou OSs materiais preparados para o projeto,
comoc avalis a participacso dos slunos?
- muito motivados e interessados
- uir pouco mais motivados e interesssados do que
em snos anteriores
- a resma participa¢3o verificada com
5 utilizag3o de outros metodos
~ Desmotivados e desinterecssados

Vocé acha cue as atividades de pre-leitura serwviram
como elemento motivador e facilitador da compreensio
do texto?

N3o

Sim

Os alunos usavam as palavras cognatas como ajuda para
compreender o texto?

N3o

Sim

Na sua opiri30 gqual(is) o(s?) tipo(s} de atividade gque os
alunos mais gostavam de executar:

- fazer/responder perguntas oralmente
- ler silenciosamente

- ler em voz alta

- responder perguntas socbre os textos
- fazer exercicios de fslso/verdadeiro
- fazer exercicios de multipia escolha
- completar lacunas

- relacionar colunas

- fazer palavras cruzasdas

- fazer caca-palavras

- Jogar

e e e

PN SN N SN N N N N PN N
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93
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97
g8

9e
100

101
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1e3
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109
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111
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114
115
116
117
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119



Como os alunos executavam as atividades?

- faziam esforgo para executa-la sozinhos ( )
- pediam muito a ajuda do(a) professor(a)

Vocé acha cue, em média , os textos e as atividades
dos materisis foram (para 0s alunos)
Muito faceis
Adequados
Dificeis
Muito dificeis

o~ S S
-t N s N

Os alunos costavam de trabalhar em dupla e em grupo”?
NZo (
Sim (

~

Vocé acha cue fci1 vidlida a énfase que foi dada no

projetc 3 ~zbilicdade da leitura em inglés?
N3o (
Sim ( )

~

Abaixo vocé tem uma relagso dos objetivos dqus ©

projeto se epropunhs atingir através dos exercicios e
atividades dos materiais. D& uma nota de 4 (= satisfatoria-
mente atingido) a 1 (=n30 atingido) para cada um dos obje-
tivos relscionados, tendo como base a performance dos alunos
na execuc3o dos exercicios e atiwvidades.

- captar a idéia geral do texto t

- reconhecer a idéia principal do texto

- localizar as principais informagles contidas
no texto

- encontrar informagtes especificas no texto

- 1dentificar relagdes entre as frases

- reconhkecer partes do texto

- fazazer inferéncias

- resumir texto em que as idéias principais
estejam bem claras ( )

~
~r

Pl e e )
P s W N S

Escreva no espago abaixo sugestdes para modificar e/ou
melhorar os materiais.

120
121

ige
123
124
125

126
127

128
129

130
131

132
133
134
135
136

137






EICHA DE AVALIACED DA PARIICIBACEQ DOS ALUNOS EM SALA DE AULE

ESCOLA L e
PROFESSOR oo

MB - Muito Bom
Bom

B_

CONCEITOS.

TURMA e

Desinteressado

Regular

R -
D -

ida voluntaria

nogs trab.

ac
em grupc

oral,

aCSo (particip
particip.

- Particip

e

quadro,

EE - Execugdo dos exercicios

a4 - Atenc3o

CODIGOS PARA
AVALIACAS:

Conceito geral

LG

!
4

*BIMESTRE 3 #*BIMESTRE 4

~
c

'BIMESTRE 1 »BIMESTRE

'
!

!
!
1

Nomes dos alunos
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FLORTIANOPOLTIS
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LLOCALIDADES ONDE EXISTEM
ESCOLAS EYSIcAS NO MUNICIFIO
DE FLORIANIFOLIS

CANASVIEIRAS
INGLESES DO RIO VERMELHO
S0 JOR0O DO RIO YERMELHU
SANTO ANTANIO DE LISBOA
SACO GRANDE

- BARRA DA LAGOA

COQUEIROS

- CORREGQO GRANDE

LAGOA D& CONCEICAD

- PANTANAL
L COSTEIRA DO FIRAJUBAE
CRLO TAVARES

L CAMPECHE

- ALTO RIEE RSO

- ARMACAO DO FPANTANO DO SUL



