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RESUMO

Esta tese é‘um estudo exploratdrio na Area de Metoldgi
ca cujo propdsito e elaborar materiais comunicativos para um
curso de quinze horas em Expressac Oral para alunos da pri
meira fase de Letras na Universidade Fedoaral de Santa Catari

na.

Esta tese inicialmente estuda aSpﬁctos'teéricos rele-
vantes aa Metcdnlicgia Comunicativa e tracgos importéhtes da
Comuhicagéo Oral. Também consideramoé ER im?licagéés em apli
car este osrucma tedrico para o desenv-ivimento da comunica—
cdo na sala 1¢ avla através de materiais que almejaﬁ este b

jetivo,

2 zegunda parte deste estudo estabelece as necessida-
des do curso referenté a primeira “ase de Inglés. Por  esue
motivo a situacdo dos alunos da primeira fase & descrita bem

comne 08 obietivos do zurso para esta fase.

No mesmo capiculo arresentamu:s e analisamos mate
rials existente a luz do Fsquema Comunicativo descrito no
primeiro capitulo. Também estabelecemnos obletivos e parame

tros para o Cursc de Espressac Gral par: a primeira fase.
No terneiro capitulo esta tese ayresenta e caracteri
za uma série de dezoito sessOes que co.astituem o corpo de

atividades para este Curso.
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ABSTRACT

This thesis is an exploratory study in the Methodological
Area the purpese of which is to design “ommunicative Materials-
for a fifteen~hour Oral Expression course for First Phase

Letras Students in the Federal University of Santa Catarina.

This thesis initially studies the relevant theoretical
background of Communicétive Methodlogy and important features
of Oral Communication. We also consider the implications of
applying these theoretical insights for the development of
communication in the classroom through watefials which aihtzt

this purpose.

The second part of this stuldy establisnes the needs of
the First Phase English Course. For this the first phase
students' situation is descrihed ax well as the course Objectives

for this phase.

In “%ie same ctapter we present and =nalyse existing
materials in tha light of the Communicative Framework outlined
in the first chapter. We :lso establish the objectives and

parameters for the First Phase Or»l Expression Course.

In the third chapter this thes:s resents and characterizes
a series of eignhtecn sessions which conititute the core of

activities for this Course.
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_ INTRODUCTION

The worpise df thiS-dissertation 15 to propose an Oral

" Expression Course of First Semester Stusents in the Englisl
Letras Course at UFSC. This specially &iws atc 7iving studente a.
basis for commuhication;(a sxkill woich will become impoftant in

the later -phases of the course.

Our work was basically motivated by the fact that there
ewist prOb;eﬁS.in-this area ana at this phase of:thé_curriculumv
‘which are specially related tc develop;ng,stﬁdentsibability to
express themselivzs in the ]inguage with iittle'vocabulary/grammar
and few citrategies. Thus this suggests a need for designing

materials which aim at this purposo-

We chall next outline éome speci.ic problematic areasvwhicl
seém to be impcrtant for our p:esént work. These are the
following: | |

~ the quéstion>of choice oZ langdage items and tébics
~to be taught |
- the question of develOpqu fluency rather than

accuracy



~ the guestion of dealing with heterogencus classes
- tirz question of developing oral skills in relation

. to the other areas of the English Letras Course.

To start witn textbooks generaliy impose the teaching of" "’
certain language .tems which seem to be more or less irrelevant
for our students whose language needs might not correspond to

those develcped . the_materials. Attempting to. produce meaningful

~and appealing mwetorials specially designed f2r our students scems

1

to be a positive factor not just as regards the content of the

course itself but also o increase the students’ motivation to

learn by avoiding boredom. Borzadom is often caused by the lack Ofu}-
. . &

connection betwaen the leavner and the subject he is dealing with.

Secondly it seems quite sensible to .devélcp tne Tiudenus’

rd

'fluehcy_in7£he'1anguage a&oiding_an over emphasis of>the use of
"perfectly correct language". Our #erminaliobjective, as teachers,
is to enable our students.to s?eak-méaningfully‘and cbfrectly; but
it Joems <rusily imzorvant f&r the students expériment'in usin%
_the language despite "grammqtical mistakes".-Tﬁis is not orly = a
natter of showin-- theAstudenﬁs that tnay Aare abie to do Qometﬁing
which is'generallj labeled as "impossiblé and 5iffigult" but also
to transfqrm'ieaLding inté a relaxing-activity where the learuews
are an ihtégral pa£t Cf it as'talkétive members of our lim.ted
classrooms. In addition it should be also considered that the
teaching of queigﬁ Languages has gone through a chanygs, tha
‘Traditional Approach of‘dealing with language as only a grammatiéal'
syétem has given'place to the one which deals with langgaqe as a
system for chmunicatioﬁQ The impdftahce of knowing grammatical
itemsVCanno% be denied, but it has a purposé only if. thev are,

elements which the students will use to communicate. Thus,
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materials should nim at meeting Communicative Principles - this
requires a serious attempt to deal with the probklems of encouraging

the use of spontas2ous language in the classroom. R

Thirdif»ﬁe qénerally face heteiOgenOus'classes where the:
differences of i=vazl among the students creates problems. = These
Specially affect “he students' relationships and the overall
_conductmenﬁ of tﬁc classes. It seems, hqwevef, that if equal
opportuniﬁy is'qiven td e&ery student, each cne will be able ‘o0
communicate, use and develop his own strategies despite the
varities of levels. 1I# the focus is on éommunication and the
reSults debendion how successfnlly the information was shared the
differences anong studenﬁs seem to be lowered to‘a‘minimal level.
Those who might xnow too little or those who quht know moré wilkl
ke in thérsame situation since the desire to communicate is.fhe
same and the:resﬁlts might appear to be equally surprising for
' bb&gh.groups°
.Fina}ly'no courz< is available which attem?ts to cope with
_the grammatical/lanjuage core of the writica ro grammar section
of the éourse: Th.is dQes not mean, however, chot oral acﬁivities
should:be'done az an extension of other avtivities gerforred in
}clasé_but ratﬁer 25 an attempt tQ concentrate the oral work cr
Specific areas,rfoEuSing dn the deVeloyment of oral skills thfough
'varied éctiVities in real settirgs.  Giving students opportunity
to "automate” through communication something previously learned
‘Seems to be important. In addition it seems also COherenﬁ to
develop such an approach if we take into account the psychclogical
effects théttﬂds may.have on the students - once their fluency is
imprOVed theére mighﬁ be a positive effect on the students' other

learning activities.



Béaring;this,in mind it séems that <t is worthwhilé
produCLng matorlals for oux stuuon“~‘ needs, interests and back-
ground. For thls there snall be aAconceih to ﬁake ihﬁé>accbuﬁtnw
some.pedagogical considerétions and td_attempt’to regsolve some
impérﬁant questions'of methodology as well. a focus on the
teachihg of~communication Strategies reg . .res nore than a
careful look at theoretical'pedagdgical issues. If we.want_tb
develop the coeative use of the language waere the learner is
giVen-the oppcriunity ﬁo improvise and c&nnﬁnicate with the
language rescurces he/she hés got, psychological factors présentv

in the learning/teaching process should be catered for..

Cur desire to develop a well—bélahced course eunabling
studenﬁs.to face their learning as a mea...ngful task has, of ?onrée
its llmlta+ ons. But we algo believe, however, that bnly by -
attempting té make a serious initial exploration of the area.of
materials'design can any pcssible p:ogfess for_Commuﬁiéative‘

Learning be made.
This thesis consists of three chaptere:

1. Theoret ical Background
2, Evaluating_Coufse Needs
3. Maﬁeriél’besign

In‘the first chapter Qe firstly pra@ent.a general view of.
Communlcatlve Teaching Theory, specially <1aw1nq on Morrow's work
to 1dent1fy five principles of methodolcgj aiming at fluﬂncy apd
communication. Secondly we try to develop an Interaction Model in
.Wthh communlcatlon is described. There s also a‘concernvto
establish what typé of psychological factors are likely to occur

in this process and what type of features a teaching methodology



should implément..'For this we draﬁ on work done by Goffman.
Thirdiy we try to show Commuﬁ;cative Competence and Performance
Caﬁrbe:inteéraﬁed through communicétive matefials basing qur'
discuséion oh'articles by Levelt and Hymes. We also attempt to

draw some kind of theqry for Materials Design,

In general terms the above is a means of developing a

framework which will serve as a basis for Materials Design. -

‘The second chapﬁer‘is‘dedicated TG an empirical sﬁudy of
the overal 'situatidn of the'students eﬁtering the.Englisﬁ Letraé
CourQe and the Fifst Phase Course Objectives.

Materials are alsc described and evaluated in the light of - .
cartaiﬁvfeatgrgs and Communicative Principles. In the same
chapter we establish the objeciives ind parameiess for our Oral

Expression Course.

In the third, we present the materials and their visual aids
for a fifteen-hour Oral Expression Course. We =130 explain the
procedures to be adopted and characterize each sessicu in_@;td:lg

It is worthwhile adding at this point, that the materials have

not been applied.

The laéﬁ part, thé conclﬁslon,'pﬁints to the relevance'bf’
including cdmmuﬁicétive criteria'ih the Materials Design and
claims that the épproéch adopted in this research is feasible for
an‘Oral Expression Course'ﬁor false beginners; ﬁhus COntributing
‘to the development of Language Teaching Methodology in our |

country.



CHAPTER ONE

1 - THEORETICAL BACKGROUND

L.2. Geraral Language Teaching Methodology

Lanyuage Teaching has recently been’concefned gn applyiﬁg
a‘new_methmdology vhere the focus ié nct only on structural
aspects Of language bat alsb o£ its communicetive aspects. This
shift of emphasis relies partly on the fact thét the structural
apprbach'has-failed to develop communicaLLve skills. This
implies that the learner has/miglt have some kncwledge of how
1anguage functions as a Systémlbut he/éhe is not able.té Apasty
it to reality. TI then, the major aim of learning .is communicatinn

the structural approach is, at best,insufficient.

As Keith Johnson (in Johnson and Morrow, 1981) states:

"

... Being structurally correct is only a
part of what is involved in language - '
ability..." (page 11). ‘

‘Under this basls we could draw the following patrerhs of pro-

cedures suggested by Brumfit (in Brumfit & ‘Johnson, '1979).
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The traditional approach

““““*“"PfeSéﬁt —p— drill ——p— practice in - i
» context : :

Post Communicative Approach

: e
| - _ TR

A

communicate ——%w— oresent languagu-49~drlll lf —

as far as pos- items shown to be necessary
sible with all nececssary for -
resources effective rommuni
avzilable cation - _

' ' ' (p. 183)

As they state:

"...Language: teachlng is only slowly

beginning to respond-to methodological
changes which have for some time been
infliential in non- language~teaching
circiez..., it is also true that the
view O l:hwuagm teaching as a pucely
technical operation, with no troader
educational overtones, needs to> be

" treated with suspition..." (p. 183).

If m>thodological chinges are required what are the
pxlnc1pleq thct mlun guide the search of a method in which

communication iy tre goal of the léarning process?
As Keith Morrow (1981l) suggests:

"A consistent methodology is more than just
a collection-of activities or techniques.
It requires an underlying set of principles
in the light of which specific procedures,
activities or techniques can be evaluated,
related and applied."” {(p. 59) ‘

Thus, if principles are required, what are these and what



do they cater for?

For these two guestions to be answered we will mention the five
.principles outlined by Morrow and comment on each of them in
relation to their importance for a Communicative Teaching

" Methodology.

Principle One: Know what you are doing

What Mbrrow means by‘this principle is that the students
should actually know what are doing with the language they are
‘using and the purpose for doing so.

When the student uses the language he pafforms_"an operatign" -
'_a lTinguistic and consequently a mental dneé Thus if.thelpurpese
is}on:communication any task\should b2 7iven a communicative
dimension so that it contribntes t~ the develicpment of the |
stadents' perfbrmahce in the language. In éddition.the student
has to have the desire to periorw znd the activity itself should
allqw‘students‘to'percéive that they had Iearned‘something notc
only new but of communicative usefulness. |

This implies, after all, that if a Communicative Teaching is to
be conducted ﬁhere shall e concern for'thh'methodological and
mainly psychoibgical changes khicc seem, in this case, tp be.
heaviiy based on the students'.awareméss of what is being done
andvyﬂty.

As Morrow (1981) states:

t

'...BEvery lesson should en: with the learner
being able to see clearly +mat he can do
something which he. could n'.z do at the
beginning - and that the "uomething" is’
communicatively useful." ' ’



Principle Two: The whole is more than the sum of the parts.

iTaking iﬁto consideration that communication is a dynamic
and deVeloping phenomenon, any attempt to analyse it by isolating
its features would damage the whole prcaess. Consequently, in. .
learning, elements of sentences should not be proauced in
isolation as whét_is needed is the ability to work in the context
of fhe whole. Morrow describesvsuch a Fcatu:es of a communicative

method in the following way

",...2 crucial feature of a communicative method
will be that it operates wuirh stretches of

language above the sentence level, and operates
with real language in real situations" (p. 61).

- This means, above all, that‘studenﬁs sixould be given 0p§ortunLties-~
to deal with the language coherently wnld for this languaqa,shbuld-
be presented in coherent diccourse.

,Tnﬁs teachers éhould focus their Teaching Methodology on
procedure31 tha£ enable students tO'use'lénguagelfor communication

in realistic contexts.

Principie Three: The piocesses are as important as the

foms

Aiming at communication imnlics ¢iving students ‘'opportunity

— 1

Morrow (1981) mentions two forms of anoroaching communication -
the synthetic and the analitic procecd.ves. In a synthetic
procedures forms are learned individua’ly and then combined; in
an analitic forms are introduced as cuomplete interactions and
then isolated if necessary. Morrow se«<=s to suggest that even
if the procedures are, by definition -iifferent, both of them
focus on the whole rather than on the parts. For this, neither
one of them should be excluded as foin.s of approaching com-
~munication. i S -
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to perform activities in which Communicative Processes are
underlinied. Morrow labels these processes as: Information Gap,

Choice and Feedhack. ’ _ ' A

The Information Gap is a normal. feature of communication.

Many communicai.ive. acts bccur when their participaﬁts feel the
need for sharing information. .Such a need is heavily dependent
‘on what is known by one of the participants—and unknown by the
other(s)f Sucess in’communication is then ﬁeasured by the
meaningful bridging of the Informatibn-Gap.

In a classroon situation this gap can Be created through-
activities in which one student knows something ﬁhan the other
aoes not. This ‘means that both sthdenté will have-a purpose four
talking sirce tre information has to be shared if the task is “o be

cromplished.

B hésbin selecting what to sayv~ the cdntent ofvthe message and how
to say it = message cohveyance,

Invclaséroqm terms, a choice clement means that the student. eaters
a decision-makingvproéess of what. ideas to express and what

language items are appropriate to communicate his ideas. The

consist of a sirgle unit of ideas, there arc still choices left -
for the stude: s to make which in turn, requizas attention and

stimulates inturdependence.

The thi! aspect of communication involves the guestion of
Feedback. Whe: communicating the speakers undergo a process Of

sharing information where a gap exists. Bridging such a gap means
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that everything which was said was‘apprOpriate and understood.-

In the classroom situation feedback, at a communicative level,2 is
'1ikely.to happen if both Information Gap and Chqice.élements are
part of the activity being performed. If information is éo be sharé@
feedback takes place within the activity. Just'by judging to what
extent the message being shared iS’meaningful, appropriate and
‘acceptable, the task can be completed successfully: this is, first

of all, what s udents should‘be‘encouraged to aim at.

Up to now we have mentioned Communicative Feedbabk which is
created by the existance of aﬁ Informaticn Gap. But as Johnson
(1982 )'éuggests Feedback can also be attainced at the level of the
6verali accomg.ishment of the tashk. ror this he mentions the "tack
dependency prirciple” (1982 :99). By this he means that the
accomplishment of 2 zecond fask is dependeﬁt on succeding'iﬁ the
firs£ Oné, “ |
”.FOr-instaﬂce:

\ . Task One
Get in groups. Cdmplete éne chéft_with L2 prople's personal

characteristics.

Group A ~ Information about the boys'

Group B - Information about the girls

Task Tw.
Form new groups AB/BA
Answer tris question: Who are the twins? For this, find out

one character’. tic that each child has in common.

This means that in order to complete Task Two the student

“Feedback can 22 also obtained on a grammatical level. This will
be taken intc¢ <consideration later in this section.
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- had to have already accomplished Task One. The fact‘ﬁhe students
were.able to complete Task Two successfully gi&es feédback_about
the aécomplishmen£ of the first. |

This is extremelly iﬁportant sincé it makes learners aware of
their responsability for.using the langaage.in the classroom if
success is to be achieved. It also means that the first task has

an ulterior objective of prepering for later tasks.

Up to this point we héve attem@t “0. characterize the
procésées‘which Morrow'déscribes as beiﬁg paft of communication.
As”this principle also talks abbut forims we shall fty tovcontrastv
it with the concept of processes previcusly mentioned.

In s»ite of the fact thét Morrow Loes not sﬁaté'what ;sl
meant by formsz it can be concluded thatAcqéh a concept has to do-:
with “laﬁguage“ as a liﬁgui$+ic svstoem.

Consequently on oﬁe hand we have the "processes bfﬁ¢ommunication“-
and on the other "lénguage";'This means, in methqdolqgicai'te;ms,
~ that tkere should be concern for introduciné Infbrmatién Gap,
Cnoicz and Yeadback in tne activities.and for selecting tie
language core to be inserted and‘exercafei tHrough them.

It is then important for ﬁhe teacher to‘éelect what forms to tééch
and then insert them-in communicative~tasks. It is équally
impbrtant that studeﬁts learn these }énquage forms as -a ﬁeans for -

communicating.

Principle‘Four: To learn it, do ~t,

If our»purpdse is not only to te=zh but also to make students
learn there has toO be opportunities for students to actually

perform and be involved in what is beiiy done. This also implies
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that students become more responsible tawards what is being
learned. For this to be accomplished there has to be not only a
development of students awareness towards what should be theair

role as learners but a shift from a teacher-centered to a

'1eérner—éentered approach where the teacher piays the role of
helper, adviser and monitor.

It should be borne in mind, however, that learning has to be
structured and oréanized’by the teacher. Suqh structuripg and
Organization can be dbne through the designing of materials‘and
thréugh the presentioﬁ ahd practice'of'langQage items which are

likely to be of communicative value in The task.
As Morrow {1581) states:

“There is no reason why a wommunicative method - .o =
should not encorpass steyes of presentation. '
practice and prscductica, the ideas behind

which are pehapgs more familiar in a grammatical
context™ (p. 64). ' ' o

Principle Five: Mistakes-are not always a misteake.

We can agenerally think of two.situatlons in which the sfudent
is likely to make mistakes,. The first WOuld‘be the situation in
which he/she has not automaﬂed co:tain.lanquage areas an@ t)us
makes mistakes of grammar.(sentence fbrﬁdtion and ﬁhe'like) and
prouunciaticn. In tche second ﬁhe student ies likely to make
mistakes because he might be uhdéfgoin: aétivities which he has
not‘been previously prepared for. Thix makes.him put much more

effort into then than usual.

The question.is then how should xistakes be viewed in the

light of these two situations. Are mistakes of lack of
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automation less or more important than those due to lack of

preparation? How should they be treated by the teacher?

As Morrow (1981) suggests mistakes of grammar and
pronunciation can be regarded as "trivial", butvas he says they
are not always trivial. There are cases in which mistakes of this

nature cannot only "hamper" but even “"destroy” communication.

On the other hand, if mistakes are made in a context in
which the student is really attempting o communicate in a
totally new situatliocn, the fact that he_isbtrying to say some-

“thing he is not sure of might not be corsidered as'a mistake.

What these two, somehow, contradictéry justifications for
"mistake occurance reveal is the complex:ity.of the matter. And. .
being complcx, its solution cannot be ¢n easy one. What this. -

suggests is the adoption of new pedagogical téchniquesf

It dlso reguires flexibility and sensitiveness orn the
teache&'s part so that he can decide what is a mistake according.
0O Ehe learning objectives, If developing fluency is th= go&l,

the qﬁestion bf deciding on what to.co;rcct and how to correct
is decisive. |
The five principles mentioned above‘could be thus
Sﬁmmarized in the foilowing Way:
1. Th@ usefulness and pufpose of :earning a'lénguage for
.commﬁnipation should élWays }v2 clear to the learner;
2. The language should be used ccheréntly;
3; The normal processes of commu.:ication should be presént
in tbe activitiés and the larwuage forms‘sheuld be.

selected for communicative purmose to be achieved;
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4, If communication is the aim of the course it should be
practiced during the classes;
'5.vCorrection of mistakes should be a functioﬁ of their

importance in the communicative context.

These five principles'arevpedagog;caliprinciples. The third,
 however, relates to the necessity for adapting and reproduéing'in

' the classroom some normal processes of communication.

In the following section we go bevond Morrow's third

principle to look =2 bit more.closely at certain other aspects of

communication.

o aneny
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1.2. Communication - A description of Interaction -

In this section we want to discuss certain of the normal
features of communication which should be taken into accbunt for

pedagogical_ohjectives.

Communication is generaliy viewed as the act of transmiting
“information through language. This, however,‘seems to be as
oversimplifica-:ion of a prOcesslin which other factors ére
involved and wiich cannot bebclearly:perceived by this definition.
I1f we are to acéount for these other factors implied in Communica—
tion it séems iupottant to think, firsfly,-of what makes speakers

communicate ar' secondly what is bkaycnd their desire to do s0.

For th2 icrmer Qe mean the speakex's‘desire and purpcse o
accomplizh communicat Lon whiéh car. be derived from innex ér outer
stimulii ~ either the speaker himself-wants to giVé;or get
ihfb:mation, or his reaction to an outer situation stimulates him
£o search for it. |

This type of communicction could he labeled as facuual communiTa-

tion (Stevick, 1975) as the speaker has specific information
vurpose in mind when performing a communicative act. This reomairns

on

b))

leval where Ehe'language is ufed to fill existing ipformation

gaps batween the speaker and the listener.

For the second aspect of communicatioﬁ’We'ﬁeén that there:
'is a "latent zusctor” which remains present in any human being
whatever the iwmediate stimuli which may have éaused'the communi»_
cative act. Z:: this case wé are reféringlto séme kind of‘innate
- characteristi which is the will for socializing/interacting'with

cople, This ~an ke definied as phatic communication {(Jakobson,
pcop ) baac

+

15 ).
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If we realize how "Good Mornings", "Hellos", "Nice day today",
"It seems it's going to‘rain",'are so often used in our daily
routine We can see that thére is no informativeﬁpurpése in commu-
nication here but rather an interact;ve impulse which méke us fill
the empty Siléﬂt space by making a'pufely social ¢ontact with.
people. Thus}.this leads us to conclude that such communicative
“acts remain on & level where our own impulsive nature makes us

drive forward ko further socialization.

These two distinctive but‘relafed dimensinns refiect the
process fof.which language'itéeif could be definiéd as a tool.
Although other language functions caﬁ be ideﬂtified,(cf. Halliday;
i973; Corder, .973) for bur purpcsaes ‘we wisk to_qonéentrate on tha-
relevancé oy taese‘ﬁwd macro functions; the Faétuai and the.
Pliztic. | | -

It should be also born in mind that sometimes paralinguistic
féétjres nre used‘to.accomplish what we could call silent communi-
-éation._ For instance smiliﬁg, nodding, bowing, making a face,
shaking one's head, making ges£u;es can be as effedtive as words
to transmite any feelings or reactioﬁs.' It should not be
forgotten, hoWevér, that such pafaiinguistic.features are often

present ovresent in our verbal cormunication as a mesus ¢i waking -

it more =mphatic.

With fhe "wo factors mentioned abovse uye cQuld,.in'fapt,;draw
a'communicati"a/interactive diagram (seé pag= 22) which can-Have
as its centra: comp0nentsieither the‘sPeaker's'informative or
interactive nna=ads. | .

. Such aﬁ illuszration would show that these two featﬁres cannot be
completely isolated ftomydn anothef."For instance, from our sole

“purpose of irtvoracting we might derive a further purpose such as-
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a factual one; or that our apparent purpose for getting factual

information can be derived from our inner desire to interact as

well.

Consider these two examples:

Situation A ‘ Interactlve ————«@ Purely
' . " Informative
Speaker A is walking down

the university coxrridor.

Meets BPIThey already know

each other.
Speaker A: Hil ice day today, isn't it?.
Spe~ker B: Yes, quite nice.

~

Speaker At By'the way. Can I berinw that Halliday's book

~Om
you?l
Spesker B: Sure. Let's get it now !
Situation B i . Apparently Fagtual———m»%InLeractive2
uyeancr A is standiny at the Lus
stop. Speaker B is waltlng for
the bus too. They don't know
each other.
S : R 3
Speaker. a: Flease; can you tell me what time it is?
Speaker B: 1 heven't got a watch,
Speaker A: Anyway, I think the bus will come pretty soon.
Speaker B: It's possible.
3Can you tell me what time it is? is, by its own nature, an inf:v-
mative guestion but in this context it can be perceived that it
ily

functions as the sfartlnq p01nt of a conversation Wthh is hea:
market by A's purpose to 1nt act with B. -
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Speaker A: Well, what do you do here at the. University?

Speaker B: I study Engeneering, and you?

Speaker A: I Study ..oeeeeces... €tC...

This diagram also reveals that there might be there
different ways of viewing communication depending on how the

speaker/listener's desire to accomplish communicative/interactive

acts are focussed.

The firs£ would be related to the speaker's desire to get

information to fulfil pefsonal heeds such a$.asking_about the
-time_(when you do not really know what time it is), about the
result of a test or personal information to fiil in an applidaticn
form and =0 on. It is worth whiie.mentioning) thever; that it
iquﬁite difficult to find occasions 27 total lack of the specke's
- gself lnvolvement in'the situation; but aﬁ least it is possikie to
affirn that there are times where the informative level of

- communication is more important then the interactive oie.

The second, ther;, would be the one in which the impuise feor -

interacting stimulatas the use of ianguage for informative purpos

For instance you micht want to have sOme contact witﬁ a perSon who .
is standing at the tus stop but.you also want ﬁo‘know‘what-time~

it is. The fact that ycu'get ¢1oser to thisbspecific.persvn and
then utter your gaestion reveals thatvyour‘firstvaétién-w55 
determihed by an inier impuise‘for interacfiﬁg; aithOugh the:
second one suggests that you had a clear informative reason for
talking as well. In.this‘caée-the interactive level of communice-—

. . . . s .5
tlon_lsvprlor to the informative one.

4Look for examplification on the communlcatlve chart page 23,
situation A.

Look for cxampllchutlon on the communlcatlve chart ,. page_”24,,
situation B. '
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Finally, the third way of viewing communication would

“illustrate the speaker's pure desire to achieve contact with

people through the use of language which might appear to be
informative bﬁt which is‘actually interactive. ,The.example
previously_men;ioned can also support this assertion since that
fact that YOu asked for the tihe does not necessarily méan that
.you were interested in'knowing_what timevit_was but rathér in
the sociai'COntact dexrived by this first attempt to promote an
interactive act. Remarks about the Weather and qreétings are
'often ﬁsed fer achieving thq Speakerfé interaétive purposes. In
this céSe, incependently of the naturelof«theﬂlanguage beihg
ﬁsed, the des:ive to interaét is ?xior tolfhe.desire.to commuﬁicate;
vas~it isinot “re meéségé that interests the spéaker but,rathér
tha social runtact tlasi is being accédmpliéhed through the‘comm

. . : 6
municative act.

At this point we could then allude to the dimension of.

"depth"..irrcommunica_tion.7

If the communicative act is‘anélyéed on the level of Its
cognitive.céntent, thé mere use of language will communicate
information.lln this case we would aéceptvthe straight?forward
definiticn tHat commﬁnicationbis the aft'of transmiting informan
tion thrcuah 1&m§ua§e.‘But‘as soon as ve étart to-be_councious:of
the fact thét Tne “whole.persoh"'is invoized in ﬁhe communicaiive.
act and it is ‘he speaker's desire that causes him to say so@e—
thing, we are :ble to‘View communication in a way which'suggests

that the mere =xchange of information is only one of the facets

'sLook for exawplification'onkthe communicative chart, page 26,

- situation C. : I : C ' ’

"7The'question'0f "depth" (Stevick, ©1976) is specially related to-
the personal dimension of meaning present in communication.
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of communication..

Thus, it seems, that communicatién éouia be more precisely
»befiﬁed as a social—psycho—iinguisﬁic process where the first two
elements can be more or less stressed-accordiné to the speaker/
‘hearer's aims. Consequently the linguistic element wili undérgo
variations according to: the speaker's intentions; the.situation'

he is being exposed to; and the person he is addressing.:

‘This view also>meéts our'préviéus definition of the role

of the language in a cemmunicative act - it ié the tool achieving
commﬁnication (with‘thévexception of the Silent Coﬁmﬁnication
briéfly menticned in tbié sectionf but it.is not sufficieht to

P

promote @:1. interactive and/or communicative desiré'iﬂ the-Spéaker

or hearer. For instance ény communicativé‘actvcan be comrlec=dy
i@t?rruptmd'or continued deéendning”on the hearer's reactiop towards
. what is being said. This suggests that it is not }he'cognitive~

content of the language which provokes the end/interruptio: or

continuation cf the conversation but rather the personal reaction -

[N

thai: such an utteranrce has canced irn +he hearer. This may be due.

to the speaker's identity, the implications of the conient and/or

the way the message was expressed.

The jommﬁnicativé Diagram draw on pagéf22 , attempts to show,
in the form oi a flow diagram;'how social, psycbblbgiéal ana
linguistic features are invoived aﬁd interéiela£éd_in the pfdcegi
which should be seen as a déeper way of establishing contact w.il
people.. In addition it suggests thét factual exéhanges are
 dress¢d up with Soﬁe sbrt of interacfive‘clothing:»what might I
apparently ah informative utteranée, in inténtion; has initialkf

ralso an interactive concern. Consider the following examples:



COMMUNICATION: An Illustration of Potential

Interaction Sequences

COMMUNICATION - Desire for:
. 1. SAPTISFACTION (increased ability of confidence)
2. CONTACT (interaction with others:

3. KNOWLEDGE (interaction with the world)

VERBALIZATION OF ' VERBALIZATION OF
THE SPEAKERS' INPERACTION IHE SPEAKERS'
INTENTIONS . : INTENTIONS
'CONTINUATION OF CONVER- DEVELOPMENT OF LRTHER : -
: SATION TO ATTAIN  IN- - . NEEDS ON SOCIC-PSYCHO-
! Tui\PEIVE NEEDS B ZIDGICAL LEVEL .
. v / .
. . ) P — '
VERBALIZATTON . COMMUNTCATION OR ' . Zwdh TZATTOR {
: _ : i
OF THE SPEZFERS' RBQUEST OF INFUE~ i—~~—— —>_ OF THE SEFr s, ¢
INTENTIONS . | o | maTION L . J . INTENTIONS . J
. . ) \\\\\\sﬁ .
DISSATISFAC- DISSASTI- : | CONTINUATION OF " DEVELOPMENT OF SATTSFAC- ‘| sarrsFac- .
TION - FACTION CONVERSATION TO FURTHER NEEDS TION TION
—r ) — : ATTAIN INFCRMA~ ON INFORMATIVE - .
' ' | TIVT NZEDS } [ LEVEL N
. . ) ‘ I
i ) l
!__._
HD OF QONVERSHITON .
] OR RIQUESTS  FOR (__ .
LEORATION  AD .
TNTERACTION )
L
oT ~—=—  END OF INTERACTION ”
—
2 -



Illustration of the Communicative Chart through examples

Situation A

A is talking to his boss.

'lStUtterance:_A "I'm sorry for
interrupting but I need to

know something.

2ndUtterance: A - "Could you
possibly tell me what time
it is?
rd -

37" Utteraace: B - "Sure®.

4th

“Utterance: B - "It's 5:30p.m."

th,

5-%ytterance: A - "Thank you

very wiach.,”

6thUtterance: A -~ "You're well-
cone, "

7thUtterance: A - "0Oh, could you
give me your attention for

 some fow minwutes more?"

8thUtterance: 5 .- “Sure".

th n ]

9 'Utterance: A - "Well, I've

heard that there will be a

meeting with the directors,

of the company today."

- INTERACTION - Apologetic way

"of verbalizing intention

INTERACTIVE AND INFORMATIVE
QUESTION (certain degree of -
formality - type of relations-
hip established between boss
and employgé/informative need

for knowing the time.)

POETTIVE REMARK

READTNESS FCR ANSWERING
CONVERSATION UPEN TO BR CONTINUED
SATISFACTION

BOTH: INTERACTIVE AND INi'ORMATIVE

. LEVEL

REASURANCE OF SATISFACTION

Type of replies basically

" interactive.

CONTINUATION -OF INTERACTION AND
COMMUNICATION .

{(degree of formality notized :« -
informative need to be- fulfu’e=d)
POCTTIVE REMARK

" READTWESS FOR ANSWERING

CONVERSATION OPEN TO BE
CONTINUED -

APOLOGETIC WAY OF CONTINUING

INTERACTION AND INTRODUCING
TOPIC/INTENTION ON INFORMATIVE
LEVEL ' -



10thUtterance: A -

"Could you then
possibly consider the employees

'proposal for a 50% salary

raise?"
. th L . " ’

11 "'Utterance: B - "The employees
propdsal won't be discussed in
this meeting.". '

) th 3 " . -

127"'Utterance: & - "I see. Excuse

me, I have o go now."

This typ=« of communicative

basically INFOIGATIVE as A wantg

24

INTERACTIVE NEEDS MAINTAINED
(degreé of formality noticed
DEVELOPMENT OF FURTHER NEEDS

'ON INFORMATIVE LEVEL

| INFORMATIVE REPLY ALSO DENO-

TING INTERACTION (rude reply
- DISSASTIFACTION)

"INTERACTION

(still politeness but for-

~mality noticed)

PREVIOUS REPLY PROVOKES DIS-
SASTIFACTION AND THUS END O™
INTEXACT1ON AND EXCHANGE OF

INFORMATION.

cituation can be seen as

to ‘get information to fulfilli -

parsonal needs. In spite of this fact all utterances heavily

cenote the-type of interaction thet is maintained between the two

co-participants of the conversations.

Situagigg B

. A is standirng at the bus’stop,'Needs to know which bus

passes by Bocaiuva Street. B, C, D, and E are stahding there as

1StUtterance; A=

"Lovely day,
Cisn't it?" |

. anUtterance: v o~ "Yeah".

_3?@/4”hUtteran:es:,Awf,"And_itfsi

quite hot today."

INTERACTION AND INFORMAL WAY_

OF VERBALIZING INTENTION

(= Hey, I want to talk to
you). o
POSITIVE REMARK BUT‘DOES NOT‘

 IMPLY DESIRE TO- CONTINUE

INTERACTION .

. PREVIOUS REPLY NOT SATISFAC-

TORY. DESIRE TO CONTINUE -



Don't you think so?"

th

5-"Utterance: B - "Yeah."

6thUtteran¢e: RO

"Well, then...

tell me which bus

_passes by Eacaiuva Street?"

... can yosu

7*Putterance: B - "The Othon Game

D'Eca one does."

8thUtterance: A - "Thank you."

9t11

TING INT

Utterznce: B -~ "You're welcome."

25

CONVERSATION TO ATTAIN
INTERACTIVE NEEDS. .
SPEAKER'S 'INTENTION CLEARLY_‘

- MARKET (I want you to answer

’my question in a satisfactory

way now.)

POSITIVE REMARK BUT DOES NOT
IMPLY DESIRE TO CONTINUE
INTERACTION

PREVIOUS REPLY NOT SATISFAC—-

TORY

SPEAKER'S INTENTIONS REVEALED

{= Well, since 1 havé*faileiw‘

-somehow, tc maintain contact

with yoi)

- CONTINUATION OF CONVERGATION

RIT NOW AS A REQUEST CF

INFORMATION;

STATEMENT DENOTES ALSO
INTERACTION (quite formal way -
of asking for needed informa-
tion) ’ 7
IINE ORDQTIVE .REPLY ALSO DENO-
RACTION (the type of
interaction B wants to
maintain: "Here is the infor-
mation you need") '
SATISFACTION

TYPE:OF REPLIES BASICALLY
INTERACTIVE

ENL OF CONVERSATION/INTERAC- -
TION. | |

This typz of communicative situation can be seen as

basically INT:RACTIVE but also INFORMATIVE

élthough the interac-

I tlve level ses mo to be more domlnant and then stlmulates the use

of language foox

obtaining unknown_lnformatlon.
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A has chosen a specific person to make contact with (B in this

case). Starts the conversation on interactive grounds but is not

'totally successful. Tries, then, to get the information he needs.,

A achieves success.

" Situation C

Speaker A is standing at the Bus Stop. Speaker B is waiting

for the bus. They don’t know each other.

15%Utterance: A - "PleaSe, can you

tell me what time it is?"

ond

Utterarce: B - "I haven't got.a .
- watch.” ' .
. - " g .
37 "Jtterance: A - "Anyway, I think

the bus will come pretty soonc.™

4thUtterance£ B - "It's possible".

‘SthUtterance: 4 -~ "Well, what do

. you do here ut the University?"

6th

‘Utterance: B - "I stuty
Enginecering".
7thUtterance: B - "And you?"

INTERACTION — QUITE FORMAL
WAY OF VERBALIZING INTENTIOxN
(= I want to talk to you)
NECATIVE REPLY.

LDOES NOT IMPLY DESIRE TO
CONTINUE INTERACTION
PREVIOUS REPLY WOT SZATISFAC-
TORY IN TERMS OF INTEEACTION
CONTINUATION OF CONVERSATION
TO ATTAIN INTERACIIVE NEEDS

= Eveh if you don't want to

talk +to me T want to talk to:

you)

INTERACTION .
REVEALS SPEAKLR'S INTENTIONS
DCES NOT SEZN TO DESIRE TO -
CONTINUE INTERACTICN |
PREVIOUS REPLY NOT SATISRM( -
TORY IN TERMS OF INTERACTIH

- REVEAL SPEAKER'S INTENTICHL

(Well, I still want to make .
contact with you)

CONTINUATION OF CONVERSATI N
TO ATTAIN INTERACTIVE NEE:H

'POSITIVE REPLY

- REVEALS SPEAKER'S INTENTIOKS

INTERACTION



th

8 'Utterance: A - "Well, I study

Dentistry".

9thUtterance: A - "and do you like

your Course?"

h

lOt Utterance: B -

"yeah, It's
- quite interesting. ‘ v
llthUtterance: B - "And what about
yours?" ' '

~ETC...

27

(now I want to make contact

- with you})

PREVIOUS REPLY SATISFACTORY
POSITIVE REPLY '
CONTINUATION OF INTERACTION
RI:VEAL SPEAKER'S INTENTIONS .7 °
(= Let's continue to make .
contact) ’ .
READINESS FOR ANSWERING

SP ISFACTION o
REVEAL SPEAKER'S INTENTIONS
TQ CONTINUE INTERACTION
DTSIRE TO ATTAIN FURTHER
INTERACTIVE NEEDS.

This L, pe of communicative situ=iion-can be seen as basically
ip _ _

INTERACTIVE. In spite of tha fact that language is uced in an

informative level it is the interaction and the interactive needs

ot the speakers (specially A) that marks the initiation and

development of the conversation.
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-~ Informative Communicative Purpose:

Know what time it is

Situation A: A is talking to his boss

A - "I'n sorry to interrupt you~but'I need to know some-—

thing: Could you possibly tell me what time it is?"

Situation B: A is talking to a friend

A ~ "What time is it?"

Situaticu C: A is talkihg_to his son who does not want to
tell him the time

i

A - "If ou don't tell me what time it is I.will..{.'

The poi:it to be.made is thet the.Speakers made different: - -
languagé :hoices according tc the level of interaction between
thémselveg_andrthe co;particjpants of tﬁe communicaﬁion.
in £he.f1rst situétion A knows that he ié;supposed to interact -at-
a formal and perhaps apOlogetiér level with his boss; in the
second A has to intcraét at an iniormal leval sO0 no languada.
florishes are'required; and in the third A . has to-interact as a

s : : - 8 . .
dominant person sc a regulatory utterance is required.

.what has been:séidiso far seemé 10 give_a new dimension to
the concept ci.communicatidn for.teaching purposes and underlies
clear pressupmaitions abdut what is meant'by an Oral Expressicn
Course aiming at communication; First of all it shqws that.
classroom wori- Lo be communicative should incorporate the
interaction e «uwent. Secondly it shows that_a proper_communica_

8Regulatory i»: Halliday's (1975) terms means "do as a tell you"
__function of language (p. 19). ' '
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tive sequence ean~go many . ways end this should be also integrated
into communicati?e teaching.. Thirdly, it reveals that £he‘whole
procese is eentered on the individual. Thus; ﬁhe sﬁeaker
determines either consciouely or unconscioﬁsly the beginhing/
develoPment/enﬂﬁof thewgommunicative-ect and uses language>as}a
means for an end which 'is essentially cooperative. In‘addition,

- however, this suggests;that_conveying‘information and/or
interaction thruugh-a lingﬁistic system is not only a euperficial
fofm of maintaining contact but especially a way in which those
involved in the talk undergo.a identification process with them-- -
selves and othzrs. Thus it reveels:"the speaker's attitudes
‘towards what = is sPeakiﬁg'about" (Coxder, 1973). For ins*.nce
saying: "I miss you a- 1ot"'revealg t ve person 's state of maind:
‘the speaker fesls idrely, homesicks ana:probably-unhappy; T iike
talkative people" reveals ;something about the sPeaker s preferences
and if tﬁe hearer llkes talkac1ve persons as well they get to know
they have something -in-common. Furthermore people who like
talkiﬁg'abeut themselves might” be ego centered;'éeople who use a
lot of slang niyb* belong to a certaih social group. Tﬁrough'
speach, them,v you geﬁ»to know more than new infOrmationAbut else

something about the speaker's personality.

Thié way. in which the speaker conveys information, ideas,
beliefs and ta-ughts through language is définieﬁ by Goffmann (in

- Laver &.Hutchmﬁon,ﬂl972)eas a'line' in the fullowing way:

'Every pPerSON..eeee.. :

... tends to act out what is called a line
~ “hat is a verbal or non-verbal pattern by which
Lo oxpresses his view of the situation and through
this his evaluation of the partlclpants, specially
himself' (page J19) ' .

~Talking into aeceunt what Goffman has definied as a line,
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we can then éomment that this pattern can.undergq variations
according to the situation he is exposed to as communication can
be‘accomplished‘in différent.ways — such as in formal or infdrmal
éncouters ~ forcing, somehow, fhe speaker to adoPt slightly
different.iinguistic behaviour in order tb integrate/interact
properly with the soéial demands caused by a particular situation

and its participants.

‘Such patterns of éommﬁnication adopted by the speaker are
also‘defined'by Hélliday (1973:41) as "mood", although these
. variations seem to be fegardéd more‘iﬁ terms of seﬁtence struc-
ture} espéciélly in terhs of,declarative,binterrogati§é imperative, .
positive cnd negative utterances. He Gefines "mood" inAthe'
following way:

"

— - -"... the selection by the speaker of a particcvlar
” role in the speech situation and his decterminatvion
of the choice of roles for the addresses (is
represented by the) mood..." (1973:41).

It semms thcn,'that’both definitibns,(deépite,being establis-
ed on diffefent gruunis; squeét that thexe is an ingredient of~-f 
'personal choice' in‘communication‘which is éspecia%ly.determinéd_
by the role which the situatioh_ana'its‘participants appear td‘
give to the speaker. Such a pei:ohal choice which is made explicit
" by the "line' the speaker chooses to adopt deserves a.furtilizr -
look. We are pérsonally in?lined to suggest that.the‘spéaker et~
not only a set of lines-(as Goffman, 197% suggests) whiéh can "o
shifted according to the situation. He has a general pattern fcr
communicating - é "line' - which can assume the form of differ::.t
»registers, and‘also.sub—lines Q_éccbrding to the type of lingui=tic
_behaviour the sitdation/interaction_demands,

;wEach'person_has a unique way of expresSing;and feeling which
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identifies himself as being a unique individual in his social
group. Not only his intonation pattern, his speed of speech, his
selection of vocabulary, his manners identigy him, but also the

overall way in which he conveys information.

In terms of intonation patterns, Stevick (1975:51—9):refeLs
to the meaning of pronunciation where the individual and also the
foreign'language-studeﬁt,characterizes himself socially and
psyéhologically by the way he'adopts the foreign style of speeci:.
This means that for bofh Goffman and Stevick lanquégé is a form

of realization of the idéntity of the ‘speaker.

This image of the communicator which is projected through
language s definied by Goffman (in Laver. & Hutcheson, 1972) as a
Mface".

"... The term face may be definied as the poéi*ive
social value a persocon effectivelly claims for
himself by the line others assume he has taken
during a particular contact. Face is an image

of self delineated in terms of approaved
sorigl attributives..." (1972:319).

Thi; definitica clzariy reveals that there ékists
implicitly or explicitly some kind of mutﬁél-interdependence
among the interactors/communicators in terms of acceptance, as all-
of the parcicipants are somehdw.responsible‘for the mainilonance

of their positive feelings such as confidence a:d assurance.

Up to ncw we have attempt to ahalyse'the Communicative
Procéss. In general terms it could be said that Communication xz,
'primarilly a form of sogial interacﬁion in which, through langu:sge,
the speakér projects himself as a persdn and expects to be

accepted by his speech community.

But what does this have to do with'én_Oral Expreésion
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Course?
It first implies that some pedagogical measures have to be
applied so that students can feel "at ease" as users of the

foreign language'in front of their peeré and teacher.

Secondly, it suggests that there should_be some concern in
enabling students to assimilate the foreign language as a means

of expressing their own personality.

Thirdly, students should be given opportunities to_matdh

the forms of language to their external contexts of use.

It should ke also borns in mind that languagé being:
assimilated =zt the levél of the pe;sondlity of the learner is
likely tc aszist memory.g"In addition“acceptingithe léarner as 5
.usér of the language, even if mistakes are made. is also iike]y
éé facilitate #hisi“deep assiﬁilation" thus, communicative
materials should aid this. As Stevick (1975) suggests an ircrease .’
in "communicativeness enhances retention and improvés pedagogicalb
-éffe¢£iveness“ to the extent that it incrzases the faverageAdepth:'

of ‘experience".

The three points abové raised revéai certain bésic social_—
psychological.aspects of the individual's racquicition of a
" language which should be caﬁerd for in the<lea}ninq process. » It~
covers, éSpeﬁlally; thz questioh of: empathy. and confidence which
are determinant in ﬁreventing the Speake:/learners from being
alienated in relation tc what is either being said or done. . This
is specially impoftant in Qral'Expression (as opposed to‘the 08T
skillé) whefe ihteraction can bé fully developed and tﬁusb

~accomplished.

G
)This point is raised by Stevick (1975, Memory, Meaning and
Method) . ' -



33

As Barnes (1976:32) suggests: "the social functions of
language go on simultaneously with the making of meanings... (for
' this) we have to consider how the two sets of functions interact."

For this he draws the following diagram:

TEACHER'S CONTROL
.OF COMMUNICATION
SOCIAL CONTEXT

| INCLUDING COM- , ,
PUPIL'S KNOW- | MUNICATION = PUPIL'S USE | |KINDS OF
LEDGE AND S OF STRATEGIES| |LEARNING
SKILL (INCLUH | SYSTEM | FOR LEARNING | [POSSIBLE
DING SPEECH) | | THE PUPUL'S EXDEC | T
| TATIONS ABOUT HIS
ROLE AND THE
TEACHER'S

(p. 32)

What this. dizaram especially‘implies is that the students’
opportunity to use language and ccusequently to interact depends

on "the patterns of communication" established in the classroom.

Apoart from-this; and all‘fhé other.tactors mentioned,'it
is also ﬁecessaty to consider the technical side of develcping;qwj
“-Oral Expreésion'— that is., the growth of,f¥ﬁency through |
_integrating commuricative competence ana skill within communicsi.ive

material.

This is the éubject of the next section.
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1.3. Integrating Competence and Performance: The Task of

Communicative Materials

The purpose of this theoretical section is to show how
grammatical and communicative competence integrate with communi--
cative performance in a communicative approach through materials

designed according to its basis.

'As Levelt (1978) suggesﬁ;language behaviour, iﬁ cOmmuhicag
tive terms, cannotvbe only determined by association between
- stimuli and responses {as in Skinner's irameWOfk) - é charac-
terization of drilling situétions‘or by knoWledge of rules
(which.is broadly Chomsky's conceirin) - a'characterizgtion of
structural approaéh_to lanéuage lezrnirgy. The completioﬁ of a
.communicative task, in his.terms, ianlveshthe accbmplishment
i é% sub-tasks which include lower and_upper'levei decision poth’
‘in communicaﬁive And Linguistic terms. Tﬁis means‘that even if
the goal is to expfess communicative intentions by using éitua—
ﬁion 6ther,9ﬁb—pro¢9s¢es are likely to be initicted.

As Levelt states:

... execution of one part of tne task reguires
the completion of variows smaller operations in
accurate temporal integration.. Each of these.
operctions mav in its turn require a set of still
more elemertary operations, etc... (p. 57).

Such sub-proceszes can be characterized. in‘this hierarchical
structure:.

1. The decisién of what to communicate

(Selectién of Topic)
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2. Thé decision of how to communicate

'UPPER LEVEL
PIANS OR (choice of én app?0pr1ate syntactic schema to
PROGRAMS express intentions)
3. The act of building up the chosen syntactic
schema |
(Selection and organization of sentences and

A selection of vocabulary)
IOWER LEVEL '
PLANS OR S : o '

L] y 1, .

PROGRAMS 4. The act of realizing the *dnggage items,

phernetically, in speech.

As zan“be perceived the denisinns-occur from an npper to
'loWer level since the first choicea wazde by the speaker, which
is a cozmunicative one, determines all phe subsequent choi:es .
to-be‘maée. In addition, this first choice‘detérmineé the
course nf the communicative act which invo;Ves_both speaker (s)

and hearer(s) in a decision-making process.

For instance let's analyse this dialogue as a possible

bit of communication:

A - What do you think of Peter?

B - Well, T think he is rather nice.

The qﬁest;on asked by 2~ reveais. the Speaker‘s intentibn
- ne/she wants to kocw somebody's opinion of snmebody else
(Peter,'in this case) . | |
His intention is:tnen realized through a chbice concerning the
use of an apprbpfiaﬁe syntactic’séhema. (Fof insﬁance,the'same

~ intention could have been revealed differently - "what is your
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opinion of Peter?", "Do you think Peter is a nice person?",
etc...). | | |

Such a schema is.ébnsequentlyvrealized through its heaningful
organization in the language. For example éaying "what do you
think of Peter?" implies that the spea’sr has organized the:~ -
language items in an appropriate way, and for such a schema he o
could not have.arranged it differently, as what think'of do you
Petex?" is aﬁ ﬁngrammatical sentence in.Englishﬁ

And finally the already'chosen languag::items have to be

actually verbaiized if the inténﬁion is to'be made clear for

the listener who will undergo the same processes.

How=aver, for these processes to =2 possible communicative
competence is necessary for both speaksr and listener: this
1

kr.owledge, either -

could be seen as a store cf all the welevant
acquired or learned, for the varicus purposes of conétructing

mea ningful and appropriate utterances vhen the.speaker/listener‘s'needs for
éommuhication arise. There exists a close'cohnéction bétween .
formal features of lanyuage aﬂd their occasion of use - a fact
which indicates thet skill‘in'communic¢tion goes beydnd-the‘
limit of sentence formation in which Chomsky's definition of
competence is founded. Defining competence as equivalent to
storage of'fhe grammair as a formal "system in memory reveals an
~Qver_simple.and innappropriate way of ~haracterizing people's

»language behavicur.
As Hymes (in Brumfit & Johnson, 1979) =*ates:

... There are several sectc:i=s of communicative
competence, of which the gr:matical is one. Put,
othrrwise, there is behavio:y, and underlying it,
there are several systems of rules reflected in
the judgements and abilities of those whose
nessages the behaviour manifests..." (p. 18).

"
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Consequently, the development of communicative competénce
.implies the development of Linguistic_Competeﬁce,»so'that
linguistic aspects of language are being integrated into a

theory of communication.

Hymes goes further in his argumentation and proposes the
existence of different areas of knowledge in which four
distinctive factors aré'impligd:

1. PoSéibility (Grammaﬁicality)
2. Feasibilitw
3. Appropriéthéss_-

4. Qccurence

We shall not define these factors but rather exemplify
rthem. Let's take then the short diaiﬂfje on*pagé . - as a source

of illustration.

"W&&t dé youvthink »f Peter" and "Well, I tHink he is -
rather ﬁice" are.possible_sentencés iﬁ Engliéh whereas "what -
think of you do Peter™ and’"Wellq he think I rather is nicef
' aren't. |

"What do you think of Peter" is also a feasib1e questipn_
in English. It wouid hat be feasible, however. if it inclUdéd
an infinite seguence oif relative clauses such as: "What do vou ==
.think of the men vhose father is aﬁ;edonomist,\who works® for a
_firm which makes electrical components which are ékpprted to
Brazil which is a Latin Ameﬁican country where coffeé is
produced?ﬁ |
In addition “Well, Iithink'hé is rétﬁer nice" is~appr6priate iﬁ'.
relation to the context it ié_being’used_inf ThiQ means that

there exists a coherent link between what was asked and what
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was said. It wouldn't be appropriate if speaker B had said,
for instance "Well, my car is'not.yeIIOW". The:appropriateness
of a question, however, sometihes depends. on_the level of
interaction that exisﬁé between speaker and listener. it

depends on how .intentions are to be decoded.

For instance "What do you think of Peter"?

"I didn't go to the party yestérday";

Apparently there miéht be no connection between these'two since
"I didn't go ‘o the party yesterday" seems muci moré‘appfopriate
answer for "I}iZd you to the party‘yesterday?" Bﬁt‘if we assume
that Peter wai: one of the .persons invited for a party that A
knew that B would go and would ment himm  The'fact that B
says-“I didn't go to the party yesterday“~suggests ﬁhatxshe*f
carnot moke any perscnal judoements about ﬁim;.fDeSpite this -
'being an'impoftant factor tovbe coﬁsidered‘in'comﬁﬁnicative

interaction we shall not push this matter further.

.Ahd‘finally there is the'questioh of Qhethér this sentence
can bccur in +tha language or not. Since this criterion is
concerned with sentence probabilities and éhanges-as indicatorﬁ,
of sﬁyle; group acceptance, slang: the degree of occufence oL
certain zxpressioﬁ is not relevant to =:he issue of the design-

of communicative Materials for false beginnexr students. .

At thiz point it is worth while explaiding how commuhica— :
tive materials can develop "Possibility", "Feasiability" and |
"Appfopfiatne::" in language learning situations. First of all
materials sho.id give stddents.dﬁpértunity to develop their

language expevience in context. This means that communicative -

materials shoi:ld include experience in which students could
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perceive the formal and pragmatic valué - tﬁe way in:which
something said relates to reality ~ of whét is being said-in
determined situations.

For instance, if the students are to learn the Simple Present .
~-Tense, there is the need of matchiﬁg this vefb.tense with its .
context of use; It is not_enough to know some grammatical rules,
éuch as adding an 'S' to the third person‘singuiar, since thié
does not tell students whén-this item can or is likely to be..
used. 4Consequéntly matching the the Simple Present with its
habitual function pérformed in thévlangtage is not'oﬂly a.
sensitive but also khe appropriate way of-focussing on a languagé

item in communicative terms.

The purpouze of commuﬁication’in context can also be assumad
to account: for the development of a knowledge:of what 1is feasibLey
;ince communication relies on clarity.

- Su déveloping thevstudents' cOmmuni;ative compztence can be.
seen as storing in their memory forms of lahguége associatea with -
their appropriate context 2 use. 'Thié ic what enables us to use. .
language items not only with formal correctress but .in the righ;
circunstances.

However, i* is not sufficient for Language Learning materials. .

’ which-aim to juprove students’ ability simply ta-cdncehtr;tefdnk
developing the students' memory sfdféuby-presenting meaninfdl and
significant opportunities to exploiﬁ Language; What is also
essentiai is to.chsider what factors are implied by the aétual
act of.performing and to what extent-ﬁommunicativé competenée

is integrated into Performance. . This competence, therefore, ne&ﬁs
,to be developed along with the skill of using_lahguége for con-

munication. In this we draw on Levell's framework..As. communicative
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Tasks can be seen as complex ones he states the following:

"

.-. the hierarchical nature of complex tasks
requires the existance of PLANS or PROGRAMS
‘for their execution.

... The acquisition of skill consists
essentially of automation of low level plans’
- or units of activity" (p. 57). :

The acqulsltlon of lower level plans basically consists in
giving students 0pportun1t1es to select and ‘organize sentences

and vocabulary to express their communicative 1ntentlon; to

reallze ‘the lanyguage items phonetlcally, 1n speech.

The automatior of these low level plans, which remain on a
linguistic level, are determinant for the,stadentftoibe skillful -
vin the languaui». Consequeﬂtly improvinq Students‘.ability by’
‘maklng them cc. centrate on developlng their memory store is not
enough, we slould aleo bc Conv‘lned with how students.couldvnave
rapid access to the memory store to accdmplishvthe task in real

" time. For this training is regquired if plans are to be automatéd,
ThlS tralnlng, Levelt states, does not 1mply, howevel,'a

repeated performance which lacks novelty ir the sk - 1tself but it
consists of fi=guent use of a particalar_language item in quite }
‘varied settings. The student.woulﬁ‘them either have the opportunity.
to use the same laﬁguage item through the accomplishment oﬁ differcnf

-

- tasks oxr ” use it in different contexts o ﬁse;*
Levelt (:978) states:

". .. The result of automation is that less and
" levs effort is to be spent on-lower level

ps~terns of action, so that more capacity is

1.t for the higher upper decisions" (1978:59).

These "+toper level decisions", which are basically . com-

'lOThe former implies the design of different tasks to accomplish
the same laguage function; the later a spiral approach to.

--language leatning.-. -
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municative, involve'ﬁhe selection of which topic to communicate
and the decision of how the speaker's cOmmuniéativé”infentidns
aré_goihg to be‘expressed through language. Thesefére basically
the ones which characterize commﬁnication as’ interaction where |

language is a means to an end and not «n end in itself. -~ % 2w

Takihg into‘consiaeration the points which were stated above
communicative materials should give sﬁudents the chance of
developing fheir language processing skills so that they can
select, order and pronéunce stretches ¢i language while
concentrating on the meaning which fheﬁ intgnd to-cénvey. Withoﬁﬁ
this skill in manipulating items in their memoryvstore any
5peaker finds his language-processing qqpacity'oﬁefloaded'with
lewer order skills cf selecting, o:dering and pronéunéing. He

- consequently makes more iiistakes or louses the thread of what he

wants tc say or does not simply say it.
For this, Performance is to be definied as an activity

which-reveals the speaker/student ability to procéss”language;‘

where autcmeiticn or its lack heavily determines sucess of failure

in communication.

In the chart, on page, 4¢, it can be noticed that the skillful
learner is the one who either hnas communicativé competegc@fand-

-
t

abilityvto'process the ianguage (upperAand lower level plans
automated) o» who has communicative cowpetence'and is éble to
overcome problems (by using stratégies} tojproceéé the language.
(lower level plaﬁé not automated) | |

The less skilled speaker, on the othes hand, in.spité'of being.
competent, can'have‘his/her performanca-éffected by.fﬁe lack_of

automation. . : . ' R

)



42

It should not be taken for granted, however, that
automation should be the only factor determining well or badly 

performed communicative acts.

How can we then explain sitﬁatipns when even a native
speaker, or a.;earner proficiént in>a foreign langﬁagé, who is
potentially skillful, did not'ﬁerform well? Which factors could
“account for his total or partial communicative failure? And:
therefore for the failure of.léss skilled speakers/learners in

general terms?

One, wh:ch wasvalready ﬁentioned'in the characterization”
of skillful ard less skil;ed learﬁers,'is the guestion of
Eompetence which involves selectioﬁ;i;Peiformance!éan be affécted
due to the lack of knéwledge of the topic @doeé not know what to'_
sa;) or is nbt corpeiont in pommunicative'and grammatical terms
- (dr.es not knOW“how'to.say it in rélation tp fhe tbpicvunder

diszcuassion).

lThe other involves circumstantial aspects specially

concerning the icie or the co-comuiunicator/or the roie of the
‘téacherAin the c¢lessroom. Factors such as the cO—communicator/
t.eacher's constant interferance (especially in terms ofvéorrecm
tion) and the co—communicétor/teacher'g dominant role in the
course oFf the ganvefsation/classroom'acti&ities can create a
feeling of ihiﬁcurity and incapacity which affects performance..’
Ih addition i. involves interpersbnal‘(psycho-social) factbrs:-
The co—communiﬂator/teacﬁer's figure might frighten the speaker/

\ ) .
learner - a f:ct which provokes insecurity.

As a means of illustration we shall give two.examples in
different coriexts: a real communicative situation and. a class-

room situation,



43

~ Situation 1

Set 1 - A is a fluent speaker of Ehglish. He has an’ interview
with five diregtors of a company. All 6f tﬁém look
serious and demading. . A feels inhibited, iﬁferior in
‘relation to the others_and nervous.

The interview stats.

A has difficulties-in undefstandinnghat theirfquestions
mean. Asks them to repeat. Gives iﬁnappGCriate
replies. ’Mékes-language,mistakes{ 'SomctimeS 1§ses:the.-

track cf what he is saying:The intesview ends.

Set 2 -~ The directors invite A to go to a pub. Now; thecy 1L-0k
friendiy. The informal interview starts.

A periorms well.’

 ¢ Si£ﬁation 2
Set 1. - B is an intermédiate student not vet fully cémpetent.but
>cén communicate in theAfbreign lancuace. Students do
group «c¥ik. B-is in a group whe?e the other studenfs are
better:in'communicaﬁing than he is. B does not talk to
much and when talks, makes many mistakes, has difficulty
in formulating séntences, loses .the track of what he wants
to say and is being“said. TeacherlﬁatcheslB.é interrupts -
and ﬁahes corrections. The activity onds.
Set_2 —'Groupg are rearranged. B is now in a grOup whose
| partiﬂzpanis have the same level of'proficiency as he
doesf B participates. " Teacher does not inteffere sé.
mﬁch. B pefforms well. | |

“We "shall alsc have tO‘consider,the*5peaker/studeht/might be shy =
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a fact which makes him/her put much effort into overcoming his/
her.problem and‘consequentlyrdamages communicétion, or evethhe.
rspeaker/learner might not be a good communicator for purely
persénality reasons. The envirohment ﬁay aléo_contribute to
his/her failure, preSSures of any kind and/or a high taskload -

can serve as illustrations.

The_question‘bf motivation also fits in.. This involves
wether ﬁhe student perceiveé'his needs for interacting/
.communicating 6r not, aﬂd whéthér he e;périénces them in tﬁe
form of "wants”ll ofinot. This Spéciélly means that realizing
/ the significance of what is being done promotes_ﬁotivation and

thus disire for interactioﬁ.
In summary,-Performanée ability to p;oceés langdagé -

in&olves:three distincfive but relaled levilg; the level Qf:

automation, which implies'that the speaker 'has fapid and ac&uraté_

aécess to-his language memory anre; the "level of compétence,;

- which-implies knowledge of how language funétioné as.a-syStem and

18 appiied. ¢ rTeality; and thevlevel_of\Interpéréonal.Factmrs

which involive environmental and psycho--social factors.

Due to the integration of communicative competence and -
pPerformance (and the threze facto.s underlying it) communizacive .

materials should cater for:

1. Expesure of students to situ=stions where the language
'is to be practiced - allowing for'meanihgful memory:
storage;

2. Practice invprécessing langus .z elther through varied

B

llTerm'mentiQned_by'Ladouse; in From r.ceds o waﬁts.» System;
Vol. 10, n%® 1, 1982. pp.. 29-37. ' '
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- communicative competence and Performance in communicative

Learning
language

inﬁolves‘
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tasks or ‘recycling - allowing for meaningful 1ongfterm
memory storage, and  facilitating later retrieval;.

Balanced and cafefui selection of topics and‘language

items to be exploited so as to limit task demand ant

maintain communicative interest;

A shift from teacher—-centered to.learner—oéntefedr.

éctivities-to'aliowkfor: indépendence from teacher;

interdependence amOng Students;

.. _ :;ReSponsiblity.

for own learning; S '
o < Tnteraction.

Introdﬁction of a-pSYCEologicai-approach,to'languaéé

learaing whére aspects ofimemory, atténtion;and"

interpersonal relationships are taken into account.

’

Materials involves choosing representative samples of

in useful.contexts on_the'ohe hand and on the other it

presenting tasks tc the students in which they need to..

process this language in order to communicate. )

This is the frame of reference in which communicative -

Learning Materials for a first phase Oral Expression ccurse for. .

the English Letxres Course at UFSC should be desigﬁed éooiﬁat.théy

can meet

In

the regairements we are aiming at.

the following chapter we desoribe the Learning situation -

and identify some problems presented,by available materials

according to the features which we have described. -

il -
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12

PERFORMANCE AND ITS UNDERLYING FACTORS

- LEARNER

Performed well due to his competence in communica-
tion )
- (Knowledge + Ability to use lower and upper plans)

possible sub-reasons:

- Feeling of confidence/acceptance as a language
user in the classroom. ’

- Desire for interaction.)

Performed well due to his ability to put into

practice communicative strategies

- (Lowexr level plans not fully automated)goésible
sgf—reasons: . . .

~- Feeling 6f confidence/accep”ance as a language
user in the clqssroom.

- Desire for interaction.)

Performed badly *r spite of being competent

- Not enough practice in ccanwnication (lack of

automation) RS
Possible sub-reasons : L
1." Circunstantial . B
- teécher's interference
‘- teacher's role fear element
—~ other students' role
PerSOAai
—'did not 1like topic of discussion
- not a good -communicator/interactor

- shyness

" ferformed badly because lzanguage was not avdtlable

in memory store suk .rzasons:

- .task too complex

- = too much pressure from teccher and peers

-~ hot enough training.

- no interaction need arcusal.

Did not perform at all lower and upper.level plans

noc available in memory store due to:

~ complete lack of knowledge + competence
- complete leok of kunwwsicdge on the topic
- complete lack of automation
- inner and outer preséures

- no interaction need arousal.

12

Based on Goffman's (in Laver & Hutcheson, 1972) and Levelt's {1975%.

. -

1.

1. Circuns

SPEAKER

Performed well due to his competence in communica_
tion ' . . .
- {Knowled- e + Ability to use lower and upper pladsy

possible sub-reasons:.

- Feeling of confidence/acceptance as a language’

user in his speech community.
- Desire for interaction.)

Performed w:1l due to his ability to put into

practice communicative strategies

- (Choiceyv i the appropriate sublines to adopt)'
-possible sub-reasons:

- Feeling of confidence/acceptance as a language
user in his speech community.

- Desire for interaction.)

Performed :adly in spite of being competent-

- Not enowcn practice in communication i.. tne given -
contextgdﬁoicq of inappropriate sub-lii=s. )
Possible sub-reasons

“outial ’ o . L

- co.cummunicatore' interference S

co-communicators role {(in th»~. conversation)

2. Tersonal .
-~ did not Iike topic of discussion
- not a good communicator/interactor

- shyness

Performed badly because language was aci _available

in memory s suij-reasons:

~ information load too complex

- too much éressure from co~communicators

- not enough training in communication in the
situation _ _ '

- no interaction need arousal.

Dia not perfégm at all choices of sub-lines not - . -~

. A

activeiad 4 2 to:

. — comp.et.:: Tick of knowledge of the topic

- inner an¢/.tr outer pressures
- no inteiactive need arousal.

~erminology.



" CHAPTER TWO

'EVALUATING THE COURSE NEEDS.

' 2.1. Introduction

o

Beforevproducing;materials it is necessery to find out what  |
."ﬁee§e~ﬁhe.materialu should meet. This inycivee preSenting'a
?icture of the students ehtering the English Course ir the»First
Semester, stating.tbe course Objecﬁivee“andweValuating existing
meterials in the.light‘of‘this description. Aftef ali, there’ is
;no'justificaﬁicn fox bresenting hew_materials if books are already

~available whicir can meet our objectives.

First -then, we will deecribe tha student population.
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2.2. Students Population

We shall now réporf some of the most important resuits
obtaiﬁed by a questionnaire which was applied to ciésSes in
the first phése of the English LetraSACourseiat UFSC;

It was applied in order to get information §bout'the students' "
-past experience. in learning Englishfbpurposes of studying
English, the sﬁdaents‘own e&aluation'of their skills and some

of théir learning expectationé.

Fifty three sﬁudents énswéréd the'quéstiqnnairé.(sée
Apendix) which'consisted of twenty one quéstions. The overal
picture of the recults is summariznd'in_five-tablgs—(sée~ 
Appendix) - o | |

It seems worth mentioning nowever, tﬁat {his present
study is to sqmé extend bound tc be of a speculative nature and
due ta the-limitations of the questionnaire itself might, in- .

some cases, be misleading. Despite this there is still a basis.

for developing a sarious working analysis of the .results.

. Here are the most significant and rep:resentative results.

‘for our purposes:

1. Students' Psst Experience

_Tﬁe great_ma;ofity of suﬁjects.haﬁe éireédy studied
Engliéh for a good awount of timé (3-5 years 48.81%) (1-2 years
24.36%); This fact'suggests that sfudents have some kind of
backérbund knowlédgé in the language and thus could be babeled
as‘“félse beginners". ' o -

" This previous experience in learning was mostly achieved in
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-their experience as negative owing esPecialiy to’é negative
attitude towards the methodolOgy (16.98%); -Hence,.if communica-
tive Teaching is desired, the students shouid‘Be awére of the
validity of being enroiled in a Course which develops communi-
cation, without denying the value of getting some of grammatical
knowledgelof the lanéuage. In other words, a change of

Methodology requires explanation.

2. Purposes -

In reiation to their decision to croose o attand the
"English Letras Course, anéwers éuggasted-that-the ﬁajority.ﬁro
motivated and interested in taking the course.

Those poSitive resnlts or9 corroborated byjthe fact_that'aﬁter
finishing thewcourse'the—studehts wish to apply therr kﬁowlédge
vOf.English either to Teaching (43.39%), oéher activitiés _
related'with English (37.73%) .or Translation (18f90%). Thus,
this suggests sﬁudents shouldrbe ied to obﬁain COmmuhioative
competence in»the language .as they will later-deve10p
professional functions in which this competence is professionally"

essential.

3. Evaﬁggtion of Skill Level

On the cuestion of skill pérformance students were askeo
to grade the —nes whioh rhey had more faciliry in performing.
The replies :iuut of-a.possible 10) indicété that they are weaker
on Speaking 14.60) and Listening Skillé (5.40) than in Writing'
(5.80) and Rezding (6.30). R

This could be = reason for éﬁﬁhaéising_theSe‘skills”in the
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Engliéh Letras Course.

still, in‘the field of the students"péfsonél assessment
of - what is being done in the classroom, students ﬁere askéd
about the types of activities in Wthh they felt more 1nh¢b1ted
Since their previous learning was focused on a Traditinal
Approach it was not surprising that students aﬁpeared tgvbe less
inhibited when performing Grammatical Activities (4.20), Qn{be
oﬁmrlﬁm@ students-do not feél comfor£able when facing the type
of "ansﬁérihg and queStionihg" relationéhip with téachers' |
(6.10) , when Readlng Aloud (5 30) and when talklng to friends
in Lngllsh (5.20).
Perhaps this sugcests phat»if we afe a;minq af-developing.
communicatinn, there should" be an attempt.to avoid "asking-
.answeringesituatiéns" o1 zny other similarvactiwifies,Asuch~as“
,Rgading éldud, where an artificial atmosphere is possibly
created;'*Moreover,'if‘studentsqdoTnot;feel,comforfablé When
falkihg to friends (possibly_classmates)_iﬁ English, énd~yet ;‘
coﬁmunication.cén only e accoﬁpliéhed with £he présence'df
~more than one parti“ipant,.thefe should 5e a-concérn to promote
activities whicih, are likely to lower students' inhibitions and

increase interaction.

4. Learning Expectations

When asked to express.theif opinion about éourse_Design,
their responses showed a desire to havr . their course especiélly
focusing.on the development of Listehxmg‘(8.l0)_and_Speaking
(8!20). However the rates obtained i Grammar (7.56)_and

Writing (7.70) were also quite high.
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In corroboration with this, a.preference towérds the
development of Speaking and IListening Skills‘isvalso hoticed.
In relation to the skiils_tﬁey expéct.to‘develop during the
course Speaking (8.80) and Listening (8.70)_wére the 'leading
items.  Despite their preference towade-thése two skill areasﬂ
Reading, Writing, Grammar and_Translation also obtéined high
- rates (out of possibly 10).

- This sPéCially suggests that there shOuld bé éohcern to cope
‘with these different skill areas from the»beginning of the
Course and that éommunication should not:be negleéted even in

the first stages of learning,

When asked to give pérsonal opinions on which bral 
'-Acti§ities_they would.like 0 perfora, their ?referende for
:‘Ereebconversation Activities was evident. In Splte‘ofvtheir‘ﬂAu
imp§rtan¢e and meaningfulness,fOL the developﬁent‘df_Oral Skills
this Qén be_hardly,be»applied.to 1false—5eginners; On tle
éthér_hand the rates obtained in Giving'infbrmation (6.8),

Games (6.7), Interviews {&.10) and Problem-Solving Activities

(8.05) suggest that students might be interested in developing =

them. Since these can be developed ror fdlée—beginners,with 
some control. . They may’also tuin out to be‘Quitevmotivafing as
ﬁhey can give sﬁudents the chaﬁce to aeal with theAlaﬁguage |
' meaningfully despité their.limited‘knowledgé ofﬁvocabula}y and~

- grammatical items.
In short we can make the following generalizations:

The Engliéh Letras Course student:

—--is not a 'general 'student’, -
which means that his
- objectives in learning English
go beyond the mere acquisition. .
of a foreign language; '



- is not a beginner student of
English, as he has already
learnt English in Private and/or ..
- Public Institutions, but he
is a "first phase student" 1n the
course;

-

- is likely to have undexrgone : : )
a learning process focusec on o ' : S R
Traditional Approaches and '
thus lacks communicative
- Skills in the language:

- is willing to develop these during
the course of‘his/her clasres.

As a conclusion we .¢can say -~ that this attempt tc draw
~ some conclusions and implications fror. the replies produces-a e
ccherent and intuitively satisfying picuure although some

remarks should he made concerning its Yimitations.

To start with the questlonnalxe ‘WS, applled to a limited
numberfof'students, hence results right: ncc »zveal a fully
rellable descrlptlon of the students entering the_Course. This

is one reason to avoid overgeneraiizing these results.

"Anothei is based‘on consideration Oflpcssible inter&ening :
factors which cannct be evaluated by the replies snch‘as:_ |
students‘ ettitudes and feelings when ansWefing'the questionneire;
thelr reacticn towards it; students' degree of seriousness,
1nterest and concentration in the tesk'and possible time

pressure when replying to it.

Finally it'should be mentioned tnat some of the questions
might not have been clearly5understood-thns some unsatisfactory,

unexpected and even unanswered guestictis occured.

On the whole, however,-it seems +iat this'questionnaire

was uscful in glVlng an overall plcture of students enterlng



the course in the.second semester of 1982.

In the next section we shall describe the General

ObJectlves of the Flrst Phase English Letras Course at UFSC.

54
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2.3. Course Objectives

The general objectives of the First Phase English Course
'is to give students opportunity to develop their learning in

the four skill areas.

For this.the Enélieh’classes are dividedvintoiReading/Grammar
classes, Writing Classes; Listening Classes and Oral Expression
‘Classes.

In this first semester,'due to the leve1 of the students,
receptive_skiile,are more emphasiéed, although productive oﬁes

are not neglected.

The Ural Expression Course isttiﬁetablea:over 15 hours.
The classes are adminietred;once a week and last for_ah-hour.
The focue'of this Course ie-on develcpingfetuﬂeﬂts? communicative‘
‘Skills. ihus, the course 5peciaily aims,at_the following.
objectives:' - .
1. Stﬁdents should be given opportunities to ﬁtter apptop;iate'
Wwerds or ﬁsntences.in a communicative contextiand recail their B
basic apbility in using the.language, |
2. Studente should be accnstomed to'performing in pairs Or groups
without direct teacher contrcl._. | |
3. Studehts should be ¢iven oppuxtuuitiés to active oral
‘nroduction of minimal significant»elements of the Writteh
course and oﬁ'iistening'activities,
4. Students should.be,permited to operste orally in clase despite

their differences of levels.

In short these involve low leveli tasks‘(linguiSticallv
speaking); promoting interaction; recyv.:iing of language items

and functions; and providing informatioc. gap tasks.
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In more general terms, the>Courée gives early éreparafion
to the students in a skili which will become important in thé
fhird and fourth semesters. However,.the'impofpancéiof
developing this skill at this eariy.stage shoula_noﬁ be denied
since success in using language'for~c6mmunidation in the iafepw
stéges will be also.depehdent on fhe.students‘ awaréness towards

~their role as communicators/interactors and what this implies. -

For this the orientation that course has adopted should be
made clear for the students.

There shiald also be concern for stating what level the-
course expects students to. have; this is specially for the weak
students atter<iing the first phase,‘fa

Bearing taese general objectives dn mind,-in'the nextf
'scceion we will elaborate a iist of features to base the

evaluatior. of materials on.
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2.4. Evaluation Features

Evaluation of materials is, for our purposes, an investiga-
tion of their appropriatness‘for_déveloping communicative skills |

for false beginner students.

vFor this, three general textbooks - Comtemporary English‘
(1979) by R. Rossner, P. Shaw, j. Shephered, J. Taylor, P. Davis;
Streamline English - Béok.l,v(l978) by Berﬁard Harthey & Peter
Viney}>Starting~Strategies;_(1977)( by Brain Abbs and.Fréébairn5
- will be evaluated élthough our attention will be focused on how
the Oral Expression Pért;is preéented énd‘exploited.: One .
specifié book in the area;of;Oral Expression_— Tandem; (1980) by

Mathews a.nd Read - will be evaluated as well.

We have chosen these four textncnks for reasons we think
“are impo:tént for latéf drawing conclusions on the field cf
designing Communicativé Materials." Our‘choicé caﬁ be*briefly\-~ 
justified in the following way: |

‘- Comtemporary English is a book designed by a team of
‘tcichers .n Mexico. Fo£ this it was expected théﬁ fasksywouldvgxﬂ¥7’
fesamble situations whidh would'be‘closer to-our Brazilian ’_'?s_; 
‘students' reaiity; |

| -~ Streamline English isva‘bOOk weil-khown and broadly
adopted here in Brazil. Forvthis it constitutes'a‘ﬁseful sarple.
to be evaluated; . | .

- Starting St:ategieé is a book which was adopted in the
English Letras Course and_stili_is in the English Extra Curricuiér
Course taught at this University. For this, it would be intere:iing
to make a careful evaluation of this book;

- Tandem is a book which is now ﬁSéd as the.core book for

the Oral Expression Course of the First Phase Engiish Course. *or
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this, it is worth while evaluating.

For each of thesé books a sample of exerciées which Seem_to
characterize the type of practice students undérgo, Will be first
. described in general terms and later-carefully_évaluated. For
this, we felt +he ﬁeed to establish Ailist of features. The
topics could then be stated in the form of the following. |

. questions with its sub-items:

Is the wgy in which the teaching of English is beiné
conductzd compatible with the Course Objectives iﬁ relation
to: | |

- Exerci:e Présentation

- Exerc:ce Exploitaﬁion

- Role ¥ Grémmaticai Items within thé_task“ 

- Sign:*ficance nydrammatical~items'Within_the task

- 3olé of theystudentsbwithin the task being-performed

- Criteria forAevaluatinq st udents implied by thé type dfi

tasks they perform?

This list of fectures will cerve to identify the points to
‘be evaluated.  7%hus, the next describes the materials point by
noint.

-

The communicative criteria (1 - %) will be applied to the samples

in the subsaguent section.
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2.5.-Inﬁegrated Textbooks General Analysis

2.5.1. Contemporary English

by R. Rossner, P. Shaw, J. Shepherd

J. Taylor, P. Davis (1979)

Sample: Exercise 15 (page 75)
Pégeil? |

Unit 3

1. Objectives:
'~ Give students oral practice through a reading and

substitution exercise.

4

2. Nature of the Task:

- Students have to act»out'é conversation substitrciag .
the underlined wéras for thosé\prOQided by the chért.

-~ by doing the excrcise studentsvwiil be déalinq with
the>grammétical cbre of the ‘unit. |

3. Presentaticn

o

3.1. Input Meterial-

- The full dialogue is pfovided. Information required
~for the completion of the task is already given in the

chart in the formwto be used.

3.2. Input Activity

~ Limited to the reading of the dialogue and chart since
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the task to be performed is clear.

The procedures could be the following;
1. Teacher reads dialogue |

2. Choral fepetition

3. Doubt solving section

‘4. Teacher reads the chart

5. Choral.repetition

6. Doubt solving section

7. Students perform activity.

Cues

I*ems to be replaced already uaderlined or writtep in

italics.

4, Exploitation:

Students get in pairs. Rcad and re-read the dialogue

'making the necessary substitutions :

‘Students zeproduce scripted language

Students memcrize the dialogue

Students reproduce tne dialogue from memory.

Prepositions: with, from

of Grammatical Items within the Task , -

Grammatical Focus of the Exerrise

Verb:CaAN/Interrogative

Nouns: related tQ'professions, nationalities, places

‘Adjectives: related to person:: physical description.

Pronouns: Persona/3rd person :ingular



61

Setence Pattern:
Be + Subject + N2
Be + Subject + Prep. Phrase?
CAN + Sﬁbject + Verb + Object?

Who + Verb + Subj + Noun Phrase.

5.2. Language Function

Descr:ption. of People.'

5.3. Significance_Element ‘

- Functions of language itéms'deemphaéized; studenﬁs
‘descrzbe‘people they have not seen using 1éngua§e oA
desCr;ption. . | | |

- Descuriintion is not done to.:fill a need

- lLanguage is practiced fci accuracy of manipulation.'

6..que of tﬁe Students within the-Task:,
Students: 1. Read therdialoéue
| ~. nead and understand itéms in the éhart
3. Read/ListenAto firs£ line:of'dialogue‘with cor—
réct subétitution.
_ 4.-Read/Li§ten ﬁo appropfiate.response

5;'Read/Listen to final answer.

- This pi~redure is likely~td be repeated until the dialoéue

can be cone from memory.

7. Role of thu Teacher:

- Presencer of the task

ottt L 'Moniftor of thetask
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L= Likely'to.provide corrections
- Evaluate students' performance according to the_criteria

established by the exercise.

8. Evaluation Criteria:

implied'by the exercise(s) students' perform

- Success in_performing:the.task seems to be a matter of:
e corréct substitﬁtion |
. correct pronﬁndiation of the given Sentehces-
. Cdrrect entonation
- No implications as to whethef the studeﬁts hévgb

-~ understood the nature of the exarcise or. not.

2.5.2. Stream line English

Book Onev-'Departures

by Betnard‘Hartley & Peter Viney (1978):

Sample: Lesson 14 - "At the Hairdressér's"_(yage 76/77)

1. Objective:
- Give swcua2ents opportuhity to practice Qrél<Skill§

through <rilling and cZmprehsnsion ekercises.

2. Nature of the Task:

¥~vStudentS have to réépond tovdrilling exercises and
checking—questions'about a dialogue

- Modal CAN being introduced through these'aétivities.
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3. Presentation:

- Teacher gives examples in order to introduce the modal

CAN

~ Teacher later presents the dialogue.. -Vocabulary items

pbssibly explained.

4. Exploitations

4.1,

Input Material -

- Oral Drills.

- Dialogue

- Checking Questions

-~ Transfer .

~ hnswers to be given alweady suppliecd by the teacher.

or by the dialogue itself. -

Input Activity

1. A whole series of substitution drills are presented -

and exploited

Exercise 2 - Students préctice difference between.j'

| Affirmativé ard negative forms (CAN/
CAN'T) |

3/4 - Students practice inflexibility of the

modal

(62}
i

Extended Practice

6.—‘Introduction of CAN + different lexica
vérbs

7 - Teacher‘ask queétions_

8/9 -~ Students ask questions.
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2. Students listen to the teacher and understand the

procedure to be adopted.

3. Do exercises (drills) according to the clues given

by the teacher.

4. Téaéhef writes Interrogative, Negétive and Affirma—.
tive Sentences on the blackboard. | |
;'All'tﬁe steps described aBer play the rolé:bf én
| introduéticn sectioh'SOIthat'the Dialogue can

présegted; | | o | |

5. Students read the dialogue:

* —~ Choral Reading o :

- Pair Reading -

6. Students perform orai exer~‘ses in péirs. Ask qués—¢'
£iqns about the dialogue préviously read. (no need
:fof explaining vOcabulary itemélor strﬁétures; Thosé
possibly explained in the presentation of the
diqlogue. .Structuré [CAN] alfeady pfédﬁiéed through B
Carills). - '
7. Studegts do pair.work. (Exercise l5) Ask about
things that ﬁneir bov/girlfriends, fathers, mother, .
étc:..vcan do.
~.Studenté are given the ch;nce_to develop oral
sk;lls since fhey have tz ré5pond td'qral stimuli.
- Language structure -and vocébﬁiary items already

proVided by the teacher.

5. Role of'Grammaﬁical Items within th=2 Task:

5.1. Grammatical Focus of the Exercises
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Modal verb: CAN - Affirmative, Interrogative, Negative
Lexical verbs: speak, swim, cook, etc...
Adjectives: physical description

Nouns: relaled to sports activities.

Sentence Pattern:
CAN + Subject + Verb + (object)?

TO BE + Subject Adj

5.2. Language Function

Describing/Asking about people'é_phyéical or mental

ability

- 5.3. significance Element

~ Presentation bf CAN does not guarégtee tnat students
have understébd its.function
- items are firstly present withoué a context
- Talking aLout.pedple's.ability'is-dot'dohé to fulfil a
need | “ |
- - Language used in drilling situationi for accuracy

purposes.

" 6. Role of the Students within the Task:

" Exercises 1 - 9

Students: 1. Listen to teacher-
2. Understand what was said

3. Respond to the Prompt
EXercise 14

1. Read/Listen to the question
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21 Uﬁdéfstand 
”Sf_Réad;Respoﬁd/ﬁesten to théranswér i'
Exercise116.3 u: K
1. Make/Listen to a guestion
'AFA 2.'Uhderstand e |
3. Respond/Liétén:to what 1is being asked/:

. answered.

7. Role of the Teacher:
' Contrs:s the task being performed (EXergises’i - 9)
- Helper during Pair Work - (Exercise 14; and Tiénsfer
' (Exercise 16) Sections.
- Evalu.i~zs students aécording;té’the,criteriavestab;iShcd~

v the nature of exerxcies.

.-

Fvaiuation Criteria implied by the type of Exercises

'Students Perform -

Success seéms_to‘be_detefmined b§§ 

1. Correct substitutions.done in thg,drillinggexercises.
2..Cbrrec£ answ¢rs’gi&én”in;the Pair Work Section.

3. ﬁorfect prénunéiation of vo¢abu1arj itéms,".:
4, Corre:t in£ohatiOn Qf sentences."

5. Cofrﬁct fransfervof'the]'CAN'Istruchte‘in.thé

'"Tran’er Section®.
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2.5;3.‘Starfing Stfategies

Aby Abbs & Freebairn'(1977)‘:

Sémple{ Unit-1;.(paxa?S—SOf!l
set 2 {EXefcise 1 ;:2)>
Set 3 (Exercise 1 - 2. = 3 - 4)
.Open'Diangue | |

Oral Dxercises.

1. Objective:

'~ Allow students to develop Oral'SkiIIS'through,controlled'

' Oral iercises.

"2w'Nature ol the Tazli=.
- Practice Interrogative,.NegatiVe and Affirmative (short
- AnsWers)Aformsléf the Simple Present'With the verb "to

- . like"™ in habitual actions.

3. Presentation:

;;3.1{ Input Material

- Exomples, charts, dialogue and prqmpts.prOVided by the
' book.

- Inforaation to complete the task aireédyvprovided“

3.2. Input activity -
- Set 7 - Exercises 1 - 2
Set 3 - Exercises 1 - 2

1. TeacherhxeaQS,examplés'pfOVidedmby_the,look';E
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2. Studenﬁs repeat

3. Teacher solve probable language doubts
4. Teacher reads the chart |

5. Students repeat |

6. Te:cher solves probable language doubts

7. Students perform the exercises

- Set 3 -~ Exercises 3 - 4

1. Prezentation not reqguired -

2. Teacher asks students to perform the activity

Open Dialogue

1. Te:cher reads uncompleted diaiogue
2. 5tudants repeat | |
3. Teacher s=3lve doubts

4. students get in pairs

Z. Students perform the activity

Oral Exercises (1 - 6}

1. Teacner reads the examples (prbmpts)
- 2. Students repeat
3. Teacher gives other rrcupts

4, Stuients respond to them.

3.3. Cues

- Items /structures to be dealt with generally provided

by ex-mples or charts.

4. Exploitaticu:

- Studerts get in pairs.  TFollow the example.
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ask questions. Respond to them. (Set 2 - 1/2

Set 3 - 1/2/3/4)

- Students‘produce scripted language.

Students get in pairs. One student asks what is

"written, the other responds in accordance to what was -

asked and‘whét is going to be asked.
- Studeﬁtsiproduce structures (Open Dialogué)
'already ptaCﬁiced.
Teacher reads.the prompt. Stud:nts give ihdividuél or
Choral re5§onSes. (Oral Exercises)
- Students pfoducé structu:es ffom oral prompts.

of Grammatiaal'items within the Task:

5. Role

(93]

'._J

Grammatical Focus oi the ﬁxercises

Verb Tense - Simple Present

TLexical Verb - to like

Form - Interrogative'

Affrrmative - short answers

"Nouns: coffee, spiders, etc...

Pronouns: Personal: 3rd person sing
3xd person plural

2nd person singular

Sentence Fattern
Do/Does + Subject + like + noun?

Do/Does + Subject + like =« verb + ing?

Yes,II do

|
< he

does
she

w
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No,(l don't
L4

he doesn't.

e

I think <I;t's all right
Lthey‘re

-<
1

He thinks (it's all right.

!theY're

" 5.2. Language Function

- Habitual Function.

5.3. S8ignificance Element

- Talking about scumsone's preferences is not used to
fulfil a need

-~ Language Practice for accuracy manipulation.

6. Role of the Students Within the Task:
Studénts:

Set 2/Set 3

1. Follow Pattern
Read—Ask/Liéten»to question

2. Understand

3. Respond/Listen to answer.

Open Dialogue

1. Read/Listen to question B

2. Responds-Reads/Listen to answzw,

[t R e R I T N v FE
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Oral Exercises

1.
2.

3.

7. Role

. Listen to prompt
Follow written example

Respénd to prompt

of the teacher within the task:

1.

2.

Presenter of ‘the task
Helper and monitor - possibly makes interventioné/
" corrections whenever necessary

4

Interacts with students (Set-B‘; )

Evaluates students performance according to criteria -

already established by the nature of the tasks.

'8. Evaluation Criteria implied by'thevtype'of.Exercises'Stuggp§i

crform:

Sucess, a matter of:

2.

Sample:

orrect manipulation of language structures

Torrect sunstituiion of language items

Correct supply of answers

Correct pronunciation

(Correct intonation.

5.4, Tanden

by Alan Mathews and Carol Read (1980)..

Lesson 1A/1B (page 81)

Identifying Self and Others.
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1. g&gective:

Give students communicative Practice through an

information gap activity.

2. Nature of the Task:

Exploit the TO BE verb, in the third person singular

 'when_describing people.

3. Presentation:

- Teacher possibly inﬁroduces ths activity _ deals with
items likely to help students Qhen performing the.
exevcise.

- Teacher explaiﬁs the nature QE ihe task and proc=dures:

to be followed for the tz.k to be performed.

3.1. Input Material
' - Two sheets of paper (A/B) containing different inforwa-
tion about eight people and their picturcs, une shaet

for stisddent A and one for student B.

2.2. Input Actaivity
- Students read the inforwation they have so that they
can later share it with their _artners.
3.3. Cues

- Information given in note forw.

- ‘Blank spaces to be completed,
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4., Exploitation:

- Students get in pairs

-~ Students tell the information to each,éthef'go that the
chart can‘be completed. |

- Studeris might check the information obtained with -
other groﬁpé.

- Teacher might check results as well.

5._Rolé of G'gmmatical Items within the task:

Vérb: ™) BE/AFF./3rd person_singular

Nouns: related to jobs,'proper'names-and countries
Pronounz - Personal ; 3fd peréon>singular-
Prepositiohs: from | .

" Numbeis: relatad to the peéple;é age

Articles: indefinite A/AN
Sanrence Patterns:

Subject + verk + complement

‘Subject + verb + prepositior + adverb of piace

5.1. Language Function

Description/Identification ox Penple.

" 5.2. Significance Element

- Students describe peoplefs general ch=aracteristics so
that they can complete the task
- Descrintion is done_tb fill a need

- Langu~nge is practiced for Fluency. .
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6. Role of the Students within the Task:

Students: 1. Look at fhe sheet
2. Read (silently) the information given.
3. Think hbw the informatioh can be conVeyed
4. Give/Listen to infOLmatiohk |
5. Get feedback

6. Mark down the new information in the chart.

This procedﬁre is_repeated until *he chart is fully

completed by the participants.

7. Role of the teachexr within the Task:

- Presanter of the task

- Mori:or of the task

- Helper - make intervantiocrs/corrections whenevef
necessary.

.- Provides feedback 1if necessary.

8. Evaluation Criteria implied by the evercise students perform:
_Success in performina the task seems to be a matter of
- appropriate sharing ofAianrmation

- completion of the chart with needed information-



15 Act out this conversation:
Then make up similar
conversations, changing the words
underiined. The box betow wil}

Erse me, Miss

Really? | ‘Ss ‘S@
/ T

Carlos Lopez a thin man, with racing driver : Argertinian Buenos Aires
black hair - ' o : ‘
Yuki Teremoto a small man, with writer ] Japi £ se B Osaka
a brown beard 7
gurt Hoffman a tall, dark man actor : Anirican > Columbus. Ohio
_Sheila Gould atall, siimgirl  ©  model Australian - Sydney
Lotts Fischer " abig, fair woman opera singer Girwan o : Hamburg

.

" Extracted from Comtemporary Enqlish by R rossneer, P;"Shaw,:  J.

'Shepherd, J. Taylor, P. Davis. Exercise 15, kage 17, Unit 2.

)
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... Oh, yes, my husband’s . -

mderful!”

Reall;? Is he?,

Yes, he's big, strong and
ndsome!

Well, iny husband isn’t very
T, or very strong . . . buthe’s
cy intelligent.

Inteliigent? =~
" Yes, he can speak six
wguages. -

Can he? Which languages
n he speak?

¢ He can speak French,
vanish, lalian, German,
abic and Japanese.

Oh!. . .My husband’s very
bletic.

y Athletic?

*Yes, he can swim, ski, play
otball, cricket and rugby . . .
y Can he cook?"
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Jene Pardon?

Sally Can your huskaid cook?
My busband can't play sports

. .. buthe’s ain excellent conk.

Jane Is he?

Sally Yes, aud he can sew, and

iron. . . he's a very good
husband.
Jane Really? Is he English?

Questions !
1 Is Jane’s husband big?
2 ishe ugly?
3 Can he play footbali?
4 Can he speak French?
5 Canheski?
6 Can hesew? )
7 1s Saliv's husband athletic?
B lsheintelligent?
Q Can he speak Arabic?
10 Can he piay cricket?
1% Can he play rugby?
12 Can heiron?

-racted from Streamline English, Book One -
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Exercise L 21
Example: e

I can drive.
{can’'t swim

Writeten sentences.

Depa:tures by Bernard Hartley
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arest Structures .
wrecd et 'b i !} i
ey (do il

xpressions

i, yes. '

'{1."!24‘.’

ocabulary L
car handsome - language
Hm wonderful footaall
i : intelligent cricket.
ay athletic rughy
ok o : excellent : sports

w hairdresser’s
on

‘Tve

e

ny _

wice - ‘ .

anqueges: French, Spanish, Arabic, eic.

T Lean speat E g! sh, but Ican'! speak Italian.
sant speak Frenci:, but [ can't speak Araiic, :

Inventicn exarcise: K - Continue:
s English ' S rrench
tlcan speax English. ' Jtalian
tatian i : Arabic
Clean’t speci It lan. Spanish
: Euglish o ]apm:ese

" 1('an speal En, 'ii<«'1.

g Hoid Uz a R"u.t' cbject. T Looka' thzc me and repeat
Strzssweak (Kan).

~2 objactin a pocket or handbag.
Nowe, | teevit., Stress (kant ).
‘o can’ ; ) ’
Vecaa't s
fecan't see il
he can't see 18
Brey can't sce ih.

b Now hl =t

3 Invention exsrcise: Ccn‘inue-:
Cekdow o . plan
ean seca windew. - T canica
T ’ . ~ o table
" [d RS e, his
Twindow : . charr
Sob e e e, ~onxdio
doar
('“-,-vsturc is usefuthere))

mx \n U e[»
RITRPRTEE
‘im IRIFUAN

Sntoutve s tenanenrion (hand
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7 Nowusag gesturz io indicate o stuccnts that they must
ask you. _

Continue with:
T: ski : . - drive

C: Can you ski? ’ dance
T: Yes Iean. (k&n) sing
. : COOk

T:type - play football

C: Can you type? : swim, etc.
T: NoIcan't. (kant) ' ’

8 Askaquestions:

T: Can you (drive)?  C:Yes, I eaniNo, | can’t. :
T: Can he drive? Can she drive?  C: Yes, he caniNo, he can’t.
T: Ask himiask heriask me.

9 Pair Work. Studaes ask each other questioné asin 14.8.

10 Written Phase.

I can drive. T
You jcan't | ski.
He type. : : o ;
She dance. S ) o
It sing. it
We swim. :
They play te sus. ' .
SCan | I drive’ o Yes, Icar. L
. you § ski? : : No Lcan't, S :
he type? R i .
she danse.” o . E e T ;
it it | ! o - :
we | swim?, ‘ ‘ -
they i play tenais? ' :
11 Focus “.“;,mon on the picture. Ensure the iext is mzsked. ;
Sotthe situzdon. Play the cassette or act out the text. :
92 Listen and Repeat.
13 Silent Reading. ’
T4 Questionand Aravarn
Is Jeaie’s husband big! : , .
Is b strong? : ‘ . ;

5 e ugly? e
Can he 'n.u/mc!b' 1?

Carnhe 1 .t-l/ cricket?

Can he ulmu rugby?

\,ﬂ?l 12 12 ¢ l:.

Canhescwe’ - .

Can e tron?

hu\ band ati

,.u' skt Daltan? Freneh?
Cm he "l i cricket? vivby? footbail?
Can hre tron? cook? «

15 Pair Work.

16 Fur hor murv o Get the studentstoask eachotherabout
v tinnds 5, fc,uh';':}, mothers, landiadies.

velass or for hor 1cwork
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2.6. Evaluation of Textbooks

2.6.1. Introduction

In the previous section we have described the materials

in the light of: Exercise Presentation and Evaluation; Role and

Significance‘of Grammatical Items; Role of Students and _

Teachers and criteria for evaluating students.

In this section we shall evaluate the materials taking

into account the features above mentiorned. However; we also

felt the need for establishing some comwunicative'briteria to

base our evaluation on. For this we sitxll aim at considering.
. . . L]

. the foliowing questions:

-

‘Do zziivities present an Infcrration

Gap Ingreedient?
Do activitiés present a choice Element?
Is there a SignificanceAElemént Qithin the task?

Are mistakes likely to-occur? If then what is their

gignificance for communication?

Do activities allow £for interaction to occur?

Are activities varied?

Having these in mind we shall next svaluate the samples

of exercises.
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2.6.2. Evaluation of Integrated Textbooks

Purpose of Exercises
In general terms it seems that the purpose of ‘all the

exercises. is simply to developihg studentfs ability to produce

"accurate" language through the reproduction of samples given
This, however, does not imply that the

.by the exercises.
exercises should have no grammatical purpose.

1 _ But. it &uss mean that grammatical objeétiVes'can also be
achieved by moré'authentic communicative work, specially in Oral
Activities. 1If communicative coﬁpetence is being deve10pe61
grammar has_been nécessarfly'takeﬁ care cf. T .

Eveﬁ if develciing communicative Tasks fér falée“beginners_méans
"controlling® Lhe presentation ¢f language items to be . o
exploited. such a ¢ontrol need not amount to a meré reperucfion

of scripted lahguage items.
For this reason, the purposes to be achieved by the

"successfiel" completion of thesc exercises full short of those

established for our Oral Expression course. We, above all, aim

at developing students' communicative Skills in a foreign
. P :

language, as opposcd tce only the lower order skills.

Presentation:
In every exercise the "Presentation" structures the tasks

for the studeuts. In’ContemporaryAEnglish the dialogue was

provided, in treamline drillihg éxercises attempt to introduce

the subject metter in a systematized way, in Starting Strategies

"patterns" were given.
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As far as we are concerned "Presentation" should be a

means of introducing thé task 'but not a ready-made procedure

for students to follow.

Some guidance as to the purpose of the

students are expected to do iéihelpful.' But

- be responsible for what‘they So, some of the

» concerning what to do and the best way to do

by them. In additien if "something" remains

of risk - taking is encouraged. .

Exploitation:

1. Infoxmaton Gap.

activify and what
if students are to
decisions

it should be"ﬁade

unknown an element

The Information Gap element Zaens to be neglected in.thic -

maiority Of the exercises we are considering. This specially

1s due to the fact that the focus is on practicing'cértain

language structures and not on communication.

Consider these examples:

(Contemoorary English)

Who's that small man with a brown beard?

. Thai's Yuki Teremoto

{Starting Strategies)

. Does Neviile like black coffee?

Yes, he uozs.

(Depart.ses)

Can he (Jne's husband) pléy football?

Yes, he ca:..
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In.all of them the questions were askea for the sake of

- practicing a determined language strncture since the student
who asked already knew the answers, since they are given on the
same page. _

 In example 1 to‘bnild up the question'the student had to look
for eomebodY's characteristics. He found those‘under YUKT - .
TEMOROTO - conseguently he/she already knewvwho was the smali
man with a brown beard. | o

In Examnle 2 when the etudent'asked "Does Neville like black
coffee"? he already knew that he liked it because this item was
listed under the YEZ list: of Neville's likes andbdeslikes. |

In Example 3 3 has already read t“; text, consequently he

already knows what answer he is likely to get.

Some of the exerciees do.however,fpresent an infotmation S
gap which we are going to label &5 av"theoretical information
gap", ein:e the information to be shared is actuaily unknownz:
thereiis simplv no.communicative purpose beyond it.

We shalil illustrate tidice +rith the foTJOWan e‘ arpl les. Let'sj 
consider thevcase where the teacher gives the Prompt: "Italian”
and the student says "I can (can't) speak Italian (in Departures,
Exercise 2). This information might be new not only for the

" teacher but for the other students as well. But we have cl”stx”
to consider tha+t what ca ;ond the student to give this. 1nforma—
tion was the exerclise-pattern; secondly this information has n¢
communicative importance as nothing will be done with it;
thirdly it is quite possxble that nobody is interested in the
‘fact that he/she can.or cannot speak Italian.

Also in Exercise 9, the students do palr work and are told to'

k questions about things his /her partner can or- cannot do.
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Let's imagine that one student might ask if his/her éaftnér

can cook becauée he/she does‘not know if he/she can. But‘why
ask this?

Not because he/she wants to‘have dinner at his/her house or
-because“he/she.wants to get a recipe of.th £o make a dish; but
because he/she has been asked to deal»with the structure "can

you...?" for purely Grammatical Purposes.

Thé.same hap?ens in Starting Strategieé, Set 3/Exercise 4 when 
students ask about their teacher's preferences.. Théy might ask
"Do'you like whisky" as a'méans of interacting; éf-kﬁowing
further information abQﬁt him/her but-What will be done with

this? Probably nothing;

It could then be concluded that zome new information mighti
Le being given but in a communicative Approach the Informatio:n
Gap has deeper dimensions which drilling exercises (even if

"communicative-drillings), by their very'nature, cannot tackle. .

-

.2..Choice Element:

In general terms it could be stated tiiat the choice
element is restricted to the choice students have in selecting
amohg his/her classmates the oné he/she'Wants to Work with.
"The students cannot ;Loose'the'type of questidns'they wani to
ask nor how to ask théma |

For example in Departures there are twelve questions they have

to ask about the dialogue (Exercise 14). The students cannot
choose what to ask nor answer because the answers are already
determined by the dialogue. There may be a limited choice in

. how to supply the answer.
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If student A asks: -"Is Jane's husband big?2"
Student B can.say: "Yes". |
"Yes, he is".
"Yes, he is big".
and possible "Yeé, he is big; stfbﬁg and handsomé"_-
because that is the sentence‘Jane uses to describe

her husband.

.In Contemporary English, the étudent who starts the dialogué has

the chance to choose which person ié going tovbe described'but
this chbice will limit the first line'éf'subsequent‘dialogues.
The problem is ﬁhat it.is the only choice they haVe~;3the
language itéms_have béen_already_deteﬁmined as well as the
sentence~patterﬁs‘to be produced. |

The same 'is true for.the majority of exéréises in §E§£E§gg’

Strategies - the students have got to ask "Does Maria like

sunbathiny?" and have to answer "Yes, shé does" hocause thut is .

what the exercise asks for (Set 3. Exercise 2).

Y the trans:er Exercise (Nepartures - Exercisce 6), how- 7

ever the choice element sums to be more preuent sence:

— Students can choose thé partﬁer tolwork with.
— Stadente can chonse the.perSOn theyﬂare going to ask
about. | |
— Students con choose ﬁhe'to§ic5'they'aré gbiﬁg to ask
about . o
i.e; They can ask if this péfsoﬁ can play tennis,
drive; cook,-épeak french and‘any other thing the:-
.might want to know. |

+ The first two characteristics are also present in. Starting
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Strategies (Set 3 - Exercise 3), although there is no choice
" of what to ask.

In terms of the language to be used, the choice-element
seems to be still restricted mainly because students have to

"can he/she + verb?" or "Does he/she like + verb or noun"?

use
in order to do the exercise. Maybe in this-étep, students will °
be allowed to use.language in a freer way, but due to the type

of practice students already underwent it seems that fullf'

structures are likely to be practiced.

In communicative Practice, in ou: terms, thevchoice—
eiement is specially éharacterized by ﬁﬁe opportunity3Studenfs
~ have to mzke apprpriate choices of lawguagé’fof‘épp:dpriaﬁe“7
¢ontexté.“ Thes, 1f the tasﬁ is to be caupleted stﬁdents.should'q~
be encourged to deal with the lah;uage-respurées they have ét
their diSposaliso-thatvthcy‘can "communicate/interact“{ For
this.and cﬁher reasoﬁs communicative matérials_should no£ be |

scripted.

3. Exercise Typology

With the exception 0f the exercise Analysed in Contempo-

rary English, the other two booiks vresent a series of very

similar exercises. In Starting Strategies the whole unit (with
the'éxcepticn of the 1lst Set of Exercizes) is centered on

investigating people's likes and deslik2s.  In Departures the

focus is on whether people can or canr.t do certain things.
In terms of communication it is awkwar.: :0 imagine spending as
much time as the exercises do in order to investigate someone’s.

likes, deslikes and abilities. Of course there are situations
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in which such a phenomenon can occuf. For instance, ypu'might
want to give a present for somebody you don't know very well

.sé you might ask a friend.of hers/his about'he#/his'preferences.
~Or you are interviewing;someone for a job, you ﬁight be "’
interested in'anwing what things this person is able to do.

But in both situations it is not very likély that you would‘.

‘keep repeating the full structure over and over again.

 The poirt to.be raised here is that if over repetition
in such contexis feads £o "automation" it does not integrate
automatibn into the hierarchy of communicative ékills{ ‘Thus,
one could argue that "automation*is a gquestion of lefting'
‘students use and re—use-language items’as a means of beiﬁg
able to interralize and integfate them*into a hierarchy.
But this also 509qeét5 that even if the same structure is tq be
practiced,a varietY'of proceddres and‘tasks arebrequired to let
students see other contexts c¢f us=; letvthém reapp y_f with»a

@urpose - something previously learned and to avoid boredom.

4. Significanza. Element

- The question of'"aUﬁomation" previousiy discussed leads
to the qﬁestion'of "meaningful memorization". Tn these terms
it is worth arnlysing to what extent the presentation and
exploitation of grammatical items is meaningful.' For this thg»f‘

following questions could be raised:

1. Are ‘e structures "Do you like/Does she like?/
"Can youl(do) (this)?" Who is that..."? Meaningful”tbv
‘introduce the habitual/ability/descriptive functions?

2. Are students likely to exploit such structures with
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these topicsbfor cdmmunicative Purposes?_

3. As the-students'btask'is almost'only the over and over
repetltlon of the same language patterns how much
attentlon is belng devoted to what they are actually
mean’ng?

4. Since mere repetition can constitute a "low task load".
in which little attention is required, mightn't this
.provege a eertain indifference towards the;functional
signhficanee of the language items? |

5. Is Automation taking'place?

6. Does “he fact that students have Jjone the exercises .

ot

{de
¥

succ:ssfully guarantee that they will be able to o

in a ~ommunicative Envirconnent? -

~ €

To silart with, let's try lo consider the following:
Negscribing hablts,.abilities-and'peeple'are useful language
func**o“J, but this does not necessarily mean .that they are
useful‘in-communicative terms. = For ’1otan,e, in.Starting

" Strategies the habitu~l function was introcduced for talking

abou: people's pe*ﬁonal preferenc“s. Of course, in real com-
municative situations we tend, SOmetimes; to express something

. ' 2 L '
about ciurselves or ask about somumvdy s preferences. However .
we ten? to 4o this "with a .purpose" and genevally in the course

of a conversa:ion.

You msre at a friend's house.

The»ra will be a foreignerx there.

You: friend is descrlblng him to you.
She could say: .
He is a very nice man. Quite handsome.
See, he's the type of person who -likes

2. . . i : : . ' A C
See Exercise Typology, where the habitual usage is also
explained. ' : ) ] . 7
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meeting new people. I'm sure you'll
get along quite well." ‘

This example reveals ﬁhat "like" was used wifh;a pdfposé and as
an éxtré rémark'in the'sitﬁation. This leads us to'coné1ude
tha£ there is «ot a»réal need to spendla~whole‘1esson on this
topic since it cculd be perfectly inserted in situations in
-which‘there would exist a purpose for.doing»so: are likes and
deslikes a mot.vating topic? In addition, in most exercises
students talk about.personé they do not know and aré likély to
have no interest in. | |

"Describing Peopnle” isvalso quite usefui Tor commﬁnication.
However it is gquite unlikely that yop_desdribe people you.have 

‘never seen befnre. This easi remcrk-is pertinent since in

Comtemporary ¥rnglish thev do not know the persons and cannot
even see, a picture of the peopie being described can it be

motivatiny, then?

- In Departures, CAN is introduced .in the following way:
T - I can speak Fnglish, bui I can't sneak Italian.

If the teacher said "I speak English, but I don't speak Italian"

- wouldn't this have the same effect?

Furthérmore, talking about peéple's ab.lity seeﬁs to be a

‘ - function whickh could be egpioited under o%her,functions.
The'need‘for i5ing "CAN YOUKdo).,.?" “Doerr =he/he like..." secms
to be derived “rom broader communicative'contexts. |

Fér this, if *“he purpose is to develop communication a whole
lesson needn'’. be devoted for thelexploitation of such functions.

" Would then students be interested in inng“thiS? This suggeéts-

that there should he selectidn.of lahguage'items which»have'a
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even exploited through the communication which is likely to be

established between teacher and students.

‘Another point to Ee fackled is the fact that students
are not'given'the chance to deal with the items in meaningful
terms. As we have already stéted, students overreépeat ready;
vmade patterns and especially do nbt have anj need or‘purpose for
using the langﬁage. |
Due to the nature of the tasks student$ éerform it can be -
suggested that very.little effort is réquired from the student,
consequently vrry little m;ght be heing actﬁally storaged.
_éteviék (19752 states that: "a stunent who is‘reciting a
memorizéd dialwaie is not conveying ihformétioﬁ, hence. not .
communicatin§, and not using the Janguage” (34).
- This specially'deséribes the type of préctice studénts undergo
"tﬁus sugaesting that performing the exercises might give |
students practice in how to deal with a sbeéific language item/
structuré.'Althougl this does not guarantee +hat they know the
meaning of what is beiﬁgvsaid/why it is being said or that they
j have stored its and hence does not ehsure that they can reapply
it whenaver hecessary. If you were thekstudent could ybu perceive
the significance of what was being dona and b2 wmotivated to

perform these vasks?

If’seema ihat languagé'use feqdires counmunicative practice,
so if exercisev lack communicative ingredients students can be
not ekpected ‘v be able to apply whatever was learned to a com-

- municative situation. Choosing an item and teachiﬁg'it is not
ienough.to ensuwa that it will be actually l@arnéd,

Special attention has to be given to the language Functional Aspects
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for communicative-Purposes so that thése can be exploited in
these terms.

~The signifiéance of.a language item/structure canndt.be oﬁly
perceived by itS‘mere'presencé: it.seems essential.that.through
the pérférmance of exercises the students can:‘notice its
importance, deal with it for communication and integrate what

was learned into the hierarchy of Communicative Skills.

5. Role of Mistiakes

Low task load deﬁaﬁds might, tb éome exfent indiCafe an
attempt to presrent students from making mistakesT However'the
‘fact that exexilses are éimple and, the students do not héve to
really‘"fhink” «.f what they are saying is not a garantee3that
eriyonecus rerformenc~ will ndt take place nor successful
learning in general termé. Let's consider then how mistakes

‘are likelyw to occur in the exercises.

In Contemporary Englisli, students are likely to make
mistakes of pronanciation,  intonat:ion and onission of redundant
items. (Might say "whé that" instead of "Wﬁo's'that”).-This isf
specially due to the fact that students migh*® concentrate too
much on the subsfitutioﬁ‘of items and pay less attention to

what is being =aid and how.’

In Departures in the first set of excreises the student

does not have any written aid to rely on; but even if he had,

mistakes are likely to occur.
Consider this. T - window
T — I can see a window

T - Plane
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'T -~ I can't see a plane
T - Table ',
S -~ I can't see a table. (but he actually can

$ee it in the classroom)

This mistake can occur, first of all, because of its purely
grammatical basis. If up to this point the student has nbt-
understood the function of CAN, he can actuélly say CAN'T

because in the previoﬁs éxample the teacher uttered CAN in its
negative’form. He can also say: "I can't see 2 plane" (not a
table) becausz he was not paying attention when the teacher said
"table" and all he can remember is what was vpreviously said.

Problems in pronouncing CAN (kan} and CAN'T (kant) and othker

vocabulary item#_might occur as well.

In Starting Sirategies mistakes of pronunciation, intona-

_ion and omission of redundant items are likely to occur.
v vFor instaance, even if the student has a written clue he might
say: "Do he like"?/"Does he likes?"/"Do he likes?"/"Does she

(but it's he) I1ike?", ecc...

‘Our queétion is to what extent are the mistakes which
might occur significant for the students and for their own

learning in terms of communication?

The tiysi polint to be raised iz the fact that, in general

terms, studen”s do not have to "think" over what they are saying.

The second is to consider same type of mistakes likely
to occur in ctrmmunication. When attempting to communicate we
might onit redundant items, mith choose an uncorrect seﬁtence
'formation,-might'choose inappropriate langpagé items for thg‘

situation or mwight even mispronunce certain words.
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This ﬁight happen because the learner is concgntrating on what
message to convey»father thén on how.to ceonvey it, or éven
because” lower level plans not been sufficiently auﬁomated.
This further implies that in order to communicate the student
undergoes a decision-making process wh.ch will determine the
success oOr fﬁilure of his/her choices. As far as we are
concerned the mistakes made due to the nature of exerciées

students underwent,do not fit in the firamework above described.

Since the mistakes deriﬁed frém highly controlled
practice can be characterized as "lanﬁaage scripﬁed mistakes",
mistakes as they would occur in communication cannot be monitored
by the‘tedcher. o '

For these tc take place there must be & pléce for Fluency Work
in Oral Expression Activities: and £hese evescises GO not seem

to focus on Fluency.

Role of Grammatical Items:

..

Each of the books analysed concentrated on three language

functions: Describing people's habits (Starting Strategies),

Describing p=20ople's Abilities (Departures) and Describing People

(Contemporary Enciish).* It also seems that the choice of

exploiting these languag2 items was made_according tq'their
degree of-difficulty. after all, all the three textbooks are
designed fox beginners. |

. The fact thét language items are selected, Qrdered and later

recycled reveals some concern to save .he students from facing

+

In this aspect we cannot deny the usefulness of learning these
functions but we have already stated -hat some functions of
language might have a higher communic=tive valdé”fﬁgh\others.

B CEIS Ti T FLTE AT A SRR T
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a linguistic situation he is not already prepared for.

What could be claimed, however, is.the fact that choosing
certain Grammatical Items to.be taught is not the only criteria
to constitute a core of a course. It should_bé also taken into
consideration | |

- the type of task in which these will be exercised

~ the type. of demands required from the students

- the exploration of such items for communicative Purposes.

If there is a desire to develop Oral Expfession on a
Fluency basis, grarmar should nof be Eaught for its own sake.
What seems to be lacking in those exercises is this type of
concern wnich Shoﬁldbbe catered fov if communicationAis the

_aim.

Role oﬁ the Students:

'In most of the exercises students perform they are either
undér the teacher's control (as the case when thé teacher gives

clues for the subsuvitution to be daone -~ Departures) or under

the "exercise control (the languace to e used is_scrlpted; or

an pattern is provided - contemporziy English, Starting

Strategies ana Departurces).

v

This Specially suggests that'students;are likelf o éeriorm he
iroie of‘mahipulatwrs of.language»stru:tureé as they spend'much
time cver repeating and.following acertain linguistic item whici
is being-drilled. for this their participation is limited.

Even if they perform pair work,.have the chance to interact with

teacher and students, repeat examples and ask for unknown

vocabulary items, they are not actually personally involved in
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the task being performed;v

For participatioﬁ tce take piace selfuinQOlvement is required.
But as they do mechanical practice where gramﬁéticéi accuracy'
is the aim; talk about-people they do hot know.and/Or do not
have the least in&nestjxﬁ'axiaréimf responsible for the
language being used - it can be concluded that partici?ation

is not likely to take place.

Iﬁ spite of the fact thaﬁ students are'givén.some'
opportunities to.interacf; this interaction remains oﬁ a very
| superficial.level.'vThey have limitedfchoiéés (if any) of how
to ask/give the inférmation and even it there is an informaﬁion.
"gap there sum® to be no need for zeiying on the othér persén‘s

answers. For this, students play the role of low—interactors.

in addition, z:1 the learners in the claSsroom generally
are asking for the same things, using the_same patterns, which
means that.there'slno concern for the 'individual' in the class
- there is no chancé for them to cicate within the tésk being
performed.“(At 1eas£ “hare is nn Lvidence-ﬁhat this might

happen due to . tlie nature of the exercises).

In short, it appears that the students' role is’pfetty
much detrsrmined by the naturé of the t=acks and since these lack
communicatlvé veatures promoting the students' full participation,
the qualities of interaction;vself—envolvement ahd‘créativity.
are not among the possible goals to be developed»within the

exercises.

Role of the iéacher'

In gencral terms the teacher 'controls' the students'
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performance (Departures - lst set of Exercises) but he helps
and monitors students (Pair work Sections) as-weil, sihce he
might guide thim and make interventions whenever he feels it

is necessary.

However, due to the mechanical_natureiand grammatical
focus of the exercises it seems that the teacher has few
choices for - ~ evaluating the students in terms of
the languagevmidiwas;medkm#:ﬁiwasused and the students' role

in the task accounting for individual differences.

In the majority of the exercises being’performed'the
choice to use the language is so limit=d that it limits the
teacher zs well.

For instance in Starting Stfategies gtudents have to use

"Do you like...?"/"Does he/she li%ke...?"; in Pepartures

"I can/can‘t(do).../He con/zan't(do).../can you/he(do).Q.?, in ©

vContemporary English- "Who's tha*..."/"IS he/she..;?“/“Can I have
your aﬁtograph?", | ‘ |

Bue to this,all the teacher has to consider is thelfact4that

they werevuttered but not used cérrectly, |

After all if the students do not play a significant role; the

teacher will not do anything significant either.

Since the parametsrs for “suiccecs ' are highiy détermined
by the task, flexibility and sensitivia=ss in realising the
meaningfulness of whatAwaé performed i=z negiected for ﬁeachers-

" This specially reveals the importance =i developing work on.a
Fluendy basis., This allows students t.» make thelr own décisions.
on. how to deal with the language and it allows teachers to make

their own decisions on either accept cv reject .what students are
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|

For instance take the case of a nginnér studéﬁt who, aescribing

a picture of a'person says: "tallh and another studént describing
the same picture, says: "He is shbrt" (but.the perSoniis

‘actually "tall“).

It seems then that the first response,digﬁte<ﬁ?the’ﬁxﬁ:thatrmt}xﬁng
QMmminzafuM_sanﬁn&zisﬁabe accepted and the second ﬁo be

rejected.

ThUs,_thisvalso leads to the queﬁtion that it étudents have

éome freedom to use theulahguage)-the»teachef'can-alsojchoose

~the best way to provide feedback, (1f miétakeé occur).and

choose which language items deserve ccrrections. . .

The. lasl consideration to make.is tHat'in.thé same way
that we want our studenis to decide uquhat +5 4o or how to do,
some decisionS‘should be left for the teacher into so that he
éan mohitor the students® learning in the best way he wishes.

Criteria of Ftudents' Evaluation

Criteria implicit in the exercises for evaluating the
students basically reveal their grammatical focus on what is
being taught/learned. Since the|exercises aim at developing

|
<

the students ability in manipulating lazguage structures it
seems that providing correct substitutlcons; uttering well -
formed sentences; pronouncing language Ltems correctly and

adopting correct intonation patterns  sre coherent forms of

~evaluating students. At least it meei. the objetives the.

ayercises aim at.

! .
However, in communicative terms, this cifiteria is, at

best, insufficient. It seems that if the focus is on communica-
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tion "success" should be measured by whethervcohmunication was
appropriatly.shared or not. Such a criterion leads us also to
consider: |
- how much effort the student has made in'order to obtain
the desired results
- wheﬁhex language Was usea meaningfuliy, even if little
was used
- what type of personal relationships arised from this

communicative work.

It seems, in concliusion, that if exercises are designea
on a purely grammatical/accuracy hasis, it.is guite possible
that the aswpects relevant to coﬁmunicative/Fluency objectives
" are not given prioriﬁy. Thusﬂ comm;nicatiVe’objectibes are

rnot catered for by these materials..
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2.6.3. Evaluation of the Communicative Practice Texthook

- Tandem.

Tandem is a book which presents Communicative Practice:
Materials and through the exercises it can be noticed that there
was concern for applyihg some of the'principles implied by a

communicative Approach.

The exercises aim at giving students:

opportunity to communicate -~ for this an Information

Gap is present;

- choices of how to convey the message - the language is
not scripted:‘v |

- opportunity to interact ; fcr this pair work takes
Place and the‘need for relviig on the iﬁformation
being given 1is present;

- épportunity‘to netice the significance cif-wnat is Leing

~done - for'this the functignal aspect of language is

stressed and thus used with a purpose.

Due to the presence of these characteristics the students’®
role within the task seems to be specially characterized by
Participation and $=lf-involvement. And the teacher is specially

in the position of making.decisions on how to best preseni. the

task, monitor i*t and provide feedback.

This - ewphasis on Communicatio.u implies that succens
is much more a matter of sharing appropriate information than

using correct language. Thus Fluency work is being aimed at.

i
uio

Now, if Tandem is a book which meets the Course Objectiv ¢
in terms ahove described, what is the need for designing new

materials for Oral Expression if this is available?



102

The need persists because Tandem fulfills some, but(hot
- all the requirenmants.
For this we éan'mention fbur.shortcomings:

- similafity of tasks

- fi

0

titious situations
- lack of task dependency
- functional core of the book not related with the func-

tions exploited by the course.

To start with the activities are of a very repétitive and
" similar nature ~ this does not allow for different types of

interaction to occur.

Secondly the fact that students deal, throughouﬁ the book
.Wiﬁh topics which are not intrinéicaLly related to their
feality might_lower their interest and motivation in perfoiming
them.

Fictitious situatipns are likely to occur and have their place
withih thé:course but this does not mean that there should be
'no concern for des.gning tasks which are closer to the studente;
reality for which success is also a malier of activéting the
students' previous .inowledge of the tcpic. It seems that we
should have-sgme educational perspectives in mind if learning -
is to be focused on the fulfillment of the studénfs'Nneeds as

'individuals' in the classroom.

Thirdly, éveq if communicative feedback takes place,
feedback at the level of the overall accomphishment of the tach.
does not. This means that if‘this feedbaék‘is abéent the
students' purpose in dbinq the task is diminished, since

accomphishing the first task does not help the students to
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complete subserquent ones. - The exercises do not lead anywhere.
j&) : Y

Finally in spite of'tﬁe fact that the functional aspect
of the language is emphasized and carefully reéycled‘through
the-activitieé,.there is a need for_éstablishing a core Which
COpés with the language itemé/functions being learned in the
other skill éreas of the course. This means thaf when
perfqrming these activities the studénts aré not necessarily
bgiven a chance to aﬁtomate items which were previously encoun-

tered in the course.

For the reasons above mentioned Tandiem nas zcertain

inadequacies 4r our purposes.
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2.7. Concluding Remarks

Taking into consideration the three Integrated textbooks
which were presented and analysed wé shall finélly.conciude
that if there is an attempt to develép communication, the
exercises should provide students with language fof communiéaw
tion and be désiéned in a communicative framework.

It seems thét "drilling practice”, even if contéxtuélized, doés
noﬁ prepare studenté suffiéiently to communicate in a foreign'
language. It has its place in the legrnihg-proqess, bﬁt if

communication is the aim students should have to have‘pfactice

in generating :anguage for communication in the classrcom.

If the ~xercises lack communicative Ingreedients. it can -
be concluded *hat the obiective: impiied by such practice -

which is communication - cannot be achieved.

On the other hand, even if some exefciseS’takg into.
éccount'SQmé.communicative Principles, such as thé case of
thiose in Tandem; thev‘still léck sone regulrements which ars
important for the purposes we aim at.

The fact that activities are similar,‘thé situations are
fictitious, the choice of'functional/gréﬁmaniéél items dn‘not
follow tin-= funatiqnal/giammatical core of the course and
feedback is pﬁc-éccompliShed at the level of the,overall.
activity constitute the‘shortéomings of tnis book.

For thc reasons above menﬁioned'it can be stated that
the exerciséa are inadequate for developing the type-of . Oral

Wlork we are aiming at. This specially relies on the fact that

the objectives implied by such a practice do not (fully) meet
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ours in terms of developing a work on a Fluency basis in Oral

Expression Activities.

Due to the insights derived from the evaluation of
materials we can state that materials will be specially

designed for developing a basis for Oral Communicative Skills.

‘In this light we can establish the following parameters:

- presence of an information gap, -so that there will be
a need for sharing information and relying on what is
being said for the successful accomplisiment of the

overali. activity.

- presere of a choice elem¢nt, 3o that students caon

underco a decision-makinag process in terms of how to

convey the wessage.

- development of interaction, so that opportunities ghould
.be given for students to interact among themselves and
with their own onviroomen’” - for this varied activities

and topics are reguired.

- presence of a significancve =2lement, so that students can
neyveir2 the meaningfulness of being able to do the

tasks.

Our objsntives and parameters discussed in this chapter
shall be enco:ntered in the activities désigned for the Oral

Expression caurse. This is the topic of our next chapter.:



CHAPTER THREE

MATERIALS DESIGN

Introductiion

In the previous chapter some textbooks were apalysed
.uhder,spme driteria which'éttémpted to_re%eal thg-lack of,comé
'municatiQe Activities definied in our éwn LOrus. 'Sihéé the |

purpase of th& previous chapter was not'only to analysé materials
on theoretical_gr#umds but to'give some insights which écCoUnt,
mainly. for the production of materials ~ its-effeciancy in

helping s:udents to- learn; the sessions of onr Oral course were

}.J

‘designed haviis in mind the presence of four. elem=ants:
> / )

1. “&zudents' Interaction
2, sS:udents' choice
3. ztudents’' need for sharing information

(Information4gap)

A careful explanation of each of these elements can be found
in the concluxion section of the previous chapter. (page 99)



4. Significant Element students will be dealing with,
Once the criteria for designing materials were established
the actual vadJLtion of activities took place.
The matexials cover a set of czgntcon so:sions, in which
two are introductory,., three are probklem solving and thirteen are

informaticn~transfer activities. The two introductory activities

?...A

were designed to give students’® opportunity to deal_with.already

et

earnt language items in a new communicative situation, aiming,

specizally, at giving

”

tude; -] confldcntw wHen using the lang ge

for oral purposes.

*
2} - b T P H . U, . ;‘ 3 —an .o 3 2 - T N
The problem solving activities are chawvecterized by the setiing

: ’ ° . .
up of a Iictitious problem which can be only solved thrceuci:

logic and thought.

In the lnformdtlon transfer activiries communication procacses

ave stimulated by the exi Leting information gaps which should be

-

bridged if the task is to be sucweusfully accomplished.

With the ercention of the first +wo Jn*VJou~tory activities the

' Reading Course Book™, since

others arehlinkem to the Studgnts
the 1aﬁguége iteﬁs/functionS'which constitute the core of this

book are likely to be expioited through the sessions. This means
that we based cur choice of langucge juuC .ions on those which aﬁ?

exploitaed in the Reading and CGramuar Fart 0f the Course through

Functional Engiisii. Such a choice reveals our concern for giving

0

studer

;.J
Q

ts poartua ty to practice, in
the language functions which were alre.ly seen by the %Ludmntu.

Thus, opportunity for "automation” is wiven to the students.

+

“The Reading couse Book adopted in the English Letras course at
UE

#SC is Functional Englished 1.  Consclidation; by Ronald Vi
te, Nelson 1579,

i oral commaxic tive situation



The language functions in which our course is centered on

are: De

and Rout

The seszsionsg were desicred[tm cover a fift pen-week course,
or one-hiour classes, for an average number of twenty six students.

Those are organized in the following way:

9]
I
}J.
a3
=t

2. Grammeiical items ing from the Communicative
Objectives

3. Communicative Objectives

4, Gramrscical items likely to be exploited

In the Presentation Zectionm the main tOpics'are introduced,

contact with.

O
bt
fu
ot
ey
10}
h
}.J
H
tr

£ o means oOf enabling students 4o S

the task to be later exploited. Ir vough terms, it plays the

role of the "Motivation Step"” whioh is likerv to Le part of auy

communicative acuivity.

Through the establishment of the communicative objectives

(')

there was an atterpt to set up what the students were expected

to do in tevms of communication.

sessions communicaticn i3 pore importaﬂt than
.any of.the specific language iteﬁs which can be used, the Gram-
matical Object.ves labeled as "Grammatlc 11 items aresing fLrom
the Commgnica‘i"é Objemtivés” reveal its_less dominant role in
the task. However, it was important to estabilish what iv:c 5f

:

language was ‘ikely to be produced in order to match matevial




to the students. For this, the Grammatical Objectives enable us

=

to have a summerized view of the languace level.

"By "Crammatical items likely to be exploited’we attempted
to list the main language items which may be.used. Expressions
and "may be usad” reveal our concern for giving

students freedom to deal with the language items they have got

heir desposal in the best way they wisl

Q

For this, the development of fluency and not accuracy is bein

Fach session is then lePfuLly explained in the Procedure
Yection. By reading this the teacher/read der has a clear picture
of how th> activity or activities are ~oing to be conductad, what

both teacher end students are expacted Lo do.

"ias of the took, the sessions are

the four items which constitute our

ol explanacions say how and why such items

1‘ﬂ:ly exploited throuqh th@ communicative

Practice stulants undorss,

Finally, for e<ach sessicn there in a set of materials
students will desgl with. These arve presented in various forms
since the activities are varied -nd deal wich different subiect

nd symbols

m
ol

matters. Maps, charts, pictorial c.ues. tables
hich either the students oxr teachers . .11 use . constitute the

visual aids ¢f the materials.

In the same wayv that some criter'.s was established for the
organization of materials, it was wort: while setting up a body
of criteria for the sequence of activiiies. The presentation

of the language functions/items follow rhe same sequence Of the

; in FinvLLonHA “nglish (1979,




Since the Oral course is constituted by eighteen sessions, in

it

which the first two are "introductory" and do not follow the

text book in guestion, the language items/functions will have
already been encountered by the students due to the fact that

the Oral course will be a week or two. behind the Reading course.

It should be mentioned that that since there are 18 sessions and
the course covers 15 weeks, 3 achtivities can be onitted at the

discretion of the teacher.

In general terms the activities allow different types of

communication “o occur taking into account the variety of

: : A o
‘activities thz students will be involved with.” They also

provide opporiunities for personal relationships to occur smong

the students. Such interactive processes create a contexw

humanizing coreext which.sup?orts the léafning.v_ln all
the activities the students feel the desire to speak bacause‘they
have a purpose for doing so. The same happens with the student

who cu?ariicipateé-in‘tde task as the listener - he‘aléo>has-the

‘iisten because he has a nuwpose for doing sSo.

-

desixre to

In a brend sense the teacher plays, the roie of a mernltor

and a facilitator of the task. The fact that the teacher's

“interventions are reduced to a minimal level and interperson=l

relationchips are stressed, create few or no inhibitions and

o

.

ire- specially zupportative and accepting

For this, the 7irst step towards a Flus=ncy rractice 1is being
achieved.

the information content, the majority of acti-.

-

In texrms of

3 . N . ,
FPor further information look at the
n

which summar:.~os the Activities ur
P

e {page 11Z2-3)
S: name, :
language, fuo ction, major use lass organiza-

i
tien, number of steps and exercisec




'
{

-
a3

degl rmation about the students’ worlid, a

gives Lhem the opportunity to interact, through

.

fact which

something they might be erest in cal”¢“g about.

'tkc Flr t Phas

Since the topilcs were written having in mind
Students of the English Letras Course at UFPSC the set of
A

' 4
O""‘LCYJ_I}.{A .«

In all the cases, despite all the ,anicani features
the activities reveal, the principal Ob’PCLlVG is to use al
means avallable to dﬁxeiop communicative lpberacLlon,

. i
4 c . . . P . . ~
"By riginal® it is specially meant the Session content. For
=R ises, however, consult Visual aids foyr

types of fxﬁvc

o
interac

.f_m

. Holden {(E4.

), Modern English Pu-

4 - L]
(15787 by.A. Matthews, C. Read. Evans,1981:
issions that work, P:Urxr, CUP, 198



12
Name Languoge Fnanction ) £ Class Organizalion jExercise Type | Visual aAcds. ]
sqe Ttems Activity !
1. See 1f you are able Description/Charac~ Sirple vouabulary 1 Qﬂnlﬂ grovp «ork ( S5 ¢ infommtion ~cards containing
to Remembor  (Intro- terization oll  COb- i i ) trangfer throuah {
ductory) jects 2 OOy \ |
3 ] ) : ) ared teac i
4 . i
i
R |
e et
2. Communicate through Description of 1 Class work/Group work | Informaticn —cards i
words and gestures Chijects Sunll group work transfor through| - 5
(int roductory) 2 language use and i
Tense: Simple ’ ) 3t !
Present ‘
3. Do you know these Deseription of . 1 Pair work Information ~chart contminirg
Pecple? {(Members of the Class work transfer through| visual and non. |
English Department) 2 Pair work ’ Interaction visual Irfiovma- i
tion i
Prornu'b 3 i
Verbs and voc.items i
Related to Descrip-— N
' tions i
i
i
4. who are the "dis- Description of People| Tense: SL..{)]@ 1. Pair w.vv ~chart i
tractcrs"? (Teachers of the sent Group work sfer through |-pictue. »f the |
English Department) cnivers, Founs, 2 Group work ’ . visual stimuli teacheis i
: Vero fous reiabid 3 Class work :
© '} Lo vescrivtion . 4 » - !
5. Test your krowledge | Description of a Fla imple 1 Paii v ork : Informition |-map of - iipe |
and memory. . ce (F i 3 trassfer through Schmidt .. reet
X « 4 Eroup work Previous kno\ led .
Place . 3 iass work qae. ..
6. Arrance and bDescribe Verb Tense: Simple 1 group work Informaticn -pictir 1
£ Present . ! r work transfer through | jigsaw 14 _ i
’ Sositions,Preposi-l 2 . mtorsction 703 | for )
n Probler Sclving
g, adjectives, | . |
(related to . : i
the clothes people’ !
war ; and rwhdture . : ‘ | !
in the rcom) | . : . . : ' ' {
7. Get to ;mrm Siﬂta Dascription of a Simple . 1 Pair \wr}' Tnformation ~map of Santa :
Catarina Sta tv Place (3anta Catari- ’ . tran: through | Catarina !
) na Map} 2 interaction ard | Key syabols
: t*mna] Previous knowled| for ecarymic !
o Earases, tives . Cige - TV activities & |
i CURUSS Pt s _J v . oo
—— k. - " e 3
| .. Communicate to Solve | Description of Tense: Simple 1 Small group woik Problem sclving |-siinplifics .
a Problem ~ "Who is Place 1 Present Small 4 map
who?" Des cr.'ilon of r:hd~— Prepositions. 2 Class w
: ) Voo, rtems related to 3 )
. : . description of per- i : o
: SOr 3, . . . i
WES clauses ot
comparative form
4. what a route! Geving Directiors Verh Form. Imperative 1 Small group work Informtion :_.""? c:xrc
' ’ sicions, Preposi 2 Small group work | transfor throag
wteraction and
’ ' : - : visual clues i
RS UV e T rspa . {
t o know the Describing o Piace Fveds forms: sim ple 1 SGr 21 crony vark Inforration ;
Lversity Carpus Giving Directions : through jcanpus ;
' . Inypase zive ) . interaction i
Pregositional. Phrases - R !
Aiverbials of dir : }
tion !
. - .



Lang

ga Function

( to know Santa
Catarina

De

scribing a Place

Gese l.q icn

raition
Ehveugh

J12.Make up your Itineé-— .

Giving Directions 1 Santa CIIL““
3 :
for activiliics \
‘ ;:
13.what a daily Routine! | Describing roles and i caras
. Rout Lres
2
to cl 3
routine activiti
14.Get to know different | Describing roles and | Verb Tense: Simple 1 11 grogp work tables
Unlvex."SLty Life. general facts Present: ' figures -
Slyles {Students from Voc. items: related to interaction and '
Different countries) | the gereral facts sharing of unii
about the students’ near information
routine
15 Cet to know different | Description of "’"’IL-— Verp Tense: S. P 1 Small group work Dicisi Making matim
councries ral facts senc b Information -.ent
(Brazil, Brgl=nd, Time cxpressions 2 el L group work cowntrie
Spain} voc. itans related |
information !
about the different
countries
16."Who ara the twins"? | Dascription of Verb Tenses: Simple 1 1 group work Problem Solving
Perscrs - Prosent t i
e (characters of the voe. ltems - adjectives) 2 Small group work .
!Act;vi{.y) and nouns related to v
Description of the children's charac--
Roles and Routines teristic ﬂ*}d Da~ly
Routine A ‘
17.Guess vhere places Askirg ard answering | Vexrb Tense: Siﬁrple 1 Palr work s‘\ A map
are located Cuestions '
(0.8.A. map) 2 Group work X
Pescription vf Place ersion
3, preposi
nal :
E’o‘.&;ess the itinerary! | Asking aixl answering | Verb Tense: Sinple 1 Small group
‘ Questions -
(Florindpolis map) 2 written

Description of Place

Directions

-

\Lrb

nour: ,prepos

prepositional phrascs

itions.

c;uesu‘ g

tions




"The two tasks enable students to use simple

vocabulary items in a mea

W
s
fede
-
a
(%93
Y
oo
o
£
83}
G
—
o
<
r.J -
o
e
u
9]
)
O
b
I
0]

o
'
$
O
la
)
r+
o
o+
0
jal}
o
9
0]

eleman L presant; this two sectio
all, an opportunity for students to pass through a

stage in which some commun cttlve elements

T o 2 4T < o~ e 2y
Wi.. bhe successfiully inserted.

secti ons attempt to be a link between Struc-

Moreover another concern is to give students
confidence through their success in performing the

results’ can be enpected sicce:

1. tie vocabulary items to be used are simple a;d
probably already known by the qtudﬁntS

2. the structures to ke osed ore eleme 't&'V and

-5 should manage them without difficuity

[ox

nature of the task ig simple and

asically
Soes not throw the students iuto a totally new

sommunicative situation they have not been exposed
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6. Each group has the chance to say the ten names of the objects

.}
?
ot
)
e
Ty

P

group 1s telling the Llist of the names of objaots

D

not drawn

They have ot to identify thel 2 obljects which ar

8. After this each group has thel chance of trving to rscall the

o
il
}-J
e
=
=

£
e

b thelr cards. (i.e.) 8 objects,
| ,

I . . Ymim A s o oy o1ty el . T T N A T oy oy s A
9. The teache., passes around anu Uukﬁ how manu extra objects

they were 2ble to recall.

i)

10.Finally =2a~h group says aloud “u2 nanes of

W

R L S ey A vy =y
Okjetive: The maln

same proncdures- adopted for activity one are used in this

second activity. S ‘

o . ' s . o .y
Objetive: The main objective of this cescicn is to make students
reuss the items already exploited [occusing the atten-

}

‘tic:. on how the students can recall and perceive

1. The teachew lights the O.H.P.|For the first time there'll be

Lo
e8]
6
ot
o
Al
o)
8]
=
P
0
—
°

a seguence of 12 picturecs (8 common plctures




e L

et

A

R L L




[S]

I T FU T S " N ol a1 N PN i N e
. teacher then turns it off, HHe covers 4 objects.
the O.H.P. on. Turns it off again.
. iy . ot Yoy g m s Ae } | ~y i e PR E e A
2. The groupshave the chance to recdll togethery the missi
itens
L o o ¥ i gy 7 3 e - L ) k - v 4
. EBach group says how elements were missi
~ould recall.

forent

will

it

kriows less starts. When all the four ax
teacher covers 4 more.
~ The sanme procedure for is adopted.
- is sione once mere, so at the end nly 6 objects wi
remain uvicovered., .
- The whole class can then say toe names of
their coyresvonding colours
As an introductory the teacher can flwah LOoveEr
ohiect. He 1hmu mav ask the class,
re in the card?® The
the acotivity

TP o e ~ ey
Srugenuts reuse

A onew elemsenc whl@“

- gquantities of onjects.

In each

re'll be 2
udllt L,lO

in a whole,
he drawn twicezntiL~L<#Lr@ntstﬂjj_'1ave he
more than oncel .,

E}_
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2.
3, ﬁuj@?tlvﬁf - colours + {(nounj
Phrase: 1 -~ article + colour + noun
2 - definite article + noun
4, Numbers - {(Determiner)
Phrase: 1 -« number + colour + noun
2 - There o he + number +

¥

X

T,

s T

+

e

f the Tas

3

Characteristics o

vﬁ«)ﬂ“‘ﬂ\, said the main purp

tents communicat

(,g_,‘-

A

+ to be verb + <ol

')

ur

[t

colour 4+ noun.

ie

k»e of this sessions

ive tasks. Taking for

ulents have alresdr learnt the vocabulary
ploilted hiere, itnese sessions then might sum
o be unnscessary.
The point is, howsever, that the students will be dealinag -

with

fact is that each veonabulary item is u
the student recails the woud "apple' h
of & fruit but th

and which

. Koy LT T T S S . . e
able o remenbsr that the car is e,

1

of an arﬁJuiary

3

just a matter

could be

‘used to. The

gx=d for a purpose.When
e is nct merily

e name c¢f something he was

£ L: important. . If he is
fmnro instance, it is not

.

s Lﬁ"ween a

colour

i

an object. Any car any colour, but in this case the
elationship between blue + car is impc..uant because it cannct

be any colour expect this one.

N
reca

Moreover when

calls

all

.’;, 3

2 missing cbijects, the

2 "meaning potential" that
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1 3 L T - o ey < g T oo « Eig 3 o e oy ‘v L
is if the orange is missing the fact that the. student says "The
, s not only meaningful put adeqguate

because the orange and only the orangs, is #ue obiject to Le

things which ave, in the context, significant. And that he,.

Furthermore group work makes each member important within
the group. The task of recalling is.not the responsibility of
each group member but a result of mutu:i. cooperation which will

robawly Lo2aed o the successful accomp-’ishment of the tuﬂk,

requires attenvion, and if the grc.ap as

a whole vants to be suvccessiul it hag unt e he attentive,

F?nally, ancther ilmportant characteristic is the fact that

from the teacher. They thenmselves deal

Pt 1 4 - 5 -3 vy o ol A - - <34 . - 5 o - Sy o 4 T o
with the cards and they are directly responsible for what is

Jz

heing done. They ave during the whole sessions,;the parbicipants

re the oroeg directly responsible

Azl

and 1% sucess is achieved. thev

Since we have identified *hree elements which are cruxial

for any

communicative activity

enent is pr““ent, Lhest in a very elenentary

way in which the students are free to hoose who to work with.

oo}
=
o
xa
o
‘ 1
el
&
'r-l
b:
~
s
o
-t
f:‘«
<
4]
-

“he chance of savqu whatever they recalled

: ) I . o o gy ] TR PO, R | o n i .
in the way the want. For example thev can say "Apple", "An
apple”,"l see an apple” or "red apple”. "apple is red”, "a red

o 8

and so ¢i. Moreover how they are



doubts about. Thers

that B had-

level which could be called "linguistic”

might rememver the object but cannot

that » word the

Y

In this sharing of information the t

the studenis

single purpose, any of ths ac

}_-J

be characteriz- -7 b

rememb

125

goint to recall the items is something which yaries and each
student can do this in the way he wishes If on his grdup card
there is a house, a three, a bkird, a cat, a boat, a flower, an
airplane and a cigarette, he can associate these things as they
ware in the plcture or he might create Lituations in which these
items will be in and so on. :
As for the information gap element, it will be also'hx sent
The fact that evervbody uses the'Same card with a set of pichtures
an it does not mean that all the Ln*OTF»tiOu is shared by
reveryvbody. " So, it is very likely thai‘:he students are going
to recall some common items but some different ones. If studen*®
. . ) ,
A regalls and student B doewn't, "cigarette"
onstitutes 2 rew bit of information ard once it has been uttered
an information gap .
a.s0 happan on a different leval,
garette" zrd ziudent B was not sure it he had
mation given by A confirmes something

de 4. H
e

4

cligara B

er 1 istic

linguistic gap g also

hird ingredient

are w01klno together
tions performedvby the.

Ia]

R

D

er ance

n

Yy O ation, reli .

e
op
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learnt i

VO

an

ular

m

eaningf

situation. The calling

s re
by the additicn of new bits of ir
in terms of the general or
especially it

towards the. Flu

Segsion
D

T

Thizs gession has the same
Although some new ar

is to make atudents acqguainted
ive tacsks and to mase them fell

successful

Procedures

Activity One

{Introduction}

Students will deal wit

the previous session.
As a warm up section the teac

Fony

the which werce prev

objects

with perf

Y

126
sortunity to recall already
ully in a new communicative
g is particularly characterized

rganization, this session is
constitutes the first step

ency Practice.

purpose as the previous one.

insaert

o
o

m

oy

they

objects they had dealt in

ks the students to recall

ealt with.



he teachex

b=t
™D
~1

can ask how would describe an

A A

they

the whole c¢lass it can be

1

describe !

ot

W

can

the obi

o

small, colours, shape} and its utility

-~ that ig what can be done with it.
Tt's important toe make students aware of the fact that there

in ordex

Some

{1

e
233

4]
o
o
o}
(T
o3
.

s get

.
(o5

cards

o
k
;,..I

D

student

Student

When th=> oblect is

picks up anct

- The activit
at 1
During the

groups in ©

to

clue words

‘rlayine the roi=

round sguans
~ vy 3
in small
3 - ety RN A e o e
in sach group takosg

looks

her

y 13 finished when ¢

rder

in which some descriptive words will be unknow
problem they have got to do

what they msan.

such as shapes can be given to the students

rectangular

1.

group there will be a

facing down.

NTNG .

it back in

then describes it to the rest of the group.

1

wuen

and

student has a

card.

“1dent has described

n
1

east two objects,

activity the teacher can circulate around the

TO gsee

how the task is being performed anc

e students if necessary.

can be done in.a slightly differect



Af"

mannex. “i:er-aLL'*ﬁa agroup
each group selects one objec
groups .

The group has some time to 4
chiject will be described.
The group can choose & perso
students can take part in th

oy

Each groupn can

when one

4 A

tivai Ly

have in

1.

[P SN S
etivilty

4

yet

Lt
]

s |have described some obijects,

£ to be described to the othe
igcuss among t“em“elves how the-

to describe the object, or some

14

twice. descriptive ses-

other group gue

0]
4]

€5

the object

ve not dealt with . Conserus
incraazad, since in thé firstht
somz objects to be described;’é Ea”tér which was ofF qinat
ip in the ilective prodess of |elther description ox guessing.
W siﬁce'the objecrrs ars not ntvzssarily'unknOQp but "new” the
udents have to put in to practice all the strateglies they are
le to use since no "words" will Lc allcwed 'Student% will be

only gestures

mind,

Students get i groups. Bac
On each card there will be 1
For instance: 1. a shelf

2. a waxdrope
3. a cooker

a wig

Fonls o

<
e

in oxd to express

h student redelves a caxd.
0 objects
6. a frying pan

b

b}

ox of matches

pencil

a needle
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5. a wellet 10. glasses

. One student selecsts an umjoct to describe.

2 i}
He/She describes it and the students either rec oqnx ¢ the
object or utters says its name.

3. Bach student describes ons chisct,

4. P be 5 or & objects scribed.

5. The teache. then. passes by the crouvs, asks them which objects
i 1 ol

3 [ T T T evnny Ao Tm ey ST - .
were descyrised and how many they were able to name.

3
0

, he/she can have an idea of whié¢h objects the majority dc

not know thns name of .

o~

6. Then he dersaribes an object and uses gestures.

£

- After describing izl&zgivessﬁw'ﬂ*tstr~ chance to ay the “;nhﬁ“

D

which oorresponas Lo the Objzcts. And sees 1f any of tne

is able to name it. If not he gives the corresponding

Linguistic label. If he wishas he can ask students to repea

ot

it and.can write its name on the khlockboard.

~ The teacher can adopt the sane procedu-e with the others

escribe one object more Phan once (but
gpacing this cver described items with others).

1 - A

~ This can be wone as many LiTAg as the class time~talle

Justification or the task ' : : o

i

Due to the wev in which this section is conducted and exploited

he ralised:

gt
()

two very interesting questions can

- How cowe students are exposed to bits of language which

w

they wight not know how to handle?



- And what iz then the pu
These two gquestions are certain
4
First of all evervy session of

this

rpose o
ly paxt

doilng so?
of the same problem.

COMXE

~tempts to develop

in the students the sbility to communicate in a foreign language
and for this students have to be exposed to gituations in which
the n=zed for communicating is real. Now, if we consider that com-

38 gesture

Ana 1f gestures arve uased an&~hﬁeﬁ succensfully he will then
percerve that communication is ot jrs. a ;Q*TGT of nsing languag
Lu; using glllthe communicative resources he has got to make any
bit of inf@rmatigﬁ meaningful.

Ancther thing that makes -us believe that such a s=ssion is
meaningfrl is the fact that th2 student wight as well perceive
that even 1f does not know much “hat he can be successful in
trying.to comnunicate, Moreover if in this nrocess he is

nteracting with his partner ox }gfhnerﬁ he has got the
responsibility of transformin g whantewery he knows into‘sométhizé
meaningfull to the others. For instanc, if the student is
trying to describe a cilgarette and if i« says "you smoke.it”-and

if the others do not know what

-

ng communicative value for

what Ysmoke" means he i

},..

1as alsoe cgontributed to

situation

P
S

them.

5

hl

in

. /voc,

meke"
But i
Nnet

colh

which "mesningful informati

IS B S T
wnlcn ne

17

PR

n

on

is

accomphished strategies have got
res are oae of these strategies.

has to comnunicate

iiems, ot to put

make himself/herself undersbhood.

sentence has

the uses gestures to

<& being COLMUﬂlLuL’VG

ogue's L process.

earning



Oux last lcation

justif

activities to’

student has to respond to

1]
g
o
s
@

gestures will be

to describe a person and has

has forgotten both

gestures to mak: himself understood.
clue others micht decode his informat

and then protér“esref interactio

again

2lly important.

words he

n

(98]

3
2

many of

in oxder to commur

For examplé 1f he

to say this

person has curly

can perfectly use

And through this visual

into linguistic symbols

and mutual are "unchained".

heln

Students bha

Student.s

describad.

se

have to
0 make themselves
type of ob
. stu

cigarette the ge

lem;nt

Informaivion Ga

L T st e e i . ek

joN)

Since the g.ou
will be the need of

select whico echt was

exists another tyo@ of

recoge:zed

- - LA
noTze Lhe =

Ject to be described (i.

ents can choose

decoding the informa

informationjgap in

the cbhiject d@ac

rsons to work witi.,

.AL.-

selecting the object to ke

gestures will be more appropria
~ even thouvg¢h there arve limiu:

e. o

ures forx "smoking'" are essentialij.

the objects to be described tlhere

tion given in order to

described.

which the students

ibed ot know its nene



This gap can be eventually bridged through the group

participatiocn {(if one st. knows 1ts name) or through the

5 par rticipation in the task.

Interactions:

1. ist level - utud“wﬁ ~ student
2nd level - group - group

3rd level -~ teachey - class

- 5ts have gol *o rely on each otherw

~ 8ts. have got o interact, o in the sharing of informwez--

ticn or 1o tha decision-maks

(Activity 1-7)

A N T 4 “.. B O T PRt N 4o : ‘
- Teaschier has Lo interact with situdents if he wants to be:

The dev Plonm»nt of the shudents’ communicative strategiles

o3}

through activities which qlve students opportunity to share

information in a V»ﬁbal and non-varbal iform.
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Seasion Three

"Do you know these People”?

O
n

s

teacher will intro-
which is "describi ig

-

however is not related

ot
o
s
i
:‘:
( N
ﬁ)
[}
Q

ha*acterlelc but rathexr to general

information about perscns such as name, job, age,
The teacher puts on the’'cior head projector the
Gzpavtment - or & gecy etary) and tells the stude.ts

w0 get in groups and possibly imagine herx charac-

~eristics. A cluve 18 given: She works at the

‘English Deﬁartmentﬁ Teacher helps the groups to
i1l in the items. |

Then as each group ﬁéys the things they thought of,
teacrer warks the difforent  answers on the black-

board. ' Then the correct answers are gliven and
students have the charze %~ see how close they got

to the correct answar.

Thiﬁ prescntation ig a kind of guess ﬁ g game in wnwcn “he
sts might apnly some porvious knOWLQ”gO they have of the
subject - the main burpoJ&>Mowevaf is not really to gues

but make students acguainted with some voc abulary items

and structures whiclk are likely to be_practiced in this

session.

wmuatical Ttems arising from the Communicative Iﬂect VS




Name

- Job

Office

Hours
JANCRW 3 Japs ]

Marital

Name -
Job -~

Office

Hobkhis
i
i
'
;
i
- . .
Teacher s Answerx

Antoni. {Toninho)
technician of the LAB

Hours - MON - FRI

14:00 ~ 18:00
18:30 — 21:00

[oN)

ey
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In terms of language use, quastion forms are not Yﬁq red

1w oeventually use them, -~ In order to share

although students wig

1

the unknown bhits of information students have to use

o)

descriptive bhits of language in affirmative sentences

Grammatical Items to be . possibly used wy the

By

- i
. - ) | s 1
By the sharing of 1nformat%0n studznts should be able to

complete the chart successiuly

tudentgs

n

§
ot
O
0
—
o
.t
Q
ol

-
ot
O
et

el
=
O
~
rn
0
b
i
=

a
9]
-
o

‘preseri - 3rd person sing)

»
- ng - he, she)
-~ 1 3ing - hes, her)

- NMumbers (according to the sqge of the goerseon in

- hours

He/Sha is a/an x
He/She woTks on x5, ys and zs
from % to vy

'he/sne is married

single

He/She injoys + verdb + ing {+ obiect)

likes



the

pProceduras -~ The task itself

Letivity One .

~ Students get pairé‘

- ach student is given a krwe of paper containing d*ffffhﬂt
plecaes of information

(st A gets information A
st B gets ianrﬁ&tion E}

-~ Students then have to find out the information which they don't
have at their desposal. ’

- While students are performing the task the tescher should
circulacte a.mund the class to p eny student whoelths: a
or secms 1o b having probiems.

Activity Two

- As a fexdback session the teacher might ask st dents to put
sheets aside. A chart may Le pttion thé blackboard with no
information written on ik.

- Students form gmall.groups (5 or 6) students.

Each group is atked to supply the correct answer for the
missiag thormatign.

- Studsat® Ly e mem;alb/“ liowed to give a look at the
sheets if tie teacher notices they ! difficulties in
recalling the items

-~ Problems of pronunciation aend formation of sentences may be

S

solved at this stage.

I'T\ 1—‘

1“71Ly’

{Interactional Ac

.

Follow up.

tivity)

FY
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Name

Neusa

T

mlizabeth

N
20

{
secretar Coordinator]
T do C
: o of the
j of LiTE ! English
i . } -

Corse

Office

Hours

MOW 1O FRI

MON TO PRI

08:00~12

14:00-38:00

Maritcal

&
1}
!-—.

Status

Married

singlie

5]

5
H
F‘.
ot

Bobbies

swirning

S
| RPN |
j promen AT
f

reading
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Student B

i
4
g
i
! -
Name - ‘ Dirce i Birbara

Job . jtechnician isecretary chief of

n

of the LAB o8 the DILE the DLIE

{

: |
pae | | , . 3 41

Office | MON TO SAT _ MON TO FRI MOR/ TUE/ THT
Hours 07:30-12:00 ' 08:06.-12:00| . ] 08:850-12:00 |

14:00-18:00

Maritail | ' t single ! : Maxiiad

Status

Hobbies - |oardening - idoing e | doing

AR [ PENRRTN wt B el R e~
naneratt water souts
!
. !
.
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[

TE

U

there 15 still some time left the t©

3

containing a list of interests,
Such as: reading, watching T.V., going to.

‘T

\.J

out to eat, pla

ball, swimming, jogging, golr

listerning. to recor

Eng11w0, travelling, shoppiﬁ ’

ng to the movi

, dancing, dolng housework,

i_-i

-t

eacher can give a sheet

;iuCQE, COOX cing,

es/theatre

etc...

~ First studepts have to write down'EES or NO for the activities
they elther enjoy doing or not .
There shoul? be some extra Space with the student wants to ad
some more achivities he thinks ave utexm¢“lngo

- After doing chis the students circulate around ‘the clasz
iistening to eéch other's por%onaJ likes and desliikes an tov
find the studen. <or stuaents vho have similar pretercences to
theirs.

- The act%vity finishes when'tbL students have identified this/

“these persons.

Activity Fourx

~ Consolidation:

As consolidation students may he zsked to wilte, in full

form, o wvai=i: ph containing informetion about one of the

persons of the department or

have similas preferences,

haracteristi

about the par

tners

informotion gap is present

1. The studosos might ward the information bec
anything -hout the persons.

ause they do not know

GO LN

ongybdll/footha¢l/ tennis/basket-

studying



\
d Ché L

(23

-

The students might nee nformation

somathing they already. Lnf4 but are not

in oxder

a 100% s

11

1472

to check

re

-

3. As in most communicative situat: ions, it is not necessarily
I .
! . ’ :
the case that evdry item of information is unknown to all
. , :
students.
t
The three levels can be covered gince the students are dealing
|
o ‘ R o N -
with real pcrsoms who are or will be part of their academic life

Moreover the students have a‘visHal clue so they may reccgnize the
perscn -~ the type of infarmatlontlikely to be already known are
the items which are relaeted to n%e perbons names and job.
i
- The cheoice~e’»~ment is present TS well
In terms of “he students behajinuf they can:
' |
- cnoonse tne person they aﬁn going to work with
- chfuqe th group they 3rg going to work with in the
feedback sessions
- choose the perscons to talk with in Activity 3 - Follow
Up
- choose tha perucn to wilte the paragraph about - conso-
lidatiovn.
In terms of the language items to| be used students can:
~ chnose how and what informution (taking into consideration
the 3 lgveis of ‘infox matlgn gap mentioned above) is going
to be o
- despite the fact 1‘1e are some restrictions concerning
the ty~.: of language to b? used, students are free to

commur:. Z2te using the language resources they have. at
their disposal.
In terms of £11_~.1(;,-113 |
~ knowing something ”poss;biy new" about_somebody in the




gives studeats to chance to reuse the gram./voc., ltems

departuent (which will poss 1b¢v be of some helps for

the students) gives them the opportunity to interact

with a new situation which is that of now being universi

Working in pairs gives them the OppOltunltv to interact

in real terms, since there will be the need tcrely on
the information given by the partner. In addition each
pair-member plays an impor tant role in the task since

for

0]
0
=
o
4
s
U
et

the information each of them possess is
the an~omplishment of the activity.
Knowilng scnetthg ahhu* the students' class mates give
them *ne oppertunity for rnteracting among themﬁclvég
in a classroom enviroxment,'making‘them feel that the
class contt:vutes some Lind of community in which i?s

wmembers should know scmetning about one another.

feedback session {Activity two) students have got to

the information already chared in theprevious activiiy.

-

“them in a wmeaningful and purposeful wayv.

Significance EBlement:

interact

The cesslon, fOL its information lcad, enables student

[
oz
L.{

covgh classroom activities with theilr university

environment.

o]
po)

to

o3
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"Who are the Distractors?”

~

The teacher sticks the picture of 3 different people on
the blackboard. These people have different physical

FEach person is given a hame,

LJ'

-

—~ The teachnr gives clues for the students-and they

have to guess, by the description, who is being talked

l.e. This person is fat
Thig person has short halir

®
o
G

This person has short fair hair

r . s p T oy 3
- Than the teacher choose

o~ o G o JU . L S
one student and aw=us

- more charvactevistics of a povson in the

g
]
O

for the class to guess.

- whis presentavion can we evitencad ir the teacheéer starts

s @ sing from the communicative cbiectives

affirmative . statements and

studo

[ o A

discriptive language. items to p“VIOf& heﬁtagk



Communicative Obkjectives

By responding to visual stimulii stude nts}mw@gﬁm to bridge the
existing isform tion gap establisued by the nature of the .

task.

Grammatical Ttems to he pos

i
}.,.
.
},‘t
!
[
0
D
o N
o
b
o
®
wn
(A—
ol
o]
®
b}
g"."

Verbs: to have, to enjoy, to be - 3rd p. sing - aff.
Personal Pronouns: 3rd p. singular (ke, she)

Nouns: hair, 2yes, height, biuld

adiject ves‘colburs {(Black, browr, grey,'blueﬁ green)

slim, heavy, skinny, ;Tump, fat, fair

L, short, medium s .ze

ctive + noun

[ 63!
e
s
0]
~
b

2

She/He + 1s + adijectives + in biuld
She/He + enjoys + verb r ing
(These lancuage items and functions occuxs in

ox functional English I being
followed by students in this semester)

Procedures - The Task Itsclii.

- Students are told that

ot

fe

Yot

o)

( 4
e

S

0

oy are going to talk about some teachers
of the English Department.

- The class is divided into 2 halves.
-~ Bach half is going to work with infc:omation about 5 teachers..

-~ In each half tudeu?s get in pairs.
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Figure 15 -~ Chart to be given to the Students

GROUP A

Characteristics

fa

-

Teac

13

™

A

Teacher B

Teacher D

Teacher B

HAIR

EYES

BUILD

NOTICEABLE
FEATURE

HOBBY

GRCUP I

Teachexr T

Taacher GiTeacher H

Teacher I

NAME :
CLOTHES

HATR

BULLD

NOTICEABLE §

FEATURE

HOBBY
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- Tach palr rocelves Z pictures, of the same person and a sheet

- This pair has to work on the description of this person.
~ The students are given time to fill in {(in note form) the

Y

1aIng )

bt

information (if possble also the

13

- The teacher can help students in this stac

- When this siep is over 5 persons one from each pair, form a
new group.
- In this groug they have to share the information tuey have

about the five people ameng theiselves {each member has =ll

(—f-
o
]
[
o}
th
Q
[t
o
Lt

don about only one person}. Since the plctures
are going to be tikea eaesh stuldent has visualised the charac—
teristics of 5 persons.

-~ The activity finishes when ail <the information is szhared; and

('D

consequently the students' chart is CUm Jeted although it is

1

iikely that the 'persons' names are still unincwvn.

——J
<
®

- The group now is gathered into £ big bal
BEach hal® has a set of 8 pictures, Y of whichi are from the

after group - 2 "distractors®. {Grow

'U
o
4
{;
Q
aad
<
o

]

e

5
D
[ &
6]
[
¢!
h

pictures dezlt with by the B group and group_B is,giveﬁ the
set of picturzes dealt with by tae A group).

— Fach half tskes turns in des ribing coneé person which has to
be identifi>d by the other group. The group might try to
give the person's name.

-~ Afte

fv

all ttz people have been identified each group has found



who the distractors are. vThey also should try to name them.
-~ Distractors are inserted in this activity as a means of
making the matching of a picture with a give@ de% rlptlon mora
challenging. If only ten pictures were to be shown, once the
nineth person had been TﬂC\”n;“:ﬁ there would not be necessary

to describe the last one.

Activity Four

mllf the studants were nolt able to hame the persons the teachesx
can name thoem by giving the perscon's chafacteristicsb

~ The students then match the names with the personc being
&escribedfbg the teachef,

-~ At the ornd i this activity students should have thelx chart

i Mo T d e e e o o oy Fa e e
completed, incluldiac tne person’s name.

9
oy
o))
Lt)
py
0
las
R
[a
}.-l
n
ot
e
@]
0
O
)
o+
oy
o
,_Zj
[+}]
in
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the itself obliges students to use

despit? the fact task v
specific language items, the students have a choice of how to

share bits oﬁ'LAhormaLlun, Thls neans that as far as the
student sharer, sppropriately, the mest significant bit of
information fHrxr each itew, he is free to suy it in the bgst way

he can.
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(For example h

oD

» ‘can  say Teacher A ~ shoxt
Teacher A is short

A ig the teacher who.is short.)

In terms of classroon behaviour the student has the change
to choose the partner, and later, the group to work with. More-

~over the procedures adopted by the group in order to get the

task done is sowething which concerns the pair/grou

e

]

Achieving positive m@u}Lb in an economical way 1is something

which depends on how choices are dealt with whon the students

are organizing themselves.

Interaction

Since students are.directly responsible for the infuima-

flon to be shored any cooperative process derived from this

involves u deep leveli of intevaction and participation.
In figuring out the required informaticn {Activity One)

students have the opportunity not only to apply what they have

@

nreviously learnt to a new situation but to rehearse together

with their pur;;a_s in order to better acccumplisn the tash.
In addi iﬁﬂ'ﬂuss?roup parcxc pation promotes mutual help among the

in ﬂweseaﬁﬁlAcﬁiviﬁy students have tiie opgortunity to woxk
with a new gragp; to be responsilkle fc:'his bits of n‘omhaixon
 to.be shared . ~Furt hermo*u there QXLS s a purpose in listening
to the cother students and to rely on them sence their 1n£0¢mqm
tion is need-.. to aécomplish-the.task.

Activiiy Three promotes interaction between students and
ﬁeacher sinca the process of sha 1ring information is going to

happen at this level.
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Finally, the information LP be shared is not only relevant
for accomplishing the task but i& alsc gives students opportunity

to know something about persong

e

. U2 e

university 111

%

who are

be part of their

They arxe their also-interacting with their cwn reality..

i
i
|
%
|
\

Informaticn Gap Ingreedien

L

|

. C e ' - - i . . .
In Activity One the Information Gap exists at

a

linguistic

level. It is the students task to react to a visual stimulus . and

transform this intoe meanings, factual piec:
. |

!
|

In aActivity Two and Three

. Y . - |
Information has to be shaxred beo:
. i

v doing ities

an Informetion Gap imposed by th

cstabilishing contact with an a@
» : i
Information Gaps worth bridging

external notivation for doing s

socialization in their universit

3ignificance Element:

v

hing the task i

Acconpl s,
to a visual suimulus in order t

language items so that communica
The informatis.: te be shared is

students interact with their uni

28 of information.

i 2 differeunt nat

Of

the Gan is 2 ura.
use ctihers 4do.not have i%x.

the students are not culy bridging

aire als

e tagk itself but they aie o

ter reality. What makes such

far at

th

ot

e

s

is t students have an’

which ext=nds the

Y.

above all, a matter of reacting
produce apuiropriate bits of
tion can occur.

real, a fact which enables

versity lives in the classroom.




Seasion TFive

6}

"Check your Knowledge and Memory"

i1~}
i
o
0
0w
b

sentation: Teacher should briefly review"prepositions”
For this the teacher shows a map of Deodoro Street

on the O.H.P. Some places will be already marked.

The 1st Part of this Presentation will be
“receptive” so that students can review the

-

prepositions.
The teacher can give the rollowing pieces of
iniormation:

"it is next to Do 17 shoe shop.
{Inf. can be rzpected)

"It is nexit tc L.Y.O.
(Inf. can be repeated)

"It is opposite Kretzer."

(Inf. can be repeated)

fo]
T
i
o
s
(1
54
m
Pl
e
gl
4
L.j
e
3

+ Yia Travere,'

*

-~ Students listen to these instructions and say the name of

places being located.
- In the second part the students =hould accually use the preposi-

tions deals ng with the same shops of part 1.

.

The teach=2r initiates tﬁ« activity by giving the name of

o

“the place to be locaved. Students compliete the location.

l.e. "Lunardelli is...
Michael Meynar...
BJbch1 is...

”

Via Trevere is..., etc...

In the 3rd part students mlGhL be asked to locate other
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shops in the street. Teacher might help whenever necessary.

Grammatical items arising from the communicative Objetives:

Students have to describe places in a street, using statements

and suitable prepositions for the situations.

Communicative Chijective:

By using some previours knowledge about the subject

students have to share information in an appropriate way

Grammatic

93]

Verkz: tu BE {Present Tense, 2ud person sing, neutral)

Erepositions: next to

oppveite ' : K

between
Strictures: Subject + =zrb + rreposition + Object
Procedures: T - o

Activity One

- Students get in palrs

g ]

- EBach student receives a2 sheet of paper with the map of Felirp=s

o]
0

Chmidt St. drawn on.
For each .block there will be some clus places, that is,

places which will b

e already located for the students.
(see figure 17 ', page 159 )

~ Students take roles in describing a place they know, from their

©

previous. knowledge, in the street
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o

-~ Students have to share their information in order to complete
the map.
o= Thig activity is finished when each pair has shared as much.

information as possible in order to complete, the map.

Activity Two (Optional}

- If students have difficulty in completing the map they can get

e
§

ogether with another pair and try to locate places they had

problemns with.

- The students can work with as many pairs as they wish in ordexr

to gather all the bhigs of informwcicr which are missing.

-~ The activity is finished when the whole map has been complete..

.

~ The pairs are split up. Students form a semi-circle.

- Tne map of Felipe Schmidt is scheown on the O.H.P.
The whole class participates in crying to £ill it with the

information working from memory.

the Task

e o
2L8CLCE TL

Characts

Choice EBElement:

Students can choose which shops are geing to be first
located accoxrding to the knowledge they have of the road and
according to whether the other student can locate it with only

one bit of information already given.

For example: If STA says



not

Candy is.op?osite Livyaria Progresso and if SB does.
not know where candy is, t.he.inf° given has no informative value.
So it is up to S.A. to transform the inf. being given into
something mranlﬁafuL in oxrder to enable S$.B. to locate the

place on the map.

The appropriacy of the inf. given depends

student knows about the subject and it is

on how much each

thelyr responsibility

to deal with the "choices" they have in a way in which the task
can be accomphished.

Taking intn congideration the classroom organization
studen are alliowed to choose theiy purtners. Despite the fact

practiise dea the linguis

disposal. _ : .

Interaction

the uszag>» of certain language
to applvy thewm appropriatily -

tic choices

atems ot
they shon1.

they have at their

In the process of sharing LﬂfO ‘mation students interact

among themselves because each bit of

tiutes a ciep towards the

accemphisiiment GfF
suggests that students should rely on the

her paxtner.

tudents can later

information

glven consti-
the task - this also

inf. Folng given by his/

the results

The fact that = check with
other pairs shows that students can give each other mutual -
help. This is an important feature of any group interaction.

In this sesgion nts are able to ap

outer reality in the clas

students and reality is being establ

ly knowledge
sroom enviroment.

Lo .
R e Wt d
A5Ned.

also an

prd

A link between the



Informnation Gap Element:

Since students are working from memory, and have to recall
appropriate information in order to complete’ Lhe task, the infor-

mation gap can be present. in 3 different levels.

& aT

r’r

Scmetimes students mlght gshare bits of unknown information.

Sometimes students mJnmt be glv ng information which was possibly
known by the other student. And sometimes information needn't be
shared because the I. G. is non-existent.

The fwvst is the most common feature 01 ary communicative process,

in the second the shaving of information is present in the promess

in which you want to cenfirm that what you know is correct.

In the =~ third case the fact Loth speaker dnd heaver

‘already now che iniozmdtﬁon coes noi characterize the absence

of a comwnunicative feature since in many communicative sit.ations
e T | +he 1infe ) Yay-Yel ccessaril he 1“know bs . - t+he
not a3ll the formation need necessarily be unknow by any c¢f the

coparticipants.

Significance flement:

n terms of interaction, the activity establishes a link
between the stndents and reality since the Jnf0fn’“:on o be
shared is part of the students' enviorament. Four this siygni-

ficant "recalliiag" is reguered.



Arrange and Describe
g

Presentation: Teacher presents some vocabulary items related to
the task.
For example: '1L somebody 's name shori/tall/with
béwe eyes/etec. ../
wQOW”ﬂg a blve T—shorf/ while shoes,

e
CC. .

[

whis has the purpose of reviewing séme.items
already,éxplgited ih prexiouslsections.

Then the ‘teacher starts working with prepositions
of.lo&atibn.‘a o

For exaunle: “St x is FAY Tb‘si.yn”: etc...

"He does the same with: OPPCSITE/BETWEEN.

After this students have to recognize these language
"For examnle: Tall the name of oomekoau

OPPOSITE Z., etec...
ell me the namz of something

OPPOSTTE the door. -

And finally students ha~vs got to produce these langrage
icems:
For example: ’&ICWO 18 §i.Y?/Ste/St X sitting?"”

"Where ts ne door/the blackboard/etc...

Grammatical Ttems are Sjng from the CcrmnnLcatlve ObjOCtJVCo.

Sts are expec cted to use vocabulary items related with



descriptions of place and people in statements. .

Communicative Objactives:

By sharing information students should ke able to make
up the jigsaw and find out the possible differences between the

2 pictures.

Grammatical Items likely to be exploited:

Verb forms: TO BE (3rd p. singular - Present)

70 WEAR (3rd p. singular - Present)

Prepositinns: next. to
between
opposite
Prepositional Phrases: on fhe coraer of

Tght

ts

on the

on the 1ift

Vocabulary items:

oF

Those related with clothes (dress, pants,, T-

o
g?l:‘
Q
~
<t
~

Those related with the Fuvniture in the roowm (bed,

tabie, T.V., etc...)

Adiectives

Those xelated with personas physical characteristics

{(tall, short, ete...)
‘Structure
Subject + verb + preposttional phrasc

Subject + verb + object

[

{
I



Procedure

n

Activity One

~ Students get in pairs. There wLbl be A'and'B'pairs.

- Fach student ié given a pilcture with some . commen ObjGC s/
persons drawn (the door, the windown, the table, the bed, ﬁhe
chair) the sofa and withAeight, extra ones (the T.V., the tape record,

the plant, the cat, the doq, the sofa 0, Sonia Braga, belfin

Neto, President Fﬁagan). - {figures 1823, page 166m7l).
- Each student has then to give d*rec ons to the other so that

at the and of the acutivity they have the picture completed.
¥ Y 1S COHE

Activity Two

~ At the end of the previous =activity students of the A pairs

~

have ccempleted a picture and student

4]

of the B vmairs have

comthued a %1’0hr¥y different one. (“Lqures 24 5, vagez 72-3}

H

Now, the pairs ane redrra ged, a Student from the A palr gets
together with a srudent of Lhe B pair.

Students have to describe the picture to wach other so that

]
H

they can. figure out what the differences are.

(lock ai the list of differences in figure 26; paqe_174)
- Students ars ~old that there are 13-diffefencc5,\that = Oliik:
“involve . the persons physical characteristic or clothing and
others the arrangement O he room.
- When t students have fOund the 10 dlfferenéeé they'are

allowed to Wook at their. partnal 3 pl tuxe in order to check

and compare'the results obtained.
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Figure 26 - Table of
!
Picture A ?
1. The window is next to the bed. ’
2. The T.V. set is 5etween thE table ¢nd the ofé.
3. The door is in the left coéner of the room near the bédf
4, . The tape recorder is on_thé table
5. Sonia Braga is on the bed$?
6. Delfin Neto wears jeanw..-4
7. Reagan smokes.
: : |
8. Sonia Braga wears. a bath iné suit.
: ‘
9. Delfin Nelo is on the chai %. . oo
10. Reagan wenrs a ‘OWbO] hat. ‘ |
11. Reagan is behind the fa,i
12. The dog is between the table éndfthe bed.
ig, The cat is between the cha%r.anﬁ the plant
|
- Plicture B »
|
1. The w¢ndow is OppOSlte the (table.
\
2. The T.V. sat.is between %hﬁ table and the bed.
3. The door is in the right c?rner of the room,; near the chair.
4. The tape recorder is uLucrNtle tabsv, .
5. Reagan is on the bed.v' j
6. - Delfin Noth wears shorts}.i,
7. Sonia Braga smokes. | ;
8. Sonia Braga wears a mini ugens,
9. Delfin Neto is near the plant and the dog.
. | »
10, Reagan does not wear a cowbby hat.
11. Sonia Braga is honind the SLfa. R
12. The dog is beiawen the tdL L and Lz%fin.
13. The cat is on thv chair.-

!
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Characteristics

Choice Element:

'Arranging the picture and finding out what differeﬁces

- exist betveen them is a matter of know! g how to. deal with the
alternatives that the picture, itself,'presenﬁs, ‘Choosing what.
features are first going to be described is something whiéh is |

up. to the students to decide and accorciang to the choices they

make the problem will bé solved more ¢ less efficlently.

Even though thé'choices of what *.o say.is aﬁ pretty limitea,
'since the picture itself imposes the ussge of certain language
itemé, +he students have to choose fhe item which is a?pré;tiate
te the feature he 1s trying 'to describe. In addition the bits of
languzge loose their arbitrary charaauéristics and are transformeé
into itesws with a meaning potentiat. If the student'séys "The

window is next to the scfa" - only "the window", only

o

iext to"

o

and "sofa" are the appropriate items in this casé. This charag-

wg tile “dealing with choices" into a mezningful

" process where approjzriatnes, above all. is requered.

Interaction:

Since students have to share inf-rmation awmong themselves,
the need for re.ying on the informatict given by his/her partner
and the interdependence created are important characteristics of

interactive processes,.

Information Gan Tlement:

The Information Gap Element is present in both activities.
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-

The students have got to share the information, given by a visual

stimulus, in order to be successful in the task.

In addition the fact that the student respondes to a visual
stimulus creates a gap between what the picture means and what is
adequate to express this meaning. By doing this he is not only

becoming personally responsible for the information being shared
but he is also ferced to use his memory as the has to apply

srevious language knowledge to what the task demands.
guacg

%1ca1f1canc“ Llement:

D spite the fact the situation is fictional, students hav:
the chance to communicate abcut pevuple who they actually know.
thher o arrange or describe the picture students have to ufe

the languzge for meaningful purpczaes.

Note: A similar exercise can be expanded using rigures 27
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Session Seven

"Get to Know Santa Catarina State"

<

Presentation: A map of Brazil is projected on the 0.H.P. (figure,23,180}
The teacher first presents the new vocabulary to
be dealt with.,

First north, south, east and west will be exploited

o}

through exanple

a

"Santa Catarina is in the sowuth of Brazil."

"So, Rio Grande do Sul is in the ' of

T
Brazl." .

{St2 provide the answer)
"Amap& 1s in the neweh of Brazil."

"So, Amazonas is in the of Brazil.®

{(Sts provide the answer)

’

1

The same procedure can be adopted to introduce west and

ast and then south east/west, nori zast/west. Vocabulary

®

jtems such as- on the med-west, ecztern/ norvthern/western/
southern side and western mcst/ soutlher most/ northern
moet/ eastern most {state) cau he introduced making varia-

tions on the exercisa-type previously exploited.

‘Grammatical Ttems arising from the Communicative Objectives:

Sﬂk@ntsfmveixideaxibethe locétion of differént towns in

the Santa'Catérina map by ﬁging éentehces inlthe affirmafive
form. Voéabulary items related to geographical location:
like south, north étc,..,’prepositionsvof place and the WO
BE verb form in the 3rd person singulax are- the maiﬁ gram;

matical items to be exploited.
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FIGURE 29
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. s .' . . |
Communicative Objectives:

l
By sharing appropriate‘?nd meaningful bits of information

students have got to belable to fill ih_the Santa Catari-
) |

na map correctly.: !

|

|

Grammatical Items likely to be exploited:

.

Verb forms: TO BE {

A3

{0

rd p. sing./aff.)

|
-
' |
: compass points.

\

Adjectives: northepn/so%thern, etc...

Voc. Item

4]

norther mostl/southern most, etc...

|
Cos . )
Prepositions: next fto :

‘ !

above
’ |
Prepositional Phrases: in the soutn

1 the souther side

-border
Structure

.

Subject + verb + prepositional phrase

Subjec’: '+ verb + prervsitiorn

B

Ly e .

Procedures.

Activity One . |
|
|
\

- Students get in pairs..

- Fach student is given the Sanka Catarina map, but each one

. :
has only either the northern or the southern part of it
completad, that is with the ng

: |

\

In pairs students have to excpangé information in orderxr to

mes of the towns written down.



182

Student A

30

FIGURE

¥

khmixmmw
. | ) a o&o,} Lm ;
o . : o <\WM\Q

k.!\: S;s):a \ ' .. ; o Rt
=

. {2\5( N\m m. Q% Sg,» «\my.ﬁmbmb u %\.ﬂmﬁ
m%& vEas MWM
w . | | ‘i.v./j
s | M
wxw ,M acie @ﬂr | w.
! N
Lr,nord.w. .vm .@ﬁw w w
o ¥ - Vi) A - .. m
AMV\HWWH Moz.«mC,m\_o ) il hJ.(_\&mx 3 »@ %a&\«ww\tﬁwMuw | \\»Q%\UW m
| E 14173 & & g _.
g mawwm VI o B ViVate ‘8&1( 1 a,mn
o ARG . . “
%ﬁ.ﬁﬂw (Y Mﬁl .
i o . @
. M{M | | ”
/ 0 c @ ;
N i 5 .
: ; aw | %‘?%.ﬂ L ot ﬂﬁd&i« gt e S !
% W A.J .w.cw o PR &w&?niﬁ&.ﬁ_ - : w |
Y e ~~ | U
%Q i .u./f s .%uﬁ |
: e o
41605 foal . h%)kfﬁf . A
m 4 N A P
\. f ﬁ .r.wws.n
wr&m _{,Z //\ \ Vs “f .
.\UWV 78 |
po T T P ~
E S «
. OB UEON N 7:. ﬁ??_




183

o ey

'Stuant'B

[ T, W
: |
v?t .
r
?
. .g
fo :2. A \ T? " 3:
/\/.VL /KF.I' -
ved hnuN[ A NS Y A
Z\L
w.;f.* I Lﬁ/moL.:mnﬁ C !
' oinees . . .
‘ aﬁ ?%ﬁf\ \
M. WP : P il
ol . Y
CANGINHAG W m
\\M ® porry otk v ocw r
ANy L mo
mfs.i% GLAUEIRS, ugsuxm - VN ”
TNl W DOTE t
: Qﬁ."smzm & M o f\)w&fa : . ] e - .
e e — - =}‘%5?83\‘|n\2\ T T T Toanaius
— T ‘»‘wmwm : a)m‘xr? o @ Lo uL.
A .
ww ho LS *@nr el ?S@f._wz\r
mu & RAXIM

3

. FLEdud Ry

: BT W{
e o Sey

Mv .
é&.L\.WA‘.\.Jw #‘%a,hj&?\w

aﬁf\w ﬂ

L

FIGURE 31

PR Sy

A U
ST e L
i e 3 ) &)&/ﬂ»..\.hr,
... - a 4 (L:.K.._‘ 1) | gR W4 .
mvw)!k..lliwr\_su RS, » ~ :F,..d.\\\ .
_«\‘Jir . !
{ A A .,U)?»:(. D

W,J - \Csﬂ

- " E
& oA
RS
a, P M
Fl}\ e ey
ety e TP




184



185

fill in the towns missing from their map.
The activity is finished when the whole map is completed by

poth students.

S Activity Two

Obs.: In this last activity the structures and lanmiage itews to be

€]

tudents now get in groups of 5 or 6 students.

3

'hey check the'results obtained in the previous activity.

At the botton of the sheet there are some symbols with the

-

corresponding vocabulzry which are related to economic
activities.-
In groups th~2 students try to match the given economic

activities with the respective tuwns. For this they-have got

to use some previous knowledge they might have about our stat-.

o

2fter matching students can form new groups {(each student from

a group forms a new one) and go over the selection. - This

might ke either a checking or a further sharing of informa-

“tion activity depending on the answers got by each student.

“In order to know tne studants’® answers che teacher can check

this east activity through questions to the whole group.

r+

dealt with are lifferent from the ones exploited in the

lst part of this sessions and

rt
)

h objectiﬁes are slighﬁly

different as will.

Grammatical Items lik@ly to be exploited:

Verb form: to produce (Pres. Tense, 3rd p. sing.)

Voo, Jtems: those related to the economic activities.,

Structures: Subject + verb + object.

¢+ o R Y 18 om0 R # = s i 1 P
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Communicative Objectives:

By using some previous knowledge sts have of the subject,
they showld be able to bridge the existing Inf. Gap. with
the help.of all group members.

Characteristics of the Task

‘Choice Element:

- The language items to be dealt with;are heavily constrained
by the nature of the task; so in terms‘of what to Say.there ié.
a limitation s=ince thé students ﬁave got_to make the appropriate
lchoice_in ord~r to share Ehe information, The-s?udénts, hwqumr,
have got more than one town to lccate wﬂicﬁ means that they have
got to decide which town they arz first going to giye information_-
‘about; this implies,vabove ail, that the students have got to
cﬁoose & town which can be lecated even it there is no‘other
fown_to rélate it to. Consequently this choice is §oing_to
Lnfluehée all the others he maxes dﬁring the performance of ﬁhe

tasik.

In the Second Activity the students' choice is determined
by something they know (or might know) about their zeality; so

5

it is g7ightly different from the previous one.

Finally. the students are free to choose the clascmaltes to
work with - - feature which is important and meaningful if we
think of the r=2al social nature of language that the classroom

environment giould develop.

~Interaction

Since ¢l the activities involve either pair or group
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work, students have the chance to interact with different
| : :

membears ofAthe group. In the f%rst Activity the contact
estabiliShed‘by each student'i? characﬁerized by.the need
students have to get the information they do not posses,' This
‘includes features such as codperation, reliaﬁce'and.total
envolvemeht.in the task. j

\

In the secénd”acﬁivity iﬁteraction happens as far as the
students havé to think and heig each other in order to make
correct associations. Since.the students -might have varied
backround knowledge on'thé topic the participation of each is

cruxial for the successzful-accomplishment of the task.

Informaticn Gap Element:

B Thib act1v1ty is pflmarally based on an Informetion Cap

J

Element whichvgives-students'a purpose for talxing and -sharing
i _ ;

information with their.partner(s)g

n the first Activity students have got to negc ate among

themsolve» the 1nLormatlon each: owue: posesses. Since'the students
o ‘ -

have the towns marked by dots, the comsunication can take the
. ‘ | : .
form either of a sinple sharing,of information or else of a

process of information cnecking,., For ins stance tha student mloht
think that a specific dot marks: the location of_Lages, for
example. When the other Q*udent}glveﬁ nim this information he is

Cﬁndvquently confirning something he had some 1dea of. Moreovex
\

this activity alsoAresembles a further feature of real communicqw

tion since sone bltS of Jnfo*maFlon nead not be shared if the

~ student who does not posses on ?19 chart the information

actually already knows it. Thi% might happens since the activiuy
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‘deals with a subject which the students should have already some

L]

knowledge about.

In the second activity the Information Gap is of a slightly
different nature. The sharing of Information depends on what
every individual knows about the matter and according to what

each student knows the Gap can be characterized in the same way

A

as described above.

Significance Element .

Students have the chance to intevact and communicate in
. M - . » > ) ; LT + I3 ‘ .9
meaningful terms, specially because th+ information load . ic

siynificaat and is vart of the student: reality.
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Session Elght
"who is who"?
|
‘
Procedures:
|
Activity One %
l |
- The teacher first explains what sort ¢f activity they are
going to perform and what tﬂey are sapposed to do.
They must be told that thar% will be some bits of'¢nf01mqt¢
that cannot e sorted out. |
- They sho 11d however write this infor.: ‘tion down an a piecé of
papexr. v o
\
~ Students gen in groupé {+ 4igrOPp5 of 6 students).
~ Two groups: will work with the inforw=tion urder the A group
heading, the other 2 eiti tﬂe information under the B Jroup
‘} eading. |
- In each group there will be a pile of cards face down, which
cont zins alue sentences. o
~ Each student receives a e with .z colored houses
displayed and the spaces tu write down the information.
- Bach srudent tahes turns; pi¢ks up a cara and reads the
message contained on it to the nthers.
- Tf the students are able to solve i problem providea by
' \ _ : .
each clue sertewnce, the 1nforzatlﬂn s written down on the
: |
sheet, _ _ 1
-~ When all the ssible decoded inforu-tion is shared,students .
should write down‘tbe sentenéés iﬁ v;iuh the b ts of informa-
tion thvy have are dot sufficient to xoTve #he ploblem.
~ During this activity the te é}er shouid circulate around the
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Figure 33

Information Give

@

A

£3

The man who 1lives in the
middle house on the left

is a doctor,
The

the

right side of the strest
on the left of the green
house

3¢>The ﬁﬂu‘WhO Lives on the

4. The man in the second houre
from the left on the ler:
hand side is 46 yvears cld.

5. The nmen wne luoves on the
right side of the street

opposite the yelliow hovse

on the left hand

to tne ht of the

green house.

7. The man who is 54 years
old enjoys fishing.
8. The man who likes jogging

_is a teacher.

. rn%

it
}.y—‘.

Students in 5“'axate cards
Group B
The man who is a teacher lives

far right on tha left

of the street,

The man who lives on the right

side of the street in the third

house rrom the right is a cock.

The ma~ who lives on the left

side ¢f the street between the
»

biue 21 vellow house enjors

pilavin: ~ards.

The man whe 2ives on the sight
- side of the street opposite the

red houvuse is a waiter.
The man who lives or the lef:

hand side cpposite the red

house ¢ 54 years old.

man who enjoys wakheng T.V.

ne

P

lives on the far left on

i ar=
-oe

vivtt hand side.
The mz:: who 18 an accorentant
A

wzars old.

The ma» who plays the guintar

is 1 3aar older than the one

who lhhws jogging.

The ma» who is a dentist is 2

vears older than the one who



(i)

The

=

who

than the man who

m

- a

cook is

192

-

gollects stamps.
The man who is a doctor

enjoys fishing.
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Now every 3 students of each group form 4 new groups. They
are asked te take the sheet containing the houses plus” the
unsclved ciué sentences.

(Thesersentences ér@ the cnes numberéd from 7 to 10 for each
groupl .

Each sentence hzgo to be read again and instructions about the

el
o)
4
C
!
=1
Q_
r-r
O
o}
3
]
]
=<
2.4
O
o
U‘
»/\“
O
b‘
q ,
,J'

wed has > be shared in order to

»
At €ls gtage iU is up to the students to conduct the pinhklem

Lolving acit.ivity i1.. the way thcy tnink best,

The activity shed when ¢ach student nas fully cormplete
the sheet with the houc=o.

Fach group can check the resulte with the others.

Activity Phreé

i

Up to this print the students were able to discover the
persons' age, cocupaticn and hobby consecuently they still

don't know the persons’ name.

The students remauln in thelr grovex wind a set of clues given

orally by *ha teacher will enable th= students to find out
the names of the persons iﬁvolvedf «cach sentence can be
repeated more than once) (figure 34:

Each student, individually, marks tl.. new bits of information
down.

-

In orde r to check the whole activity the teacher can ask the

(R

group some guestions like those suggrsted in figure 35,



Figure 34 , .-

1

|

1. Mr. Stevens is the man who lives on the Jleft side of the
}

street betwaen the red Jpq green house.

3

»
13
@
¥

Mr. Pulteny is the man whawliveg on the right side of the

. . : N
street opposite the yellow house.

4. Mr. Willizw. lives on the right hand side to the left of the

vellow houss

5. Mr. Smith :<ives on the right nand side next to the graaen

house and onposice Mr. COlﬂiH$‘

I}
wda
Q
o
~
o
(W84
5t

Questions for Checking rurposes:

- What is Mr. Collins! OCQuUdtPOn?'

-~ How old is #+, Biliows? 1

~ What does Mr, Pulueﬂy enjoy ? oing?
t
.~ How old is Mr. Williams |
|

‘= What is Mr. uT;th,S occupati

7"
— What doos . Steve's enjoy doing?,
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Objectives due to the Gram./Voc. Items to be practice
Students have got to be able Lo decode the clue
(either by the mere understanding of

sharing of

giving the

the task or by the

practicing through reading and

information using relative clause construc-

g

tions and expressions of place.

Grammatical and Vocabulary Items which are likely to be Practiced.
Verhs: wo Llive, to enjoy, 10 BE
Tense: Aimple Present, 3rd person singular

Prenosi' Lo
A

Vocabulaxy items: Relatad

Structures

Sab

nal

ject

Communicative CThiectives:

0

- In t©
correctiy,
-~ In the =+2z
iﬁforma
5 enﬁenc R
~ In the ohd

ond

in

rd

-
a2

bits

tuden

of

4
L

rion previousl

S

‘order to accomplish th

opposrite, new

cn e far left .

on the far right

on fthe left hand side
on the right hand side
v the right

on the lefu

o profiss
hobbies

p=]

age

L0Ons

he iirst activity students have to be able decode,

information given in written form.

have got to share the bits of

decoded and the unsolved problem

e

task successfully.

students have got to decode the information given



in oral form by the teacher in order to fully complete tho

Cheracteristics of the Task

Interaction

- Srudents interact ina deep level because each bit of information

de e v g 4 R - 4 b ; A
ient pogesses 1s needed for the accomplishment of the

o]
5
9]
b
s
rr
o
Q

ully completed if students share the
information they have among themselves und if they rely on
the student{s) who ig{are} actually giving the informatiocn.

-~ The sens

U:

e of respo nuLL1L1L> «ach student has in order to maks

the acuorphishment of the tasi possible does not only make
gach studant into an important infczmant- but transforms the
problem solving activity into a pProcess of sba~hu maan.v.g.

Choice Element:

1=
2.)
i
w
bt
(4«
®
=
in
D
<
®

azlthough the language and vocebula:z re heavily.

o

contrclled it is up to the students to decide share the informo-
tion - for instance if a student wante tc tell the others who is

the cook he has majy alforngilx :2 o do e such As . He is

QO
109}

the man vho lives:-on the right side between the yellow ard blue
houses | )
- opposite the y2lliow hogse
- in the middle house
= on the 3rd house from the left

or The cock lives...

o
¢

or only: on the right side.qm

v tough the position of the houses itself QmDO es sona

b
o]
(o}
o)
<5
O
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limitations on the choice of language to be used, whatever the
student produces is the result_of a thinking process where
meaningful and "important” information is heing given. Since
situations constrain our choices of what to say‘and:how to say

it, the task itself resenbles thig communicative feature in a

The task, after all, is a matter of dealing logically with a

h

soning out the choices

Y]

ving it 1s a matter of re

they have got at their disposal.

Informaticon Go.- Ingredient

wwery sertence of this task ~onsvitutes a gap which has bo

be beidged. I: the first activity each student prossesses o bHil

i

~f informatics which the ctherz do not have, but the gap adiso

3,
¥ :"
B
ozl
y
0
-

¢

exists at

a
o
o
T

RO
o
)\.q!

- level. The information has to be decods«

the messags te be understood, 2id fhen applied.

In the second acﬁivity this eloment ﬁag a new demension.
It 1g not enougﬁ to undevstand the message, 1t 1s ﬁful‘SdIV to
establish the zonrect relaticnship between new bits of inforna-
tion and‘pvevwaz vj given ones (and for this A and B groups
have to hegotiate}.Ln otder to traun~form the clue intoc something

-~

meaningful.

4

fact that the informaticn gap is estabilished

]
yet
-

in that way givess the students a purposa noy oniy tou talk bot

specially to :teract.

Even wher the problem is solved by the studernts a gap
exists because they do not still know the'people's names. This
ranstforms the <lues given by the teacher in the‘Listining-
soseful and- meanlngful task-

Comprehension “ctivity into a purs

b

3

because atteni. on and understanding of what is being said is

required if suuress is to be achieved.



g 1

Finally despite the fact all the information given remains
on a fictional level the problem to be solved is real because
it is a matter of logic. And for this, thought and adequacy of

the language to be used is reguired.

- Significance Element

For the sharing of information to pe significant logic and

thought are reguired. PFor this, above »11, a communicative and
interactive prccess is being accomplished.
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"What a Reoute!®

Presentation: Teacher gives to each student a szmpl .fied vexrsion
of the Floxianopolis Map

Iin order to get students accostumed to the

pictorial aids they will deal with, the teac he1
gives a set of verbal ins:zructions using the

pictorial aids. By follirwing the instructions
Lke students have to get to the correct place.
This can be done two or uhree'times.

After this in order to e.sure that the students

are abhle to decode the pintorial clues, the

can show some oF *hem i:n isolation and

‘ask students to recspond to the given stimulius.

Crammatical Ttems arising f£rom the conrunxoaLWVﬁ Ohje

<
m

ntudenis have got to use Base forms verb and lw“qt*qe

items which c¢an play thoa functicy ¢l giving instructions.

Communicative Jkjective

By decoding the pictorial cluss students have got to sha.e
infvormation they had seen so tha: the other students will
be able Lo get to the desired lc<ztion.

7

srammatical Items likely to be exploit

TO BE: Simple Present, 3rd perso» singular - neutral
g

ﬁ_

V“ﬂ)*thg: to take, to continuc, to turm,
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Verb + Adverbial

Turn right + into v street

5“:‘;

cent. aue as far as + the traffic light.

Sub“oct + Verb + Obj + Adverbial
o Jje

It + ig + the first bLulQ¢DC + on the right.
o e

P Jqsm o
Procedguraes

Activity One

Students get in geooups (five oo six students)

on

Each students keeps the map given in the pres atlon section.
eacher puts a set of instructions on his/her desk.

Ore student from each group takes turns in_going to the
teacher's table &@nd going back to his/her group in ordér Lo
give *he instructions.

Studants éhduld‘be'told té put a crouegs on ché buildings they
have reached,

In the £

'r"‘

r=- set of instructions the teacner sets a starting
poiht. In “he other the aestlnaflop poxnt of the previcus sét
of instruci:ons serves as the starting point for the next
Teaéher sheuld start by giving‘a simple set of instructions
and graduéfly mak-ng them more complex,

1

teacher feels that mnouqh.

th
f..
et
-
1
0“2
=
U
n
£
—
P
0]
N
o]
r
jup
0}

;

The activit

e
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instyuctions have been given; although cecach student from each
agroup should be responsible for the sharing of information
once,

e Tea ohne

O

r can check the sequence of o7aceq located in the map,
asking each grcup to name them in the seguence they have

oktained.

cetivity Two

- This activity can be Jone as a variatiorn of the previous one..

- A group of stucents i¢ aszked to make up a set of instruction:=.

They choose the sitarting and deztination points.

{
o
js}
.2
e
)

They go to the teacher

<

zad chouse the cards suitable
for the iterervary chosen.

- Then the other groups choose a person/persons to go to the

teracher’s table and to report the set of “ustLthions which

~ When the groups finish, they can check the results obtainéd
with thévgroup wiiich "ras LmeoN\wb]V for +the instr uct*ono;

- Each groupvshouid be responsible for the arrangimenn of the
pictorial clues once. The criteria for cthsinq starting
point'shouldbbe the same applied in aétivity one (with *he
exception of ithe Tirst grQﬁp who is fx ee'+o chooée'both).

Characteristics c¢f the Task

=+,

Interaction

In the first activity both teacher and students interact
among thems elves. The teacher 1is responsible for setting the

instructions and the students for deccding it. Moreover the



X
fen)
U

students interact among themselves since they depend on the
other grocup mamber's instructions in order to get at the

desired destination poi

o
¥
0

In the Second Activity students have got the opportunity
to interact with other class members. The fact that a group is

)

>r the setting of inetructions implies that a

ot
b
h
o~

then responsib
process of interdependence is created. The successful

the task does not only depend on the correct

w3
ps
o]
b

“accomplishmer
decoding of the message but on the original arrangement of the

set of instructicns itself.

iy S 1 e
LAGLoe heoenent

gy St A B ek Al S ot

Dezypiive the EﬁC‘ that it is ap to the students to dezl wsadge
of éertain itanguage items it is up to +lo studonts to deal with
the larvuage in meaningful terms as a means of sharing the correct
Lnf ormation

LA}

_For ‘instance, saying "turn left" is not only a matter of
decoding a cliue card pub albu the only p0351b19 alternative for

the point of destiration to be found.

In the second avuLthy the choice element is stressed. The
students themselves are resgonsiitle for the setting of

instructions to be cviven to the oth-ys. Although once the
itenerary i chosen the choices are mo:» limited, they-still have
to choose the clues which will be suitenile for it. . For this

choice precision is required.

Information Gap

Decoding the information either -iven bv xvvteadnnforkw~uwz
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|
students is a matter of bridging the existing information gap.

Since students take tuing in gecodimg the pictorial clues it

is their task to share the information with othe rs so thaf the

activity can be accomplished.!

o
The informatlion gap, in this sescion, is created by the
|
: \ :
setting of instructions which means that the students themselves
participate in the bridging and in the =reation of it. For this

e

they become far mere involved in a deci-sion making process

which the activity is characterized by. The gap is also created
. |

by putting the information on a table separate  from the groups

Significance Ilement -

In ordery to accomplish tpe t ask the students have got to

¥

iespend to a visual stimulus, which means that students have to

recall appropriate- language iceins for the situation.

pcint becomes the Starting

PR

point of the next set of instrictions curettes interd peﬂdpnce*

that is the sucoessful dPCC?J7lShT :nt of a given set of instruc-~

[
.

tions depands on tha success

4

ul accomplishment of the previous
| . )

one. The studentg are given, qftwr all, a chain of instructiong

which enables such o process to cccur.
Significence also derives from “ne fact that the Map is
. | : .

of the university town. i
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Session Ten

“Get to krow the University Camwpus”

4

& since the qraumat'cal and

('.)

rante

Presentation: Taken for g:

£

vqcabulary items have_already been exploited.

It might be useful to introce some Shapes sincé
thé students thémSQlVeS will have to draw the
buildings.on the map. voéabulary items such as
recta gulaW/ sgquare/triangular build;ng shoﬁld be

introduced taking as examples. some of the shapes nf

buiidings in Florianopolis.

Studen have got to deal with grammatical items which follil

dasaoriptive and instructive functions of the Lanjtdge.

Affirmative sentence formsg aye to bée used.

‘-
N
v

to be e70l=1rpﬁ in the task: .

Description - Prepositions: next to, in fron of, behinf, oppost-
te, betwaean

_ Prepos 1t10na1 Fhrasaes: on vhe corier of

simple present, 2rd person singular

Instructions -~ Acition verbs:
{Infdrmatién forms without TO)
~ Takem conﬁinue,‘turn,-do, Pass; et,,..
Adverbials of airection

— on the left, on the right, opposite,



=~ next to y, ete...
Ver + Object + Adverbial

Vogabulary Items: round-about.

Procedures - 7T.e task itself

roup Work

l; Each Crguplaf students receive an empty map of the
university campus.

2. On th: teachers desk-there‘ll bhe a simplified'vérsion
of tire map with & buildings drawn.

3. Bach student takes the role OF the leader, goes uw¢ the

—eacrev's table and describeé the position of the

Lallding i, che cammias - with the exception of one who

will be responsible for the drawing, or glueing as the.

shapes of the buildings can ke provided by the tzacher

this:
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The students have to give the information in order to

locate the right buildings. The purpose is to make

-

students think of the best way of giving the unkm@wn

information. The Parki ng Lote, BUu utOp and the Round-
About serve as omentation poirtcs for students to locate
the buildings in guestion.

wWhen this step is finished. The teacher puts the

simplified version on the O.H.P. Each Group then

said the number which correspoindes to the building is

13

wiittten dcocwn.
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This i3 a “orm of feedback s
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After this steg, the to receive a

 new map with the points already located (the ones

dealt with in the lst pavt of the task}) and. ncw cnes.
7. One nalf of the group (propably_B stﬁdents) will .
raveive the uapn wift‘th@ builidings marked by le%turs
(A/B/C/D) and the .other half siti numbers (11.,12,13,1.4,
15,etc. ..} The na#ne:s of the streetswill also have to be Joc,u,eﬂ
The corraspondence between'number + letters would
be the following. )
Centro Ciéncias Biolégicés (CCL «» . B

Centro Ciéncias Humanas (CCH)

Centro de’Educaséb (CED)

Centro Tecnclogico (CIC)

Centro de Ciéncias da Saude (C..%)

Centro Socio-~EcondSmico ({(CSE}

Centro de Ed. Continuada e Convivéncia Social



H/30
1/26
3/17
/12
£/ 19
M/14
N/21
0/27
P/16
0/23
R/29
5/25

T/18

Imprenss Uﬁiversitéria
Mugeu Universitério
Hoxrto Botanico
DACESmbe,artameﬁtd de Assuntes Comunitérios.e'Estégios
Estacionamento

Escritério Técnico-Administrativo da UFSC (ETUSC)

Prefeitura do Campus

-

Almoxarifado Central ' » .

Nuacleo de Desenv. Infantil
Colégi. de Aplicacao
Laborai2rios de Odontologia.

auditéyrio e Diretdrio do U=

Estacicnamento

In oxder to locate these buildings the students are going

to share information through inctructions.

The groups give instructions for the places which are located

on thelr map.

Anmong themseives they can decide which point of the campus they

start

b

0]

from,

When giving tr: instructions the name ¢f the building is not to-

be menhoned, +o as to force the addressee to follow the direc-

tions ir order to identify the place.

SA -l.e.You' s in front of DAE .

Cont: -us tc follow this street.
Pass ‘hne . round-about.

Go straight &head.



Figure 41

Centro de Ciencias

jOsy]

Centro de Educacgaoc

Centro Tecnoldgico

Centro de Oducacao

Horte Ro-=3dnico

Continuada e Convivéncia Social’

Depto de Assunto= Jomuuscarios e Estagics (DACES)

'

"Escritorio Técénico-Administrativo da UFSC (ETUSC)

2lmoxarifado Cential

Labcratorio de Odontologia

Estacionanmto
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Figure 43

15

Centro

Nacleo

S$Gcio-Econdmico {CSE)

de Desenvolvimento Infantil

Estacionam=nto

Centro

de Ciéncias Humanas (CTCH)Y

Prefeitur. do Campus

Colégio de Aplicagao

duditério da Reitoria

Musew .Universitario

Centro de Ciéncias da Sautde (CCS)

Imprensa Universitaria

o1
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the round-about

It's the lst buill d ng on the lef.

\

SB - can have the chance to say the name of the building. If

not SA says .it, and B identifies it and marks the
name of the bulilding down.

1
The activity is finished when the students have given

. | . . .

instructions of how to get to lo -buildings (each group
g _ :

givz: 5},

Extension: Since there will st 117 be 10 buildirgs left, the
stiutents individually, at home will, give written

Co . - - X :
instzuctions of how to get o these places. They

lat:c share the written instructions and locats rhase

clazes on the map. |
) : |

Ob=z.: If scudents have lcocated! mcre than 10 buildings in the Oral
. \

Section the number of huildings to be locate -d 1n'the
written activity WLl‘ vary. If. the have located the
I : . .
¢, this written activity will have a consolidation

W
0]

20 on

purnnse, since the written instructions can be handed
in and correct by the teacher.

-t

Char CCQFlSFlCu of the Task
. ‘ *

.

Interaction - Tn the first part of the tosk. interactionAis qoin

to h/ppen an a deep l@vel 51nce there'll be the need
of —elying on the_in#ormation glven by his partners.
Moxwover the'task'ca# only be successfully accomplished
wit.x the pafticipati@n‘of all'the members of thébgroupf

~» the second parﬁ of the task, in which the
R : | oo .
i
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Students will have to give inétrﬁﬁtioﬂs, intefaction
will also také place in "depth™. Firstly, the:students
who have got the same ihformation can share the'.
réSponSibility of giving the infofmationiﬁhey have.to
the other half of the group which does not have it.
Sucess once more depends on cooperation and group

effort to accomplish the task.

Chpice Eiement: 1. Sfudentsrcan choose the colleagues to work with.
2. Students can choose Whibh itemélare goinq.to

he first located or those, which they wiil'give iﬁst;nc;
Such . a choice however is ot just a matter.Qf_the
students’ prefercaces for one place rather»thaﬁ the:
cther but a resuvlt oF soﬁe thought cauéinq a place co.
be choosen first bécauae it ;s the one which caﬁ be
more easilu located. - For this the students étructure
the task according to what tbéybéee'as mos: feasible. .
©+ 3. The choice QE whati to fay is . guite limited-
since the task itself requires the usé of certain
grammatical/vocabﬁlary jﬁems, lowever eaci student is
free to choose how to' suy it. For lustance according.

to thz students' position on the map.

The way_in which insnructioﬂs will be givan.wiil vary.
l.e. If they haveldecided'they are at the bus stop.near'
the cehtfél Library and have to give instructions of
how to go to CEDt They could say:
- Pass by the lst rouﬁd~about’to'the squth.

- GO Straight ahead until the end of the street.
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- Then turn riqht;
- PusSs the round--about.
1t is the lst building on the 1ift.
Now if they were in frent of Emprensé Universitaria.
Something of this kind could be said:
-~ Continue on this street of the east.
~ Pass the lst yround-about.

—~ It is the 1st building on the 1lift.

Even if his cheice is restricted by the other students' position
on the map he has to work with the possible sub-choices he has
within the gen<ral cone. TFor this he has to "think" and choose

the best way .2 give his instructions.

Information G2z Element

The students have to share information which can bke
significant for the completion of the task. They have got, first
of 211, vo share "meanings". If, 1a %the 154 Part of the task tne

students says: There's a porkiny lot.

The university stadium is next to it this won't be enough,
ecause with this piece of information the student won't locate
it

So, he has -o “hink of a way in which his inforimation will be:

meaningful and »nrecise enough to be deccied by his partner.

Significance Element:

Communi-ation is here characterized by the interaction
promoted amown~ the students themselves and their communicative
environment, Jccomplishing the task is also a matter of getting.

to know something which is part of their reality.



Presentation:

~

Session Eleven

“Get to Know Santa Catarina Ilsnad”

The teacher can start the class by making some
general comments about S:2nta Catarina. For ins-

tance some questions about the location of Sant

o

Catarina could be asked as well as questions about

the location of Floriandu:lis.
After this the teacher cculd say that Floriandpo-

L3

N

is an Island and consequently it has beachs.

‘He might even ask if they Know the number of

{ms
=
t

Grammatica

beaches located in the I :land. ‘ .
As there are many beachesz the inhabitants and
tourists have a lot of <uriée, but their choices

may be infilu=inced &y the beaches charactveristics

He could ask studeucs to name some beaches which
are: near the caaiie
far from the center

bay beacheas

minicative Objectives:

Students

oxrder to

position

centre o

bave to use sentences i the affirmative form in
say the names of the besches and describe their
on the map and their dic<tance in relation to the

f Floriandpolis. They ‘%0 have to describe the

most important characteristics wf the beaches.
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Communicative Objective:

Students have got to share the information in order to
complete the chart and later locate the beaches on the
map.

Grammatical Items likely to be used by the Students:

[
H
b

‘Verb Forms: TC BE (3rd person sing-Present)

There + TO BE (3rd -person singQPresent)

adverbs: on the northern side of the island
southern

eastern

Adjectives:  bay beach
ocean bench
wWarm

polluted

Neouns: beach, water, waves, surjers

5

Structures: Subiect + verb + complement
. J P

B

Subject + verb + adverbial

Procedures:

Activity One

-~ Students get in peirs

- Eéch student receives’a’sheet of papepvcéntaininé information:
about five b.aches. Fach student will have half of the
information ~ompleted. . _ ‘
(Thére.may be 3 differené pairs fox each‘chart Kl/2/3/4)°

- Each pair first performs a simple type of information gap
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FIGURE 45 GROUP 1
Student A Student B
Beach Distance Characteristic Location Beach Distance Characteristic Location
- a2 . 1) knm .
Cacupé bay heach rhe nearest N
beach
25 km .
between Jure N Praia do bay beach
ré and Danie Forte
la N
.
Praia QOcean beach 15 km E
Mole near Barra
17 km Joaquina Ocean beach
near Canto da - Bars/Hotel/
Lagoa Restaurant
Santinho Ocean beach . 40 km
I NE
Bars/Hote] near Ingleses
. GROUP 2
Student A “tudent B
f ) - i ‘
Beach Discance Characteristic ' |- Location s¢ ach Distance Characteristic Locaticn
Santo bay beach 13 km
Antonio : between Sam- NV :
bagui + Cacu ‘ o
- - os ) i
24w - Canasvi- bey b2ach
| ~ o N <
near Jurere eiros ,
: ] AU R,
Campeche Ocean beach 120 knm
next tce Campa SE
che Islend .
25 km o .
near peri Armagiao Ocean beach ) .5
Lagoon -
Mocambi- Qcea. weach NE 27 ke
que . between santi )
nho '+ Barra




PIGURE 46 CROUP 3
Studont A Student B
Beach Distance Characterxistic Location Beach Distance Characteristic Location |
: !
Sambagqui bay beach
. camping en Santo NW
nio dnd
Daniella
34 km Ingleses Ocean beach
next to Lagoi NE Gas Station/
nha Restaurant
Pantano bay beach 31 km
I do Sul Bars . southern most N
! beach
22 km rMorro das Ocean beach NE
near Peri - Pedras
Lagoon .
Barra Ocean beach E 20 kKm
near Conceigdo
Lagoon
GROUP 4
. tudont A Student B
[ T : T i
\ - . : . : . . ) N '
peacn - Distance Characteristic Location | Beach Distance Characteristic ; Lecation
— } L
i . i
Daniela bay beach ) 22 km . }
Residential area neaf Praia do | i NE
! . Forte :
37 km ) Lagoi- bay rach
Northern most N nha
beach }
1 I IS PR ,
Ponta das. bay beach 26 km )
Canas i near canasvi- N
\ eiras
‘
29 km Ribei bay each
near the da Iiha typical azorian . 8w
Rerport village
[= -
Jurere N 23 km hbay beach
- between cana: camping site i
vieiras + Praiaj !
do Forte ) . ]
L
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activity where each student has to share the information he/she
has - got {in written form) with his/her partner.

© - The activity is finished whin each pair has the chart completed

Activity Two

-~ Now each member of the palrs form 6 groups of four persons.

The distribution of pairs would be something like this:

Previous Group< (Activity 1) New Grbups (Activity 2)
Group 1 ' - Group A
- StA S5tB : StlAa/24/3a/4A
'3 Pairs -~ StC StD ' Group P
-~ StE StF1, SLin/2B/3B/4B

Group C

Grous 2 - stlc/2C/3C/4C

b3tA_ StB o Grrap D
3 Pairs StC StD | | 9t1b/2@/3o/4n
. StE StF : Groué E | |

Groﬁ? 3 Group F
StA StB ‘-v , St1F/2F/3F/4F
SEC. - StD |
SLE StF
Group 4
StA' stB
stC StD
StE StF

— Then they are given a map of Santa Catarina Island and, with
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(Figure 47, 225) !

'

the

[

nformation, they have got to try to locate each beach on
the map. For this each student has to look back at his com-
pleted chart in order to give these bits of information to

-

the others so that the task can be accomplished. (Figures

When the activity is compléted the students can circulate
around the class to see whéther the other'groups had obtained
the same results as they had. |
Activity
Frilow Up Retivity

If there is some Lime left the teachur can do this as a problem-

s3]

solving activity; or the activity ~an be set as a homewurk).

i
|

Studenis can either receive cards or a sheet of paper containing

i
[

clue santences.
By looking at the map and +tryirg to recall sone basic informg--.

tion aboui the beaches the students have to identify the beach

which is being tclked abouti

If the aciiviiy is done in class each member of the group

receives a card containing a clue - sentence. This clue
sentence is read by the student “o-'ths others. The students,

, i
in groups, have to solve the probler.

. . ! :
If the activity is set as a homewor' each student receives a
sheet containing the clue sentences. With-the help of the

map; at home, each stUdent'indiVidugmly has to solve the

the problem. ' ‘
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Characterics of the Task

holice Elenent:

In the pair work 2ctivity the choice of what to say' is

guite limited although there's a choice of "how to say it" since

M

our emphases 1is on fluency and not accuracy.
Fox example tﬁe student can say. It‘s‘a bay beach
| | A bay beach or
‘Bay beach
It's in the north of the island_
It's ;a the north west
In th# north west
In north west orvsempiy
Nozth‘wesé.
In “he second activity, however, the chéiue element is of

1

& different nature.

‘Since the aim is to Llocate he beaches on the map the

6]

selection of the most impertant bits of information to be first
shared depends on the students. In add’cron their choices will
also contribute either to the successful or unsuccessful

acomnlishment of fne task.

In the Follow Ui Activity +he studonts will bevwofking with
probabilities ~.as'there are 20 beacher located in the map it
is ﬁheir responsibility to decode the information-apd to choose,
among the 20,'the>beach which correspondés'to the clue -

description given.

In terms of classroom organizatinn the students are free to

-

choose their partners and the groups to.work with. The way in

which the task is going to be conductsd is something which is

f



up te the students to decide.

Interaction:

Students interact in real terms during the whole session.

In the first z.otivity, information has to be shared in order to
cemplete the chart. This means that students depend on one
“ancther if the task is to be completed. The same happens in the

second - activity, where the need for getting unknown pieces of

-

information so “that they can complete the map is real. Such a
type of interection brings to the task ingredients such as

cooperation and reliance.

If the Tuoblem Solving Activity is done in groups the
responsibility of deccding the information together promotes

metual ~ help among them.

In any activity if success is to be achieved students have
t interact they have a purpose for doing so - that is,
infommatlion has to be shared and specially transformed into

i

meanings’.

“nformation Gap Eliement:

In ~rder to complete the tauk, information has to be
shared; in ths first activity to complete the chart and in the

second to coruiete the map.

Since students are dealing with "real information" which
they might héfu éome previous knowledge of they might need the
shared inform.tion in order to check sbmething they were not a 100%
sure about. ndeed there would be a géih in aUthehticity}if they

~did not even nzed to share certain bits of information since in



many communicative situations not every dtem has necessary to be

unknown by the speakers.

In the problem-solving activity the activity, itself,

represents a gap which can be only solved by reasoning and a clear

™
b

understanding of th

{

naessage. Moreover recalling the information

previocusly shared i

n

something which is required so that students
can estabilish a meaningful link between the clue sentences and

the information they have at their disposal.

Significance Element:

The informatvion load o1 this session is its most important

character.stic.

Students have the chance to interact with thelr own environment

Cin a communicative situation wunere English is beiny used.
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Session Twelve

"Make up your Itinerary"

Presentation: The previous session can be briefly recalled.
Teacher éan ask guestions about the beaches, their
chax acberistlgs and so on. After that the teacher
chooses a beac h,.gives its characteristics and
asks students whaﬁ tyvpe of activities they could
do there. The téacher can help students and then
introduce the vocabulaﬁy items thév are goiﬁg to 
Jdeal with (the ones in the kev). (Fi@nxg48iﬁgqa232}
in oxrder to explain all the itcems the teacher can/

hould ev tualL" ctaoroge atherx beacheé which will.

ne gsuitable for explaininog them.

» Objebtlv,ﬁ due to the Jlammaw;ual items to be possibly expioited:

-~ Students have got to give instructions to. the

other clasgs menbers 0f where to go and what te do

Coraiunicative Objectives:

In choosing. the beaches to be visited and th=
activities to be done studentz should use appropria-
sa bits of language in order to communicate among

~“heir groups and later share their information with

the whole class.

Grammatical I:

g likely to be exploited:
verbs: those listed in the key section-
Imperative Form.

Coquencerss: First



Vocabulary Items: those in the key section

Structures:
verb + object
Verb + adverbial

Verb + object + adverbia’

Procedures:

Activity One

studenrs get in groﬁps of 5 té 6 students;

Teacher gilves then.one map of Denta Catarina Ts;andlwith the
names of the beaches énd the'kéyp

Students receiﬁe small cards coataining the drawings of the

Teacher explains the activity

-

Each group has to choose 7 beaches for a tour; <4acide the
sequencc‘in which the'beacnesAwould be visited.ahd'the things
the touristsfcoulé do at thése’places aﬁd the time spenc ah
eaéh place. |

They have to mark Jown the route on the map and stick the

activity cards at the appropriate places. (Figure 49, 233)

‘Students then start doing the activity.

The activity is. finished when. groups have done what they wer:
asked.’

Teacher can check the activity by giving attention to each
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Activity Two

gx

Sts remain in groups.

Each group recelves new maps and more key activity cards.
Each gr@up takes turns in saying the choosen itineraries énd
activities. The groﬁps have to complete ﬁhe map according to
what the other groups. say.

This activity continues until all the groups have talked about

their iteneraries and activities.

ITn this sharing of information ii is up toc the students

to decid. tho is going to talk, if a reuder (chosen. by the

cup) or eash student at a time, clo...

-~

It would bhe more challicnging Lf students had to tell

their etinerary/activities without looking at the key chart only

making use of it 1f neces

I

3 FAAY2
ary.

Activity Tihree

Once the whole class knows the itinerary/activities chosen by

each group, each ¢roup is glven a time to choose which is the

‘best itinerary.

A list of reasons is going to be givarvto each group (see,
figure 50, pzge 235) and the teacher is going to give some
explanation about it if necessary. |

Once the groups havevdecided, each Q?:up has the chance of
safing which.itinerary was’the best - Jor this the list of
reasons can be written on the blacklourd, or be presented in

the form of a big card.



Pigure 50

Reasons

(2

2
Reasons
Chart
Itineraries
Group A Grdup B Group C Group D
YES NO { YES NO {YES WO IYES NO

‘beaches:

interesting
beautiful

tco crowded

too deserted

dangerous

too far

activities:

- adeguate time

=~ takes Lno long

interesting
Firiung

adequate

{te the beacn)

exciting

“Tour:

teco

well orxganized

too long
short
too

no food

repetitive
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- The teacher can help/enterfere in the activity if necessary.
- The activity is finished when the best itinerary is chosen,
if the students/groups eventually agree on one.

Activity Four - Follow Up

- Students can be asked to write, in full form, about the itinerary

they liked best.

Characteristics of the Task

Interaction:

-~ In ordwy to perform activity cane stulents have to nake
some decisions together, this make:z then interact since e task
can be oniy comrleted if they listen to each other leading to

couvperation and groupg purticipaticn.

In the SecondvAétivity shudents interact amcng‘theméelveh
since there is a purpose to listen to what is being said -
-firstiy‘stﬁdents do not know the ltinerary chosean; secondly “hey
need this inforrmation in ordér to bé able to accomplish the third
Activity.

In the third Activity through cooperat.ion and mutual
agreement the'studehts have got tc estabilishvunde;standing SO
that the‘whold :léss will be able to choos= the best itinerary.

presented.

Choice Element..

This se-3:0on is specially characterized by the great

amount of “frecdom" the students have when performing it.

Students are free to choose their itinerary and the



237

activities to be perfomed there. In spite of the fact that the
language items afé limited it is up té the studenté to apply them
appropriatily according to ﬁhe beaches chosen toc be part of their
itinerary. .Through common sense it is also the stﬁdents‘ task.
to choose the best itinefary by making a caréful'evaluatién of

those presented.

In terms of classroom organization students are free to
choose the partnexrxs to work with in any of the activities

explained in this session.

Finally, it is worth mentioning that the choices made by

the students are linked to a reality wio.ch they are part of.

Informatcion Cap:

In the first Activity the inforwation cap is nres«=a. since
the groap hés to decide on a topic. This makes students
nagotiate in order £o get'to know each other's opinicnzz about it.

“Iﬁ'the'second Activity studants havevéot'tb listén to whatc
the other groups hirve to say in order :o>be able to £fill Iun the
ma@ they have received.

They have to listen not ouly because they might be interested in
kr

nowing their classmates' itiner.ries but also because this

information is needed if the nexu a-~tivity is to be accompliished.

In the last activity the Information Gap is of a’'similar
nature to the first One. Students have got to listen to one .
another and consequently get to know tr2 itinerary they have

chosen in order to select the best itiierary presented in class.



Significance Element:

The students are directly responsible for the itinerary
to be chosen. In addition the beaches, activities and time to
be choosen have to be carefully selected.

For this, thought and interaction are required.



Sesgsion Thirteen

"What a daily - routine"!

Presentation: Teacher puts a sequence of ten pictures which
refer to someone’s daily routihevon the O.H.P.
The pictures are in scrambled order.
As - a  first - bstep the teachér elecits,
from the students, what the pictures_meanu
Then students have to corder the pictures in tﬁe
appropriate way. By doing tnis‘studenﬁs recall
the: sentenées elicited in the first step.
Finaily the teachcr —~an eventually ask.students
‘to set the time at which the~a¢tivities'a;e

Likely to be performcda.

0N

in

Grammetical items arising

from the communicative Objetives:

Students have got to use sentences in the Simpic Present

- 3rd person sincular, in crder to describe someons's

daily routine.

Communicative Objectives:

By sharing the information which is given in the form of
visual etimmlii students have to-organize someong's dail,

routine payins close attention to “he pictural clues.

Grammatical JTtems likely to be used:

arbh Torms: to have
to play

to weak up
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to prepare
N &
to go

4
to get up

Structures:

Simple Present {third person singular)

1

HE/She + verb + s +...

Vocabulary Items:

those related to the o]

]
=
¢}
O
3
n
» b

ia1ly routine.

Procedures:

~
[N

- The ~lgzs is divided into two halves. (A and B;

-~ In each half students get in em2ll groups of five students.
Eaciy student receives a chart which contains sevan blank

spaces unwer two headings

ae

time and Activity (figurcs 51 & 56,

- Group A students work with the which givep wife's deily
roﬁtine, Group B students work with the-hﬁsband’Sudaily
routine. |

- The A and B sot of scrambled‘pictuﬁes is‘displayéd on Lwo

~desks. (figurss 52-5./ 57/9, pages 242,;5,'/ 249-51)
There will be twc c¢roups working with the A set of picturés
and two with the B set of pictures.v

- One student from éach group has to go to the A or>B desk and
get some information about one éf the pictures.

He/She chooses one of the pictures to talk aboﬁt.

Goes. back to the group and reports what he has seen.
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U1
=

Figure

- Chart - Group A

TIME ' ACTIVITY

07:00 a.m.

C7:15 a.m.

08:00 a.m.
08:30 a.m.
09-00 a.m.

14:00 p.m.
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:

- Students write down the information in the chart in note form.
. b . L

- Students take turns in goihg to the teacher’s desk and report-
\ . : _

i

ing what they had seen.

!

~ This activity is finished when the information contained in
i

each picture has been decoded by the groups members.
|
- During the activity the teacher can circulate around the class
and help students where necessary.

Activity Two ' i
|

' e e . ‘
- Once all the bpasic information has b~m:en gathered students now
! | . .

have to put the activities in the rishtc order according to
1

[

clues given in the pictures,

The lizt of activities the wiiz wesforms 1s the followino:
| _

1. She géts up.
2. 5he plays tennis.

3. She takes a shower‘
-4, She tias breakfast.

5. She goes shopplng{

6. She has lunch. |

7. Sha goes to work. N
|

The students will be able to oider the pictures in this wev

_ . ,
because:

) . : oy ’ L
In picture onz2 she is Wearing pa; . uas, and is in her
' )

bedroum. i

. o e ' ‘ L
Picture three shows her in the bathroom and her tennis

' : : | -
clothes are spread an the flou.: consequently she.

_ , R ' o i . . _
plaved tennis  (Picture,Two} Lofore taking a shower.

O,

‘ ' _ o N Co ey o :
Picture four shows her in the kitchen, wearing her ordinarv

clothes which have been hanginj on. the bathroom hanger
- | o S
(picture 3). . \

|
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1

Picture six shows her in ordinary clothes having lunch

with some shopping bags around her which implies that

she went shopping before having lunch. (Picture Five).

Picture seven shows her leaving her car, in front of a

" company. She has her hair fixed then, which implies
that this is the last activity performed because in

the previous'pictures she had a different hair style.

List of activities the husband performs in the morning:
1. Gets uo
2, Goes to the Supermarket

3. Prepares break fast

N

i

A ER RN N < -, Tt ] .
4, ala a sphowexr-

s
})J

w
.
iand

Fzx reakfast
6. Goes to work

7. Has lunch with freends.

The students will ke able 1o order the pictures this way

because:

mn

Picture One shows the mun in his hzdroom, wearing pagamas;

clothes re wore in the supermarket (tennis shoes, jeans
and a T-shirt). He is preparing kreak fast, ther» are

gsome supermarket paper bags sirread on the table

inplying that he went to the supermerket'(Picﬁure Two }
before preparing breakfast.

Picture Four shows him in the bzihroom, the clothes he wore

"in the previous pictures are ~v the floor. His suit is

hanging in the bathroom.

Picture Five shows him having br=ak fast wearing the suit

which was seen in the bathrocw.



Figure

56

Chart - Group B

2438

ACTIVITY

a.m.
07:00 a.m.
07:30 a.m. i

3

K
07:45 =.m. .
08:00 a.n.

I ot

08:15 a.m.
12:00 '

a.me.
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Picture Six shows him closing his car door, carrying a

brief case in front of a bulldlnq, wearing a suit.

Plcture Seven ohOWS him in a cantoen, settlng with frlends.lﬁ
He is not wearing his over~coat and his tie is untied. |
This implies that he might have left his over-coat at
the office,_és he arrived at the company wearing it

having Iunch is the last activity performed by him.

ot

— In order to put these QCthltles in the rlght sequence thp
students have got to go back to the tecacher's desk to be able
to notice the details which function as clue devices. A new

chiart can be given to the group as & wmeans of enabling them

*
-

to organize the information they alr«ady have.
- When the students have figured out ti:.2 correct seqguence they
can eventually check the sequenca ru;alﬁ@d with the oth=r

qroup wino dealt with the same information.

Activity Three

- Up to this stage ezch group an 's the lee at whmch tihe -
activities were porformed and which were the act1V1ties per-
formed by eitter the wifec or the hlsuand

- The tcacher tihien writes a question on the blackboard

At what time cdu the husband nd wife meet each pther in

the morning?

.

- In order ts answer this question the members of the two A
groups have to share, information with the members of the .two
B groups about the characters daily :>utine.

- The groups are rearranged in the folliuwing way:



Previous Classroom Arrangenont {New Group Arrangement)
Group Al\kak
2 X ‘ “\“\\..
Group AZ“MMN\ = Group C.{ten to twelve students)
\/ . L
roup Bl/’ﬂ " Group D (ten to twelve students)
. ) ./ / -~ .- B :

- The members of the C and D jroup share inférmation about.the
wife and husband's routine so that they wiil be able fo
answer the gquestion. For this the information previously
obtained has to be reused.

-~ Once the two aroups have comé to a,cénclusion the teacher can
check the anzwers with the whole group.

(The students should come to ths conclusion that they to ?§t
meet each other at any time of the day; |

The activity finishes whern the »h.ecking activity is dene.

Characteristic =i the Task

Interaction:

Students.have the éhaﬁce to interact with the participants
of their group. Since the students fake turns in going to the
teacheris table and 'in reporting what they had seen to the otherz,
the shariar of inﬁormatioh is charectericed by responsibility -
each student 1i. iiiectly responsible for the'messaée being
repérted; and.cwoperation'—”all the bits of inférmétion haveito
be decoded meaningfully as‘means of enabling students to
accompiish the " ask. i

The sechd activity sha:es»the same characteristics as the-
first,.alﬁhough the purpcse'bf the activiﬁy is of a different

nature. Studerts have now. to get the information previously

A
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obtained in a coherent order. For this each studenﬁ has to
pay close attention to the pictorial clues. ”éharing.such
inﬁormation promotes not only group-thinking but also interac-
tion.

in_the third and last aétivity s: udents gét together with
different ¢classmates. Getting together té obtain new bits of
unknown information to solvé a new poblem - whiCh is anéwering
the guestion made bv the teacher - pro..otes social and task :

interaction.

Choice Element:

In Spite cf the fact that the pﬁgtures dnce again i;pnse
the use of zcrtain 13n§uage'items and iherpictorial clues impose
the oxdering of the_activi%ies, the choice element is pramént
in this session. |

I1f we think of the [act that communicating is a matter of

playing arcund with the eg choicas we have at our dispnsal,
choosing adiéquate language items for a situation presented thiough a
picture is a matter of selection as we&ll.
Moreover ciudaring the pilctures is also a matter of know-
ing how to play around with the choices that the task presents.
Chodsing the classmates to work vith is always a charac-
teristic of this task, although the c¢!assroom arrangement itself

imposes some limitations upon this.

Information Gap Element:

Fach student will be responsible for passing on information

+

which is, at first, unknown by the others. 1In the process of
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sharing information facts can be eventually repeated to ensure

that the information given is significant.

In the second activity.students will then know the informa-
tion previously shared and then will get into a logical stage,
where throughband cooperation are required as they have got to

establish the sequence in which the events took place.

In the third activity information has to be shared amohg
the members of the new group $o0 that the question asked by the
teacher can be answered.

In every actiVity there exists & purpose to share informa-

tion and consequentiy io comaunicate. .

Significance Element:

o Despite the fact the task presents as fictitiuns situacion,
being performed by a fictitions couple, the task still maintains
its communicative validity, because of the informatic: gep and

logical 2lement.

Students have to select and encode messages fror visual
stimulli, a fact which makes them apriy whatever théy_previously

learned in a new and meaningful situation.

Attention and thought are reguired if pictorial clucs are.
.to be noticed@ : ’ o o .., T i-
.:The problemuaclving.question‘can b oniy answered 1if
',meaﬁingful relationghipé are.éstabilished between the two daily

routines.

Significance Element:

Thought and logic are required if communicaﬁion'iS'to be

achieved.



Presentation:

Sessions FPourteen

"Get to Know different University

Life-Styles"

In this part the teachexr could . introduce the
“topic” by asking students something about theif
own university lives.
Questioné such as those suggested below could bhe
asked:
"Do ynu live at home or in a rentedwfiaﬁ?"
“Wheré do yocu have ldnch; at home.of in the
sity |

aniver Hestaurant?” S

"How many hours-do you spend alténding classes.

“Do you work?"

"Have you got a sholarship?”
These guestions could be asked of many different
students.

An overall gictures of the cltass cculd ke drawn.

.

Grammatical Items arising from the comnuulcative Objectives:.

Communicative

]

m

i

students ghould use the Simple Present, in stats

i

as a means of talking about general facts of studupts

of different nationalities.

’Objecfives:

Students should be able to. complete the task by
sharing the bits of information each of them

possesses.

B

nte

-
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Grenmatical Ttems likely to be used:

Verb Forms: to live, to have, to stud7; to work, to attend

Simple Present, 3rd person plural

Vocabulary Items
those related to the general facts about the students'’
“university life.

Structures:

Subject + verb + adverbial ! place

!

(S

Subiecl + verb + time adverbial
Subject + verb

Suhject + verb + object. o ' v

Procedtres:.

Studentz get in groups or four.
Each student receives a card which contains some-information

and a blank sheet to be completad’(figﬁres 61-6, pages 259-63).

0’

In each group students have iniformation about different faéfs,”
in the.foiléwing way |
Studént 1 -~ accomodatidn and lunchi
Student 7 - Time‘spent attending claéseg
Time sgent studyiny
Student 3 - Type of «lass atténdénée
tudent 4 - Empiéyment and sholarshiig
The students have information in a uuble.
The students have‘to”share the infozmation;amdng themselvés
as a means of completing’the chart. |
The activity is finished when all tue information has beeﬁ.

shared and the chart completed.
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Figure 65
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COUNTRY .

ENGLAND

- FRANCE

" SPAIN

ACCOMODATION

MEAL.

TIME SPENT

" STUDYING

TIME SPENT

ATTENDING CLASSES

IR SN

TYTE O CLASS

ATUENDANCE

EMPLOYMENT

SCHOLARSHIPS
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rollow up Activity:
~ Students can be eventually asked to write down a report
on the topic exploited in class.

One of the countries c¢an be chosen.

Characteristics of the Task

" Interaction:

‘Students interact as far as there is the need of sharing

the unknown information and relying on what is said.

Since students are dealing with real facts, they have the

opportunity it interact with reality in a classroom enviroment.

Choice Elemen:.:

The chnice of "what to say’ is quite limited since the
figures inpose the usage of certain language items, but it is
up to the students to share rhis information using the language

resources they have at their disposal.

o
v

In terms of classroom arragement the students are

to choose whe teo work with.

Information Gap:

The infrvmation gap element is present since not all
students shar: the same bits of informacicy». For this tie

sharing of iriormation is purposéful.since tha task can only be
accomplished ‘€ such a sharing is present.

It mighk be possible that students have some previous .
knowledge on %he topic in question. If so, students might share:

information as a means of checking something they were not sure
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of or the sharing might beAuhnecessary due to the fact that
some bits of information are already known. Even in the latter
case, the communicative value of the task remains unaffected
since in "real" communicative situations it is not necessarily
the case that every itém of information is unknown to the

articipants.
I

This activity is a simple type of Tuformation Gap

Activity. The procedaures are simple. Its value, however, reli:s

e

specially on its information icad. By performing this activits

£

students d¢ not only have the chance to comnunicate but to com-
‘municate oun 2 real topic which is lilkiely to be interesting for

thein.
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Sessicn Fifteen
Get to know different countries

Presentation: Look at Activity One, page 267, which functions

as the presentation of this session.

Grammatical Items arising from the communicative Objectives:

.

Students have got to use the Simple Present in statements
as a means of talking about general information of dif -~

ferent countries.

Grammatical Items likely to be usced:

Verb Forms: to close, to open, 1o have. to go, to spend.
to retire, to live.
Simple Present . 2rd person plural

TO BE

Simple Present, 3rd person singular

Vvocabulary Itcms
those related to the information about the  different

countries.

Time Expressions

at x o'clock

, past &

at-a quoreer
to x, etc...

Structures:

subject + verb + object

4

Subject + verb + time adverbial + place adverbial
Subject + verb + place adverbial

Subject

-+

verb + complement
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Procedures

~Activity One

- Stuaents get a sheet of paper which Cbntains some headings
which have to be.completed with information about Brazil.
(see figure 66 , page 268). - |

- The teacher explains the headings, if necessary.

- Students get in groups (five to six students) and.using their
prévious knowledge try tc complete the chart.

- Once it has beer completed the students.can check the informa-
tion obtained with the other groups:

- After this Qroupmchecking, the teachcr checks the activity
with the whole group in order to get :co é consensus abo;t the
results. Jnformation which was not théined can be shared bv
the teacher at this stage, |

(look av the enswer-chart/figure 67, page 269).

Activity Two

- Students form groups.
- They receive a new sheet of paper containing a chart with in-
formation about Englané (figures 68-9,page 270-1).

= Students have got to share the uanknown bits of informatioa in

order to complete the chart.

_Characteristic of the Task

" Interaction:

In Aétivity One students interact among themselves because

every student has got to participate and cooperate if the task

is to be accomplishéd.
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Figure 66

INFORMATION ' BRAZIL

SOCTO~CULTURAL

1. Age Pecple Retire

2. Minimal wWage

3. Number -of cars er Family

4. Average Accomo.ation

5. Average size of Accomodation

6. Average size v Family ,
o ——h

7. Oficial Religion

8. Oficial Gover:.went

EDUCATIONAL

1. Age chiliren go to school

>2. Time spent at school

3, Time spent at college

4, Boiidays

SERVICES .

1. Time shops open/close

2. Time banks open/clcse

3. Time prix open/ciose

DAILY ROUIINE

1. Tiwe People hora

~ Break fast
~ Snack

= Lunch

- Snack

- Tea

- Supper




ANSWER _CHART

FIGURE 67
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INFORMATION

BRAZIL
SGCIO-CULTURAL
1. Age People Reu.re AFTER 55
2. Minimal Wage Cr$ 51.157
3. Number of cars per Family 1-2
4, Average Accomééatioﬁ FLAT

5. Average size of Acoomodation

2-3 REDROOMS

6. Average size «f Family -

2--3 CHILDREN

i
R

7. Oficial Relicion CATIIOLLC
8. Oficial Goveraent
-EDUCATIONATY.
4. Age chiidrzn go t¢ schonl 67
2. Time spent at school 11 YEARS
3. Time spent at colleg 3-6 YEARS .
4. firlidays 5 MONTHS
SERVICES
1. Time shops opn ‘close 08:00-12:00/14:00-18:00
2. Time banks open/close . 09:30-16:00
3. Time s open/close
DAILY FOUTIN% L
1. Time People FIRTS !
- Break fast 07:30-8:30
~ Snack N -
~ Lunch ©12:00-13:30
— Snack . 15:30-16:00
- Tea - o ]
—~ Supper 18:30-20:00 =




Figure 68

Student A

270

o~ oYy U N

B W N

INFORMATION ENGLAND "SPAIN
SOCIO-CULTU L
. Age People Retires €0/65
. Minimal Wage ' Cr$ 45.000,00
. Number of cars per family 1-2
. Average Accomucdation: house
. Average size i Accomodation 3-4 bedrocms
. Average size of family 2 children - '
. Oficial Relicion Anglican
. Oficial Govermnent Constitutional -
‘Monarchy
EDUCATIONAL
. Age childre go to school 5
. Time spernc at school 11-13 years
. Time spert at college 4-6 years
. Holidays ' + 3 months
SELRVICES
1. Time shops opsiyclose 09:00/17:30
2. Time banks open/close 09:00/14:00
2. Time pubs open/close 09:00/21:00
DAILY ROUTINE
1. Time pesple hove:
- break fast 07:09-03:00
- snack - 11:00-11:30
= lunch 12:00-13:30
- tea -
- supper 21:30

20:30-22:30




Figure 69

Student B -
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INFORMATION ENGLAND SPAIN
SGCIO~CULTURAL
1. Age People Retire 60
2. Minimal Wage Cr$ 140.000,00
3. Number of cars per family' 1
4. Average Accomodation flat

5. Average seze of Accomodation

6. faully

3-4 Uﬁhx@ms'

3-5 children

Average size of
7. Oficial Relecion Catholic
8. Oficial Government Parli~me: s arism
ESUCATIONAL
1. Age children go to school 5=/

Tire spant at school
3. Time spsnt at college

Holidays

36 yewu's

" 3 months

8-11 yeors

SERVICES

" 1. Time shops open/close
2. Time banks open/close

3. Time pubs open/clinse

09:30/15:50"

14:20/17:36-22+:30

08:00/12:00-14:00/12.10

DATILY ROUTINE

1. Time People have

‘= break fast
sSnack

-

lunch
- tea

suppeYr

- 07:00-08:00

13:30-14:30

20:30-22:30



In the second the sharing of unknown information promotes

not only interaction but reliance.

In both activities students interact through the language
specially because they have a chance to use some knowledge they
have of the topic and also because they have a purpose for doing

SO,

Choice Element:

In the first Activity the students have the choice of com-
pleting the blank chort in the best way they wish. Doubtless
the choices are limited, siﬁce theyv are dealing with;reality, in
this case - Brazil. It is the studerts’ Lcsponsibility te deal
.with whaterer preVious knowledge the: Yave about the topic in
the most coherent way. |

In the éecond Activity the choice cf "what to séy" is quite
constrained but éince_ Fluency ie being stressed the choice of
"how to sayﬁ is broaders_ Finally, students are free to <lioose.

the group and pair members to work with,

Information Gap:

"In Activity Cne the Ihformation Gapiis created by the type
- of information which is being asked ‘for. “Bridging such -a gap .
a matter of using the knOwledge studante might have on this
topic. |

In the second Activity each student possesses bits of in-
formation which are unknown to his/her partnér. The accomplishé

~ment of the task depends on this sharing of information.

Some students are likely to know or to have an idea of
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what the missing information is. In the former the need for

sharing is absent, in the latter it happens as a information

checking process.

Significance Element:

This session is specially characterized by the opportunity
which iS'givem to students to apply/recall information they

have about the subject and by its information load.

Knowing some interesting aspects of different countries
is not only a mattexr of ¢iving students the chance to interact
with external reality but is troarmzforming English into a tool

through which niew things can be ienrcuit,



Segsion .Sixteen

"Who are the twins?"

Procedures

‘Activity One

1. The class is divided into two big halves A and B.

In each half students are going to get in pairs . .
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A will be working with the A - Problem Solving Activity and .

those in hurf B with the B - Problem solving activity,

2. Each membe:r of the pair receives a sheet of paper containing

the chart which has to be completed. {see figuws70/71,pages 275-6)

In the fir-“ part of the activiiy only one member of the pair

receives tie 5 clue sentences. (see figures 70/71 - Set 1, pages 275-6)

He has “o share those bits o7 information with the other

student in order to solve,partically, the problem.

(With these bits of inroriation the students will be able

to identify six items, which means that half of the problem .

will be solved. They will be able to know the phvsical

characteristics of the 4 girls; what one of them has for

breakfast and what activity one of them performs in the

morning. )

The shariny of information has to be dore in oral form, the.

students are »'llowed to read the clue uentences té the ot

or

as many time: as it is necessary for them to solve the problen.

This step finishes'when some parts of the problem have been

solved.

3. Then studunt 2 receives the second set of clue sentences. Now

he takes ithe role of the leader and shares the bits of infor-

mation wit: the cﬁﬂler student. (see figﬂres 70/71 f Set 2,pages 276-7)}
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"Problem Solving Activity
' Chart 1

Physical'Charactexistic What she eats for Break What she does in the
. fast : morning

Information about the Girls

Set - Group A {(half c¢f the cla=z;

Student 1

1. Only one of the children has fair hair ard black eye: Lot it

isn't Jane or Jessie.

2. Cne of the children has brown hair end green eyes but it lsn't

Jane or Janet.

3. One of the childven has black hair and blue eyes but it isn't

Janet or Jane.
4, The child who has red hahaamibroWﬁ 28 plays the piano in
the morning Lut does not have pancales for briak fast.
5. The children who has brown and greeh eves hair eats cereals~with‘
milk in the morning but it isn't Jul:ie.
Set 2 - Group A (half of the class)

‘Student 2

1. The child who plays with her toys ir. the morning has black
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hair but doesn't eét peanut—buttef sandwiches.

2. One of the children drinks orange‘Juice in the morhiﬁg but it
isn't Jane or Julie. | B

3. One of the children watches T.V.‘iﬁ the ﬁorningjbut it isn't
Jessie.or Jane, | -

4. One of the childrén does her homework in the morning but it .
isn't Julie.

5. One of the.;hildyen.has'pénCakes for breakfast but does not .

watch T.V. in the morning.

Chartlz

Physical Cheracteristic What he eafs for break What he does in the
fast - MOINiNg

Rotert
Richard
Ralpn

Rudy

Set L -~ Ztudent 1

1. One of the childreﬁ has brqwﬁ hair and black éyes but it
~isn't Robcit or Ralph. |

2. One:of the chiidrenkhas‘red_hair'and-brown eyéS'but it isn't

| Robert or Vichard. | |

- 3. One of:thg :hiid:en has black hair and green.eYes butﬁit

isn't Richard or Robert.
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The child who has fair hair and blue eyes plays-tennis in
the morning but does not have peanut butter sandwiches for

breakfast.

The child who has red hair and brown eyes has coffee and

milk in the morning but it isn't Rudy-

Set 2 -~ Student 2

The child who plays football in the morning has black hair

and green eyes but doesn't eat han and cheese sandwich.

One of the children has cereal with milk in the'morning bu. .

it isn't Richard or Rudy.

One of +he children plays with tovs in thermorniné_but it
isn't Ralph or Rudy.

One = the childrehbgoes t¢o school in the morning but it
isn't Rudy. - |
‘The :hild who has peanut-buttex sandwiches for hreakfast does.

not play with teys in the morning.

- Find out the.pair of twins by checking the Lits
-information about the giris and +he boys.
- Each pair has something ia common.

Which cre the < pairs then?



278

He follows the>$ame procedures asvin Set 1.

4. When the chart is fully completed each pair can check their
answers with the other pairs which had to share the same
type of information as they did.

The activity is finished when the checking is over.

Activity Two .

1. Now each member of each pair in group A'geustogéther with
another pair membe. of group B.
2. Each student is a’lowad to take the chart containing the

informaticn thev had got in the previous activity.

3. The tﬁachér then explains what +hey have got ﬁo do; that is
“they have to deécribe each child n» the. chart and to find
but his/her twin sister/bxother by finding sometniﬁg in
commen. |

4. Each member of the paifrtakes turns in describing Jne <t the
childfen.' (Each student is going to deécribe-Z of thew)
By Lhesdescriptipn given by tne other sfudent; thé student .
haé té match the right pair. | |

5. The activity is finished when the 4 pairs of tvins are sorted

out.

Grammatical Ttewms arising trom the communicative Objetives:

~ students have Jot u;bézﬂﬂetb deche'theAClﬁe sentences ci
éach-set,‘éracticing through reading,the present ténse
of habitual and descriptive Verbs‘in'the Brd‘person'
singular.. _. | |
They also have to.be.abie to apply ﬁhen @éaningfully

having as ‘a stimulii the written information contained
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in the chart.

Grammatical and Vocabulary Items which are likélyv to be praticed

Verbs: to have, to eat, to play, to do, to watch, to go

Tense: Simple Present, 3rd person singular.:

Vocabulary Items: adjectives  Related to the.
nouns - children's characteristics
and Daily Routine
Activities
Structurss:

He/S!: has + adjective + noun B
He/S::e pzdys +_object’+ time adverbial
diees
'v‘wafches
eats

goes

Communicative Mrjzctive:

By sharing the written information students. have ﬁo'be
ahle to do the problem-solviag éctivity. Tn the first
activity they:have to be able hatchfthe bits.of infor-
‘mation ith fhe right éhild; in the zecond they  have

to be ahile tc match the twin-pairs.

Characteristics of the Task

Interaction:

The students are able to interact among themselves because
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through cooperation and group thinkingvthe problem can be

solved.

Relying on the information given by .the partner is a charac-
teristic present in this task, moreover the "checking ‘
Cactivity" givss students the chance ﬁo interact with other

group members.

In Activity 2 each student interacts at a deeper level
because each bit of information each of them possesses is crucial

for the accomplishment of the task.

Choice Element:

In spite: of the fact that tﬁe-lingﬁistiq choice is cucc
again very li=ited due to the natura of this task the studenwa
are-ffée to conduct the tas’ in the way they think best in
order to'solvé the problem.  Hocw they are .goincg to “réaswn“vin
order to do it ié sbmething which is up té‘each pair.

The éhcseSs of the task felies on whether the students have
dealt witﬁ the “choices” thiey had in a'meaningful way or nct.
This is so_because the task 1is just a matter of chbosing-the
correct alternatives for thé correct persons. .Métching themnm
currectly is a ratter of decodins uand reasoning about the

problem stuvdenis have to solve.

In term: of classroom behaviour stulents are freé to

choose who to work with in any of the activities.

Information ., Ingredient:

The task itself is an information Gap activity. Each

vréenﬁence has . some information which'can‘be>only fully decoded
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if it is matched with other-pieces of informaﬁion. So, the_
fact that one student is given a set of sentences and the .other
isn't constitutes two dlfferent levels offnﬁxmatun1caoe-thefﬁrst
in which he has to share the lnformatlon he has with the other;
and the second,_in which both of them have got to transform
each sentence into helpful bits of information in order to solv
the problem For instance both of them might know that "the
girl with brown hair and green eyves eats cereals in the morning®,
(st gap alfeady bridgedi but this bit ef information w;ll be
oniy ﬁeanianul if they_are able to disccver who is the girl
with brown hair and green eyves. This secOnd Gap will only be
bridged bv luokiug at the other senrter.ces again and by thlnkln

over themn.

The most important feature of this task iz that the infor-
mation ie given as clues and it ie the students' task. to make
the Lela+ionships between them in order_éo solve the oroblemf
Even though tne pefsens and the activiﬁies;mentioned in the .task
aare fictitione the oroblem is z-sl and this.makes the task

challenging and worth while.

Sigrificance Element:

Interaccicn and communication are specially derived fiom

the problem which !s to be 'sclved.
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Session Seventeen

-"Guess where places are located”

Presentation: Taken for granted, since students havé already
dealt with prepositions and have already learnt

how to make hervison-question forms.

Grammatical Items arising from the communicative Objetives:

The stud:ants have'got to use question‘formSznﬁ‘lamymge items

related to location of places.

Communicative “bhjetives:

By makiry guestions students Leve to try to locate specific
states o~ the American Map. Through negative ox positive
ansv.ers information is going to be shared. .

‘Grammat}cal'Items likely to 'be exploited:.

Verbs: TO BE (3rd perscn siag - Pres. Tense
Compéss points
Prepositions ' : o

: - (see LG Items, Session 7))
Prepositional Phrases ’ ’ '

Stroctures:s

Verb : Object + prepositiocnal phrase
Procedurzs

_ The class i- divided into 2 halves. Half A/Half B.

- Students ge&. in pairs, so there'll be (06) A pairs and (06) B
pairs. | B |

— Each studer: reccives a map of the United States.

Each map has different states marked on.
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(see.figureé 70—1; pages 283-4)
- Each student has a list of the states which:are missing fromAi
his map. (éach.has 5 states listed)
- ﬁach student takes.turné in ﬁryiﬁg to guess where‘a specific
étate ié located. The cher studentvcan just answer YES of NO.

- The éctiVity is finished when all the missing states have

been located.

Activity Two

- In each studént's map there will still be 10 states missing.

- Each student thén fgéeives 5 clue cavds (10 for>each pair)
‘contairing ~lues which will'enablé ~.2m to locate thé other
states ﬁhd their moSt'imp?rtant or capitai.cifies.

| {see figurz 2", page 287)

-~ The stuﬁents_then get tocgcther i grbups of 4,(2 paifs i A
4pair + 1 B pair).. | .

-~ In ordar to solVé £he problemnthey neea inforﬁation,from the
members of the other pair. | ‘

- Studenté_reéd the card, share the needcd inféfmation when
asked and lcocate both the state + its mair (capital) city.'ﬁ

-'The activity is finished when each gfoup has completed the
whole map. _ o - o -

;'Each student haé avlist of capitai/im?ortént cities‘ﬁhat are
missing fiom the map. They‘ought tc ask in 5rdér to get the

answer.

Characteristics of * & Task

Interaction:

In the first activity the studesc®s have to rely on the’.
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Clue Cards

Grbup

Student 1
Chicago is in Illinois
Charleston is in Sout
Cardina
Boston is in Massachus-
sets
New York is in lNew York
State

Richmond is in Virginia

Grcup.
Student 1.

Las Vegas is .n Nevada
Mineapolis is in Minesota

austin is in Texas

- Phoenex is in Arezona

Denver is in Colorado

A

Cleviland is in Ohio

286

Student 2

‘'Washington D.C. is in Baltimore

-Nemphis is in Tenisse

Indianapolis is in Indiana

Dei:nit is in Michigan

Student 2.

Los Angeles is in California
Salt Lake City is in Utah

New Crleans is in Luisiana

Tuiza is in Oklahoma

Chryinne is in Wyoming.
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answers_given by their partners in order to be able to locate
the states. | | |
Inithé.ggcond-they hged.to share information amoné'fheﬁselvés
if they want to be succéssful in the task Moreover, the fact
._thét'the tésk deals witH real information enableé students to

interact with and outer reality in the classroom environment.

. Choice Element:

Since . students have a list of items to ask about they
are free to choose which items are goiwr to be asked first.
" Their choic~ of the-place and their choice of language itéms

to be inseried in the questions will d-termine his partners'

choicé cf saying "yes”® or "no".

Morebvér the questioner's choice can bé derived from
 sim§le guéssing or from zome knowledge he has'about_théléubject
but is not sure of. He can =lsc aave the;choicé_of fﬁot askaing"
’if‘he iS‘ab;e.to locace a given state.or a capital/important
city without shariry informat.on with nis/her partner.

Déspite the fact thét the task itself impoSes_ﬁhe usage of
certainjlanguége items it isvﬁhe students'_responsibility ty
deal With the choices they have in 1.meaningful way. Apprdpriaintg»
in converting information into meanings is eSSentia1 for the
task to be accohplished.

3

Information Gap:

The Information Gap ingredient is present at three different

levels. The students can ask for the laformation because it is
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answers given by their partners in order to be éble tb locate
thé states. | o

In the éécond they néed to share infOrmétion ambng”theﬁselves
if they want to be sucégsSful in the.task Moreoyer,.the fact
‘that the tASk deals with real information enables Studeﬁts “to .

interact with and outer reality in the classroom environment.

Choice Element:

Since s*udents have a listlof iﬁems to ask_abQut they
are free to civwose which items are going to be asked first.
 Their choicé 25 the place.and their choice of 1anguége itemsii
to be'inserted in the questions Will-detérmine'his.partnersf

V@S "

choice of saying or "no".

Moreéver thé questionerfs choice can be deriﬁed " from
simple gueséing or from some ‘knowledde he has about the subject
but iz rot sure of. He can alsc have;thehéhoice:of "ndt asking".
if hQ is aLle to 1o§ate a given state or a c;piﬁql/imfértart
citg withouﬁ'shariﬁg information with his/her'parﬁner.

'Despité the faCt that the task-itseif inposés the ﬁsage of
certéin lénguage items it is the studeunts' responsibiiity t@
deal witl, +hc ~hoices they have in a meaningful way. Appropriatnes
in convertihg informatidn into meanings is stenfial for the

task to be accomplished.

Information G-yt
The Information Gap ingredient is present at three different

.levels.- The ﬁtudénts can ask for the information because it is
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unknown to them; they can ask so‘that they will be able to be
certain of something théy were not sure of; and they have the
choice of not asking if the informatibn, is already~knowﬁ to
them. Such sliéﬁtly differeﬁt 1evels_df Infbrmation'Gap-can be
present becauéa,the task deéls with feal bits of information .
which may be known or not accotding to the knqwlédge the

" students have of the subject métter. In an§ of the three‘levels,
‘however, the communicative features of any communicative situa-
‘tion are presanﬁ. Specially because knowing something you were

- not supposed to know is a possihle facet of»anu»communicative

exchange.

. Significarce Element:

Studercs interact and communicate through the sharinq- of

real information.
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Session Eighteen

"Guess the Itinerary!"

Presentatlon' Taken for granted since students already know the

vocabulary items and ctructures to be dealt with in’

i.his session. If the teacher wishes to use the same

map the students. are going to deal with, it can be

shown in the O0.H.P. The teacher tells the place

a person is
wzach, The
whole c1ass
'in>order to

fan.

‘Grammatical Items arising

on the map and the place he wants to
teacher, menﬁally marks his route. The
can participate, by making questions,

guess which route was taker by the

from the communicative Objetives:

Students should ﬁseequestion forms with verbs in the 3rd p.

singular in the Present and apply appropriate vocabulary

“items related to instructions.

Communicative Objectives:
J

By making questions students should be able to find ouc

' wn-ch was the itinerary chomsen by his partne

Grammatical Tt=ns likely to be used:

Verbs: Rclated to instructions (look at Session 9

LG Iten-:

Vocahulary names of the streets/rzght/left

Prep‘_ltlonal Phrases' on ti right

b
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on the left

Prepositions: until
Structures:

Verb + Subject + verb + ....

Procedures:

1. Students get in groups of 4.
2. Each student receives a simplified version of Floriandpolis

Map.

Activity Oiie

- bn each map theré is. a set <f 3 irstructions (see'figures o
" pages 291-2)
The insfructions teli thie student the place where a person.is
- on the map.and the place this petson-wants’to reach.
- The A stgdent reads the instruction and makes the o he
thinks the man cculd have taken.
~ The tells-ﬁis partners, students B-C-D theixstr@ﬁjbtslxaprevanlyv
read. They are ngen some time to mark cthe starting point
and the distination. |
— Then students :-C-D start-méking guestions in'braerlto,gucqs
the route chosen by his pértner.b | |
~ This prééeduré.is repeated, different students take the role
H ' .

of the "route-chooser”, until each one has estalished the

-routes for each instruction received.

~Activity Two

- Students remain in groups.
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- The mép Qf.Florianépolis:is shown én tﬁc O.H.P,

- Each gréup is then asked to report to the group the routé
which was chosen for a‘spécific instruction.! o |

- A’student from the other group is asked toimark down the
routé given. - | |

- Each group is given the,oppoftunity to do £his._

-~ Teacher éompares the routés given.

~ The teacher can briefly introduce "CAN" when comparing the
6 Routes/Evcntually the best route can be chosen.

~ This activity can be exploited until the class finishes.

Obs.: In this Activity stgdenté‘won't'be dezling with question
fdrms bt with statemenfs. |
This ac’.irity can be regarded as a1 review sinée-étud;nts
will pe dealiing bits;of lg/structures they'have_aiready

dealt with. .

. : Character!stics:

Interaction:

Students interact because it is their purpose'td guess
which itinerary was chogsen by the'r partne:s;i'For this they
havé gont tn.re;y_on'the answers giveﬂ by‘br to the copartici-
panté of the +o2sk. | |
The fact'that.they work in‘groupé makés them interact not Only
with the stUdeh%: whd choée'the_ itinerary but with the other students as
~well. For examplé the‘ansWer to a questidn was negative .
Despite the Iact that'it was negatiVe'ﬁﬁe_étudent\ﬁb\aSMXifhe'
question gave_a.clue to‘the others,'so pl@ningvthé fOle of a

helping elemzrt in the- task.
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The second Activity enables the Studehts to know the choices
made by the others. This is important not only in terms of

"social interaction" but as "task interaction", since students have

a purpose'to listen ’ atténtively to what is béing said.

Choice Element:

Each student can choose an itinerary the imaginary person‘
is likely to maké. Since thé,others have got to guess.the
itinerary the student's choice is the basis and motivaﬁidn of the
game. Its starting.point;,the reéults obtainad, the language items to.
be used,'and the negative or positive gquestions will all be

influenced by the first choice which was made.

Information Gég:

The: Information Gap is present during the whol=2 activity
since information has to be asked {1lst Act) ox shared (2nd Act)
so that the task can be accomplished.

The task is ¢f a guessing nature, and since each student has
the change to chooce a particular route to pe guessed by the others,
every students is responsible for creating the Ihfofmutidn Gap

“which has to be briCged by the otheis.

Significance Element: . -

Thé fact that stﬁaents have to Juess the itiherary choosgn'
by his/her partner makes‘the-"questionihg" into a purposeful
activity. In éddition students will be performing the aétivit;
in a feal setting,}a fact whibh,extends the interactive proces..2s -

.to the students' reality. -
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Conclusion

The organizatioh of the sessions iﬁ thrée parté - students'
maferial, methodology and chéracferizéﬁioh - was done as a
means of making this Oraihéourse ready to be applied for the
teacher and studeﬁts as well as methodologically e#plicit_in
termms of its significance for developing the students' com-

municative competence.

The materials presented in this f&éptér are specifically
to be used witi first Phaéevstudents of the Engliéh Letfas
- conurse at UFSC. For.this there was anvattémpt to structure the-
language +«o b= uséd‘by the students ar wuch as pdssible,'-
although thzre was also a cpncérn to include some elements of
choice in Lerms of hov. students could ﬁtpréSS“the'information
and interaét._ All the sessions ara speciélly’charactefized-by
tﬁe opportuniﬁy.they give students -to appiy langué@e’items
already Learnéd in a new communicative situation. However i
sincé the amount of novelty‘in these,térms;ié miﬁimai, the

students' capacity to accomplish the t::k remains practicable.

This concern to zontrol thz language justifies .the lack of
language. correction for each of theﬂsetAOfractivities; If
problems are to be perceived, the:~ shounld be handed over to

the Reading and Graamar classes.

At thic poinf, it‘shdUid’bé stxunséd again that each ac- .
tiVity has the purpose ofiforciné students.tb communicate. ;The
sucéssful accomphishmeﬁt of tﬁe ﬁask #m to be meésured‘by-thé'
meaningful and éppropriate'éharing of Lnfo%maﬁion; consequently’
the role which thé'language:to'be use¢ plays. is less important

than successful completion of the task.
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The way in ‘which the.tasks were sfructured_reveal oﬁr
intention to stimulate communicative processes_throggh the
activit&. Accomplisbing a task is not ohiy a matter of sharing
information but sharing information with a purpoée; In.this
aspect, most - £ our Seséions creates-a purpose to talk which is
linked to what the task demands. Sincé some sessions are
" divided into two or three activities, the information obtainéd'
in the first part is organizai;Ireused and necesséry for the
second or thir=d step. This créates} above all, a "Task Depen-
dancy“> which movés'the students forward into a ﬁrocess,of
gathering infexwation. |

To the l,ast of our knowleége.the Séssiohs,"in general:
térms, reveal aspecﬁsAwhich should be part»of.anyfcbmmunicative,;
Activities co be Jdeveloped in the cléssroom.. Factors su¢h §s:
The teaéher‘s‘lesé dominant role in the task;-thé-emphasis
énabling interdependen£ process to occur amohg students; the
oprﬁtgnities given for cooperative relétiéﬁships to emerge;
the OppO;Eunities.given to.stuaents for the deveiopment ;f
créétivy thrcual language use;.the stimulus for coﬁmunication
heing derived -from the needs to complete én activity or activities
and the emphasis on the!devélopment of Fluency Practice are to

be fouud in the activities developed in this chapter.

'In the f“inal chapter, we will summarize the ma;erials,
placing-them ﬁn'the'context-of the developmenc of language
) 5 R N ) N
learning mate.ials specifically in Brazil, and consider their

limitations, s well as possible further lines of related research.



CONCLUSION

vesicnirg an Oral Course which exms at developing the
studehts'.communicative'ski%ls in early'staqes of learning is
a complex~t?3k.' It doeé not require ~wareness of what commuui;
cative Frinciples are fo be'applied but also of how theory can
beiﬁut into practice for goals to be achieVed.

For this we have first outlined the main communicative

plaining what features should be

m

Dr1n01plw" s a means of
inserted in Commun1cac1§e Materials.

We have aiso explained twe'imporfant features of the commuﬁica—
tive Process - Interacticn and CompetenCe/Performance.

By defining communication as a psychorsocial—linguistic‘process
~we have attempted tc show that integafLLve precesses are prior
tO'any exchange of information. This chus led us to consider
that the psychonsocia; value of communication cannof be denied
and has to be taken into account by ar, teaching methodology if
'communicatioh is the goal.

By show1ng that the development of commetence and Performanee

are 1neegruted through communlcatlve wiiTk we have not only
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justified the need for Communicative Materials but also
established a basis for their actual elaboration. Thué
developing Fluency is a matter of giving students opportunity
to éctivate their ability to process language in contexts. By

doing this both Competence and Performmnce are being focused..

Communicative Principles, Interaction Processes, Competence
and Performance were, then, the major aspects which constituted
the communicative Framework which was *ie guideline for the

Materials Deéign.

‘The fact that weré specifically'interested in-the First
Phase of the English Letras Course led us £O‘examine the teaching
situation i this course. | )

' For. this we have first payed attention at the students’
populatibn ahd_thé Course Objectives. In-felation to these two
aSpeCtS.it could.bg'qoncludedﬁirmiy-dwt the First Phase Sfudents
éré "false beginnergw¥apd need practice in communicati@n.
Secondly the course Objectives raveal a need for develdping the

uhility to-use the language for communication»even in the rirst

stages of the Coursa.

In the iight of‘the description of the students' éopulation
and Course Objectives, Materials were described and evaluat.d |
-specially-to see to what extent thex mes’: the need of ‘our
- students. DNue to the results obtainea thése méterials~did not
(parttialy) tv1£111 the needs.éﬁd"thus ~an be‘said to be
innadequate for thevaéhieyement of our puréOééS. This is true
since the materials lack communicative Ingredienté - and even
if in one case thése were present - thoy dia notbcatér some -

important questions of methodology which we-aimed to tackle in

the elaboration of our materials.
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Finally we proposed eighteen ac£i§ities for £he}0ral
Expression Courée; These wéfe designed_in the light of the
prinéiplés outlined in the First Chaptef and tﬁe’ﬁéeés
described in the Second Chapter. For this we £ook into consi-
deration some meortantbfeatufés ofJééﬁ;ﬁnicative Teaching such
as the presencé of Information Gap, choice and Significance
. Element and Interaction. In additionfother-criteria were used -
we aimed at pxuVidipg Qariety of topic and tasks, presence of

task dependency, realistic situations and limitation on lahguage

items to be used. S | o
In shor® it can be said that:

- Commuﬂlcative Principles ran‘bé applied  through the
Materials even if there is cbntrolrover the-language'to
be uctivataes by students. |

- Communication, at this initial stage of léarning can bLe

daeveloped through the focus on interaction where langusza
processing occurs. It also allows foir participation through
the sharing of information to take place. Both, iluteraculorn

and participation are needed for communicative processes

to occur,

- Communicative Materials, iy thelr own nature allow the
integrstion of Competence and Periormance and thus can.
. also «ater for the intervening psychoelogical factors

affecting the,students' learning.

- Aiming at communication is a question of accounting for
devels~pments in methodoibgy and materials.. But also-
':imporLint_is the need for making sﬁudents‘ perceive the

meaninjfulness of what is being learned. Thus it
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requires a change in the teachers and students'

attitutes.

~

- Communicative Materials can be designed to fulfil
certain needs if there is awareness of that needs are

to be fulfilled.

Although these materials have not been applied a careful
application and evaluation of materials fall beyond the scope
of this thesis It is sufficient to claim that we have

identified features of communication which can be stimuléted in

" the classroom. It is also possible to state that the thesis

showed the feesibility of ‘applying communicative features T.ooa
éourse in Orai Expression for false heginner students.

Ané in this cerse the thesis tékes.an-expldratory role. Howevér}
“triher research in this area is still needed so tha£ the

;;rcnghts and weaknesses of this zpproach ¢an be_established.

" Despite this it seems that without the .elaboration of matzvials

of this type such evaluation of this methodology would not ke

possible.

Thus this study can be seen to make a contribution to the"

- development of Lanjuage Teaching Methodoiogy in Brazil.
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: UNIVERSIDADE’FEDERAL DE SANTA CATARINA
DEPARTAMENTO DE LINGUA E LITERATURA ESTRANGEIRAS
CURSO DE POS—GRADUACAQ EM INGLES

L

QUESTIONNAIRE

1. Por quanto témpo vocé ja estudou Ihglés?
ANOS
MESES

.2. Em que tipo.de escola?
{ ) Secundaria

¢ ) Particular
3. Mencione o nome do(s) método(s) no gual'voce estudou.

4. Vocé ji pas=ou algum tempo num pais onde o Inglés é ‘faladc?
' { ) Sim

() 33

Por quanto tempé?

&~

‘5. Vocé jéjtev@vulguma experiéncia em usar o Inglés para dual-
quer obﬁetivo? B ' '
() Sim
() Nao

6. Desta experiincia anterior vocé& poda considerar, de um  modo

geral, seu =ivel de Inglés como

{.) Excelente () Regulér_
) Muito Bom = () Insuficiente
/) Bom"

7. Assinale o~ items que foram mais enfatizados durante seus es-

tudos de I..1iés

() Leitura o ( )_Exercicios'enfatiZando
( ) Pratic. Oral o _ - . compreensdo oral '
"7( ) Exercii;os enfatizando pon-- () Exeércicios enfatizando a’
tos gramatiéais - | , - escrita ' |

( ) Traducao:



~dade gquando tenta

facilidade)

()
()
()
()

se expressar oralmente em Inglés

ler - em Ingles . e

escrever em Inglés

R - - ] : “ N
compreender linguadem :ral

9. Vocé gualificaria sua experiéncia anterior com o

de Ingles
()
()

Positiva

Negatlva

Foi negatlva porque

()
()
()

"

’
{

{)

nZo gostou de professor
nio gostou dos materiais
ndo gostou da metodolocia
nao gostou de seu grupc
falta de disponibilidac:

’

-

F01 positivaz pov ue

()
()
(
()
()
)

!

cstou de miofessor

gostou fde eprender Inglés

‘gostov dos materiais

aostou da matodolcgia
gostou de seu ¢r1ipo

teve disponibilidade

10. Vocé optou pelo Curso de Letras - Inglés porgue

)

(dé um lndlco de 1C a 1 de aoordo com

Treo . F

aprendizado . i

C»nte inter~sse pela Lingua Inglesa e sua Cultu

e

deseja aprimorar veus estudos de. Inglés

deseja aplicar saus ,Onh Vlmentos de Inglés pa-.

ra flns proflss1onals

de consegulu passar em sua prlmelra 0pgao

nao esta certo de suas LJZoes

&

11. As ativi dades feitas na sala de aula Jeralmente lhe parecem

()
()
()

Artificiais _ () Produtivas = ...

Estimulantes _ () Sem proposito,

’Frustrantes



307

12. Que tipo de atividade, com relagao ao Inglés, vocé se sen-

13.

te inibido em fazer (dé um indice de 10 a 1 de acordo com

o grau de 1inibigao)

-

(
A
(
{

;.

)

)
)
)
)
)
)

0 fato que as

Responder ao professor

Ler em voz alta

AFalar?éom seus cclegas em Ingles

Escrever alguma coisa em Inglés
Fazer um exercicio gramatical

Ir ao laboratdrio

.Fazer trabalhos em grupo -

aulas de Inglés s3o geralmente (ou algumas

vezes) lez:onadas neste idioma faz que vocé se sinta

(

{
{

(

)
()
)

)

) .

Inibido em relacao ao professor:
Desmotivado por nao entendex

Motivado para aprender mais’

o]

Incomodado por ver guc cutros alunos ex 30
entendendo e vo:.é& nac o

Nao faz diferenca

14. Vocé ccnsidera cs materiais (Jivros, fitas, gravurzs etc..)

16.

qua tam utilizédo enquanto‘aprendeu Inglés como

(
(
(
(

N

Confusos

Iﬁteressantes

Desinteressantes

Repetiti?os .
Adequados is suas necessidades

Significativos guanto ao conteudo

Vocé gostaria que este Curso, inicialmerte fosse diricido

3(aw) (@8 um indice de 10 a 1 Je acordo com seu grau de

_intererse)

{

!

]
{

Qual dest =3

intensideus

c)
J
)
)

Ensino gramatical
Compreensao
Comunicacao Oral

Comunicagao Escrita

habilidade - vocé espera desenvolver com’ mais

neste Curso (dé um Indice de 10 a 1 de  acordo

com seu ¢rau de interesse)

‘
1

{
3

a

)
)
)

Ler . () Entender
Escrever () Conhecimento Gramatical

Falar = () Traduzir



17.

18.

19,

20.

21.

308

Com finalidade de desenvolver sua expressao oral em Inglés
assinale os tlpOS de atividades ‘que voce sentlrla interes-
se em fazer
{ ) Jogos
( ) Conversacgao Livre . ‘ o B ,
( ) Dar informacles a seus colegas sobre . detérmina—
dos assuntos o ' ‘
( ) DiscussCes em grupo a fim de solucionar determi- -
nados problemas . | '
() Entrevistas com pessoas gue lhe despertam curio-
sidade
(D& um indice de 10 & 1 de acordo <om seu grau de motiva--

cao para fazexr estas athldades)

Sugira outro tipo‘de atividade que ;.40 tenha sido menciona-

da e que vocé gostaria de realizar.

Sugira no minimo dois zssuntos s duails voce c0u51dera -in-

teressantes e gosioria de cbter maiores informagdes duran-

te suas au.as de Tagles.

Escreva qualquer coisa que vocé gostaria de acrescentarxr ‘em’
relacdo as suas expectativas neste curso, integracao entre
aluno--aluno, aluno-prcfessor, metodologia adotada, etc...

Quando concluir o Curso ‘que tipo de ati?idade(s)»vocé__gos;_
taria de exercer
( ) Lecionar . . o SO -

() Traduzir
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() Secretarlar . ‘
() Qualquer at1v1dade desde que vocé utlllze seus co-
nhe01mentos de Ingles ' '

,( ) Qualquer - atividade 1ndependentemente de ne-utili;ér

seus conhecimentos de Inglés ou nio -

. Floriandpolis, august 1982.

“ Raquel Carolina &. Fefraz‘D’Eiy _
~ Projeto de Tese de Mestrado '
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| TABLE 2

z

1.B - Past Experience in Learning .

Information concerning activities and materials -

A) Activities | Artificial 1.88%
Evaluation Stimulating \ . 39.62%

| Frustrating‘:: 3 5.66%

Prqductive o '52g84%_ |

Purposeless ff' ' - S »  o :- v '  o

B) Materials. Confﬁsing‘ -__> , Ct1.38%

 Evaluation | Interesting . _71‘69%_»"”
Uninteresting  5.66%

~ Repetitive X __»1.88%' '

' adeguate 15.98%

Meaningful =~ - 23.41%

i
£




TABLE 4
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2.B - Students' assessment of their Present Situation

'as Learners of English.

Information zoncerning activities and teachers' procedure. .

A) Performing Skills
Rate of Inhibition
(10 + inhibitirn

1 - inhibition) -

Answering the teacher

Reading aloud |
Talking'to'friends in'English
Writing in English ‘ .
Doing Grammatical Exercises
Going to the Lab

Doing Group Work

No Answérﬂ

6.10%

5.30%

5.20%

4.50%
4.20%
© 4.00%
4.30%
3.77%

'B) Classes taught in
*knglish - “Lludents

Teaction

Inhibited in relation to the
teacher ' o

Desmotivated due to lack of

‘lunderstanding

Motivated to learn more

Uncomfortable for noticing that-

other stuvdents

Uiiderstand and you do unot

It does not matter
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	FOCUS ON INTERACTION; A COMMUNICATIVE APPROACH TO LEARNING IN'THE FIRST PHASE ENGLISH COURSE.
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